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FOREWORD

The Guyana National Curriculum was crafted for learners from Nursery to Secondary (Grade 9). At the Primary
and Secondary levels, they address the four core subjects: Math, English Language Arts, Social Studies
and Science. They hold at their core, the vision of an educated Guyanese person who has the knowledge,
skills, and values to live a productive life and reach their full potential. This will see them actively participate
emphatically towards social cohesion and sustainable national, regional, and global transformation.
Through the developmentally paced unfolding of these curricula, our citizens, from 3 years to 15 years and
beyond, will: learn to live, communicate and collaborate effectively and respectfully with others; become
functionally and academically literate and numerate; and show respect for Guyanese heritage, languages,
and cultural diversity. Our learners will also come to enjoy physical and socio-emotional well- being; become
technologically empowered; and navigate the world as a curious, innovative, creative, and ethical individuals
who use critical thinking to make decisions and solve problems for themselves, community, and ultimately the
nation.
These curricula, while firmly rooted in our uniquely Guyanese context, are enshrined in developmentally
appropriate and internationally recognized best-practices in education. They are learner-centred,
and encourage and empower children to become agents and collaborators in their own learning. The
implementation of these curricula, will call forth teachers to experience fundamental paradigm shifts in their
thinking as well as their delivery of the curricula. They will require efficacious teachers who are action-oriented,
avid readers and researchers, and keen observers of their learners. They will also necessitate teachers who
are embracers of technology, and persons who joyfully relish in harnessing and unleashing learners’ natural
instincts to question everything with a view towards true understanding. Educators and learners, together, will
construct their understanding of the world via a blend of prior personal knowledge and reflective, active and
engaging classroom experiences.
The Government of Guyana, through the Ministry of Education’s 2030 Vision for the sector to provide
opportunities for quality, equitable education and lifelong learning for all, sees the renewed Guyana
National Curriculum as the fortified foundation to ensuring the realization of this vision. It is my abiding hope
that our children, their parents and primary caregivers, teachers, teacher educators, and education managers,
will work together to harness the full potential of these curricula to change lives, and ultimately generations,
for the better through a robust and sound education.
I sincerely thank and praise the efforts of the committed Guyanese educators from across this beautiful
country who diligently worked together to produce these curricula. You have indeed done an excellent service
to our nation.

Priya Manickchand
Minister of Education
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GRADE THREE GUYANA LANGUAGE ARTS CURRICULUM
INTRODUCTION
A good quality curriculum will encourage teachers to get to know their learners individually and ensure that their teaching
styles and classroom behaviours are directed towards achieving the best learning outcomes for each of them. UNESCO, 2016
Language Arts Learning in Guyana
The Guyana Language Arts Curriculum sees Language Arts as a time of active learning. Learners use their background knowledge,
teachers’ prompts or explicit lessons to actively, meaningfully and strategically listen, speak, read, view, write and represent. What is learned
in Language Arts class should be applied to the conversations, texts, and visual presentations in all subject areas.
Language Arts is comprised of three strands:
• Listening and Speaking
• Reading and Viewing
• Writing and Representing
Each strand provides many opportunities for learners to engage with paper based and digital text in a wide range of ways.
Listening and Speaking
Reading and Viewing
Writing and Representing
Learners have opportunities during the Language Arts Learners have opportunities throughout the day to:
Learners have opportunities throughout the day to:
 browse through a wide range of genres of paper write independently on topics of interest
Block and throughout the day to:
 ask questions and engage in conversations
 listen to a story, song, music or information
shared by a teacher, community member,
parent, principal or older learner
 develop and appreciate the use of Home
Language and Standard English that matches
their context
 develop listening comprehension strategies
 develop oral grammar
 develop phonological and phonemic awareness
 develop oral vocabulary and oral presentation
skills

based books, magazines, digital texts, etc.
 interact with texts as a member of a whole group
or small group lesson
 participate in reading lessons about reading and
viewing strategies (comprehension, vocabulary,
phonics, genre study, grammar, written
vocabulary, text organization, author’s craft)
 practice lessons as they read texts levelled to their
stage of reading
 share reading with peers

 develop understanding of the purpose and
structure of various genres
 compare and contrast the craft of various
authors
 participate in lessons about writing strategies
(developing ideas, organizing writing,
vocabulary choice, sentence use and
grammar, spelling, word work, punctuation,
formatting and printing
 apply to write lessons to demonstrate
understanding of writing strategies
 share writing with peers, parents, etc.
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How is the Guyana Language Arts Curriculum organised?
The Guyanese Language Arts Curriculum is based on the tenets of the Guyana Curriculum Framework https://bit.ly/36dQFuq which
describes the importance of learning experiences that reflect the Guyana Principles of Learning, Principles of Inclusivity, and the
Principles of Assessment..
The Language Arts curriculum begins with a statement of the Purpose of Language Arts, which is:
Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides access to multiple and inter-related oral,
aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through listening, speaking, writing, reading,
viewing and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and the strategies needed to reflect
critically on thought and action.
The Purpose statement is followed by the Grade Level Guidelines (GLGs) for Language Arts, which provides an overview of the
expectations for each strand of Language Arts learning for each grade. The Grade Level Guidelines for Grade Four are:
Grade 4 Guidelines for Speaking and Listening: Learners speak with clarity, intonation, intentionality, animation and expression.
Learners also learn to explain their own opinions and actions while listening to and respecting the views of others. They listen carefully and
follow up others’ points and respectfully demonstrate whether they agree or disagree in small group or whole class discussion. They tell real
and imagined stories as they further refine the conventions and language of the genre. They recognize and use oral and aural strategies to
create a presentation by developing and elaborating on an idea, and making decisions about word choice, sentence fluency and voice.
Grade 4 Guidelines for Reading and Viewing: Learners read within the range of the Transitional to Proficient Stages. They choose a
wider range of topics, authors and genres. They discuss personal reading with others. They choose reading materials for specific purposes
and to gather, analyse and synthesize information in a variety of ways. In order to develop their understanding of fiction, poetry and drama,
learners engage in character study, story boarding events and acknowledging settings in fiction. They are becoming more aware of how to
integrate reading with skills in listening, speaking, writing, viewing, and representing help them make sense of what they read. They
continue to develop their understanding of word study and form. Awareness of the importance of monitoring, self-correcting and checking
are embedded in their reading.
Grade 4 Level Guidelines for Writing and Representing: Learners use the revision process to determine whether the ideas and
information they have gathered are relevant and adequate for their purpose, and when to gather new material for their writing project.

2

GUYANA LANGUAGE ARTS CURRICULUM GUIDE

GRADE 3

The Essential Learning Outcomes (ELOs) follow the GLGs. The ELOs include three statements for each strand that describe the
expectations for a successful secondary graduation in the three strands of Language Arts; as such, the ELOs remain the same year after
year. The ELOs for all grades of Language Arts are:
ELOs for Speaking and Listening
ELO 1: Learners will listen and use spoken language(s) to understand, reflect and respond with thought in a variety of situations for a
variety of purposes.
In ELO 1, learners participate in large and small group discussion to develop listening skills, listening comprehension, encouraging student voice and confidence.
ELO 2: Learners will speak and listen to different audiences, demonstrating sensitivity and respect, considering audience, purpose, and
situation and respond with personal and critical awareness.
In ELO 2, learners develop empathy, respect and critical thought about various situations and social issues.
ELO 3: Learners will demonstrate understanding of how the cultural background and structure of oral and aural language(s) are used to
communicate effectively in a variety of settings and situations.
In ELO 3, learners listen to and share stories of Guyana and the world as they learn new vocabulary and different ways to express ideas.
ELOs for Reading and Viewing
ELO 4: Learners will demonstrate a variety of ways to select and engage critically with a range of culturally diverse print, visual and digital
texts for a variety of purposes.
In ELO 4, learners participate in Independent Reading Time to select books and digital media to read for pleasure, to practice what they learned about reading and
to share what they have read.
ELO 5: Learners will construct meaning from a variety of texts using background knowledge, vocabulary, comprehension strategies and
phonics cues.
In ELO 5, learners participate in opportunities to explore comprehension strategies, vocabulary and phonics and word study.
ELO 6: Learners will develop their understanding of how an author’s language, genre, text form, text features and style influence the
meaning of the text and define the author’s craft.
In ELO 6, learners learn about how authors use fiction, nonfiction and poetry to share ideas and engage the reader.
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ELOs for Writing and Representing:
ELO 7: Learners will generate, gather and organize thoughts to explore, clarify, and reflect on thoughts, feelings, and experiences as they
write/represent, independently and collaboratively, for a range of audiences and purposes.
In ELO 7, learners learn how to gather ideas to write about, share their ideas and organize the ideas to prepare for writing.
ELO 8: Learners will draft and revise their writing/representing, collaboratively and independently for a variety of purposes and audiences.
In ELO 8, learners learn how to write a draft and use their knowledge of writing as well as input from their peers and the teacher to revise their writing.
ELO 9: Learners will use their knowledge of spoken language, written language and writing conventions to refine precision and enhance
clarity of written work.
In ELO 9, learners learn how to check their writing for spelling, punctuation and grammar.
The ELOs are followed by a brief Note to Teacher, which provides an overview of the key points of the ELO or additional information
about instructional planning.
After establishing an understanding of the purpose and expectations of the grade level, teachers use the Specific Learning Outcomes
(SCOs), the Inclusive Assessment Strategies (IASs) and the Inclusive Learning Strategies (ILSs) to plan engaging, relevant and
developmentally appropriate Language Arts lessons. The purpose of each of these sections of the curriculum are outlined in the table
below.
Purpose of Language Arts: This section provides a statement describing why Language Arts is important. This statement is the same for every grade level.
Strand (Topic): This section indicates the strand being addressed.
Grade Level Guidelines (GLG): The GLG provides a statement describing what the learner will learn in each strand at each grade level. The Grade Level

Guidelines for Grade 4 are provided on page 4.
Essential Learning Outcomes (ELO): The ELOs are the foundational statements of language arts that remain the same for all grade levels. The 3 ELOs for
Speaking and Listening, 3 ELOs for Reading and Viewing and 3 ELOs for Writing and Representing are provided on Page 3.
Note to Teacher: These notes provide a very brief overview of the key point(s) of the ELO.

Specific Curriculum Outcomes
This section lists of what the learner will learn
within the ELO at this grade level.

Inclusive Assessment Strategies:
The Inclusive Assessment Strategies column
provides the teacher with some tools (notes,
checklists, rubrics, etc.) to assess the Essential
Learning Outcome (ELO):
 observe learner learning
 how to keep a record of those observations

Inclusive Learning Strategies
The dotted line between these columns
illustrates the ongoing practice of observing
learners’ learning and using these
observations to inform the next steps of
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This information is used to plan the next steps of
instruction.
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This section provides some ideas for
lesson that engage learners in
learning.

Useful Content Knowledge for the Teacher about the Outcome:

This section provides the teacher with professional information about key concepts in each ELO.
Inclusive Resources and Materials

This section provides the teacher with suggestions and links for learning resources and materials.

Planning Instruction in Language Arts
Language arts instruction is balanced, learner responsive, integrated, and inclusive. While explicit instruction of the specific curriculum
outcome(s) is expected, learner voice will be an integral component of all lessons, as will opportunities to read and interact with a varied
range of authentic and engaging text. The key elements of all instruction are:
• Comprehension,
• Language Structures (grammar, vocabulary and punctuation)
• Word Solving (phonological awareness, phonics and spelling).
Overarching these key elements are the strategic problem-solving, or ‘fix-it’ strategies of monitoring (noticing errors), searching (finding
one or a variety of ways to correct the error) and checking (ensuring that the solution is meaningful and contextual).
Is it possible to integrate the strands of Language Arts?
Yes. It is also possible, and often encouraged, to include SCOs from various strands within a learning experience.
For example, a class conversation serves as an excellent anchor that may be followed up with an opportunity for learners to read about the
topic of conversation and then write about the topic.
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How do I include authentic opportunities for learners to integrate oral language in all subject areas?
The schematic below provides a planning cycle to ensure student voice in an integral component of lessons in all subject areas.
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Teacher asks a
question or poses a
probelem that
provides
opportunities for
dicussion and
interactions in all
subject areas.

Students
demonmstrate
understanding of
the concepts
through oral
reports, the arts,
writing and
representation ,
etc.,

Language
Arts Strands
throughout
the day

Teacher provides
opportunities for
reading subject specific
content material. This
reading moves beyone
text books to online
articless, news items,
etc.

Teacher engages
learners in
comprehension
activities, such as
connecting a science
concept to a math
lesson, social studies
visualising an event
otrphenomena , etc.
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Please note: it is essential that the languages and community funds of knowledge of all students are always recognized and visible in the
classroom environment. These are the foundations of learning and provide opportunities for teachers and students to explore Guyana’s
ways of being and knowing.
The Weekly Instructional Timetable
The Guyana Instructional Timetable provides many opportunities to engage learners in Language Arts learning: Literacy Studies, Reading
and Language Arts. To ensure flexibility and opportunities to integrate with other strands of Language Arts or other subject areas, time
allotments vary.
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How does a teacher decide what to teach in each block of the Language Arts on the timetable?
Reading (20 min. daily)
Purpose: To provide learners with an
opportunity to read independently and
practice what they have learned about the
reading process using engaging and
developmentally appropriate text. During
Independent Reading, the teacher makes
notes of student progress in the
Observation of Student Learning journal.

Language Arts (20 – 30 min. daily)
Purpose: To engage learners in
opportunities to explore how the various
components of oral and written language
are used to convey meaning in a variety of
genres and a variety of formats. During
Language Arts, the teacher makes notes of
student progress in the Observation of
Student Learning journal.

Literacy Studies (60 – 80 min. daily)
Purpose: To engage learners in
opportunities to explore the integration of
the strands of Language Arts through
exposure to an anchor such as an engaging
text, video, image or piece of music. The
anchor experience is followed by a
curriculum based lesson following the
format described below. Lesson content is
based on teacher observations and products
of student learning thus far.

Format: Learners have been taught how to
choose a book of interest and with just the
right amount of challenge. After a very
brief (5 minutes) mini lesson, when a

Format: During this opportunity for
learners to engage with the teacher orally,
visually or in written form, a Teacher Read
Aloud / Think Aloud chosen, to highlight a

Format: Beginning with an anchor
experience, learners engage in a focused
conversation about the anchor and its
connection to the lesson’s focus. The
10
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concept learned previously has been
reviewed, learners read while the teacher
circulates and confers with individual
learners or small groups.

component of grammar, word work, or
comprehension is discussed and learning is
applied. Texts chosen for Read Aloud /
Think Aloud reflect all fiction and
nonfiction genres representing a range of
student interests, topical issues, and content
related to other subject areas. Learners
apply this information during their
independent reading time, during the
writing process, or when completing
reading responses.

GRADE 3
conversation is followed by an explicit
lesson in the reading or writing process.
NOTE: Eighty-minute time allotments
provide time to explore both reading and
writing. Following the lesson, students
either a)read developmentally appropriate
texts and complete a reading response
focused on the lesson and / or b)
demonstrate application of the mini lesson
in the traits of writing and apply the lesson
during the writing process.

Integrating Language Arts and Other Subject Areas
Regardless of the subject, there are opportunities for learners to speak, listen, read, view, write and represent in a variety of ways with a
variety of texts. For example, a paw paw leaf can be used as an anchor to teach descriptive language (language arts), plant study (science),
symmetry (mathematics and art) and food study (HFLE).
The Components of a Language Arts Lesson: What are the teacher and students doing?
The lesson planning process always begins with reviewing what students have accomplished thus far. This information comes teacher notes
gathered from the daily observations and formative assessments which are kept in the Teacher’s Observation of Student Learning Journal.
This information provides the foundation on which the teacher scaffolds the new information. Teachers refer to these notes as they peruse
the Specific Curriculum Outcomes (SCOs) to inform decisions about the focus of instruction.
Each lesson is divided into four components: An Anchor Experience, Time to Teach, Time to Practice, and Time to Reflect and Share.
The table below outlines the roles and responsibilities of teachers and learners during Language Arts lessons.
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ANCHOR EXPERIENCE

◊
◊
◊
◊
◊
◊
◊

Teacher’s Role
Learner’s Role
Search for an anchor that will engage the learners and can be
◊ Participate in the anchor experience through listening, speaking,
connected to developmentally appropriate outcomes.
share reading or interacting meaningfully with the anchor.
Engage the students in an opportunity to listen, share read,
◊ Ask and answer questions.
view or interact meaningfully with the anchor.
Connect the anchor experience to the upcoming mini lesson
TIME TO TEACH 7-10 minutes
Teacher’s Role
Learner’s Role

Introduce curriculum-based lesson with an anchor text, image or video
and tell learners the focus of the lesson
Demonstrate the learning strategy with opportunities for learner
engagement
Describe and demonstrate what the learners are expected to do
Ask for learners’ questions

◊ Circulate to ensure learners are settled and understand what they are
expected to do
◊ Confer with individual learners and works with 1 or 2 small groups who
may be working on differentiated versions of the lesson
◊ Listen to and observe learners working; make notes about learner
progress in Observation of Learning Journal.
◊ Ask / answer questions
◊ Provide feedback to learners

◊

Teacher’s Role

◊
◊

◊
◊
◊

Listen to clarify
Review work completed
Ask questions if necessary

TIME TO PRACTICE CONTINUES 10 minutes

Confer with individual learners and small group work

Learner’s Role

Participate in an independent or small group work to complete the
assignment
Monitor work, ask questions when necessary

TIME TO CHECK IN (if necessary) 3-5 minutes

Clarify lesson and answer additional questions
Revisit or extend the mini lesson
Invite learners to ask questions or share their learning.

Teacher’s Role

Attend to and participate in mini lesson
Ask questions when necessary

TIME TO PRACTICE 20-30 minutes

Teacher’s Role

◊
◊
◊

◊
◊

Learner’s Role

Learner’s Role
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◊

◊

Teacher’s Role

Participate in an independent or small group work to complete the
assignment

TIME TO REFLECT AND SHARE 3-5 minutes

Summarise lesson, provide prompts for learners’ reflections

◊

Share what they learned

Learner’s Role

How is Language Arts learning assessed?
The Inclusive Assessment Strategies (IAS) column of the curriculum provides teachers with a variety of tools for observing student
learning. For example, a paper-based or digital Observation of Learner’s Learning Journal (see sample below) provides a space for
recording these observations. These notes inform lesson plans that are learner responsive, provide evidence of learner progress, inform the
writing of report cards, and ensure parent teacher conferences are based on evidence of learning.
The Guyana Assessment Toolbox https://bit.ly/3MnYx1T also provides teachers with a wide range of strategies to gather information
about student learning.
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An important part of observing learning is sharing what you noticed with the learner and providing the learner with feedback. A typical
feedback conversation begins with an acknowledgement of what the student has accomplished, followed by a hint of what the next steps of
instruction will be. For example:
Teacher: I notice that you can <insert an accomplishment> Tell me how you figured that out.
Learner responds
Teacher: I also notice that you’re having difficulty with <insert an area of difficulty>. Tell me what part of that is difficult.
14
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Learner responds
Teacher provides additional information to the learner and makes a note to re-teach this concept at another time.
The Guyana Curriculum Framework acknowledges that every learner develops at a different pace; therefore, while every grade level has a
wide range of readers and writers, the teacher will provide differentiated instruction that builds on their progress thus far.
The diagram below illustrates how learners enter and exit the different stages of reading and writing at different times. For example, a
typical grade 1 classroom will include learners at various stage of the Emergent, Early, and Transitional stages of reading; a typical grade 4
classroom will include learners at various stage of the Early, Transitional and Proficient stages of reading.
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The Guyana Lesson Plan Template
The Guyana Lesson Plan Template is similar for every grade and every subject. The template, provided below, is designed to reflect the
Guyana Principles of Learning, The Principles of Inclusivity and The Principles of Assessment. Lessons are always curriculum based and
differentiated according to the learners.
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Where does the teacher find information and resources to support the Language Arts lessons?
The Useful Content Knowledge for Teachers about the Outcome section of the Language Arts curriculum provides teachers with
professional information about the ELO. For example, if a teacher is unsure of what is meant by the Traits of Writing or the Writing Process,
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the Useful Content Knowledge for Teachers about the Outcome provides examples and links to professional information. An example of
this information follows.
The Traits of Writing include:
Ideas

What do I know about this topic?

Organization
Voice
Word Choice
Sentence Fluency
Conventions

Are my ideas in an order that makes sense?
Can the reader tell how I feel about this topic?
Are my words interesting? Are my verbs strong? Do my words make pictures?
Does writing sound like someone talking? Do I use different types of sentences?
Did I use capitals correctly? Did I punctuate correctly? Did I spell correctly? Did I indent or space paragraphs?

Norr’s Writing Process Schematic https://bit.ly/3t6eBy7

The Inclusive Resources and Materials section provides teachers with learning resources for to engage students in a wide range of oral
and written whole group, small group and individual activities that support the lesson. Teachers will find locally produced and culturally
relevant texts, charts, sites, graphic organizers, etc. that support instruction. For example, the poem, Guyana, Land of Many Waters was
written by the local poet Wenette Anderson. This poem could be used to teach Language Arts lesson in poetic structure, descriptive
language, punctuation; it could also be used as an anchor in Social Studies, Science or HFLE.
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Guyana – Land of many Waters
Guyana is truly a land of many waters
And it comes in all flavours
When it’s released from the golden brown rice field, it’s muddy
When you go to the Hope Beach, it is salty
When you travel Linden’s Highway the creeks are called Black
Blue is the colour for mined out creeks at McKenzie back
Whether it is muddy, salty, black or blue
Our majestic 741 feet Kaieteur will always be true
So, take a swim, a ride, or a glide
And enjoy Guyana’s water, our pride
It is carried by our creek and river, streams and springs
These are just a little taste of what Guyana’s water brings (Written by Wenette Amsterdam (unpublished)

Science
Water
Pollution

HFLE

Social Studies

Respect for the
environment

Guyana's rivers

Guyana,
Land of
many
waters
Grammar

Mathematics

Adjectives

Measurement

Verbs

Composition
Descriptive
writing
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How is a classroom set up for learning?

Setting up the classroom as a learning space provides learners with opportunities to work in whole groups, small groups or individually.
While it is acknowledged that access to materials and classroom furniture varies, every classroom should be a space that invites active
learning and through a variety of modalities. Purchasing expensive materials is not necessary; often, the most valuable learning materials are
found in the community.
A Grade 4 classroom includes:
 a classroom library with pictures, books, magazines, pamphlets, etc. of all genres to suit Early, Transitional and Proficient readers.
 walls with learner and teacher generated poems, stories, schedules, and reference information (Word Wall, What We’ve Learned,
Classroom Rules, etc.) written in large font for ease of viewing throughout the room
 a space for multi-subject exploration (realia table, science space, math manipulatives, etc.)
 learning centers that invite learners to explore writing, reading, listening and technology.
 opportunities to express understanding through movement
 opportunities to explore the school yard and the community
 opportunities for students to explore various languages and funds of knowledge.
The Inclusive Resources and Materials sections also provide links to information about classroom design, management, resources and
materials. For example: visit https://bit.ly/2TNoi41 for more information about literacy centers.

Now that I know all of this, what are the first things I do?
1. Read through the curriculum to get a sense of the main focus of each ELO and the specific focus of each SCO. As you read, think
about how the ELOs and the SCOs can work together to develop interesting and engaging lesson plans. Work with other teachers
at your grade level to develop a level of comfort with the process and let the principal know which areas of the curriculum would
be good topics for professional development.
2. Create a paper based or digital Observation of Learner Learning Journal. Examples are described in ELO 1 and 2.
3. Start with a level of comfort and don’t take on too much at once. A good place to begin is to schedule time to Read Aloud to
learners each day and discuss the text and schedule time to for learners to engage in Independent Reading, as described in ELO 4.
4. Gather pictures, books, articles, pamphlets, blank paper, etc. to ensure the classroom is a welcoming environment to literacy
learning.
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5. Use a thematic and integrated approach to plan for the Reading, Language Arts or Literacy Studies segment. Select an anchor text
then identify the content and subject specific information that can be taught with this anchor. Use the curriculum guide to map the
specific curriculum outcomes for the various components of reading, language arts or literacy studies. Create content maps for
various nits of work based on the anchor texts and use the SCOs identified to create meaningful and engaging lessons targeted at
providing learners with literacy skills. See the example below.
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Guyana Language Arts Curriculum Glossary
The definitions of words and concepts associated with Language Arts are drawn from the International Literacy Association Glossary
https://bit.ly/3m0D8AW
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ELO 1
Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
LISTENING AND SPEAKING
Guidelines for Grade 3 for Speaking and Listening: Learners sustain concentration while listening and take turns while speaking. They
learn to explain their own views, consider and respond respectfully to the views of others and take part in frequent small group and class
discussions. They also learn to develop questioning skills and make comparisons. The range and diversity of their oral vocabulary develops.
Learners use more complex oral language and are developing awareness of word analysis skills.
Essential Learning Outcome 1: Learners will listen and use spoken language(s) to understand, reflect and respond with thought in a
variety of situations for a variety of purposes.
SPECIFIC CURRICULUM
OUTCOMES
Learners will listen and use
spoken language(s) to
understand, reflect and
respond with thought:

1.1

participate in group
conversations and ask
questions to clarify the
ideas of others
about a topic or an
experience

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES

Note to teacher: ELO 1 is focussed on creating Note to teacher: ELO 1 is focussed on creating lots of opportunities for
lots of opportunities for learners to listen and speak.
Schedule a few minutes throughout the day to talk
about topics of interest, ask and answer interesting
questions, and wonder about things happening in the
world.

learners to listen and speak. Schedule short but meaningful time
throughout the day to engage learners in conversation (it does not have to
be about language alone, you can do this in other subject areas such as
science and social studies).

 Develop a Learner’s Observation
 At the beginning of the school year, the teacher should
Journal to record observations about
establish an oral morning exercise. Each day, conduct a
the learner’s learning. Use these
morning meeting with the learners by asking them simple
observations to provide feedback to
questions to build teacher-learner relationship or/and
the learner and to plan the next
learner-learner relationship.
steps of instruction.
As learners engage in conversations, make
Example: get a tin/box/bottle and place topics in it. Each
notes about their oral language that include: morning have the learners select a topic and have a
conversation with them about it.
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1.2

1.3

1.4

respond to the arts of
Guyana (music, visual
art, poetry, stories and
drama) with thought
and interpretation
follow multi step
instructions to
accomplish a task
continue to develop
listening
comprehension
strategies such as:
o retelling
o identifying the
main idea
o predicting
o visualising
o connecting
o inferring
o sequencing
o comparing and
contrasting

•
•
•
•
•
•

INCLUSIVE ASSESSMENT
STRATEGIES
Learner’s first choice of language
Learner’s comfort switching from
Home Language to Standard
English
Learner’s ability to use Standard
English
Learner’s turn taking during
conversations
Oral responses to literal W4 + H
questions, such as: Who? What?
When? Where? How? Questions
Oral responses to questions to
demonstrate deeper understanding,
such as: Why, What if? How do you
know etc.?

GRADE 3
INCLUSIVE LEARNING STRATEGIES

(Teacher to add topics based on learners’ interests, themes of
anchors, current affairs, etc.)
 Create a Listening Literacy Centre for Small Group
discussion of stimulus materials (such as videos, songs,
costumes, poems, stories, experiments, environmental
Sample of a journal page for speaking and
prints and text information from another subject area) and
listening: each cloud has a student’s name in
provide opportunities for learners to make choices.
it and a brief comment about the student’s
Schedule time each day for a group(s) of learners to visit
oral comprehension. 2-3 students are
the listening centre.
observed each day.
 Invite secondary learners or community members to
record stories spoken in Home Language(s).
 Centre their topic for oral language development around
familiar areas of interest to the learners.
 Use topics from other curriculum areas (science, social
studies, mathematics, etc.) from which to select anchor
text.
Interactive Read Aloud
 Conduct Interactive Read Aloud sessions with different
texts. An interactive read-aloud is a literacy event whereby
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES
learners actively engage in listening and speaking about
the text throughout the duration of the read-aloud.
Example: Learners stand in a semi-circle to talk about an
experience they would have had by adding one sentence or a
word to the previous speaker’s sentence to build a story.
 Respond to and ask questions using the Question-Answer
Relationship (QAR). Learners will indicate where they got
the answer to the question from, whether it is:
 Right there
 Think and search
 Author and you
 On your own (see CONTENT)
 Demonstrate how to generate, by modelling, how to ask
themselves questions that they create based on the skill.
Graphic Organizer:
 Display a graphic organizer that is suitable for the
comprehension skill and let the learners chat about what
information it requires.
The Cooperative Learning Strategy:
 Arrange students in groups. In each group, there
should be someone who guides the discussion, one
who keeps the time, another who provides the
illustrations, and someone who reports.
Examples:
The learners will engage in a discussion about the route they
take to get to school.

24

GUYANA LANGUAGE ARTS CURRICULUM GUIDE
SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES
 Ask learners to demonstrate how to do something; such
as, how to make a dish, play a sport, do a dance, make a
toy, etc.
 Develop vocabulary and sentence fluency with wordless
pictures. Learners are to tell a story using a sequence of
pictures or scenes.

pictures of boiling katahar/breadnut seed
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES
 Ask learners give directions to find a particular place using
maps of the schoolyard and the community

Sample Listening Comprehension Strategies
 Retelling: Read a story aloud to learners. Learners work
together to create a role play of the story plot, represent
the characters through drama, song, dance, rap, etc.
Provide learners with prompts for the story retelling
frame:
 This story is about…
 In the beginning…
 The problem was…
 But in the end…
 Predicting: Read Aloud a story to the class. Pause at
important plot points and ask learners to predict what will
happen next and why they think that.
 Visualising: Ask learners to close their eyes and listen to
short sections of local music. As they listen, they think
about what the music makes them think about. After the
music is played, learners describe the picture the music
created in their mind.
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STRATEGIES
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 Connecting: Use objects and information from Science,
Social Studies or Mathematics to talk about objects in the
environment. Example: Identify several things that are
known as different names for different people using either
pictures or realia.
Example of a picture of what it can be used:

Picture by Girendra Persaud
 Inferring and Predicting: Establish a routine of morning
conversations that focus on a Colin Question. (See
RESOURCES section for more information about Colin
Questions.)
 Sequencing: Provide learners with blocks, paper and
pencil, clay, etc. As oral instructions are given, learners
listen and create an object with the blocks, a drawing with
the paper and pencil, a model with the clay, etc. After the
activity, ask learners to recall and share the steps needed
to complete the artwork. This strategy is also useful for
science experiments, math problems, etc.
Craft pieces made from coloured paper

 Comparing and Contrasting (story elements, characters or
different stories based on the same theme): Draw a
picture on the board. Talk about the picture as it relates to
the story or stories.
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GRADE 3
INCLUSIVE LEARNING STRATEGIES
See USEFUL TEACHER CONTENT and RESOURCES
AND MATERIALS sections for more information about
how to teach listening comprehension strategies.

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER
The Introduction to the Guyana Language Arts Curriculum provides information about how to include opportunities for Speaking and
Listening in the Classroom.
What is an Interactive Read-Aloud?
An Interactive Read-Aloud is an activity whereby learners actively engage in listening and talking about the text throughout the duration of the
read-aloud. This strategy is in contrast to the traditional read-aloud where learners sit quietly as the teacher reads a text in its entirety prior to
discussion. The teacher may read aloud a sentence, a paragraph or a page and stop to discuss key ideas, illustrations, or other text features that
enhance comprehension, note interesting details, make connections to other texts, or confirm/reject predictions.
What should I think about when selecting a text for an Interactive Read-Aloud?
 Texts you like (or liked as a learner)
 Texts that are interesting and appealing to learners
 Texts slightly more challenging than those learners can read independently
 Texts that build on a topic currently being addressed in the curriculum
 Texts beyond fiction and nonfiction books – poetry and interesting/age-appropriate newspaper and magazine articles.
 Texts that present a new idea or a unique spin on an old idea.
 Texts that are silly, quirky, or just plain fun to experience as a reader and listener
Visit Interactive Read Aloud https://bit.ly/37z8nub for sample Interactive Read Aloud lessons.
The Importance of Reading Aloud to Learners
An interactive read-aloud is a literacy event whereby learners actively engage in listening and talking about the text throughout the duration of
the read-aloud. More information is available in the Introduction to the Guyana Language Arts Curriculum and The Power and Promise of
Read Aloud https://bit.ly/2EDCq74
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What is the Cooperative Learning Strategy?
Cooperative learning is a successful teaching strategy in which small teams, each with learners of different levels of ability, use a variety of
learning activities to improve their understanding of a subject. Each member of a team is responsible not only for learning what is taught but
also for helping teammates learn, thus creating an atmosphere of achievement.
HOW DOES IT WORK?
 Group Investigations are structured to emphasise higher-order thinking skills such as analysis and evaluation. Learners work to
produce a group project, which they may have a hand in selecting.
 STAD (Learner Teams-Achievement Divisions) is used in grades 2-12. Learners with varying academic abilities are assigned to 4- or 5member teams in order to study what has been initially taught by the teacher and to help each reach his or her highest level of
achievement. Learners are then tested individually. Teams earn certificates or other recognition based on the degree to which all team
members have progressed over their past records.
 Jigsaw: Jigsaw is an example of a cooperative learning approach, which should include the key elements of cooperative learning such
as positive interdependence, and individual and group accountability. It involves group reflection on learning, team recognition and
group responsibility for individual learning. Learners are organised into groups to research a topic or to complete a task. Learners will
need to explain or describe their new knowledge of the topic to other classmates; this activity helps learners to gain better
understanding of the topic or the task. Learners will need to listen very carefully and ask questions if they are unsure about any
element of the topic/task.
Steps to follow include:
 Divide the class into “home groups” of 4-6 learners. Give each learner a number within their group.
 Move learners from their home group into “expert” groups, based on the numbers – all the 3s go together etc. The “expert” group
completes a specific task. Learners return to their “home group” having completed the task and share what they have done or what
they have found out.
Creating a Classroom of Cooperative Learners: See https://www.teachervision.com/professional-development/cooperative-learning
Listening Comprehension Strategies
o Retelling: Asking learners to retell a story in their own words forces them to analyse the content to determine what is important. Teachers
can encourage learners to go beyond literally recounting the story to drawing their own conclusions about it.
29

GUYANA LANGUAGE ARTS CURRICULUM GUIDE

GRADE 3

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER
o Predicting: When learners make predictions about the text they are about to read, it sets up expectations based on their prior knowledge
about similar topics. As they read, they may mentally revise their prediction as they gain more information.
o Visualising: Learners who visualise while reading often have better listening comprehension. Readers can take advantage of illustrations
that are embedded in the text or create their own mental images or drawings when reading text without illustrations.
o Connecting: When learners preview text, they tap into what they already know that will help them to understand the text they are about to
read, and which provides a framework for any new information they read.
o Inferring: In order to make inferences about something that is not explicitly stated in the text, learners must learn to draw on prior
knowledge and recognise clues in the text itself.
o Identifying main idea and details: Identifying the main idea requires that learners determine what is important and then put it in their own
words. Implicit in this process is trying to understand the author’s purpose in writing the text.
When the learners are settled, ask them to sit very, very quietly and listen for the outdoor sounds. After a minute of listening, ask the learners
to come together in a circle and use a very quiet voice to share what they heard.
The Power of Storytelling in the Classroom
Stories can be used to teach a variety of concepts that can be very complex and abstract. It can be used to teach concepts from all subject
areas. They help the teachers to reach the learners in ways that are fun and make learning easier. They bring the information to life in a
meaningful and connected way.
Tips in teaching using Storytelling:
• Retelling own experiences: In teaching a difficult concept, tell the learner a story of how you would have handled a concept that was
difficult to you. Share your own experiences on various activities so as to make a connection with the learners.
• Story as an introduction: Stories can be used as an introduction to a new concept or to teach a concept that the learners are not grasping.
• Story to demonstrate a concept: Draw figures or create scenes to teach a particular concept. Use a narrative to help learners remember
facts.
• Helping learners to be listeners: It is important for learners to become listeners.
• Helps the less motivated learners: All learners feel they have a role to play in the session and storytelling grabs the attention of the learners
who would not show interest in the traditional method of teaching.
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Grammar and Vocabulary Through Storytelling: Through the stories, the teacher can demonstrate how grammar is used in storytelling. One of
the key features of storytelling is exciting the listener's mind so that he and she are captivated by the story you are telling. One of the best ways
oto grab and hold the learners’ attention is to use appropriate nouns, adverbs and adjectives. Those that depict colour and actions are
particularly forceful when attracting and keeping readers' attention.
Subject Integration: The table below provides a sample of how to design curriculum based integrated subjects from an anchor text.
SUBJECT INTEGRATION
ANCHOR

My Indoor Outdoor Park Room
I wish I can go outside
Mother said don’t leave the inside
I must make my park
Like how Noah make his ark

LANGUAGE ARTS

Vocabulary
development: gamaska,
croom, eloquent).

SCIENCE

Teaching Animals and The
Environment

SOCIAL STUDIES

The importance of
cooperation

MATHEMATICS

Measurement: designing
spaces to make an
indoor/outdoor park room

My friend, the gamasaka
Refused to cooperate even for Noah sake
My little park room
Has no animal that makes any croom
Just the stills
Conversations are made by the maker
An eloquent Speaker
For each still that stood in the indoor park
Oh how I wish if it was an outdoor park
BYH – unpublished

RESOURCES AND MATERIALS
Language translation app to help the Spanish and Portuguese speakers:
 Google Translator https://bit.ly/2tGwTue
 Bing Translator https://www.bing.com/translator
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Community Resources for Oral Language
Invite community members to visit the classroom to share song, music, poetry, stories, recipes, crafts, etc. Each piece of local information
enriches the learners’ understanding of Guyana’s culture and context.
Using the News to develop oral language
When the technology is available, share radio newscasts with the learners. Use these news casts to teach listening comprehension strategies.
Listening and Viewing Comprehension
Learners watch a video on a topic of interest and then stand beneath a Conversation Starter Strip with one of the following prompts:
• I learned that…
• This reminds me of…
• I think the best part…
• A part I didn’t like…
Developing Critical Thinking Through Questioning
Colin Questions
Colin is the name of a learner who always asks, “Why?” Colin questions provide learners with an opportunity to think about everyday objects
or occurrences from a variety of perspectives using background knowledge, inferring, analysing and synthesising. Sample Colin questions
include:
 Why is the sky blue?
 Why are puffy white clouds sometimes grey at the bottom?
 Why is hamburger called hamburger when it’s not made of ham?
 Why are most pencils yellow?
 Why do chefs wear tall white hats?
While answers to these and other Colin questions are readily available through online searches, the focus of this activity is not on getting the
correct answer, it provides time for learners to explore and share their ideas and develop their listening and speaking skills.
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Oral Language Rubric (Presentation)
Put A Check In Box That Describes Each Criteria
Organisation
Content
Style

Not yet
Details lack organization

The content is unclear
Speaker does not connect with the
audience
Additional observations:

Getting there
Main idea is present with some evidence is
given to support the main idea.
The content is accurate but minimal
Speaker is beginning to engage with
audience

High five
Presentation is carefully organised and has
detailed evidence to support main idea
The content is complete and accurate
The speaker is relaxed and comfortable and
presentation is the right length

Using Local Folk Song and Poems
The folk song and the poems by Wenette Amsterdam are excellent examples of culturally relevant texts that can be used as anchor texts
for a variety of grade levels and in a variety of subjects. Poetry can also be used to develop oral language fluency and vocabulary
development.
Folk Song: Small Days is still on meh mind
WHERE ELSE BUT GUYANA?
Small Days is a good good time
By Wenette Amsterdam – Unpublished
Meh neighbour had some little chirren
Where else but Guyana
And when they singin’ and they dancin’
Can you find the celebration of Mashramani
I does really admire them
Celebration after hard work, celebration of our diversity
Many faces, all dancing masquerade and displaying the mad-cow
Rick, chick, chick, chick Congatay
People from diverse places chatting and laughing, eating and dancing
Me bin ah back Congatay
anyhow
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Me see fowl mama Congatay
Wid ten fat chickens Congatay
Ah beg she foh wan Congatay
An’ she wungimme wan Congatay
You see dat gal deyCongatay
Name DarateeCongatay
She fat lak- a buttaCongatay
An’ she maggalak- a chow Congatay
Small Days is still on meh mind
Small Days is a good good time
Meh neighbour had some little Chirren
And when they singin’ and they dancing
I does really admire them
Chirren Chirren
Yes mumah
Where have you been?
Grandmumah
What she give you?
Bread and Cheese
Where is mine?
On the shelf
How me gun get am
Climb on the chair
Suppose me fall
We don’t care
Bad pickney
We nah care
Wicked pickney
We nah care

You don’t have to know each other to have a good time together
Mashramani in Guyana is for all culture no matter the weather
Where else but Guyana
Easter Monday have nothing to do with Christianity
Is the perfect opportunity for Guyanese to express unity
The various skin colours are represented by the colours in the sky
Whether in Barima Waini or Upper Demerara, kites are flying high
Picnic baskets of Guyanese food at every corner
If your kite has a problem, just turn to your 34eighbour
Where else but Guyana
Can each culture be transformed through Phagwah
Jubilation paints the country whether you’re using abeer or water
Colourful Guyanese in every community flood the street
Greeting each other with abeer and eating sweet meat
The gigantic canaree with seven curry is cooked for all
This Guyanese celebration includes Guyanese both big and small.
Where else but Guyana
Can the entire country become Indigenous and proud
Village Day celebration always has a crowd
Curiosity never dies when sampling the live tacuma worm or tuma pot
Craft designing and hunting are demonstrated on the spot
Becoming a Guyanese Amerindian is not bad at all
This shows that we have love and unity for one and all.
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Small Days is still on meh mind
Small Days is a good good time
Meh neighbour had some little Chirren
And when they singin’ and they dancing
I does really admire them
MANNERS/POLITENESS
I was taught to be polite,
Little acts of manners are just right.
I must always say please,
Whether I need food, shelter, clothing or all of these.
I must never forget to say thank you,
When I receive things or something for me you do.
Saying good morning, afternoon or night
Is good manners and will always be right
It takes nothing out of me to say sorry
In fact, this eliminate lots of fight and worry
“Hello”, “Hi” or “How do you do?”
Comes naturally, just like the sky is blue
I never forget to speak with a decent tone
For these acts of politeness will put me on a throne
Just remember that manners maketh woman and man
I have good manners so I’m everybody’s fan.
Written by: Wenette Amsterdam
(Unpublished)

Bush Cook Time by Wenette Amsterdam – Unpublished
Bush cook is a Guyanese ting
To bus’ a pot, something each must bring
Nuff lil chil’ren from de neighbourhood gather to decide
Who gon bring rice, salt, coconut or which fireside
De pot will do well with some salt fish, turn plantain and dry shrimp
Check Aunty Patsy fowl pen zinc fuh see how much shrimp you could
skimp
It gon be nice if de pot get two or three turn plantain, so check Uncle
Byby farm
Tek the plantain alone – and leff de big man yam
Bus dem dry coconut and save de wata
I gon drink it when ah eating meh shine rice lata
Tek turn to grate de coconut then squeeze out de rich milk
When yuh eating dis food it must be smooth like silk
Now dat de milk, seasoning and so on in de pot
Search yuh head – anything else,? Or dat is dat?
Mek sure yuh rub de pot skin wid wet ash
Cause when u done cook, de pot skin going hard fuh wash
Now gather yuh dry grass, chips, n banga shell, coconut, lighter and yuh
wood
Scratch yuh match and leh deh fire blaze as it should
Lighting the fire in itself is an art, so don’t waste de two stick match
Angle yuh self right before you even try to scratch
Mek sure yuh light the dry grass and chips first
If yuh do it right, a big flame gon burst
Now put on de pot and each take time to stir and taste
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Control the rigorous bubbling, not a grain to waste
Feel de rice and mek sure it na get grain
When yuh bush cooking, it easy fun get false name
Now ease the fire and let de shine rice simmer
Nuff pickney waiting, we get long mo before dinner
When the shine rice done eat, we can play ring games and crack joke
Right now I juggling hot food in me mouth, ah hope I don’t choke
When everybody done eat and the shine rice seem to done
I will always scrape the pot fun de bun-bun
Fuh me it’s the sweetest part of the food I know
Try some Guyanese shine rice and leh me know.
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Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides access
to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through listening,
speaking, writing, reading, viewing, and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and the
strategies needed to reflect critically on thought and action.
LISTENING AND SPEAKING
Guidelines for Grade 3 Speaking and Listening: Learners sustain concentration while listening and take turns while speaking. They
learn to explain their own views, consider and respond respectfully to the views of others, and take part in frequent small group and class
discussions. They also learn to develop questioning skills and make comparisons. The range and diversity of their oral vocabulary develops.
Learners use more complex oral language and are developing awareness of word analysis skills.
Essential Learning Outcome 2: Learners will interact with different audiences demonstrating sensitivity and respect, consider
audience, purpose, and situation and respond with personal and critical awareness.
SPECIFIC CURRICULUM
OUTCOME

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES

Note to teacher about observing
learners as they are learning: As notes

Note to teacher about ELO 2: ELO 2 focuses on establishing

Some suggestions for observing
learners as they interact with
different audiences demonstrating
sensitivity and respect and
responding with personal and
critical awareness.

Some suggestions for engaging learners in interacting with
different audiences and demonstrating sensitivity and respect

respectful shared conversations with a variety of audiences. Teachers will notice
about learner learning are recorded in the
that this ELO integrates very well with HFLE.
Learners’ Observation Journal, look for
To establish a safe, respectful and cooperative classroom, work with the learners
changes in how well learners are using language to co-create class charts for listening. These charts should be written in positive
respectfully.
terms.
Learners will:
interact with different
audiences to:

2.1 continue to develop the
use of social courtesies
such as politeness, turn
taking, and sharing the
 Observe learner responses to social
role of listener and speaker
cues and make note of learners who

 Encourage learners to work together to create a set of
classroom rules for respectful speaking and listening, such as
the example below. Divide learners into small groups; each
group illustrates one rule and then describes their illustration
to the class.
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in conversation and in
play.

INCLUSIVE ASSESSMENT
STRATEGIES
require additional opportunities to
develop this awareness.

2.2 continue to refine
understanding of how a
speaker’s facial
expressions and body
language impact meaning.

 See USEFUL RESOURCES
section below for a listening
assessment which can be used by
teachers observing learners or as a
learner self-assessment.

2.3 develop strategies to adjust
tone, volume and
expressive language to
communicate ideas and
feelings.

 Group Interaction rubrics are
useful for teachers to observe how
learners interact with others and
determine the areas that need
improvement. Visit:
https://bit.ly/35MmN9k

2.4 use thoughtful and nonhurtful vocabulary.

Peer Assessment
 As learners share information
about a topic of interest, peers
listen and provide feedback

Peer Assessment Checklist for Respectful
Conversations
Com
Tick ()
ments
1 Was the presenter Yes
polite and
Somewhat
respectful to the
Not yet
audience?
2 Was the volume
Yes
or tone used
Somewhat
appropriate for
Not yet
the information
presented?

GRADE 3

INCLUSIVE LEARNING STRATEGIES

https://bit.ly/2ZcGFzO

 Manage classroom conversations and noise levels by
teaching learners to respond to various signals to refocus
their attention: For example: pattern clapping, a chime, a
rain stick, speak in a whisper, etc.
Ensure all learners have an opportunity to participate in
classroom conversations. Develop simple hand signals to
communicate during activities. (see Useful Content)

https://www.cfclassroom.com/2013/08/HandSignals.html
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Learners will respond with
personal and critical
awareness to:

3

2.5 become aware of and
respect the cultural norms
of peers and community
members.

4

2.6 use language choices that
affirm the ideas and
experiences of others.
2.7 continue to participate in
the discovery of an
alternate language, such as
basic sign language, music,
icons to develop an
understanding of different
ways to share meaning.

5

INCLUSIVE ASSESSMENT
STRATEGIES
Did the presenter
used appropriate
gestures and
expressions to
support the
information
presented?
Did the presenter
used vocabulary
that is appropriate
for the audience?
Were questions
asked answered
politely?

Yes
Somewhat
Not yet

GRADE 3

INCLUSIVE LEARNING STRATEGIES
Some Learning Strategies to develop responding with
personal and critical awareness.
 Model and allow the learners to purposefully practice social
interaction using the local social cues

Yes
Somewhat
Not yet
Yes
Somewhat
No

 Using score cards for peer
assessment: Learners will raise their
scorecard when the presenters
portray the areas of focus: Tone,
Body language, Expression.
Vocabulary.
Example:

Adapted from Myle Marks types of Social Cues

 Ask learners questions based on the
activity they are doing. Record their
responses.

 Be aware that different cultures have different social norms
about polite conversation. Create a research project about
respectful conversation. Ask learners to ask community
members, family, other learners, or, if available, do an online
search about how to demonstrate respect through:
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Self Check

GRADE 3

INCLUSIVE LEARNING STRATEGIES
o
o
o
o
o
o

Eye contact or eye avoidance
Posture
Tone and volume
Personal space
Saying hello, good-bye, please, thank you
Speaking to elders
 Provide time for learners to collect photographs of
scenarios inside and outside the classroom. Learners
dramatise each scenario, then discuss the following
questions:
o Why did this happen?
o What do you think they are saying to each other?
o How does this person feel? Why do you think that?
o Does this look like these people are cooperating? How do
you know?
o What would you say to make this person feel better?
o How would you help this person?
o How would you feel if you were doing this?

 Phone Conversation Scenario: Learners work in pairs with a
picture card that reflects a topic from Social Studies, Science,
HFLE, Music, Art. etc. They discuss the picture and plan the
type of conversation in which they will be engaged.
Examples of scenarios
Scenarios (The Environment)
Learners on the beach collecting
plastic litter.

Forest being clear cut
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A whale entrapped in a fishing
line.

The tailings of a gold mine

 Invite community members to share stories/folklore based on
aspects of learners’ culture; religious beliefs (Baptism, DigDutty, Queah-Queah, Carron Crow, Brer Anansi, Kainama,
etc.) Learners work in pairs to introduce the speakers, retell
the story and thank the speaker.
 Use specific words to create short songs about friendship,
bullying, helping, etc. Begin with samples such as That’s What
Friends Are For or ask learners to find songs about friendship.

https://youtu.be/66Qkf2Jm6pc
 Demonstrate and illustrate simple signs from sign language
and provide learners with opportunities to see and feel
emotions. Encourage the learners to describe why the sign
enhances the understanding of the emotion or greeting. Visit
for examples:
https://www.youtube.com/watch?v=R_G5zGVHxkU
NOTE: This strategy is especially useful for learners who have
difficulty understanding or using social cues effectively.
 Provide opportunities for the learners to reflect and review
their speaking and/or listening skills using scenarios through
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puppets. After making puppets, leaners will do presentations
about the different characters in the read aloud

Picture of puppets created by learners at Suddie Primary school
USEFUL KNOWLEDGE FOR TEACHERS BASED ON OUTCOMES
Information about effective and respectful listening is available at:
Visit the Literacy Benefits of Listening https://bit.ly/2ZkVvEE This resource is also very useful for parents.
10 Steps to Effective Listening at https://bit.ly/2MjnTBP Teachers are reminded that social norms about listening vary from culture to
culture.
Edutopia’s series on Effective Communication provides teachers with background information and practical ideas. Strategies to Help Your
Learners Feel Heard https://edut.to/35LVKL3
More information about speaking and listening is available at:
Talking in Class https://edut.to/34LY43m
Four Ways to Get Learners Moving in Class https://edut.to/34Gn3Fq
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Assessment Resources for Listening Learner Self -Assessment of Listening:
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Silent feedback:
Using score cards for peer assessment: Learners will raise their scorecard when the presenters portray the areas of focus. Tone, body language,
expression.
Non-verbal behaviours: Communicating is more than just listening and speaking. Tone, volume, voice, facial expression, and body language
affect our messages. The listener’s posture and their attention also has an impact on the success of a conversation. By demonstrating and
teaching how to communicate with body and voice, teachers can help learners express themselves in an effective manner.
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RESOURCES AND MATERIALS
Puppets are engaging prompts that can help support oral language skills and communication, social/emotional development, and help
learners learn and understand the world around them through safe, imaginative play.
https://wehavekids.com/parenting/Educational-Benefits-of-Hand-Puppets-and-Puppet-Theatres
Turn Taking: Turn taking is very important for an effective speaker listener relationship. Learners need to recognize pauses in a conversation
where they can take a turn, interrupt, ask a question or change the subject. Teachers can explicitly teach turn taking so that all learners are
encouraged to speak, e.g. circle time where everybody has a turn or asking learners to work with a partner and choose who will go first.
The Floor: The person who is currently speaking is the person who “holds the floor”. During conversations, speakers and listeners use eye
contact, body language, gestures, and pauses to judge when a new voice can take the floor.
Act It Out:
o At the table, pick a scenario card and discuss these questions:
♦ What is happening? How do we know?
♦ What will we say and do so that everybody knows what we mean?
♦ How can we say this so that it sounds like the talk we use in school?
♦ What will we do to show that we understand what is being said?
o You need to decide who will act out the part and where the action will start, before, during or after the event on the card.
o Try acting it out.
o Learners can then reflect on these questions: What made sense and why? Where else could we listen like this? Where else could
we speak like this? What would we say differently next time and why?
Storybooks about social situations, friendships, problems etc. provide excellent anchors for discussions about how listening and speaking
affect our relationships. Ask a local librarian, friends with a good supply of learners’ books or search online for free stories. An excellent online
resource is https://www.storylineonline.net/. A sample story available on this site is Enemy Pie.
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https://www.storylineonline.net/books/enemy-pie/
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GRADE 3

Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
STRAND: LISTENING AND SPEAKING
Guidelines for Grade 3 Speaking and Listening: Learners sustain concentration while listening and take turns while speaking. They
learn to explain their own views, consider and respond respectfully to the views of others and take part in frequent small group and class
discussions. They also learn to develop questioning skills and make comparisons. The range and diversity of their oral vocabulary develops.
Learners use more complex oral language and are developing awareness of word analysis skills.
Essential Learning Outcome: ELO 3: Learners will demonstrate understanding of how the cultural background and structure of
oral and aural language(s) are used to communicate effectively in a variety of situations.
SPECIFIC
CURRICULUM
OUTCOMES

Learners will
demonstrate an
understanding of cultural
infleunces:
3.1 demonstrate an
understanding of how
spoken Home
Language and Standard

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE ASSESSMENT STRATEGIES

Note to teacher about observing learners as Note to teacher about ELO 3: Provide opportunities for learners to
they are learning: Vocabulary, grammar and
learn about and value the history and structure of home language and
phonemic awareness are important for how they impact
the meaning of language. It is not necessary for learners
to define the elements of grammar or phonics.

English and how/when to switch registers. Teachers will be aware of how
phonemes, grammar and vocabulary vary among languages.

Some suggestions for observing Learners’
Learning as they develop an understanding
of how the cultural background and
structure of oral and aural language(s)
 The Observation of Learner Learning
Journal described in ELO 1 provides space
to observe learner learning in all language
arts strands and ELOs.

Some suggestions for observing Learners' Learning as
they develop an understanding of how the cultural
Influence

Schedule 2-5 minutes opportunities throughout the day
for learners to use and develop their oral language.
 Schedule time each day for a Colin question (see useful
content section).
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English convey
meaning

INCLUSIVE ASSESSMENT
STRATEGIES
NOTE: Focus on 3-5 learners each day. Beside
each topic, write the specific focus of the
lesson (Vocabulary – synonyms) and add notes.
Use these notes to plan the next steps of
instruction. (see Resources for an example)
 The Grade 3 Scholastic Oral Language
Development Checklist is a useful
resource for teachers to monitor the
development of learner learning
throughout the year.
https://bit.ly/2sa5twm

Learners will develop
oral structure and
vocabulary use:
3.2 continue to develop
oral vocabulary (words
and meaning)
3.3 continue to apply
knowledge of root
words and affixes to

 As learners engage in conversations, make
notes about their oral language that
includes:
o learner’s first choice of language
o learner’s comfort switching from home
language to Standard English
o learner’s ability to use Standard English
o learner’s turn taking during conversations
o oral responses to literal W4 + H questions,
such as: Who? What? When? Where?
How? Questions
o oral responses to questions to demonstrate
deeper understanding, such as: Why, What
if? How do you know etc.?
o use of the correct word order to create
questions

GRADE 3

INCLUSIVE ASSESSMENT STRATEGIES

Use an anchor text, song or piece of artwork to
stimulate interest and spark productive conversations based
on a particular word in the written or text. See themes listed in
ELO 1 for ideas.
 Storytelling: Before reading a local fable or a story about a
local event to the class, ask them to listen for the answers
to who, what, when, where and why questions.
 Schedule regular opportunities for Cooperative
Conversations in Home language and Standard English on
topics from the various subject areas such as Science,
Mathematics and Social Studies
 Role-play: Plan and do role play based on stories they
heard.
Some ideas for Learning Strategies to develop oral structure
and vocabulary use:
Teach learners to find meaning of words using a dictionary; for
example,
 Play a Scavenger Hunt game to get the learners to find the
meaning of words
 Read aloud a story, pause and discuss words with that provide
reinforcement for lessons taught about:
• Root words
• prefixes (Let’s have a look at the beginning of this word . . .)
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understand more
complex vocabulary
3.4 make informed choices
about increased use of
synonyms, antonyms
and descriptive
language

INCLUSIVE ASSESSMENT
STRATEGIES

3.6 continue to develop
knowledge on context
clues.

INCLUSIVE ASSESSMENT STRATEGIES

 Conduct interviews with learners
•
individually. Ask questions that use
•
grammatical structures that you would have
taught them and see how they are using
•
them to know how much of the concept
they would have grasped.
•
•

listen to identify the:
• syllable or syllables of
words,
• components of
compound words
3.5 continue to develop an
understanding of the
historical roots of
languages

GRADE 3

suffixes (Let’s have a look at the end of this word . . . )
antonyms (This says the storm made the sky very dark, what
is the opposite or anonym for dark?)
synonyms (The author used the word little: What other word,
or synonym means that same thing as little?
descriptive language (I’ll read that sentence again – what
picture do those words bring to mind?)
Use the scaffolding strategy below to develop understanding
of roots, understand and use more complex vocabulary; for
example, words with prefixes.
telephone

 Class Presentation:
A presentation in class will let the teacher
listen to the learners as they use the
grammatical structures they learn.

?

tele

telepathy

television
Ask: What do all of these words have in common? What do you
think tele means?
 Provide learners in Cooperative Groups with a variety
of word cards chosen from anchor texts and have
conversations about syllabication rules, word families,
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE ASSESSMENT STRATEGIES
compound words, root words, affixes, synonyms,
antonyms, context and picture clues, transitional words
and phrases derived from anchor texts, sentences or
those used in speech/conversations by learners.
For example:

 Making charts such as:

Sentence 1 above has the incorrect structure of
the verb. It should be ‘Did…use’. I am not
getting to edit the text box.
 You can determine the level of
phonological awareness the learner has by:
•

having the learner create a list of rhyming
words beginning with a “starter” word

•

asking the learner to segment a word into
its initial, medial and final sounds
having the learner count the number of
syllables in a word

•

 Teacher or peer assessment (Note: If the
learner has grasped these skills in the lower

Chart done by the learners of Suddie Primary School – Roslyn Osborne’s
Class
Using the school compound or picture of the school’s
community and teach the concepts such as:

Picture by Martin Samaroo
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GRADE 3

INCLUSIVE ASSESSMENT
STRATEGIES

•
•

•
•

•
•
•
•

INCLUSIVE ASSESSMENT STRATEGIES

grade, then there is no need to do them
again):

•
•

Rhyming Recognition: “Tell me if these
words rhyme…” pit – mit; sand – sock,
ship, hip
Rhyming Production: “Tell me a word that
rhymes with…”
Ask the learner to make a rhyme with their
own name, a pet’s name or the examiner’s
name.
Word Awareness : “How many words are
in…” happy birthday; it’s time to eat, hit
the ball
Syllable Awareness: “Listen for each
syllable or word part, how many syllables
are in the word….” how many syllables are
in the learner’s name, the examiner’s name,
the principal’s name?
Initial sound Identification: “Tell me the
first (or beginning) sound in the word…”
tac (t); dog (d); teacher (t), us (uh)
Final Sound Identification: “Tell me the
last (or ending) sound you hear in the
word…” dot (t); food (d); time (m)
Sound Segmentation: “Tell me all the
sounds you hear in the word…” dog (d-ahg); fit ( f-i-t); cool (k-oo-l)
Sound Blending: “Listen to these
individual sounds and tell me what word

•

Description
Synonymns: What words can be used to replace the
ones you came up with?
Opposites: What words will say what the opposite of
those you came up with? Etc.


Create jigsaws by choosing words from an anchor text or
conversation that can be divided into two separate words.
Cut to form a word jigsaw. Have learners assemble them to
make new words

 Have discussions about objects in the environment.
Carry on conversations on the origin and historical roots
of the name of the thing identified. Example: Identify
several things that are known as different names for
different people using either pictures or realia.

Picture by Martin Samaroo
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INCLUSIVE ASSESSMENT
STRATEGIES

•
•

you hear…” I am going to tell you a secret
word and only say the sounds in the word.
Can you guess these words? (k-i-d ) kid;
(b-l-ă-k) black; (t-oo) two
Medial Sound Identification: “Tell me the
middle sound you hear in the word…”
Pout (ow), put (uh), mitt (ĩ)
Deletion Task: “I am going to ask you to
say a word and then say it again without
one of its parts…” Say hotdog, say it again
but don’t say “hot” (dog) Say money, say it
again but don’t say “mon” (knee) Say chip,
say it again but don’t say “ch” (ip)

Phonological Awareness Assessments are
available at : https://bit.ly/2PMMGjN
Phonemic Awareness Assessment: Visit
https://bit.ly/34QOYTn

GRADE 3

INCLUSIVE ASSESSMENT STRATEGIES
Island- origin of the word
 Teach Word Families blending boards at varying levels
of difficulty, beginning with:

The chart above will be used by the teacher however words and
ideas generated will be from the learners.
 Use picture clues to identify root words in English and
discuss other words known by learners that carry the
same meaning or idea. Compare the root words of
Home language and English.
 Using graphic organizers to teach vocabulary of home
language and English. For example:
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picture

synonym
joyous

antonym

definition

 How did you figure out the meaning of joyous?
 What would make you feel joyous? Why?
NOTE: Since this activity is a speaking and listening one, use the
framework as a guide; do not expect a written response. This
strategy allows languages without a written form to be included.
 Distinguish between prefixes and suffixes. Search for
words with affixes in books being read or in science,
social studies, math, HFLE, etc. Ask the learners to find
the suffix or prefixes and add the word to a class list.
Over time, the class will develop a meaningful and
useful list of affixes.
Learners will continue
their development of oral
grammar
3.7 create and use oral
sentences structures
(statement, question,
and exclamation) to
communicate ideas and
information in various
ways

Learning Strategies to develop Oral Grammar
 Say 3-5 words in random order. Learners listen and create a
meaningful sentence. Difficulty level can be increased by
requesting a question, exclamation or command.
Once the above is complete; teacher says another 3-5 words in
random order. Learners listen and create another meaningful
sentence. Teacher demonstrates how to connect the two
sentences with transition words. Difficulty level can be increased
by requesting a question, exclamation or command.
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3.8 use increasingly
complex sentences with
a variety of transition
words to connect
thoughts
3.9 be aware of how word
order affects the
meaning of sentences
3.10 notice how the use
of oral punctuation
influences the author’s
message
3.11 identify the
different functions of
words in text (nouns,
pronouns, verbs,
adjectives, adverbs,
prepositions,
conjunctions and
interjections)
3.12 explain how genre
and text format can
convey meaning in
different ways

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE ASSESSMENT STRATEGIES
See USEFUL CONTENT for more information about
transition words.
 Use an Interactive Read Aloud to point out transition
words and how they enhance the meaning of a sentence.
(See USEFUL CONTENT)
 Provide Cooperative Learning Groups with a series of
pictures. Groups arrange pictures in sequential order and
use transition words to create simple and then more
complex sentence/s to depict each picture.
 Demonstrate how punctuation affects expression and
meaning by repeating the same sentence but change the
punctuation. He saw a plane. He saw a plane? He saw
a plane!
 Arrange students in Cooperative Learning Groups for the
following activities:
• Sentence Strips: Set learners in groups and have then
read sentences from text to identify the different
parts of speech of the words in the sentences.
•

Building sentences card game: Focus on building
sentences by placing different words on cards and
place face down in a pile. Learners pull a card and
use it to build sentences.

 Sort Adjectives, Verbs and Nouns by writing
sentences on strips of paper and underline a word of
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punctuation influences
author’s message
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INCLUSIVE ASSESSMENT STRATEGIES
the targeted part of speech and place boxes with the
part of speech and allow learners to group
 Provide engaging opportunities for learners to develop their
use of simple and complete sentences. Schedule time each
day for a Colin question (See USEFUL CONTENT
section).
 Use a culturally relevant anchor or prop to stimulate interest
and spark productive conversations using the formats
suggested below:
•
•
•

Stop and talk: Knees to knees partner conversations
on word parts
Back-to-back interview on cross curriculum topics –
identifying different sentences types
Contrary partners (link to an event on the
playground)

 Demonstrate Asking Me About (A.M.A.) by:
Asking a peer to “role play” the type of “person” an
exclamation mark, question mark or full stop and what their
role is.
 Demonstrate the use of nouns, pronouns, verbs,
adjectives, adverbs, conjunctions, descriptive words
(adjectives and adverbs) when discussing concepts from
science, social studies or HFLE
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Leaners will continue to
develop phonemic
awareness
3.14 identify positions
of the sounds in words
3.15 identify and use
long and short vowel
sounds, diphthongs,
diagraphs and blends
through:
o rhyme: generate words
that rhyme with a
beginning sound
prompt
o segment: segment the
sounds in individual
words
o isolate: know which
word in a list of three
does not end with the
same sound
o delete: delete final
sounds in words
o blend: blend 3 sounds
to make a word

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE ASSESSMENT STRATEGIES
 As each sentence type is taught and practiced, co-create a
poster about the types of sentences used. Use sentences
generated by the learners on topics of interest.
Strategies to develop Phonemic Awareness
By grade three, some learners will have a solid understanding of
phonemic awareness, while others will not. The following
strategies can used for small group instruction as needed.
Teaching phonemic awareness through:
 Sounds Around Us: Use different objects that make
different sounds so that learners can be able identify
different sounds in the environment.
 Clapping and Tapping: This activity allows the learners to
identify and know that words are made up of several sounds
and syllables. It allows the learners to “break up” words by
clapping or tapping out their syllables. For example, a
teacher can show a learner that the word “balloon” has two
syllables by clapping twice while reciting the word. The
learners can perform the activity independently on a regular
basis. This kinesthetic connection allows learners to become
actively engaged with words.
 Ask the learner to name the picture featured on each card
and identify the first, medial or last sound(s) (or phonemes)
in the word. This activity helps learners realise that
meaningful words are made up of independent sounds or
phonemes.
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o substitute: substitute
sounds at the beginning
and ends of words
o remove: say the sound
without the beginning
or ending sound
o add: say the sound by
adding a particular
sound to it

GRADE 3
ELO 3

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE ASSESSMENT STRATEGIES
 Play the "same or different" game with music and then
words. Generate a simple rhythm or pairs of words that are
either identical or that differ in a subtle way.
 See INCLUSIVE RESOURCES section for segmenting,
blending, isolating, etc. activities
 Old song/New Song - Take the lyrics of a familiar song and
create new lyrics that substitute words with small phonemic
variations. The Name Game Song is a good example
https://www.youtube.com/watch?v=-7NEYSKRJzA

o
o
o
o
o

Use movement to identify syllables:
Tap shoulder, elbow, wrist for each syllable
Tap across the desk for each syllable
Say each syllable in a progressively louder voice
Take a step for each syllable
Creating sound kits - Using local materials from the
classroom and community to create a kit to use to teach
syllables
Samples that can be placed in kits:
Shack shack
Drums
Shakers made from channa, rocks,
sticks, corks

 Teach learners what letters feel like by demonstrating how
each letter sound causes us to position of tongue, lips and
width of mouth opening differently
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The Introduction to the Guyana Language Arts Curriculum provides background information about instruction in listening and speaking.
Support for English Language Learners vocabulary development is available at: https://bit.ly/36X5T7T

Why is vocabulary development important? The research says that:
Vocabulary contributes to the development of phonemic awareness (Metsala, 1998; Lonegan, 2004).
Vocabulary contributes to more accurate decoding of words whose printed form is unfamiliar (Ehri, 2002).
Vocabulary contributes to reading fluency because it rlads to more accurate reading practice.
Dictionary Skills
Dictionary skills should be a neighborhood of your language arts study, particularly within the upper elementary years. Mastering
dictionary skills is vital , not only because the dictionary itself is vital but also because it's an introduction into the planet of reference
materials. Most, if not all, reference materials are organised not only alphabetically but also by guide words. Learning the way to use these
valuable features will only serve to further your students research and writing skills.
Phonological awareness is a broad skill that includes identifying and manipulating units of oral language – such as words, syllables, and onsets
and rimes. Phonological awareness activities provide the foundation for phonemic awareness.
Phonemic awareness refers to the specific ability to focus on and manipulate individual sounds (phonemes) in spoken words. Phonemic
awareness activities include segmenting, blending, insertion, deletion, etc.
Phonics involves matching the sounds of spoken English with individual letters or groups of letters. Phonics leads to decoding words.
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How to Teach Phonological Awareness (for the learners who have not yet grasped these skills)
Rhymes: Rhyming words help learners understand the concept of rhyming.
There are three stages of difficulty in working with rhyme:
Hearing Rhyme: Reading books with rhyming language. For example, “Jack and Jill went up the hill.” Point out ‘Jill’ and ‘hill’. “We have fun in
the sun.” Point out ‘fun’ and ‘sun’.
Differentiating Rhyme: Say three words where one word does not rhyme. For example: mat, sat, car. Mat and sat end the same way: at. But car
does not end the same, so it does not belong.
Producing Rhyme: Simply say a word such as: sit. Ask your learner to tell you a word that rhymes. You can also make up short sentences such
as, “I have a cat who is very ____.” Ask you learner to finish the sentence with a word that rhymes.
Recognizing Sounds: Say three words that begin with the same sound, such as: m-m-man, m-m-mouse, m-m-moon Ask your learner to tell
you what sound the words begin with.
Differentiating Sounds: Say three words where two words begin with the same sound and one word begins with a different sound, such as: r-rrat, r-r-rain, m-m-man. Ask your learner to tell you the word that does not begin the same. If they struggle, repeat the words, stressing the initial
sound.
Generating Sounds: Say a sound and ask your learner to say a word that begins with this sound. Play a game of I Spy, “I spy something that
begins with the sound /f/.” Your learner looks around to find something that begins with /f/ like fan, fridge, or friend.
Blending Syllables: Say the individual sounds of a word, such as: croc/o/dile. Pause briefly between each syllable. Ask your learner what the
word is.
Blending Beginning Sound and Ending Sound: Say two parts of a word, such as: /d/ /uck/. Ask your learner to say the whole word.
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Blending Phonemes: Separate a word into all of its individual phonemes, such as /r/ /a/ /n/. Ask your learner to say it fast and say the whole
word.
Segmenting Words in a Sentence: Say a short sentence. Ask your learner to say the sentence and clap for each word he or she hears. For
example, “I see a black cat.” Your learner should clap five times.
Segmenting Syllables: Model clapping out the syllables in a word. For example, ap/ple. Pause briefly between syllables. Then have your learner
clap the same word with you. Move on to saying words and asking your learner to clap the syllables on his or her own.
Segmenting Beginning and Ending Sounds: Say a word, such as hand. Model for your learner breaking the word into its first and ending
sounds like this: /h/ /and/. Keep asking words until the skill is mastered and can be completed with ease.
Segmenting Phonemes: Say a word for your learner, such as fish. Break it into each of its phonemes: /f/ /i/ /sh/. There are three sounds in
fish. Keep practicing having your learner break simple words into each of its phonemes and tell you how many sounds he or she heard.
Grammar: A list of Transitional words https://www.readingrockets.org/content/pdfs/transition%20words.pdf
INCLUSIVE RESOURCES AND MATERIALS
Observation of Student Learning Sheet helps the teacher track the learner’s progress during the term in the different components of language.
Name: Juanelle 
Date:
Date:
Date:
Topic: Vocabulary.
Topic: Grammar
Topic: Phonemic awareness
Yes/almost/not yet
Yes/almost/not yet
Yes/almost/not yet
NOTES:
NOTES:
NOTES:
Date:
Date:
Date:
Topic:
Topic: Grammar
Topic: Phonemic awareness
Yes/almost/not yet
Yes/almost/not yet
Yes/almost/not yet
NOTES:
NOTES:
NOTES:
Date:
Date:
Date:
Topic: Vocab.
Topic: Grammar
Topic: Phonemic awareness
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Yes/almost/not yet
NOTES:

Yes/almost/not yet
NOTES:

Yes/almost/not yet
NOTES:

Create illustrated Home Language(s) and Standard English vocabulary lists to make note of similarities and differences in words from the
languages spoken in the classroom.
Local poems and songs that provide opportunities to develop phonemic awareness skills of segmenting, blending, inserting, deleting, etc. Visit
https://bit.ly/392m6e1for ideas.
Search YouTube for Guyana stories and videos. View the videos and search for vocabulary and descriptive words that reflect Guyana’s culture
and context. For example: A Day in the Life of a Guyanese Girl https://bit.ly/2Q7pDz3
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GRADE 3
ELO 4

Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
READING AND VIEWING
Guidelines for Grade 3 Reading and Viewing: Learners read a range of materials at the Early to Transitional Stage with fluency,
accuracy, and understanding. They develop their before, during and after reading comprehension strategies. They use their understanding
of fiction and non-fiction genres and text forms to identify the significant elements and meaningful details. Word solving and selfcorrecting becomes more automatic and accurate. They predict the meaning of unfamiliar words which results from their more effective
use of context, text and word work. Learners learn to identify and discuss the work of favourite authors. Learners respond to what they
read in a variety of ways.
Essential Learning Outcome 4: Learner will demonstrate a variety of ways to select and engage critically with a range of culturally
diverse print, visual and digital text for a variety of purposes.
SPECIFIC CURRICULUM
OUTCOMES

Learners will select and
engage with a range of text:
5.1

Participate
productively in

INCLUSIVE ASSESSMENT
STRATEGIES

Note to teacher about observing
learners as they are learning : As

learners browse books, have conversations with
them about the topic and the illustrations. Make
note of learner interests as these interests can
provide anchors for future discussions (ELO
1,2,3) and for topics to write about in ELO 7
Some inclusive assessment strategies
to observe students as they select and
engage critically with text

INCLUSIVE LEARNING STRATEGIES

Note to teacher about ELO 4: ELO 4 is focussed on Independent

Reading Time which provides time for learners to practice lessons learned in
ELO 5 and 6. Learners learn to choose and read books at a “Just Right”
level. Information about Independent Reading Time is in the Introduction and
in the USEFUL CONTENT section.
Some inclusive learning strategiess to engage students as
they select and engage with a range of text:
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SPECIFIC CURRICULUM
OUTCOMES
Independent Reading
Time
5.2

5.3

5.4

INCLUSIVE ASSESSMENT
STRATEGIES
 As learners read, ask them to read a
short section to you which ensures
the book chosen for Independent
Select ‘just right’
Reading is not too difficult. Have a
books for independent
brief conversation with the learner
reading
about the text to ensure they
understand what they read. The
recognise an increasing
Conference Log below provides an
range of genres and
example of how to keep notes about
forms of fiction
these conversations.
(realistic fiction,
adventure, mysteries,
etc.) and nonfiction
(information text,
biography, procedural
text) and poetry.
engage with an
increasing number of
local and culturally
relevant books

5.5

engage with visual text
forms such as graphic
novels, cartoons,
advertisements, etc.

5.6

identify and use fiction
and nonfiction text
features (titles, table of

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 At the beginning of the year, find out what learners are
interested in. For a Learner Interest Survey visit
https://bit.ly/35WUNQx
 Schedule time each day for Independent Reading. Provide a
wide range of books based on learners’ interests, gender, age,
recommendation, etc. See RESOURCES section for a
selection of locally written poems.
 Throughout the year, provide reminders and explicit lessons
about what Good Readers do. (See RESOURCES section)
 Co-create a What Good Readers Do chart with the learners.
Demonstrate how to do each strategy and then provide time
for learners to practice the strategy in their “just right” book.
Use the sample below as a model.

https://bit.ly/36Y5t19


Sample of an Observation of what a
Student Reading page can look like

Learner: _____________
Book: ____________ Level: ____
Fluency:
1
2
3
4
Comprehension: 1
2
3 4
Comments/Observations:

https://www.scholastic.com/teachers/blog-posts/bethnewingham/assessment-reading-workshop

https://bit.ly/2ScnRP
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SPECIFIC CURRICULUM
OUTCOMES
contents, illustrations,
etc.)
5.7

read independently
with increased
competency

5.8

formulate questions to
guide their online
research or from
books or resource
persons

5.9

use key words to
search to locate
information

Learners will develop critical
thought
5.10

make meaningful
personal connections
with text and share with
peers

GRADE 3

INCLUSIVE ASSESSMENT
INCLUSIVE LEARNING STRATEGIES
STRATEGIES
 As in Grade One and Grade
ELO 4
Two, the Running Record (or
Oral Reading Record) provides
 Each day use Interactive Read Aloud to read to learners and
valuable information about each
use a Think Aloud to demonstrate a reading strategy. Learners
learner’s reading. At the
practice the reading strategy during reading whether its
beginning of the school year and
modelled reading, shared reading, guided reading or
regularly throughout the school
independent reading:
year, administer an oral reading
o scan through a book – do a picture walk, let learners go
record to individual learners. This
through the text and have them have a conversation about the
assessment provides information
pictures in text.
for teachers to plan learner
o wonder about the contents
responsive instruction. (see
o predict a book’s content using clues the title, author,
Resources ) For more
illustration
information, visit Scholastic’s
o demonstrate how to read fluently
How to Take Running Records
o demonstrate how to apply reading comprehension strategies
effectively:
o ask questions at the beginning of the reading of the text based
on the picture of the cover or the title of the text to allow the
learners to say what they think the text will be about.
o during the reading, bring to their attention their predictions,
and the end of the reading have them check to see if what they
predicted was what the author wrote about.
Some Learning Strategies to develop critical thought
 Four Corners: Use this strategy to provide the learners with
opportunity to engage with the text and explore the point of
view of the authors
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SPECIFIC CURRICULUM
OUTCOMES
5.11 share opinions about
the text and give
reasons for opinions

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 Provide time for students to browse through books by local
and international artists and determine the mood or message
of the artwork.

5.12

engage in discussions
about favourite authors

 Reader’s Theatre: Use this strategy to create a script based on
the text read to identify the beginning, middle and end.

5.13

identify the author’s
point of view

5.14

identify examples of
stereotyping, bias or
prejudice by asking
critical thinking
questions such as Why
is this fair? Does this
represent the
community? etc.

 As learners are participating in shared reading or independent
reading, confer with learners and ask questions that include
critical thought. For example:
o What personal connection do you make with this story?
o Would you recommend this story? Why?
o Why do you think this character . . . ?
o What else could the character do?
 Create a Wonder Wall for questions about the text each
learner is reading. Learners write the title of their book and
questions on a piece of typing sheet and paste it on a chart
provided. As other students read the same book, these
questions are answered and more questions are added.

https://www.teachingideas.co.uk/classroom-management/the-wonder-wall
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SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
ELO 4
INCLUSIVE LEARNING STRATEGIES
 Encourage learners to read the lyrics as they listen to local
songs. In Cooperative Learning Groups, learners can use
headphones to listen and then discuss if and how they reflect
the culture of Guyana and if the message is positive or
negative.
 When learners are reading information from Social Studies,
Science, HFLE ask, “How will you use this information to
make the world a better place?”
 After a mathematics lesson, pause and ask students how the
information they just learned about can be used by parents,
friends, grandparents and themselves.
 Use comic strips to illustrate how the context affects a
persons’ point of view or perspective:

Visit https://bit.ly/35MIWnN
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GRADE 3
ELO 4

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
To build reading skills, the grade 3 learner should be able to
•
•
•
•
•
•
•
•

Read grade-level text with appropriate pace, accuracy, expression, and understanding.
Self-correct mistakes and re-read when necessary.
Talk about and answer questions about a text using specific examples from the text and connect different parts of a text.
Read a variety of texts including fiction, non-fiction, fables, and poetry, and understand and talk about their main ideas and lessons.
Begin to understand the difference between literal and non-literal text such as metaphors and analogies.
Use the text and context to determine the meaning of words.
Be able to express his own point of view about characters or a text.
Make comparisons between books written by the same author and books in series that are about the same characters.

Information about Independent Reading time is available at:

https://bit.ly/35QkPEQ

https://bit.ly/2EO5bOd
Assessment: Observing Learner Learning during Independent Reading time
a) “Assessment should be taking place constantly. View every conference or small group as an opportunity. Listen to your learners read aloud
for a bit, ask comprehension questions, and try to find something to teach based on what you hear. For example, if you ask your learners,
“What are you thinking about the character?” and they reply with a particular trait, have them collect these traits across several chapters to
see if the character always acts the same way or if there are times when the character surprises them. Ideally, both what you are looking for
and what you are choosing to teach are informed by the goal you have set with the learner, your current unit of study in reading, and your
knowledge of text-level complexities.” https://bit.ly/2MmcOzU
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GRADE 3
ELO 4

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
b) Refer to Scholastic’s Assessing in Readers Workshop https://bit.ly/2tI8Ef9 for a full overview of inclusive assessment strategies.
c) Informal Reading Inventory: From the Guyana Ministry of Education Diagnostic Assessment Document: A learner's performance on the
IRI will help you determine the instructional level and the amount and kind of support the learner is likely to need.
d) Peer Assessment: Provide tips on positive, helpful peer feedback: Before beginning paired reading activities, educators can hold a class
discussion about positive ways to support and correct classmates. Instead of the teacher explaining rules and suggesting phrases, learners
can get involved by creating a collaborative list for paired reading. Examples of rules include "No interrupting" or "Be respectful," while
suggested phrases could be "You might want to try…" or "This is pronounced…" as opposed to "You're wrong." Setting up rules for
positive feedback from the outset helps make partner reading a safe space for struggling readers
From: https://www.readingrockets.org/strategies/paired_reading
Individual Reading Assessment: Running Records
Running Records capture what children know and understand about the reading process. They capture children’s thinking. Running
Records provide you with a chance to research what happened and plan appropriate instruction. From Running Records, you have
evidence of the learner’s instructional reading level, fluency, text cues and fix up strategies.
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GRADE 3
ELO 4

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME

https://bit.ly/2tC17OQ
Selecting classroom books based on learner interests
A variety of online learner interest surveys can be developed with free online tools. https://edut.to/394LaRp
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GRADE 3
ELO 4

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
Genres and Subgenres
Genre means a type of art, literature, or music characterised by a specific form, content, and style. Sub-Genre – Is a subdivision of a genre of
literature, music, film, etc.
Genre:
¤ Fiction: creative or
imaginative writing.

¤ Nonfiction: writing that is
true or factual.

¤ Dramas: plays or scripts.

¤ Poetry: writing concerned
with the beauty of language.

Subgenres
Fiction subgenres







•
•
•

Nonfiction Subgenres
¤ Informational explains something that is actual, real life, &
Fantasy has monsters, magic or characters with superpowers
contains facts. E.g. textbooks, magazines, newspapers
Science Fiction is based on impact of science, either actual or ¤ Essay is a short literary composition that reflects the author’s
point of view.
imagined. Set in the future or on other planets, or has aliens.
Horror creates a feeling of fear in both the characters and the ¤ Speech is spoken communication; ability to express one’s
thoughts & emotions by speech, sounds and gesture.
reader.
¤ Narrative is information based on fact that is presented in a
Mystery deals with the solution of a crime or the unraveling
format which tells a story.
of secrets.
¤ Autobiography: life story written by one’s self
Historical Fiction is set in the past and based on real people
¤ Biography: Writing about someone else’s life.
and/or events.
Realistic Fiction has no elements of fantasy; could be true but Drama Subgenres
is not.
¤ Play: divided in acts & scenes with actors, sets, & costumes.
Folklore/Folktale usually has an “unknown” author or will be
¤ Comedy: has a happy ending
“retold” or “adapted” by the author
¤ Tragedy: ends in death and sadness
Poetry: many subgenres
Fable is a short story with personified animals and a moral
¤ free verse
Mythology has gods/goddesses.
¤ limerick
Tall tale – Main characters skills/size/strength are greatly
¤ haiku
exaggerated (hyperbole).
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GRADE 3
ELO 4

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
•
•

Legend – Based on a real person or place. Facts are stretched
beyond nonfiction.
Fairytale has magic and/or talking animals. Often starts with
“Once upon a time…”. Often has a human main character.

¤ concrete, etc.

See: https://bit.ly/37wtzB3
Point of view
Point of view refers to who is telling or narrating a story. A story can be told in three different ways: first person, second person, and third
person. Writers use point of view to express the personal emotions of either themselves or their characters. The point of view of a story is how
the writer wants to convey the experience to the reader.
¤ First-person Point of View – With first-person point of view, the character is telling the story. You will see the words “I,” “me,” or
“we” in first-person point of view.
¤ Third-person Point of View- Third-person point of view has an external narrator telling the story. The words “he,” “she,” “it,” or
“they” are used in this point of view. This point of view can either be omniscient where the reader knows what all the characters are
doing in the story or it can be limited to having the reader only know what is happening to one specific character.

INCLUSIVE RESOURCES AND MATERIALS
Share information with parents about general expectations about what to expect in Grade 3 reading:
https://www.scholastic.com/parents/school-success/school-success-guides/guide-to-3rd-grade.html
When classroom books are limited, Teachers can work together to write and illustrate fiction and nonfiction stories, poems and songs that
reflect the culture and history of Guyana. Once the first draft is completed, share the book with the students for their input.
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GRADE 3

INCLUSIVE RESOURCES AND MATERIALS
Sample Nonfiction text for Interactive Read Aloud (encourage students, parents or community members to illustrate)
Guyanese people are unique and dynamic. While other countries have one traditional wear, Guyana has several. The Hindu men wear a garment
which is called the dhoti and Kurta. While the women wear a sari and a shalwar and cover their heads with a garment called orhini. The Muslim
men, on the other hand, wear jorah and tope while the Muslim women wear shalwar and a head garment called keemar. Christians in Guyana do
not havea particular traditional attire. However, a Christian’s attire is heavily influenced by the English and British; hence, suits and ties are
generally worn by the men while women wear modest dresses and skirt suits with complimentary hats in some instances.
Reading and Viewing include visual text
Visual text is an important aid to comprehension of text in all subjects and genres. Visual text uses a combination of visual features (camera
shots, still pictures, and graphics) and verbal features (words, dialogue and language features) to get a message across to the audience. Examples
of different visual texts:
Advertisement

Advertisement taken form Kaituer News August 30, 2019.

Poster

https://www.facebook.com/TheGuyanaAmazonWarriors/

Comic Strip

Created by Bibi Yasmin Hatim
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Painting

Drawing

Taken from the textbook ‘Fun with
Language Book 2’

Book cover

https://www.education.gov.gy/web/index.php/componen
t/docman/cat_view/8-downloads/28-primary-schoolresources/40-primary-text-books/41-english?Itemid=642
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GRADE 3

ELO 5
Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
READING AND VIEWING
Guidelines for Grade 3 Reading and Viewing: Learners read a range of materials at the Early to Transitional Stage with fluency,
accuracy, and understanding. They develop their before, during and after reading comprehension strategies. They use their understanding
of fiction and non-fiction genres and text forms to identify significant elements and meaningful details. Word solving and self-correcting
become more automatic and accurate. They predict the meaning of unfamiliar words which results from their more effective use of
context, text and word work.
ELO 5: Learners will construct meaning from a variety of texts using background knowledge, comprehension strategies,
vocabulary and graphophonic cues.
SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

Note to teacher about observing
learners as they are learning: As you

observe learner’s reading, search for what the
learner has accomplished and what the learner
needs to learn next. These notes will inform your
instructional decisions. Always provide learners
with feedback. Begin with, “I notice that you can
. . . “ and then continue with, “the next thing
you will learn how to do is . . .” Sometimes, begin
the feedback conversation with, “Tell me how you
figured out that tricky word” or “Can you tell me
what you are reading?”

INCLUSIVE LEARNING STRATEGIES

Note to teacher about ELO 5: Learners in grade three are moving

from the Early Stage (level D-K) into the Transitional stage (level L-P) of
reading. (See USEFUL CONTENT section). Effective reading
instruction matches a learner’s instructional reading level. This level will vary
among your learners, so access to a range of text levels is important. It is also
important for each learner to have an opportunity to interact with books for
pleasure.
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SPECIFIC CURRICULUM
OUTCOMES
Learners will construct
meaning from a variety of
texts so as to:
5.1 activate prior knowledge
based on discussion of the
content of the variety of text
interacted with.
5.2 be aware of how fluent
reading impacts
comprehension
5.3 use before reading, during
reading and after reading
comprehension strategies in
all genres and text forms:
• using background
knowledge
• visualisation
• predicting
• connecting with text
personally, with other
texts and with local and
world events
• analysing
• synthesising
• infer meaning within a
text

INCLUSIVE ASSESSMENT
STRATEGIES
Some suggestions for assessing the
ELO: observing learners as they
construct meaning (background
knowledge and reading
comprehension)
 Visit the Guyana Assessment
Toolbox https://bit.ly/2O8JvBR for
a wide range of teacher learner and
peer assessments
The Running Record (see ELO 4) is also
a valuable reading assessment for ELO 5.
 Fluency rubric: The Rasinsky Fluency
Rubric provides teachers with
information about all elements of
fluency. See RESOURCES for a copy
https://bit.ly/2Skaa15
 As learners complete reading
comprehension activities, keep notes
that include the date, focus of the
activity and learner results
Example:
Name: Juan
Date: October 15
Focus: Reading Comprehension:
Making connections to text and world.
Results: Juan connected the story
about world celebrations to

GRADE 3

INCLUSIVE LEARNING STRATEGIES
Some Learning Strategies to develop the learners’ reading
comprehension
 Demonstrate how good readers to make a connection
between what they already know and what they are reading.
This will empower learners to be able to independently
comprehend a text. It also serves as a confidence booster for
those struggling learners that typically give up before even
trying.
 Graphic Organizers: Use the graphic organizers such as
KWL chart and mind map to conduct sessions to activate
learners’ knowledge on the concept.
Sample of Mind Map

Created by Bibi Yasmin Hatim
 Demonstrate how fluent reading has an impact on
comprehension by reading aloud in a choppy, non-phrased
way with no expression. Read the same passage fluently and
ask learners which reading was easier to understand. Discuss
the impact of fluent reading. See USEFUL CONTENT
section.
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SPECIFIC CURRICULUM
OUTCOMES
• comparing and
contrasting text

INCLUSIVE ASSESSMENT
STRATEGIES
Mashramani. These connections were
about the events of Mashramani, but
not the history of Guyana. That will be
an upcoming topic in Social Studies.
Note: Anecdotal notes capture what the
learner did well and what s/he needs help
with
OR:
 Draw a sliding scale. After viewing
the learner’s response to
comprehension question, place a dot
to indicate the level of learner
progress and an explanation
Focus: Making predictions:
-------------*----------------------*-------------Not yet
almost
got it
Edmira made a meaningful prediction but needs
to provide information about what information he
used to make that prediction. Next lesson, focus
on how to think about the story and use that
information to make an informed prediction

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 Share the importance of noticing an error. Over time provide
students with examples of how to use varions fix-up
strategies, which include:
o Re-read
o Read out loud
o Use context clues
o Find meanings of unfamiliar words
o Think about what you already read
o Slow down
o Pay attention to your thinking (metacognition)
 Provide exampleas and explicit instruction in reading
comprehension strategies and time for students to apply
each practice as they read. For example:
•

Visualising: Use a locally written story, information
passage or poem, such as those in the ELO 4
RESOURCE section which can be used for an
interactive read aloud or read aloud by the teacher. As
the teacher reads, s/he should pause to demonstrate how
the words allow the teacher to visualise the scene. After
these discussions, learners read their books and practice
visualising.

OR:

Questions for learners to think about while creating a visual
o Why is this visual important to the story?
Keep a reading comprehension rubric on o How does that visual help you to better understand the
hand and refer to it for providing a level
story?
of achievement. https://bit.ly/2PNGOqo o Graphic Organizer that can be used:

76

GUYANA LANGUAGE ARTS CURRICULUM GUIDE

SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES
(see RESOURCES section)

GRADE 3
ELO 5
INCLUSIVE LEARNING STRATEGIES

 Assessing Comprehension Strategies
may also include questions that tap
into various comprehension
strategies, such as:
Title of Fiction or Nonfiction Text
(Connecting) The article I’m interested
in.
(Predicting) What I think the article
will be about?
(Background Knowledge) What I
already know about this topic?

Created by Bibi Yasmin Hatim
• Predicting : Learners can share their prediction based
on the text by:
o Asking and responding to questions to predict what will
happen next, what they think the text is about based on its
title or cover page
o Doing a Prediction Chart
Example:

(Analysing) Interesting pieces of
information were:
(Synthesising) My summary of the
article:

 When assessing book reports, provide
a score for each element assessed.
o Title, author, illustrator, publisher Created by Bibi Yasmin Hatim
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INCLUSIVE ASSESSMENT
STRATEGIES
o Characters
o Setting
o Plot development
o Conclusion
o Comments/reflections
o Recommendations
 Observe artistic reading responses
with a focus on how well the learner
understood the information and not
how good an artist the learner is.

GRADE 3

INCLUSIVE LEARNING STRATEGIES
•

Making Connections: Teacher displays the image
below and learners work in Cooperative Learning
Groups to discuss if and how they can connect the image
to their own life experiences or to a text or the world.
After these discussions, learners read their books and
practice making connections. They can do drawings to
reflect the connections they made.

Teacher Observation of Reading
Vocabulary Development
 Use a sight word vocabulary checklist
as an ongoing measure of progress.
Visit:
https://bit.ly/2tBbp1E
Create a checklist that includes:
Word
Attempt
Use in
sentence

Questions for learners to think about while making a connection
o How does the theme connect to other texts you have read?
o How does this story connect to the world?
o What is the author’s message in the story?
Graphic Organizer that can also be used

Self-assessment
 Vocabulary knowledge scale.
Teacher will give pupils a list of
words (chosen from various
subject areas) and learners are
Created by Bibi Yasmin Hatim
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OUTCOMES

GRADE 3

INCLUSIVE ASSESSMENT
INCLUSIVE LEARNING STRATEGIES
STRATEGIES
expected to tick in the appropriate
• Importance: By focusing on the events that lead to the
box
solution of the problem and when a character changes,
Vocab I have
I know I know
learners will have a better idea of what might be the most
ulary
never
about
the
important part(s) of a text.
word
heard of this
meaning
this
word
of the
Questions for learners to think about while determining what is
word
word
most important in a text
before
o What was the problem?
 Use a Words I Know chart as a
o What was the solution to the problem?
self-assessment tool on the use of o What events led to the solution of the problem?
content area vocabulary as follows o Did any of the characters change?
My Vocabulary is Growing!
• Synthesising: Learners take all the information from
the text and tie it together. By summarizing a story,
learners are recalling the most important details and
events in order to prove that they understood the text.
See USEFUL Content for examples.
Peer Assessment
 Learners choose a few new words
from a text they are reading and
ask a peer to complete the
following grid for each word
using background knowledge,
information from the text and
research tools such as a dictionary
or thesaurus. Once complete,
each partner checks the other’s
work.

Graphic Organizer that can be used

Created by Bibi Yasmin Hatim
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OUTCOMES

GRADE 3

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES
•

Word:
What does this
word mean?

Inferring: Learners use their background knowledge
along with clues from the text to make inferences from
the text. Encourage learners to think about “why” a
character did or said something, and “why” an author
may have written the text creates an environment where
learners are naturally making inferences.

What language did
this word come
from?
What is a synonym How will this word
for this word?
be useful?
Questions for learners to think about while making an inference
o What new information were you able to figure out?
o Why do you think the character did _____?
 Create a sight word checklist (see o Why do you think the character said ______?
o Why do you think the author wrote this text?
RESOUCES section) and check
learner progress throughout the
year.

created by Bibi Yasmin Hatim
•

Compare and Contrast Strategy: Comparing and
contrasting highlights important details, making abstract
ideas more concrete and reducing confusion between
related concepts.

For example: Using the “Three Little Pigs” story, the teacher
and learners will create Comparison Chart or Venn Diagram
or T-chart or Web (see RESOURCES column for examples)
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SPECIFIC CURRICULUM
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
that show the similarities with and differences between the
different versions of the “Three Little Pigs”.
•

Describe a Character: The learner must be able to
develop their ability to describe characters in a story and
explain how their actions contribute to the sequence of
events. Learners will practice character description and
analysis. The graphic organizers include:
o Describe a Character Based on the Problem and the Solution
Graphic Organizer
o Describe a Character Using the Summary of the
Book Graphic Organizer
o Describe a Character Using Their Actions, Words, and
Motives Graphic Organizer
(the design in the middle should be drawn by the learner of the
image of the character)

Created by Bibi Yasmin Hatim
•

Generating and Asking Questions: The teacher
chooses a nonfiction text and demonstrates how to
formulate questions before and during reading. As
learners read their books, they share questions they have
developed using the verbs from Bloom’s Taxonomy.
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GRADE 3

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES
Question starters for learners to think about while actively
reading a text
Ask: Who? What? Where? When? Why? How?
•

Sequencing: This skill should be taught as a practical
lesson since this skill is used in our everyday lives. Use
practical examples from their daily routine to teach it. In
cooperative learning groups or whole class have them:

 Develop each learner’s confidence as they Build a Story:
display pictures or drawing and let them create a story
from that and present it. Give them the key words such
as first, then, next, and after to use.
 Provide the materials for students to make different craft
pieces or dishes: giving learners instructions or recipes
and let them create pencil holders, weather instruments,
kites, costumes, and puppets or make simple dishes such
as sandwich, hot dog, swank, fruit drink, etc.

Picture taken by Bibi Yasmin H atim at Kabakaburi

 Encourage students to use a variety of opportunities to
practice Story Sequencing: either using the main events
of the plot on strips of paper or drawings of same,
learners can arrange how the story happens in
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STRATEGIES

GRADE 3
ELO 5
INCLUSIVE LEARNING STRATEGIES
chronological order. Graphic Organizer can be used.
Second

First

Third

 Prior to a field trip or reading a nonfiction text, create a set
of “what to look for” questions. Provide learners with
notepaper and a pencil to record answers, create illustrations
or add additional questions.

A field trip to the Suddie market
Documenting learning with technology: When available, provide
learners with phones or video cameras to:
o record events of interest
o read stories or information aloud
o dramatise stories
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INCLUSIVE LEARNING STRATEGIES
 Expose learners to Reading Responses that are spoken,
written, illustrated, role played or dramatised. Visit:
https://bit.ly/35Yt0PH for suggestions.
NOTE: Additional Reading Responses are found in the
RESOURCES section.
 Use multimedia such as videos, slideshows and photographs
to demonstrate comprehension strategies as well as building
vocabulary and word work.
Sample of a photograph and how it can be used:

Learners will continue to
develop reading vocabulary

Picture by Girendra Persaud: Picking dounce (dunks, dong)
Discuss:
o What they know about this fruit.
o What questions they have about this fruit.
o Describe the fruit (size, shape, colour, etc.)
o How do the syllables and alternate names for the fruit
provide additional information about the fruit?
Some Learning Strategies to develop the development of
learners’ reading vocabulary
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5.4
develop automaticity with
the majority of Grade 1 3 sight words
5.5

5.6

5.7

5.8

confirm word meanings
based on the:
• root,
• affixes,
• subject,
• context and
• multiple meanings
use online and paper
based dictionary and
thesaurus
understand how marker
words, such as yelled,
shouted, whispered or
laughed provide insight
into the speaker’s mood
and meaning
develop understanding of
how vocabulary choices
(synonyms, antonyms,
homophones and
homographs) in text
impact meaning of text

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 Teach learners how to use paper based and online
dictionaries. Choose a word with multiple meanings (seal)
and ask learners in Cooperative Learning Groups to discover
and use at least 3 meanings.
 Provide learners with a booklet to create a personal
dictionary. As new vocabulary is learned, it can be entered
with a definition and/or illustration. For example:
o Heads up for keywords: Unfamiliar words are introduced
prior to reading; as the learner reads, the new word is noted
and added to the personal dictionary.
o Definition/explanation: Point out a word in the anchor text
and look for a definition or an explanation within the
sentence.
 Create a root word wheel. Over time, as the word comes up
in different subject areas, collect words with a common root.
For example:
design

assignment

sign

signature

signal

 Introduce students to Semantic maps to integrate language
arts with other subject areas. When demonstrating how to
use a Semantic map, choose words from other subject areas
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5.9

use a variety of word
solving strategies:
o meaning and context
o illustrations
o segmenting
o syllabication

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
or from stories read aloud to learners. For example: During a
Social Studies unit on transportation, demonstrate how to
create a Semantic map.

5.10 identify and use complex
word families
5.11 identify the types of
compound words and
separate them into their
constituent parts

ELO 5

 Introduce learners to the Frayer Model, which is used for
word analysis and vocabulary building by:
o Defining the term,
o Describing its essential characteristics,
o Providing examples of the idea, and
o Offering non-examples:
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES

Sample of Frayer model being done
 Display a sentence from a story, song or poem. Discuss the
meaning of the sentence. Then demonstrate the following:
o Change the verb (shout changes to whisper) and discuss the
meaning.
o Switch the Synonym: Words next to the unknown word
can be a clue that there is a synonym.
o Spot the Antonym/contrast: Opposite information about
the unknown word can be offset by “signal” words and
phrases such as unlike, as opposed to, different from.
 Homophones: Conduct a Read Aloud using a text to
introduce and discuss the concept of homophones using
texts such as
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https://www.youtube.com/watch?v=0FapbcjRbNk
 Teach compound words through Cooperative Learning:
teach compound words using Compound Words in Pictures:
The learners examine each picture. After they figure out the
compound word in the picture, they write it in the box. After
learners finish all the compound words, they draw a
compound word in the empty box. Finally, their friends
guess what it is until they are correct.
Example:

 Explore the flexibility of language by sharing multiple
meanings of a word from text and then finding the meaning
of the words as how it is used in subject specific context. For
example:
Word
Use in Social Use in Science Common
Studies
definition
Communities
Plants,
animals
Develop, get
Grow
grow
and humans grow bigger,
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Learners will use word work
and phonics to make meaning
from text
5.9 develop automaticity with the
majority of Grade 1 - 3 sight
words
5.10 use a variety of word solving
strategies:
o background knowledge
o meaning and context
o illustrations
o segmenting syllables
o using affixes
o blending
5.1. extended their word
knowledge of:
o affixes (root words, prefix
and suffix),
o sight words,
o words with long and short
vowels,
o vowel modifiers (r, l and w)
o vowel diagraphs (CVVC)
o vowel combination
o diphthongs
o consonants and consonant
blends with two and three
letters

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
Some learning strategies to develop word work and phonics
to make meaning from text
ELO 5
 Teach Sight Words during Cooperative Learning Group time
by:
o Sight Word Sticky Note Match: Write each sight word on a
sticky note. Each learner finds his/her word on the word
wall and covers it with a sticky note.
 Review and develop word solving strategies. Demonstrate
each of the strategies described below and work with the
class to develop a class word solving chart with student
created illustration.

 Create sight word cards for students to practice individually
with a partner. Differentiate expectations based on the
student’s reading level, but monitor for ongoing progress.
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o phonemic part ‘qu’
o consonant diagraphs,
o words with silent letters
o in initial, medial and final
positions.

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
ELO 5
INCLUSIVE LEARNING STRATEGIES
 Word Parts: Choose an interesting or difficult word from an
anchor text. Break down the different parts of a word—base
word (word stem or root word), prefixes, and suffixes—to
figure out what it means.
 Create an illustrated Phonics Word Wall for easy student
reference

Phonics Word Wall (Grade 5 Classroom at Suddie Primary School, Region 2)

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
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The focus of all reading instruction is to provide learners with the strategies and skills used by good readers.
What good readers do (from Diamond, Gutlong, Honig, 2008)
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USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
Fluent reading has a connection to reading comprehension. As learners read with phrasing, expression and intonation, they are better equipped to
understand the meaning of the text. Fast reading is not fluent reading. Timothy Rasinsky’s fluency rubric provides a teacher with the concepts to
teach and levels to assess fluency.

Information and free scripts are available at: https://bit.ly/2sXkPEh
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Assessing Reading Comprehension:
As reading responses are observed by the teacher, the teacher’s focus is on how well the learner understands. Poor spelling and grammar should
not reduce the learner’s comprehension score. Spelling and grammar are addressed in a separate category.
Questioning: As teachers confer with learners about what they have read, use higher order questions, such as those suggested in the Introduction
of this document.
Sight words
A strong foundation of sight words ensures a learner is reading with automaticity and the learner’s attention is focussed on the meaning of the text
and not overwhelmed with figuring out tricky words. A list of Grade 3 sight words is available at: https://bit.ly/2sOToN3
Note: The use of levelled text for “Time to Practice” (see the Introduction to this document) provides learners with text that matches and scaffolds
on their sight word knowledge.
Genre means a type of art, literature, or music characterised by a specific form, content, and style.
All genres have particular features and functions that distinguish them from one another. Genres taught and read in Grade 3 include Mystery,
Fantasy, Science Fiction, Realistic Fiction, Historical Fiction, Traditional, Literature, Informational, Poetry, Biography. Be sure to include local,
regional and international examples when choosing books for genre study.
What is a Think Aloud? Provides an engaging way for a teacher to share his/her thinking and problem solving as the learners read. For more
information, see https://bit.ly/2SjfRfO
A useful video about using a Think Aloud Strategy to demonstrate reading comprehension strategies is available at https://bit.ly/2EHSCEh
Note: This video is for a Grade 4 class, but the strategy can be adapted to any grade level.
What is reader's theatre?
It is a way to involve learners in reading aloud. In reader's theatre, learners "perform" by reading scripts created from grade-level books or stories.
They do so with or without costumes or props.
Reader's theatre is a strategy that combines reading practice and performing. Its goal is to enhance learners' reading skills and confidence by having
them practice reading with a purpose. Reader's theatre gives learners a real reason to read aloud. https://bit.ly/2Zh5hHV
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GRADE 3

ELO 5

INCLUSIVE RESOURCES AND MATERIALS
Free online books for learners:
When classroom and/or school libraries are limited, build classroom collections of text by asking community volunteers or older learners to
write down local stories and poems, collecting interesting articles from local newspapers, using tourist brochures for pictures and information text,
advertisements and flyers, recipes, etc. Every piece of text has potential to be used as an anchor for an interesting lesson.
Book Reports (See RESOURCES and MATERIALS) can be assigned in many different formats. Each format should be assessed to ensure there is
information about the above components.
ELO 5
For teachers who have access to technology:
Free online books are available at:
https://www.teachingideas.co.uk/activity-types/book
https://www.storylineonline.net/
https://freekidsbooks.org/subject/non-fiction-kids-books/
Free nonfiction websites are available at:
Kids Discover https://online.kidsdiscover.com/home
ReadWorks https://www.readworks.org/
National Geographic Kids https://kids.nationalgeographic.com/
Sports Illustrated for Kids https://www.sikids.com/
Dogo News https://www.dogonews.com/ (also for middle and high school)
Highlights https://www.highlightskids.com/explore
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Using apps to teach word work:
 Wordle
 WordSift
 TrackStar
 Visual thesaurus
Language translators app to help the Spanish and Portuguese speakers:
 Google Translator
ELO 5
 Bing Translator
Graphic Organizers for Reading Comprehension
Before any Graphic Organizer is assigned, the teacher explains the purpose of the Graphic Organizer and demonstrates how to think through the
process of completing it. The graphic organizers below can be differentiated to match learners’ progress and can also be used in any subject area.
T-W-L-? Chart
Anticipation Guide
Sequence Chart
Topic……………………………………. Topic:…………………………………
Complete the steps by adding the events
of the story in sequence
Before
Statement
After
What I What I What I ?s I
third
reading
reading
Think I want to learned still
true false Whales are fish
true false
second
know
know
have
first

Plot Development
Fill in introduction, events in rising action,
climax, events in falling action and
conclusion

Story elements

Character Profile

Name Of Story:
Characters:
Problem:

Plan:

Setting:
Resolution:
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Venn Diagram

Character

T-Chart

Description

Sense Chart

ELO 5

Plot Skeleton

Brainstorming

Book Butterfly

Book Report Ideas:
•

•
•
•
•
•
•

Create a sculpture of a character or a diorama or a setting. Use any combination of soap, wood, clay, sticks, wire, stones, old toy pieces, or any other object. During ELO 1,
2, 3 provide an opportunity for the learner to share the how to or the meaning of the creation.
Interview a character from your book. Write questions that will give the character the opportunity to discuss his/her thoughts and feelings about his/her role in the story.
During Writers’ Workshop (ELO 7, 8, 9) write a diary that one of the story’s main characters might have kept before, during, or after the book’s events. Remember that the
character’s thoughts and feelings are very important in a diary.
Give a sales talk, pretending the learners in the class are clerks in a bookstore and you want them to push this book.
During Writers’ Workshop (ELO 7, 8, 9), write a letter to a movie producer trying to get that person interested in making a book into a movie. Explain why the story,
characters, conflicts, etc., would make a good film. Suggest a filming location and the actors to play the various roles. If you use a book that already been made into a movie,
ensure the learner suggests a different location and characters.
In Writers’ Workshop (ELO 7, 8, 9) write a book review as it would be done for a newspaper. (Be sure you read a few reviews before writing your own.)
If the story of your book takes place in another country, prepare a travel brochure using pictures you have found or drawn.
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Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the learner develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
READING AND VIEWING
Grade 3 Level Guidelines for Reading and Viewing: Learners read a range of materials at the Early to Transitional Stage with fluency,
accuracy, and understanding. They develop their before, during and after reading comprehension strategies. They use their understanding
of fiction and non-fiction genres and text forms to identify significant elements and meaningful details. Word solving and self-correcting
become more automatic and accurate. They predict the meanings of unfamiliar words which results from their more effective use of
context, text and word work. Learners learn to identify and discuss the work of favourite authors. Learners respond to what they read in a
variety of ways.
ELO 6: Learners will develop their understanding of how language, genre, text form, text features and stylistic elements impact the
meaning of text and define the author’s craft.
SPECIFIC CURRICULUM
OUTCOMES

Learners will develop their
understanding of how
language impacts the
meaning of text

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES

Note to teacher about observing
learners as they are learning: As you

Note to teacher about ELO 6: ELO 6 focusses on learners learning

observe learners reading and discussing text,
watch for their interpretation of how the
author uses language, text features and style
and make anecdotal notes about how each
learner processes text.
Some suggestions for teacher
observation of learner’s learning
based on the ELO about how
language impacts the meaning of
text

that reading is about much more than the knowing the words on the page.
Language use, genre, text features, style and design of paper and text all
contribute to deep understanding of any text.

Some suggestions for Learning Strategies to develop the
understanding of how language impacts the meaning of text
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6.1

6.2

INCLUSIVE ASSESSMENT
STRATEGIES

recognise and discuss the
structure, meaning and
power of the Home
Languages used by local
authors

 Use the same comprehension
activities suggested in ELO 5 to
gather information about learner
understanding of texts written in
Home languages.

recognise how alternate
languages such as ASL
(American Sign
Language, Picture
Exchange
Communication) (PEC),
Braille, etc. provide
different ways of
communicating
information

 Observing the learning of ELL
learners is a topic for ongoing
professional discussion. To remain
informed about best practices in
assessment, consider the
information in sites such as:
https://bit.ly/2SkEuZE
 While most learners are not
expected to become proficient in
sign language, Braille, PEC, etc.,
opportunities to observe learners
interpretation and use of these
languages provide insight into
how they think about the
relationships between symbols
and meaning.

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 Whenever possible, use locally produced books written in a
variety of Home Languages to develop the strategies
provided in ELO 5.
 Explore the origins of words in both Home and Standard
English Language by incorporating these into the existing
word walls and wonder walls developed in previous ELOs.
 Expose learners to languages based on hand signals (ASL),
Braille and visual images (PEC). (See RESOURCES)
Learners can experiment with icons to create a new language.
These learning opportunities integrate well with HFLE and
Social Studies.
 Use an anchor to introduce both Creole and Standard English
and have the learners identify the structure of the language
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INCLUSIVE ASSESSMENT
STRATEGIES
 Higher Order Thinking: When
questioning learners about text
features, it is important that we
encourage learners to think
beyond literal knowledge higher
order thinking questions. For
example:

GRADE 3

INCLUSIVE LEARNING STRATEGIES

ELO 6

 Knowledge
o
o
o
o
o
o

List all of the text features you
found on this page.
Circle the heading.
Describe the diagram.
Draw an example of bold letters.
Explain where you would find the
table of contents of a book.
Point at the bullet points on the
page.

 Comprehension
o
o
o
o

 Expose learners to languages based on hand signals (ASL),
braille and visual images. Learners can experiment with icons
to create a new language.

Explain what a table is in your
own words.
How are a photograph and an
illustration different?
How are captions and labels alike?
Which text feature best supports
the main idea of this paragraph?
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Learners will link reading and
research strategies to genre,
text form, features and style
6.3

develop a broader range
of genres in reading
choices

6.4

develop an
understanding of how to
interpret simple charts,
tables and graphs in
nonfiction text

6.5

Develop a research
process:
o Formulate questions to
guide research
o Use a variety of text
based and online
research tools
o Use key words in a
search engine
o Summarise information
without plagiarising
o Choose a useful format
for presentation

INCLUSIVE ASSESSMENT
STRATEGIES
o
o

What text feature should you use
to figure out the meaning of a
word: an index or a glossary?
Based on the text features in this
book, what do you think the book
will be about?

 Application
o
o
o
o
o

How could you use the title or
headings of this book to predict
the main idea?
In what other situations would
bold letters be useful?
What caption would you write for
this photograph?
What text features would you
include if you were writing an
article on basketball?
Organise the information in this
paragraph into a table or chart.

Self assessment
 Learners can self-assess their own
reading comprehension by using
the checklist in the RESOURCES
section.

GRADE 3

INCLUSIVE LEARNING STRATEGIES
Some learning strategies to develop learner learning of
reading and research strategies to genre, text form, features
and style
ELO 6
 Introduce learners to search engines that provide safe and
useful information, such as:
• Kiddle
• KidRex
• KidzSearch
 Provide learners with a topic to research online (when
resources are available). Demonstrate how to use a search
engine, how to make good choices to connect to and how to
navigate the text. Schedule time for learners to work in small
groups to search for information on a topic studied in another
subject.
 Provide learners with a question and demonstrate how to
enter the question in a search engine and then go to the
images page. Use these images to begin the conversation
about a social studies, HFLE, or Science topic.
 Illustrations and artwork are perhaps the most powerful
text features that aid comprehension. See USEFUL
CONTENT section for information about using art to
teach text features.
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6.6 Use a variety of text features
to locate information (table of
content, captions, illustrations
maps, glossary, index, and digital
navigation menus)

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 Create Cooperative Reading Groups for researching a topic
of interest and assign roles to each member:
o Moderator: Introduces topic and collects information about
what the group already knows.
o Questioner: What do we want to now? What do we want to
know next?
o Navigator: What do the Text Features (including illustrations)
tell us?
o Word Wizard: what do the words in bold print mean?
o Recorder(s): Keep(s) notes
 Creating a Text Feature Book
Learners may create their own text features or use old (age
appropriate) magazines or newspapers to cut out different
text features that they find and glue them into their book.
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INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES

https://bit.ly/2EGqrWm

 Provide learners with a variety of procedural texts and schedule
time for learners to create the objects described. (How to build
a house of blocks; How to make a clay vase; How to mix paint
colours, etc.) Connect this activity in Writing Workshop (ELO
7,8,9) by showing this video of how to draw a Guyanese flag
and ask learners to create a procedural text.
https://www.youtube.com/watch?v=9U27bW-jz3U

Learners will develop
awareness of Author’s Craft

Some Learning strategies to develop awareness of Author’s
Craft
 Compare how listening to a person read a story, videos of
stories and the text version of stories have a different impact
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6.6

Compare a story
presented in text and a
story presented online.

6.7

Begin to explore author’s
craft (voice, simile,
language use,
conversation, etc.)

6.8

Participate in an author
study

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
on the reader. See storylineonline.net for favourite stories
that are read aloud and search YouTube for video versions of
the same story produced by the author or publisher.
 Use a Graphic Organizer to identify the similarity and
differences

ELO 6

 Engage learners in an author study. (See RESOURCES
section) Invite a local author to come to the school and
describe her/his writing process. In addition to books written
by Guyanese and Caribbean authors, choose books from
around the world for Teacher Read Aloud and Book Browsing
time. The Scholastic How to Choose Outstanding
Multicultural Books provides a wide range of multicultural
stories https://bit.ly/2ShwQiB
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
 Provide a link to an author’s website and encourage learners to
explore the website and make contact with the author. Check
for websites for Caribbean authors. See RESOURCES
section.
 Connect ELO 6 to ELO 7 by using the music in a story (or a
personal choice of music) as a way to start thinking about an
idea for a story. 3

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER ABOUT THE OUTCOME
An overview of formative assessment is provided in the schematic below. More information is provided at
http://artsassessmentforlearning.org/about-assessment/

ELO 6

The following self -assessment provides learners with information about what they are learning. This checklist can be used in Grade 3, 4,5,6.
Teaching the Text Features
Teach text features throughout the school year as they come up in nonfiction text. Pause to point out the text feature and discuss its purpose.
Provide time for learners to add a page to their text feature book and the book will continue to grow throughout the school year. When
complete, each learner will have a created a text feature reference book that can be shared with learners in younger or older grades.
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Sample section of a Text Feature table:

https://bit.ly/2PNfY1t

A table providing a definition, explanation and samples of common text features is available at https://bit.ly/2MhCUUw
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INCLUSIVE RESOURCES AND MATERIALS
Free Sites for to support discussions about languages such as PEC, Braille, American Sign Language:
Picture Exchange Communication (PEC) http://www.mypecs.com/Search.aspx?catid=11&isParent=true
Braille https://www.pharmabraille.com/pharmaceutical-braille/the-braille-alphabet/
When possible, borrow “The Black Book of Colours” by Cotton and Faria, as an excellent resource to expose learners to the Braille alphabet.
If the book is unavailable, a You Tube version https://bit.ly/394f6NL demonstrates how a blind learner uses Braille to read the story.
Information about Author Study is available at https://bit.ly/2sXtary
Caribbean authors: Visit Caribbean Reads, Miss Heidi
Samples of Culturally relevant poetry
Wenette Amsterdam’s poetry (ELO 4) provides learners with opportunities to study the similarities and distinguishing features of Home Language and
English.
Information about using online searches effectively is available at https://bit.ly/37525S3
A resource for a text feature scavenger hunt
https://teachingmadepractical.com/text-feature-scavenger-hunts/

This type of anchor would be great for
learners just being introduced to text
features.

This text feature anchor chart uses a real
world example from an old magazine
page.

This anchor chart explains the purpose of
different text features.
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Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the pupil develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
STRAND: WRITING AND REPRESENTING
Guidelines for Grade 3 Writing and Representing: Learners become more independent as they see the value of communicating through
writing. Learners learn to use a clear structure of beginning, middle and end to organise their writing and vary their writing to suit the
purpose and reader. They also use the texts they read as models for their own writing. They independently search for, assemble and
develop ideas, plan and revise, and edit their writing. They are aware of some language structures and commonly use parts of speech
appropriately to communicate their meaning clearly.
Essential Learning Outcome 7: Learners will generate, gather and organise thoughts to explore, clarify, and reflect on thoughts,
feelings, and experiences as they write/represent, cooperatively and independently, for a range of audiences and purposes.
SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

Note to teacher: Assessment comes from

Learners will generate,
gather thoughts, feelings,
and experiences as they
write/represent,
cooperatively and

the root sedere, which means "to sit beside."
You will gain valuable information about
your learners by "sitting beside" them,
watching them and talking to them. Visit:
https://www.scholastic.com/teachers/articles
/teaching-content/observing-learners/
Some assessment strategies for
ELO 7 as the teacher observes
learners as they generate and
gather thoughts as they
write/represent, cooperatively and

INCLUSIVE LEARNING STRATEGIES

Note to teacher: ELO is focussed on the drafting stage of the Writing

Process. Learners explore a topic for writing and explore ideas to support that
topic. Precision or correctness is not necessary at this stage of writing. Revision
occurs in ELO 8 and precision re spelling, punctuation, etc. are the focus of
ELO 9.
Some learning strategies to generate and gather thoughts to
write/represent, cooperatively and independently, for a range
of audiences and purposes.
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SPECIFIC CURRICULUM
OUTCOMES
independently, for a range of
audiences and purposes.
7.1 participate in whole class
discussions about how to
develop ideas to write about
7.2 work with a partner to
share experiences and develop
ideas
7.3 review the format of the
genre used for each writing
with a variety of genres of text
(poetry, song, stories,
procedural, etc.)
7.4 create/jot notes for
research writing
7.5 use simple visual arts
(sketching, paper cutting, clay
models) to explore thoughts
and ideas
7.6 role play scenarios to
develop ideas for story
characters

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

independently, for a range of
audiences and purposes.

 Provide each learner with a Writer’s Notebook. This notebook
will hold the Idea Journal, drafts, revisions, and final edits.
Schedule time for the decorating of the outside with things of
interest, favourite songs, favourite stories, books, etc.
 As the teacher reviews each
learner’s Idea Journal in his/her
These images provide the learner with reminders of topics of
Writers’ Notebook on these topics,
interest to write about.
s/he gets to know the learner and
can gather ideas for writing
 Choose an anchor text to introduce a genre. As the anchor text is
assignments.
shared with the class, point out and discuss the elements of the
genre (See USEFUL CONTENT)
JOHN’S IDEA
JOURNAL
 Co-construct a “questions to think about” chart with the class.
Depending on the genre, these questions will vary.
Activities I like
o What is my topic?
o Who will I write about?
Things I that make me
o Where does this story take place?
happy
o What will happen?
o Why will that happen?
Things I know about
o How will things work out?
o What interesting words will I use?
Things I want to know
o Will illustrations be used?

 Teacher reviews the learner’s
personal dictionary and asks the
learner to choose some words that
may be useful for this piece of
writing. Teacher reminds the learner

 As learners gather ideas about a topic of interest, encourage them
to make written or visual notes about the topic in their Idea
Journal. Note taking may include:
o drawing
o jot notes
o taking photographs
o labelled diagrams
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SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

to continue building the personal
dictionary with words of interest.
Peer Assesssment
 Learner-to-learner conferences,
which focus on each learner
providing positive feedback and
suggestions to think about
Questions include:
⇒ How did you decide on this idea?
⇒ Is it going to be fiction or
nonfiction?
⇒ Please tell me more about . . .
⇒ Can you describe this part again?

 Introducing a genre: Remind learners of the genres most recently
studied in ELO 4, 5, 6. Use a text of that genre to review the key
elements of the genre. For example:
o Use a sample of a procedural such as “How to Make a Kite” to
model how to write procedural text. Once modelled, learners
choose an object or food to make or a sport to learn and create
jot notes about the process. Use graphic organizers to do so
Created by Bibi Yasmin Hatim
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SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

o Invite community members into the classroom to share stories.
Once the story is shared, the teacher reviews the key elements of
the narrative fiction that were introduced in ELO 4, 5, 6.
Learners then share topics for stories that are of interest. Every
learner does not have to use the same topic.
o Share personal experiences and a Graphic Organizer (see below)
as an anchor to demonstrate how to write narrative text.

o Use local songs and poetry which are excellent anchors for
poetry writing. Find a song that matches the poetry style being
taught to review the format or the rhyming pattern or format.
o Observe local and international artwork as anchors for
descriptive writing.

110

GUYANA LANGUAGE ARTS CURRICULUM GUIDE
SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES
o Provide opportunities for students to learn or demonstrate a
dance as an anchor for descriptive or procedural writing.
o Gathering ideas for nonfiction writing: When online resources
are available, encourage learners to search online for information
about a topic of interest. To ensure internet safety, use KidRex,
Kiddle or KidzSearch. When online resources aren’t available,
gather books, pamphlets on specific topics or invite community
experts to share their knowledge about specific topics.
o Set up a realia table, with objects from nature to explore and talk
about and write about. For example, things from the school’s
community

 Demonstrate how to create a character profile. Once created
encourage learners to “get into character” through role play.

https://www.teachervision.com/top-10-most-popular-graphic-organizers
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SPECIFIC CURRICULUM
OUTCOMES

Learners will organise,
clarify and reflect on ideas
7.7 create an organisational
structure, such an as idea
journal, vocabulary bank, and
intriguing questions that serves
as personal writing prompts
7.8 use simple graphic
organizers to record ideas and
details (tennis roll model, story
map, five Ws, etc.)

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES
 When writing in a specific genre is assigned, refer to prior
learning about the different genres the class has read or listened
to. A list of genres introduced and developed at each grade level
is available in the USEFUL CONTENT section.
Some Learning Strategies to develop the learner’s use of
organisation, clarity and reflection about ideas
 Invite learners from grade 5 or 6 to visit the class and share their
writing with the grade 3 learners. This provides models of what’s
possible.
 Create maker spaces. As learners use the materials to create an
object, they learn to record steps in sequence.

Puppets and masks made by learners
 Brainstorm or create a mind map that displays the relationships
between ideas, points, and concepts. Sample of developing a
picture to write a story or description:
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SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

ELO 7

 See the RESOURCES section for graphic organizers designed
to teach learners how to organise their ideas. Before assigning a
Graphic Organizer, always demonstrate how it is used. Once
learners have organised their ideas, schedule time for learners to
share their writing plan with peers.
 Demonstrate how to use basic graphic organizers to organise
ideas:

Graphic Organizers created by Bibi Yasmin Hatim
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SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

Tennis Roll and Cheese Paragraph Organizer by Donnette Liverpool Munroe
If you can assess the internet, check out for free Graphic Organizer
templates:
https://www.dailyteachingtools.com/free-graphic-organizers-w.html
and see RESOURCES FOR MORE

USFEUL CONTENT KNOWLEDGE FOR TEACHERS
Information about Writing Workshop is available in the Introduction to the Guyana Language Arts Curriculum. For more information,
visit http://www.readingrockets.org/strategies/descriptive_writing Scroll down to Writers’ Workshop and Descriptive Writing for examples.
Managing the classroom during Writers’ Workshop
Learners who can moderate their noise level contribute to a Caring and Learning Classroom. Teach learners how to notice and adjust their noise level:
Create a Classroom Noise Chart to indicate the sound level and where it should be.
o Red = too noisy
o Yellow = almost too noisy
o Green = just right
When learners are working collaboratively, point to the green and give the thumbs up sign. Each learner responds with a thumbs up.
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GRADE 3

USFEUL CONTENT KNOWLEDGE FOR TEACHERS
When the noise level is starting to get out of hand, point to yellow and give the sideways thumb sign; wait for the sound level to return to the
green level. Then give the thumbs up sign. Each learner responds with a thumbs up.
Engaging struggling writers in the writing process
 Many learners, particularly learners who struggle with writing, tend to prefer writing nonfiction. Opportunities to engage learners in
nonfiction writing include: Writing How To Manuals (procedural writing), making posters (for Road Safety Week, Phagwah
Celebration, etc.), writing to the local newspaper about a topic that affects school learners, writing to learners in other classes, schools
or countries, etc.
 Collage Wrap - A collage wrap is done under various themes. The themes will be selected by the pupils in various groups. Example one
group could be holiday, where they create a collage with pictures from the various holiday celebrations - Phagwah, Mashramani,
another group can have the theme Market Day. The collage serves as inspiration for writing poems, songs, or stories.
Interactive Writing is a useful instructional strategy to teachers and learners to co-construct writing that demonstrates a specific SCO.
https://www.smore.com/6yscm-interactive-writing and http://www.readingrockets.org/article/extending-interactive-writing-grades-2-5

ELO 7
RESOURCES AND MATERIALS
Writing activities to engage learners in writing
For full descriptions of each activity, visit: https://parenting.firstcry.com/articles/8-writing-games-and-activities-for-kids/
Fun Writing Games and Activities for Learners to Encourage Them to Write More
You will find below a list of games and activities that will encourage your learner to willingly write more and enjoy it:
1. Telephone Pictionary
2. Pass Around Story-Writing
3. Fill in the story
4. Birthday Messages
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GRADE 3

ELO 7

RESOURCES AND MATERIALS
5. Cut Out My Name
6. Vocabulary Challenge
7. Comic Strip Dialogue Activity
8. Guess-Who-It Is Cards
Sample graphic organizers to organise ideas. Visit Scholastic Graphic Organizers for Personal Narratives for a range of supports for
personal narrative writing. https://www.teachervision.com/top-10-most-popular-graphic-organizers
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GRADE 3

ELO 8
Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the pupil develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
STRAND: WRITING AND REPRESENTING
Guidelines for Grade 3 Writing and representing: Learners become more independent as they see the value of communicating through
writing. Learners learn to use a clear structure of beginning, middle and end to organise their writing and vary their writing to suit the
purpose and reader. They also use the texts they read as models for their own writing. They independently search for, assemble and
develop ideas, and plan and revise and edit their writing. They are aware of some language structures and commonly use parts of speech
appropriately to communicate their meaning clearly.
Essential Learning Outcome: ELO 8: Learners will draft and revise their writing/representing, collaboratively and independently for
a variety of purposes and audiences.
SPECIFIC
CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

Note to Teacher: Each learner’s

writing should be kept in their Writer’s
Notebook. This method provides the
learner and the teacher with a record of how
a piece of writing is developing. Teacher
observations about progress and areas of
challenge provide information for the next
steps of instruction.

INCLUSIVE LEARNING STRATEGIES

Note to teacher: The focus of ELO 8 is moving from gathering and organizing
ideas (ELO 7) to writing a draft and revising the draft. The introduction of this
curriculum and the CONTENT section describe the stages of Writers’ Workshop
Use the interests and experiences developed in ELO 7 as writing prompts for first
drafts.
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CURRICULUM
OUTCOMES
The learner will create a
first draft and:
8.1

8.2

8.3

8.4

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

Teacher Observation of Learner
Some learning strategies to create a first draft
ELO 8
Learning during the drafting and
revising stages
 Many learners find it difficult to move from creating lists of ideas to
understand that
 A rubric such as the one
sharing their ideas in sentences. Encourage learners to know that it is
writing a draft is
provided in the RESOURCES
okay to make mistakes. When a learner is unsure, provide the learner
connected to
section provides the teacher with
with a Growth Mindset Ticket and discuss different ways to gain
generating ideas
ongoing information about
confidence by trying. See RESOURCES and MATERIALS.
(ELO 7)
learner progress throughout the
http://northstarpaths.com/visuals/
writing process. (See
understand that
RESOURCES section) In ELO 7  During Interactive Read Aloud (see ELO1), read several selections
writing a draft is
and 8, use only the planning,
that introduce the genre the learners will be using. As each passage is
an opportunity to
drafting and revising sections.
read, review the elements of the genre taught in previous listening
record and begin
and reading lessons
to develop
 Observe learner writing to ensure
thoughts and ideas
the chosen genre is reflected in
 Schedule time for learners to look through a variety of books written
the draft
in the genre of focus and gather examples of how different authors
identify and use
use different formats for their opening sentence. Examples of the
the elements of a
Peer Assessment
various formats for a topic sentence include:
specific genre
 Create a table of books of
various genres. Learners work
o Establishing a setting: It was a dark and stormy night.
write on a single
together to classify the books
o Quotation: “I didn’t think I would ever see such a sight!”
topic with
into genres and explain why.
o Exclamation: Crash!
increasing
o Question: Have you ever wondered what’s at the end of the rainbow?
awareness of:
See USEFUL CONTENT for Peer
o Time sequence: A few months ago . . .
o Ideas
Revision questions.
o Organisation Self assessment
 Demonstrate how to develop the topic sentence by building a
o Sentence
paragraph. Provide learners with a Graphic Organizer Demonstrate
Fluency
how to make decisions about paragraph development. (See
 Provide learners with a copy of
o Word Choice
CONTENT section)
the checklist below to encourage
(Vocabulary)
them to monitor their
 Review the types of sentences that are available to a writer. Example:
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CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

throughout the drafting, revising o To begin the lesson, write a simple declarative sentence on the board.
(ELO 7 and 8) and editing (ELO
You should be able to change the tone of this sentence by switching
9) process:
out the punctuation. Some great examples include: I have a hat. I like
ice cream.
Y N
o Next, change the period at the end of the sentence to a question
I have lots of ideas to write
mark. Ask learners to share their thoughts on how the question mark
about
changes the meaning of the sentence.
I have chosen one idea to
o Then, change the question mark into an exclamation point. Again,
write about
ask your learners how this changes the meaning of the sentence.
I know the genre I will use
o Explain to your learners that the meaning of a sentence is determined
I have a drawing to help
by the type of sentence format used to write it.
me develop my ideas
I have a partner to talk to
o Tell your learners that they will be learning about the four different
about my writing
types of sentences today. Ask the class for volunteers to list the
I have completed my first
different types of sentences.
draft
I have shared my first draft
I have used ARMS to
revise my first draft
I have completed my
second draft
I have shared my second
draft
I am ready to edit using
CUPS
I have shared my editing
I am ready to publish
I am ready to present

 Encourage learners to refer to their personal dictionaries and
classroom word walls for words that will add interest to their writing.
 Demonstrate how to use a thesaurus to:
o continue to develop their understanding and use of compound words
and multi-syllable words
o choose synonyms and antonyms to enhance writing with increasing
confidence
 Use procedural text (instructions, recipes, etc.) to demonstrate how
to use a variety of transition words.
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OUTCOMES
Learner will revise the
draft
8.5

understand that
revising is an
opportunity to rework and improve
some of the
written content

8.6

share draft with a
Cooperative
Learning Group
to monitor
meaning and
message only

8.7

make decisions
about the flow of
a paragraph
placement

8.8

use revision
questions,
individually and
with a partner, to
decide if:
o the topic sentence
is engaging
o the paragraph is
sequenced

INCLUSIVE ASSESSMENT
STRATEGIES

Yes

Not
Yet

INCLUSIVE LEARNING STRATEGIES
Some Learning Strategies to develop a revision of a draft

ARMS revision checklist:
Revising
my Writing
Add
Remove
Move
Substitute

GRADE 3

Working
on it

 Demonstrate that teachers are writers too. Use your personal
samples of writing to demonstrate how to revise traits such as:
 Ideas
 Organisation
 Sentence Fluency
 Voice
 Word choice
 Co-create a chart (such as the one below) to remind students
about the possibilities explored during the revision process.

https://www.3rdgradethoughts.com/2012/10/writers-workshop-revising-arms-editing.html

 Provide time for students to plan their revisions. Share a
checklist such as:
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OUTCOMES
o the types of
sentences are
varied
o the vocabulary is
varied
8.9

use a thesaurus
(text or digital) to
replace overused
words

8.10

create a revised
version of the
draft

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

 Demonstrate how to participate in “Share It” sessions so that
learners are able to listen to the writing of other learners and
provide constructive feedback that will be used to modify the
meaning and message of their own writing. Working together,
peers use the revising chart above to provide feedback about the
ideas, organisation, sentence fluency and word choice

 Introduce and provide time to practice the Head, Heart Feet Exit
slip to share their learning with peers.
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INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3
INCLUSIVE LEARNING STRATEGIES

ELO 8

 Demonstrate how to use revision notes to write a new draft and
provide time for learners to practice writing their second draft.

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER
What is revision? Merely requiring learners to revise or just to spend more time revising will not necessarily produce improved writing
(Adams, 1991).
Calkins (1986) recommends that learners discuss positive rather than negative aspects of their writings. "Why not," she asks, "ask them to find
bits of their writing—words, lines, passages—which seem essential, and then ask them to explore why these sections are so very significant?"
For more information, http://www.readingrockets.org/article/revision-writing-process
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USEFUL CONTENT KNOWLEDGE FOR THE TEACHER

GRADE 3
ELO 8

In Grade 3, learners are exposed a range of genres. Each genre has specific qualities that must be taught. For information about genre and
engaging learning activities in each genre, visit https://www.ereadingworksheets.com/genre/genre-activities/ and
http://www.readingrockets.org/strategies/descriptive_writing
Writing assessment
Teachers often struggle with writing assessment. “Spelling and mechanical errors are obvious to see, and too often become the focus of the
assessment. It is important to consider other aspects of the sample and to include the writers themselves in the assessment process. Learners
work with a piece of writing, and guide it through four general stages: prewriting, drafting, revising/editing, and publishing..” From:
http://www.readingrockets.org/looking-at-writing
The Rubric below provides information to teachers throughout the writing process.
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GRADE 3

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER

ELO 8

Teaching TOPIC SENTENCES and paragraphing
What is the structure of the paragraph?
Paragraphs need to have topic sentences. It is the how of organising and expressing the most idea of the paragraph
• It answers questions like why, how, or where.
• It has supporting sentences or relevant details.
• It can prove, explain, or describe something.
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GRADE 3

USEFUL CONTENT KNOWLEDGE FOR THE TEACHER
Teach Indent
Point out paragraph indentions in text books or stories to strengthen the learners’ understanding. Indents are moving the primary line of
a paragraph to the proper position and creating an area.
• It is usually 5 letter spaces.
• The first sentence of every paragraph should be indented to show where the paragraph begins.
• The rest of the sentences should be lined up on the left. If using notebook paper, these sentences should line abreast of the pink or line.
Take Notes
If using interactive notebooks, create tables e.g. T-chart. Learners should take notes and show examples. This strategy will provide them with
a great reference for future writing assignments. Learners should brainstorm ideas for a paragraph of their own.
Apply
Learners use their brainstorming skills to write down a paragraph employing a sentence. Shoulder partners can mean the subject sentence or
share as an entire group. Learners can hold a hand up to their ears if they hear the subject sentence.
Practice
Provide learners with practice. Have them identify topic sentences, write topic sentences, and write beginnings.
Assessment and Tracking
Have learners work independently on an assignment and record their progress. This strategy will be helpful when forming small instructional
groups and review.
ELO 8
RESOURCES AND MATERIALS
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GRADE 3

Growth Mindset tickets to encourage hesitant writers to take risks

http://northstarpaths.com/visuals/
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GRADE 3
ELO 9

Purpose of Language Arts: Language is the foundation of communication and the primary instrument of thought. The study of Language Arts provides
access to multiple and inter-related oral, aural, written, and visual ways of representing, exploring, problem solving, communicating and sharing meaning. Through
listening, speaking, writing, reading, viewing and representing a wide range of text and text form, the pupil develops an awareness of culture, personal identity, and
the strategies needed to reflect critically on thought and action.
STRAND: WRITING AND REPRESENTING
Guidelines for Grade 3 Writing and Representing: Learners become more independent as they see the value of communicating through
writing. Learners learn to use a clear structure of beginning, middle and end to organise their writing and vary their writing to suit the
purpose and reader. They also use the texts they read as models for their own writing. They independently search for, assemble and
develop ideas, and plan and revise and edit their writing. They are aware of some language structures and commonly use parts of speech
appropriately to communicate their meaning clearly.
ELO 9: Learners will use their knowledge of spoken language, written language and writing conventions to refine precision and
enhance clarity of written work.
SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES
Note to teacher: ELO 9 is an
opportunity to teach developmentally
appropriate spelling, punctuation, grammar
and presentation. As teachers observe learner
writing, they give feedback that acknowledges
what the learner has accomplished and what is
next. At all stages of the writing process, an
analytic rubric should be used to guide the
teacher with information about the learner’s
progress in each trait of writing.

INCLUSIVE LEARNING STRATEGIES

Note to teacher: The focus of ELO 9 is on correctness (spelling,

punctuation and grammar) and presentation (tidiness and organization of titles,
illustrations, etc.). Ensure learners have an opportunity to express their ideas in
their Home Language and in Standard English. Being aware of different ways
to say the same thing builds vocabulary, comprehension and keeps Home
Language and local culture alive.
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SPECIFIC CURRICULUM
OUTCOMES

INCLUSIVE ASSESSMENT
STRATEGIES

Learners will use
knowledge of spoken
language and written
language to refine precision
and enhance clarity of
written work:
9.1 understand that editing is
an opportunity to use
what is known about the
conventions of writing
(capitalisation,
understanidng,
punctuation, spelling) to
prepare a piece of writing
to be shared with others

Teacher Observation of Learner
Learning
 Provide feedback about learners’
writing based on the marking
scheme. See RESOURCES and
MATERIALS for sample of rubric
prepared by NCERD
 By the end of Grade 3,
expectations are higher and
broader as demonstrated in the
rubric. Visit
https://bit.ly/2txw477 for an
overview of the expectations for
progress in learner writing.
 Analysing Learner’s work to find
out and provide assistance such as:

GRADE 3

INCLUSIVE LEARNING STRATEGIES
Some Learning strategies to develop written language writing
conventions
ELO 9
 For each mini lesson, begin with an example from a piece of
text. Choose examples of learner writing, novels, newspaper
articles, etc.
 Use Reader’s Theatre to demonstrate how each punctuation
mark becomes a character with a real “attitude”.
 Schedule peer editing sessions for learners to read their
work to a peer. The peer listens for sentences that are
questions or exclamations and asks the reader whether the
correct punctuation is in place.
 Demonstrate how to make and use a CUPS word wheel to focus
editing.
C: Capitalisation
U: Understanding (does it make sense?)
P: Punctuation
S: Spelling

128

GUYANA LANGUAGE ARTS CURRICULUM GUIDE

SPECIFIC CURRICULUM
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INCLUSIVE ASSESSMENT
STRATEGIES
•

•
•

Knowing and Using Letter
Formations
9.2 write legibly using
different styles – cursive
and manuscript
9.3 observe appropriate
spacing between letters,
words and sentences
9.4 use lines, margin and
observe appropriate
spacing
Spelling (Word Work)
9.5 use an increasing number
of correctly spelled words
9.6 use a range of spelling
strategies with
independence

GRADE 3

INCLUSIVE LEARNING STRATEGIES

A learner's current knowledge,
attitudes, and skills about subject
matter
Strengths, weaknesses, and learning
styles
Need for further, or special,
assistance

 With each observation of learner
learning, provide feedback of what
has been accomplished and what is
next.

https://bit.ly/2G4cC4M
Conventions: Knowing and Using Letter Formations
 Use a multisensory approach to teach handwriting:
o Use dark ruled and “bumpy” paper:
o Students trace complex shapes and do mazes; encourage them
to talk about the direction, the curves, the pressure etc. of how
each letter is made.

 Build learner confidence in spelling
and punctuation by making a dot in
the margin to indicate there is an
error on the line. The learner is
 Building Muscle Memory of letter formation: Use body
responsible for finding the error
movement , sometimes mime to music, to reinforce correct
and attempting to correct. While
letter formation.
not all attempts will be correct, the
learner is learning to notice and
Conventions: Spelling (Word Work)
attempt to correct independently.
Self Assessment
Editing

 As learners are editing, remind them of their responsibility
to check personal dictionaries, online spell checkers,
classroom charts and word walls for spelling, and use
punctuation, capitals, etc.
 When planning spelling instruction, engage learners in a
wide range of activities to see each word in a meaningful
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9.7 use word families to
problem solve

INCLUSIVE ASSESSMENT
STRATEGIES

9.8 begin to use vowel
combinations (au, aw, or,
er, ar, ir, ur, etc.) with
more consistency

GRADE 3

INCLUSIVE LEARNING STRATEGIES
way. Anchor each spelling lesson in meaningful text by referring
to a spelling pattern during an Interactive read aloud (see ELO1)
 Find and identify letter patterns, such as the examples below
and introduce the lesson with a sentence from a story or
passage from a textbook that includes the pattern.





9.9 begin to use double
consonants when
necessary

Peer Assessment
 Simple Peer Editing task - Sharing
work with a peer to ask the
following questions:
o Writer stayed to the topic
o The sentences are clear and
complete
o The sentences have the correct
end marks
o The beginnings of all sentences
are written with capital letters

ight- light, bright, tight, might, flight
tch- match, hutch, butch, notch, catch
pl- play, plan, plastic, plenty, plain
sp- spring, sprung, spritz, spray, spray, etc..

ELO 9

Example: A science textbook mentions that plants need light to
grow. In the next spelling lesson, ask the learners what plant
need to grow. When light is mentioned, point out the ight
pattern and work with the learners to build a list of ight words.
If a learner chooses a non-example, height, site, etc., use a
different colour of marker or chalk to write the word. Remind
learners that all rules have exceptions.
 Demonstrate how to use the Writer’s Noteboook to record
sample of words associated each lesson in all curriculum
areas. Learners can be quizzed on these words.
 Invite learners to Build Better Sentences. Teacher divides
the class into Groups. The groups will be called categories
which are the writing conventions (spelling, punctuation,
capitals). Teacher shows and reads a sentence. Each
conventions group corrects the errors. For example:
the gardenerplnthis seeds (The gardener planted his seeds.)
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INCLUSIVE ASSESSMENT
STRATEGIES
 Combine self, peer and teacher
editing. Develop learner
independence in assessment by
conducting a Punctuation Inquiry
using the writing piece they
composed.
1. Learner searches for each full
stop, question mark or
exclamation mark and asks, Did I
use this correctly?
2. Learner reads entire piece and
searches for missing punctuation.

Word Choice (Vocabulary)
9.7 continue to develop and
expand written vocabulary
-

-

-

use an increasing
number of compound
words and multisyllable words in
writing
use synonyms and
antonyms to enhance
writing with increasing
confidence
use a variety of
transition words

3 . Learner shares with peer and
peer makes suggestions
4. Learner shares with teacher.
Teacher checks, comments on
what has been accomplished and,
when necessary, provides
additional suggestions.

GRADE 3

INCLUSIVE LEARNING STRATEGIES
Each group corrects its convention.

ELO 9

 Cooperative Spelling – In the class, divide the learners into
small groups. Give each group 3-4 syllable word to spell.
This activity provides learners with opportunities to use
what they have learned about syllables, roots and affixes and
apply the rules to their spelling.
 Sidewalk Chalk Spelling – Invite learners to search through a
list of words written on the sidewalk and find the words that
are spelled correctly and those that are not. Incorrect
spellings must be corrected.
Word Choice (Vocabulary)
 Choose words from Social Studies, HFLE, Science and
Mathematics to explore the spelling of common roots and
affixes. Use cards or blocks to demonstrate how words are built
with root words, prefixes and suffixes.
Example:
uncomfortable = not comfortable = un + comfort + able.
 Provide learners with an interesting word of the day to
include in their writing. This strategy builds vocabulary
knowledge and an authentic way to practice spelling skills.
Visit https://bit.ly/2R6iwIQ for suggestions.
 Refer to procedural text (instruction, recipes, etc.) to teach
transition words.
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- identify and use
contractions to
enhance writing
- use affixes – root
words, prefixes and
suffixes
- use newly taught
vocabulary in writing
- consider meanings of
homophones when
editing
- identifying and using
similies

GRADE 3

INCLUSIVE ASSESSMENT
STRATEGIES

INCLUSIVE LEARNING STRATEGIES
ELO 9
 Concept Maps: A concept map is a visual representation of a
topic that learners can create using words or vocabulary.
Learners first respond to a topic by brainstorming a list of
words. Example: This method can be used to list the synonyms
of a particular word

Word

Created by Bibi Yasmin H atim

 Learners can use their journals as a place to keep their working
definitions of terms, noting how those definitions change as
they go deeper into the resources. The back section of their
journals could be used as a glossary - the place that learners’
record definitions and where they can turn to review and revise
their definitions as these terms come up throughout the unit.
Grammar

Grammar

9.2

 Demonstrate how to check procedural writing to ensure the use
of connectors such as first, next, then and finally is eveident.

use meaningful word
order

 Write a selection of words on paper. Learners read the words
and create different kinds of sentences, then have discussions
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9.3
further develop use of
different types of
sentences
9.4

9.5

use nouns, types of
nouns, gender,
possessives and the
rules of pluralisation
with increasing
accuracy
use different simple
verbs and verb tenses
effectively

9.6

use appropriate
subject and verb
agreement

9.7

use adjectives,
adverbs, conjunctions
and prepositions
effectively

9.8

use a variety of
transition words

9.9

use punctuations:
upper and lower case
letters,

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES
ELO 9
on the structure of the different types of sentences. Upon
completion, students edit their own writing for sentence
structure
 Ensure learners understand that expressing their ideas in their
Home Language is a useful tool to celebrate context and
develop mood and in Standard English. Being aware of
different ways to say the same thing, build vocabulary,
comprehension, and keep Home Language and local culture
alive.
 Ask learners to bring in and use their favourite books as
reference material to edit their writing. Using text they enjoy as
models will motivate learners to notice and edit their own
writing.
 Schedule time for learners to proofread each other’s work
and edit for grammar, spelling and punctuation.
 Use posters hand-drawn by your learners as reminders of basic
rules which provide a quick and easy guide to refer to when
practicing writing.
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• end punctuation
• a comma in a date or
series
• quotation marks
• apostrophes
Publishing and
Presentation
9.25 complete and present a
variety of pieces of writing in
various genres
o
o
o
o

INCLUSIVE ASSESSMENT
STRATEGIES

GRADE 3

INCLUSIVE LEARNING STRATEGIES

Publishing and Presentation
 Share ideas for how to create books of edited writing. Review a
wide range of books for ideas about covers, fonts, illustrations,
text features, etc. to create their final copies.

orally
digitally
dramatically
visually
 Schedule Author’s Corner and invite other classes or members
of the community to listen to learners’ stories.

USFEUL CONTENT KNOWLEDGE FOR TEACHERS
Assessing final copies of written work:
Written Expression RUBRIC for Grades 1-3 prepared by NCERD
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Description
Content/
Focus
Vocabulary

Description
Organisation

Language
Usage

8-7
The ideas clearly focus
on the topic. The
words used are vivid
and exact and create a
clear picture. Word
placement and
selection clearly
express the writer’s
intent
6
There is an intro., a
well developed body
and ending.
Main ideas and exact
details are presented in
a clear order and are
grouped.
Use of transition
words between and
among ideas
The writing flows well
and is easy to
understand.
Sentences vary in
length and in
structure. Few
mistakes, if any but
they do not interfere
with the reading and
understanding of the
piece

Writing Conventions :

6-5
The ideas clearly focus
on the topic, but some
more details would be
helpful. The words used
are most times vivid.
Word placement and
selection are not always
accurate but convey
meaning.
5
There is an intro.,
developed body and an
ending.
Ideas and details are
grouped in logical order.
Most use of transition
words would be help.

Rating
4
The ideas mostly focus
on the topic. Some
details are weak or
more details are
needed. Additional
exact words are
needed. Word
placement conveys
meaning.
4
There is a clearly
developed body with a
weak intro. and/or
ending.
Ideas and details flow
logically. More use of
transition words would
be helpful.

The writing flows well
and sounds natural.
There is good sentence
variety. There are few
errors but the piece is
well understood.

Sentences are of
similar length and type.
Mistakes do not affect
the understanding but
they affect the flow of
the piece.

3
Some ideas are
irrelevant or
unimportant. Some
details are missing.
Word choice is vague
and uninteresting.

2
Much of the piece is
not focused on the
topic. There are few
ideas and some are
unimportant or
irrelevant.
Vocabulary is
limited.

1
Ideas presented do
not focus on the
topic. There are no
details or importance.
Word placement is
uninteresting

3
Some organisation is
evident. The
beginning or ending
is weak or missing.
Some transition
between sentences.

2
The organisation is
confusing. The
beginning and/or
end may be missing.
Limited to no use of
transition words

1
The details are
organised or
presented as a list.

Sentences lack
variety. There are
many mistakes which
affect the flow and
understanding of the
piece

Sentences are short
and repetitive,
mistakes sometimes
make the piece seem
confusing

There are few
sentences, or there are
short, clear,
incomplete sentences.
Many mistakes make
the piece difficult to
read and understand.

ELO 9
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Simple punctuation tells the reader to:
 stop, slow down or pauses
 change the reader’s voice to sound in a certain way
 make the writing make sense
 help the writer to show emotion
 clarify mental images
 and to build tension
The Period- The period is used at the end of a telling sentence ( a statement)
The Question Mark- The question mark is used at the end of a question sentence
The Comma- A comma is used to separate items in a series, is used after yes and no in sentences,
Is used to introduce a word or a phrase.
The Exclamation Point is used at the end of a sentence which expresses strong feelings or surprise.
Notes on spelling instruction.
Spelling is important, but must be meaningful. Introduce spelling words in a meaningful context (an anchor text) and use/reinforce the
spelling words throughout the week in all subject areas.
How to Study Spelling Words
When learners study spelling words, they often memorise a sequence of letters and forget once the test is over.
Poor spellers often try to memorise a spelling as if it were an arbitrary letter string.
When spellings are understood as pronunciation maps, they are much easier to remember.
Try this:
• Say the word
• Read the word in a sentence or several times in a paragraph
• Stretch the word
• Chunk the word
• Write the word
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•
•
•
•

Re-read the word in a sentence or several times in a paragraph
Draw a space for each letter and then fill in the spaces while saying the word
Look at the word and say 3 sentences with the word in it
Write the word

Ideas for making books
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USFEUL CONTENT KNOWLEDGE FOR TEACHERS
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GRADE 3
ELO 9

INCLUSIVE RESOURCES AND MATERIALS
Provide students with samples of fiction and nonfiction texts as models of:
- Conventions
- Illustrations
- Covers,
- Back cover blurbs
- Table of Contents
- Text features
- Glossary
- Paragraphing
- Etc.
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