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GRADE 359

CONCEPT
Co-operation
Distribution
Human Rights
Interactions
Interdependence
Society
Conformity
Culture
Customs/Traditions
Diversity
Ethnicity
Identity
Beliefs
Conflict
Decision-Making
Equity
Rights
Leadership
Consumption
Economic Systems
Goods and Services
Production
Resources
Supply and Demand
Wants
Change
Continuity
Explorations
Perspectives
Place

II 2.3
RW 2.2
PA 3.1
II.1.1
RW 2.4
RW 1.2
PA 3.2
RW 3.3
RW 3.2
II 1.3
II 2.1
II 1.3
II 1.3
PA 2.1
PA 1.4
RW 1.2
PA 3.1
PA 1.1
RW 1.2
DR 2.1
RW 1.4
RW 3.3
RW 1.4
II 3.2
RW 1.1
RW 3.1
DR 1.1
DR 2.1
PA 2.2
II 1.2

RW 2.4
PA 3.2
II 2.1
II 2.3
RW 3.3
PA 3.3
II 1.3
II 1.1
II 2.1
II 2.2
II 2.1
II 2.1
PA 2.2
PA 1.5

PA 3.3
II 2.2
DR 3.2
RW 3.4
II 2.1
II 1.2
II 2.2
DR 3.2
II 2.2
II 2.2
PA 2.3

DR 3.2
II 2.1

II 2.2

II 2.3

II 2.2
II 2.1
II2.3

II2.3
II 2.2

DR 3.2
II2.3
DR 3.2

II2.3
II2.3
PA 2.4

DR 2.3

DR 2.4

DR 3.2

PA 3.2
PA 1.2
II 3.2

PA 3.3
PA 1.3
DR 2.1

DR 2.1
II 3.2
RW 2.3
II 3.3

II 3.3
II 3.1
II 3.4

II 3.4
DR 2.1
II 3.5

II 3.5

RW 2.3

RW 3.3

RW 3.4

DR 1.1

PA 2.3
II 1.4

PA 2.4
DR 1.3

DR 3.2
II 3.2

II3.3

DR 2.1

II 3.4

II 3.5

DR 1.4

DR 1.6
2

Region
Needs
Rules
Laws
Environmental
Issues/Concerns

DR 2.2

DR 2.4

DR 1.2
RW 1.1
PA 2.5
PA 2.5
DR 3.3

DR1.5
II1.2

DR 3.4

DR 1.7

DR 2.5

DR 2.6 DR 2.7 DR 3.1

DR 3.3

DR 3.5

Note: Teachers will see that these concepts are covered over the course of the year, but greater
emphasis/explanation/examination of a concept is taken up in certain strands. These strands are in bolded font in the
chart to make clear where teachers may focus their attention when teaching these concepts.
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Grade Three Theme: Community Comparisons
Purpose of Subject:
Social Studies develops the values and attitudes, knowledge and understanding, and skills and processes
that students require to engage in active and responsible citizenship at a local, regional, national, and
global level in an inclusive, culturally diverse, and interdependent world. Through students’ engagement
in critical and creative thinking, historical and geographic thinking, and decision-making and problemsolving, they will become aware and be able to effect change in their communities, society, and world.

*When the verb in the SCO is define, students are not to write a definition of the concept to show their understanding of the
identified concept but that students demonstrate their understanding of the concept using other ways of representation”.

4

STRAND: Interactions and Interdependence
Essential Learning Outcome: To examine the local, indigenous, and global interactions and interdependence of individuals,
societies, cultures, and nations.
Grade 3 Level Expectation: 1. Analyse daily life in a diversity of communities
Overarching Question: What are some similarities and differences in the daily life of people in various communities?
Specific Curriculum
Outcomes
II 1.1
Identify the characteristics
of daily life in communities
studied/selected.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Please note that teachers should consider
using observations, checklists and rubrics to
track students’ progress in meeting this
outcome.

Anchor: Videos
As a whole class activity, learners view videos
‘A day in the life of a Guyanese Girl’
https://www.youtube.com/watch?v=OoD4akLwP0M
and
Life in Guyana
https://youtu.be/ZXb5HoWa_No
OR
Kitty, Georgetown
https://youtu.be/7jBU_V1exy0

Product:
Comparison Chart
In pairs of two, learners complete the given
organizers to show the characteristics of daily
life in two communities. Learners can use
drawings or pictures to show different types of
jobs, chores, games /recreational activities,
religious practices.
Daily
activities
Jobs

Community
one

Community
two

(N.B. - Teachers should select relevant aspects of
the videos for the various lessons in this outcome.)
Strategic Questioning
Use strategic questioning for learners to identify the
characteristics of daily life in the communities.
Suggested Questions:
1. Name two things that Jemilla does in the
morning before she goes to school.
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Chores
Getting
food
Games/rec
reational
activities.
Religious
practices.
Product: Community Booklet
In groups of three, learners identify a
community (not the one they live in) and write
sentences to describe the characteristics of daily
life in the selected communities. Use images to
show characteristics of daily life in the selected
communities.
Use the following questions as a guide:
1. Name the community.
2. Describe the location of the community.
3. Explain four daily activities that are
done in that particular community.
4. State two ways in which daily activities
in the community studied are similar to/
different from your daily activities.

2. In what ways are the activities similar to the
ones you do at home on a daily basis?
3. What means of travelling does Jemilla use
when she is going to school?
4. Why do you think she uses this mode of
transportation?
5. How is the mode of transportation different
from the ones used in the main town in your
Region?
Artefacts
Examples: An Amerindian man from Paruima
Village with his flute.

Amerindian women with hand-made craft products

Assessment Criteria:
1. Did learners state the name of the
community?
2. Were the characteristics of daily life in
more than one community identified?
3. Learners presented a variety of images
to represent daily life in selected
communities.
6

4. Were similarities and differences
identified between communities studied?
OR
Two East Indian males from Essequibo.
Product: Poem
In groups of three, learners compose a poem on
daily activities of a community they have
studied.
Learners recite their poem to the class.
Assessment Criteria:
1. Learners identified the characteristics of
daily life in communities studied
2. Characteristics of daily life were
Males performing African drumming in Buxton
compared and contrasted between
communities studied
3. Creativity was demonstrated in the poem
4. The voice was loud and clear.

Teacher divides class into groups of three.
Each group will be given images or actual artefacts
found in two different communities which the
community members use on a daily basis.
(Teachers should ensure that the artefacts reflect
(and allow learners to identify) the characteristics of
daily life.)
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Round Table Discussion
Teacher guides learners to answer questions on the
artefacts provided to each group.
Suggested Questions:
1. Name the artefacts given to your group.
2. What do you think the artefacts are used for?
3. What materials do you think were used to
make the artefacts?
4. Are they similar to/different from yours?
5. What can you say about their daily lives in
their communities?
Community Circle
Use community circle to discuss the different
characteristics of daily life and how our lifestyle
depends on where we live.
Suggested Questions:
1. Describe some of the activities that are done
on a daily basis in your community.
2. Do you think these activities are done in
other communities? Give possible reasons.
3. Why do you think these activities are
different/ similar in different communities?
Role Play
In groups of three, learners role play selected
characteristics of daily life in various communities.
II 1.2
Compare and contrast the
ways in which individuals

Product:
Compare and Contrast Graphic Organizer

Anchor: Video
Life in Yupukari
https://youtu.be/gMVA5u6Dxc4
8

in communities studied
(e.g., work, resources, land
use, education, housing,
tools) meet/satisfy their
needs.

In groups of three, learners use the chart to
compare and contrast how needs are met by
individuals in Stabroek, Georgetown and
Surama Village. Learners share their findings
with classmates.
N.B. The selection of the villages for this
outcome is flexible to the learners and teacher.
Areas of focus
How work needs are met?
How housing needs are met?
How resources are used to meet the
needs?
How land is used to meet needs?
What tools are used to meet needs?
How education needs are met?

and
Ways needs are met in Amerindian village
https://www.bing.com/videos/search?q=life+in+diff
erent+communities+in+guyana&&view=detail&mid
=7AB1A6D3276484E867377AB1A6D3276484E86
737&&FORM=VRDGAR
Community Circle
Use community circle to discuss information shown
on the videos.
Suggested Questions:
1. What are some jobs people in Yupukari
Village do to meet their needs?
2. Are the jobs similar to those done by people
in Georgetown or another community you
know? Give reasons.
3. What resources did you notice the people
were using to meet their needs?
4. In what ways are the buildings seen in the
two videos similar/different?
5. What are some tools used to meet their
needs?
6. Do you think both communities meet their
educational needs the same way? Give
reasons.
Image Analysis
In groups of three, learners talk about the similarities
and differences in the two pictures depicting the
same need. They share with the class how the need
in the picture is met in different ways based on the
location of the community.
9

Examples of Images:

Product: Poster
In groups of three, learners select a need and
create a poster to depict similarities and
differences in how individuals from selected
communities meet the same need

Assessment Criteria:
1. Two different communities were
identified and named.
2. Learners provided information on how
needs are met in different communities
3. Learners compared how needs are met
in different communities
10

4. Learners contrast how needs are met in
different communities
5. The information provided by learners is
accurate and relevant

Brainstorm
Learners use images to brainstorm and discuss basic
human needs, and how individuals in the
communities meet these needs.
Ideas are recorded on chart and shared with the
class.
Human
Needs

Communities
Name:

Both
Communities

Name:

Work
Education
Housing
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Use information from presentation to reinforce that
we have similar needs, but our needs can be met in
different ways depending on our location and
resources.
II 1.3
Select examples of how
culture is apparent in daily
life in different communities
(for example, clothing,
spirituality, stories,
traditions, language,
recreation, arts, architecture,
sport & recreation).

Product: Collage
In groups of three, learners create a picture
collage to show the culture of a community in
terms of clothing, food, stories, traditions,
language, recreation, arts, architecture, sport &
recreation.

Anchor: Artefacts Box
In groups of three, learners select items from artefact
box and talk about the uses and origins of the items.
In their presentation to the class they share
information to answer the following suggested
questions.
(Refer to content for suggested chart)

OR
Product: Culture Poster
In pairs, learners create ‘Culture’ posters
illustrating the elements that make up culture
(for example, ways of life, language, art,
clothing, beliefs) in the community studied.
Assessment Criteria:
1. The collage/poster have several
examples of how culture is apparent in
daily life in different communities (e.g.,
clothing, spirituality, stories, traditions,
language, recreation, arts, architecture,
sport & recreation).
2. The information presented is accurate
and easy to understand.
3. Learners used a variety of materials to
complete their collage/poster
4. All group members participated in
creating collage/posters.

Suggested Questions:
1. What are the items in your box?
2. What do you know about the objects/items?
3. Where did you learn about these
objects/items/stories?
4. Why are these objects/items important to us?
5. How do people in different communities use
these items/objects in their daily lives?

Examples of items/images in box

12
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Drawing
After presentation, through drawing or writing each
group will provide two additional examples to their
artefacts box on how culture is noticeable in daily
life in different communities.
(for example, clothing, food, spirituality,
stories,traditions, language, recreation, arts,
architecture, sport, & recreation).
Video
The uniqueness of Guyanese culture
https://www.bing.com/videos/search?q=GUYANES
E+TRADITIONS+&&view=detail&mid=5D89AFF
D3934359709F55D89AFFD3934359709F5&&FOR
M=VRDGAR
Learners view video on various aspects of Guyanese
culture (for example, food, clothing, arts, sports,
traditions, spirituality) and answer the following
suggested questions.
Suggested Questions:
1. What are some of the activities seen in the
video?
14

2. What do they tell you about the culture of the
community?
3. How do you think people feel when taking
part in these activities/celebrations?
4. Are these practices done in all communities
across Guyana? Give reasons for your
answers.
5. Suggest some other practices of how culture
is apparent in daily life in different
communities.

Admit Slip
As an Admit Slip, learners bring samples from home
of their culture practices (clothing, food, art, music
…) and share why and how they are used in daily
life. Learners can display items in a corner labelled
‘Our Culture’.
II 1.4
Compare and contrast the
life experiences of a child in
two different communities
considering housing,
education, shops, industries,
recreational facilities.

Product: Venn diagram
Using a Venn Diagram, learners compare the
life experiences of a child who has lived in two
different communities.
Learners discuss their ideas with peers.
OR
Product: Chart
Learners complete a chart to compare life
experiences of child who has lived in two
different communities.

Anchor: Scenario
John is a former pupil of a school in the country
side. At present, he is attending primary school in
Georgetown. In his previous school, he did not use
modern technology very often. As a result, he is
finding it difficult to complete assignments and
conduct research.
Back at home there were few shops with limited
supplies. John found it difficult to get some of the
things/items he needed. However, where he lives
now there are many stores where he can get almost
anything he needs.
Suggested Questions:
1. Name one possible difficulty John faced in
getting his primary education.
15

Former community Present community
HouseShops-few
EducationToolsIndustriesRecreational
facilities-

HouseShops-many
EducationToolsIndustriesRecreational
facilities-

Assessment Criteria:
1. Names of communities were stated
2. Location of communities were stated
3. Learners identified similarities between
two different communities (housing,
education, shops, industries, recreational
facilities)
4. Differences between the two
communities were identified (housing,
education, shops, industries, recreational
facilities)
5. Possible reasons for similarities and
differences were provided?

2. How is John’s present school different from
his former school?
3. Give one way in which the shops are similar
in John’s two communities.
4. In what ways your life is similar/different
from John’s life?
Videos
Life in Kamarang
https://youtu.be/iLPJqhCZYS8

Georgetown
https://youtu.be/kkhYgaYkmnE
Suggested Questions:
1. Describe the type of houses and the locations
of the houses seen in the videos.
2. In what ways are the houses similar/
different?
3. Name two tools used in the communities
seen.
4. What are some recreational activities seen in
the videos?
5. How are the recreational activities similar/
different in the communities seen in the
videos?
6. What are some differences/similarities seen
in the stores/shopping areas?
OR
Resource Person (former student)
Learners prepare questions and invite a former
student who has life experiences in two different
16

communities to share his/her experiences with them.
The person might speak to the areas studied
(housing, education, shops, industries, recreational
facilities).
Suggested Questions:
1. How different/similar is it attending school
in the two communities?
2. What are some changes you had to make to
adjust to the community in which you live
now?
3. What are some differences/similarities in the
recreational facilities in the two
communities?
4. Which community do you prefer to live in
presently? Give reasons.
Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
Everyday life, daily life or routine life comprises the way in which people typically act, think and feel on a daily basis , for example,
watching television, grooming, children reading books, going to work and so on.
II 1.1 & 1.3 –Images of activities in daily life
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II 1.3
What is the
Why has it been
artefact? Describe it included?(List a
number of reasons)

What does the
artefact tell you
about the
community?

Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
II 1.1 https://www.bing.com/videos/search?q=life+in+different+communities+in+guyana&&view=detail&mid=7AB1A6D3276484E86737
7AB1A6D3276484E86737&&FORM=VRDGAR

INTEGRATION
Mathematics: Making Charts/Graphs, Venn Diagram
Language Arts: Composing Poems, Writing and Reading Sentences
Science: Environment
Creative arts: Drama, Role-Play,
IT: Making Videos on Different Communities.
TVET: Making Posters,Calendars, Collage
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STRAND: Interactions and Interdependence

Essential Learning Outcome: To examine the local, indigenous, and global interactions and interdependence of individuals,
societies, cultures, and nations.
Grade 3 Level Expectation: 2. Analyse the cultures and traditions in communities studied.
Overarching Question: What are the cultural and traditional practices in selected communities?
Why are these significant to these communities?
Specific Curriculum
Outcomes
II 2.1
Select examples of traditions
and customs practised in
various communities.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Paper and Pencil
Chart
In groups of three, learners use print and
electronic resources to research information on
traditions and customs. Images, as well as the
written description, can be used to complete the
chart.

Anchor: Bubble Map

Name of
Tradition
and
custom

Community/
communities
in which it is
celebrated

Product: Mural or Diorama

Descripti
on of the
tradition/
custom

Traditions
and
Customs

In groups of three, learners complete the bubble
map with words or drawings associated with
traditions and customs. (Learners were exposed to
the concept in previous grades.)
Each group uses the information on their bubble
map to share aloud their understanding of the
19

In groups of three, learners create mural or
diorama, illustrating examples of the customs
and traditions in selected communities.
Learners share their representations with peers
and explain (orally or in writing) what the
expressions tell about the tradition/custom.

concept traditions and customs. Asks each group
to give at least one example of traditions and
customs in their community.
Story- David’s Community
Read aloud the story to the class

Product: Greetings Card
Individually, create a greeting card to portray at
least two different traditions/customs from a
selected community.

Assessment Criteria:
The criteria below can be used for all
assessments on this outcome
1. A variety of examples of traditions and
customs were provided.
2. Examples reflected traditions and
customs in more than one community
3. Examples reflected our diverse cultural
background.
4. Demonstrated some amount of
knowledge on the various traditions and
customs by providing an oral
description.
5. Creativity was evident in expression by
the colours used, designs and the
arrangement of information.

David’s Community
Every Easter, David looks forward to the kite
flying competition at the Community Centre
Ground. Last year, his dad received a trophy for
the biggest kite. His dad told him he could help to
make the kite if he finished his chores early. He
was excited but knows it will be difficult because
as customary, he had to go to the market on
Saturday with his mom. However, he finished his
chores before going to the market and was able to
assist with the kite. He did not get to do much
work on the kite because his dad had to attend a
community meeting for the planning of our grand
Village Day celebrations. David’s friend, Ravi,
promised to help him with the kite after the
family’s Jhandi (Hindu Religious Ceremony) on
Saturday. Ravi is a Hindu. David always assists
his friend to prepare for their Jhandi. He enjoys
the singing of Bhajans (Hindu religious songs) and
most of all, the delicious food; ‘seven curry’, and
other sweet meats. David and Ravi completed the
kite and were ready for the traditional kite flying
competition. I wonder if David and Ravi won the
competition

?
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OR
Use story, “Celebrations in the Community” on
Page 39 - Social Studies For Our Children, Book 3
Talking Circle
Use talking circle to discuss the story.
Suggested Questions:
1. What are the traditions and customs
practised in the community in which David
lives?
2. How are these traditions and customs
related to things people do in your
community?
3. What are some traditions and customs
practised in the community in which you
live?
Story- “Staying Out of Trouble Abigail Allicock.”
Teacher reads relevant stories from the text in
preparation for group work
Pantanî - 33 Amerindian Tales from the North
Rupunini, Guyana.
Example of story: “Staying Out of Trouble Abigail
Allicock.”
http://www.cobracollective.org/news/pantanibook-33-amerindian-tales-from-the-northrupununi-guyana/
Teacher uses selected aspects of the video on the
uniqueness of Guyanese culture.
https://www.bing.com/videos/search?q=GUYANE
SE+TRADITIONS+&&view=detail&mid=5D89
21

AFFD3934359709F55D89AFFD3934359709F5&
&FORM=VRDGAR
OR
Traditions and customs in other villages
Examples: Bartica Regatta
Rupununi and Sand Creek Rodeo
https://www.guyanatourism.com/the-colourfulfestivals-of-guyana/
OR
Wah Dih Story Seh?: An oral tradition in the
Guyanese village Buxton
Group Work – Oral Presentation
Follow-up activity-After listening to story or
viewing videos, In groups of three, learners select
a community other than their community and
identify at least two traditions, and customs
practiced in that community.
Each group makes an oral presentation to the class
based on the discussions the group had on the
topic.
II 2.2
Draw conclusions about why
certain traditions and customs
have endured over time in
communities studies/selected.

Product: Project-BIG BOOK
Select any Guyanese tradition/custom and
create a big book with pictures and details
about the significance of the tradition and
identify communities in which the tradition is
prevalent.
The details in the book must describe why the
traditions and customs were important in the
past and its continuing importance.

Anchor-:Images/ Artefacts
Learners view images or artefacts of traditions.
Images can be used from Pages 5-21- Social
Studies For Our Children, Book 4.
Examples:
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Product: Mind Map
In groups of three, select a community and
create a Mind Map that illustrates two (2)
conclusions drawn about why certain traditions
and customs have endured over time.
Assessment Criteria:
The criteria below can be used for assessments
on this outcome
1. Inferences were made from information
collected on traditions of the past and
present.
2. Convincing justifications of conclusions
drawn from information collected were
presented.
3. Knowledgeable of why certain
traditions and customs have endured
over time in communities selected
4. Demonstrated an understanding of the
importance of traditions and customs in
the past and present by making
comparison and stating significances of
these celebrations.
5. Appropriate images and vocabulary
were used to describe the endurance of
certain traditions and customs.

Think-Pair-Share
In pairs, learners observe examples of expressions
of traditions and customs (e.g., pictures of
artefacts, architecture, customs, and traditions,
stories, art, music, dance..), and discuss what the
examples may tell us about certain traditions and
customs.
Suggested Questions:
1. What is happening or shown in the picture?
2. What were/are these things used for?
3. Is this important? Why? To whom?
4. Why is the tradition/custom still practised
today?
5. What purpose does it serve in/for the
community?

OR
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Video: Paruima- Amerindian Village
https://youtu.be/_RpdQm63ZZU
Talking Chip
Learners take turns to talk about the content of the
video.
Suggested Questions:
1. What is the community’s past tradition
seen in the video?
2. Why the people in the community had that
tradition in the past?
3. How is the tradition/custom practised
today?
4. Why is it still practised today?
5. What purpose does it serve in/for the
community?
(Refer to content for possible/suggested
answers to questions)

Interview
In groups of three, learners prepare interview sheet
to collect information from selected persons in
their community or other communities about
traditions and customs they practised. (This
activity can only be done if there is a member of
another community available to be interviewed.)

24

Example of Interview Sheet:
INTERVIEW SHEET
TRADITIONS AND CUSTOMS

1. Name of tradition/custom
-------------------------------2. When is this tradition
celebrated/observed?
---------------------------------3. How do you or the community
celebrate/practice this tradition?
--------------------------------4. How long have you/ the
community been
celebrating/observing this
tradition?
-----------------------------------5. What has changed or remains
the same in the way people
observe/practice this tradition?
------------------------------------6. Why is this tradition important
to your family/community?
---------------------------------
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Learners present information to the class. The
presentation must also include the answer to the
question below and other conclusions drawn for
their interview.
Based on what you know now, how will you
explain why we still practise certain traditions and
customs from the past?
Encourages learners to make predictions about a
particular tradition based on the information
collected.
OR
Classroom Museum
Learners establish a classroom museum
highlighting the enduring contributions of certain
traditions and customs.
In groups of three, learners create illustrations or
models of customs and traditions in communities
studied as well as an explanation of their
significance. They describe why the contributions
were important in the past and their continuing
importance.
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II 2.3
Generate a list of the benefits
individuals might experience
in various communities
related to the practice of
traditions and customs.

Product: Paper and Pencil
Speech for Assembly- Social Cohesion
In groups of three, learners write at least two
benefits individuals might experience in various
communities related to the practice of traditions
and customs.
They can also share information on the
importance of respecting other people’s culture
and traditions. Learners select persons who will
present their information at the school’s
assembly.
OR
Design a logo and ask students to record to
reasons for the need to practice tradition and
customs. The purpose of this exercise is to
encourage positive interactions and cultural
tolerance.

Product: Paper and Pencil
Think of a time when you participated in a
tradition or custom. What benefits did you
enjoy? How did others benefit from taking part
in these traditions and customs? Use the chart
below to help organise your answer.
Traditions/
Customs

Benefits individuals
might experience
1.
2.
3.

Anchor: Newspaper Article
Read aloud an extract from an article on
Mashramani and asks questions to discuss the
significance as it relates to traditions and customs.
https://guyanatimesgy.com/importance-ofmashramani
(Teachers should summarise the main points/ideas
in the article and then read aloud to learners.)
Mashramani is a show of unity. Putting on a
costume and joining a ‘band’ immediately makes
one part of something larger than the individual. It
shows our ability as a people of different genders,
age and different locations to put aside our
differences and publicly come together. This idea
of cohesion and oneness is brought forth in nearly
every aspect of the Mashramani celebration. Song,
steel-pan, poetry, dance and art competitions
around this time are all centred on the idea of
celebrating Guyana. Cooperation, I think,
everyone agrees, is the only way to move forward.
We cooperate at Mashramani to produce
enthralling displays of colour and music, and we
can cooperate during the rest of the year.
(Source- https://guyanatimesgy.com/importanceof-mashramani)
Suggested Questions:
1. What is the significance of this tradition?
2. How do people feel when they participate
in this tradition?
3. Which ethnic group is associated with this
tradition? Is this the only group of people
who celebrates this tradition?
27

Assessment Criteria:
The criteria below can be used for all
assessments on this outcome
1. A variety of benefits individuals might
experience in various communities
related to the practice of traditions and
customs were stated.
2. Demonstrated the importance of
respecting traditions and customs of
others by looking at a variety of
traditions and customs in different
communities.
3. Appropriate images and vocabulary
were used to describe the benefits of
practising a variety of traditions and
customs.

4. Is it important to have positive interactions
among people? Why?
5. How do you think participating in these
customs or traditions strengthens
community relationships?
Reflective Thinking- Brainstorm
In groups of three, brainstorm together various
customs and traditions in your community where
people come together and individuals benefit.
Each group will have to report on their
discussions.
Examples:
1. When there is a wedding in the
community, we assist with preparations,
and we attend the wedding. The people in
the community benefit by supporting and
helping each other.
2. When we celebrate traditional festivals
such as Christmas, Phagwah, Eid-ul-Adha,
etc., these celebrations bring families
together and enable people to reconnect
with friends.
(Refer to content for additional benefits.)
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Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
II 2.1 Tradition - A special way of doing something that is handed down from generation to generation.
Custom – A custom (also called a tradition) is a common way of doing things. It is something that many people do and have done for
a long time. Usually, the people come from the same country, culture, or religion. Many customs are things that people do that are
handed down from the past. (Source: Wikipedia, the free encyclopedia)
II 2.2 Traditions Matter - This is adapted from Follow Your Conscience: Make a Difference in Your Life & in the Lives of Others
By Frank Sonnenberg © 2014 Frank Sonnenberg. All rights reserved.
Traditions represent a critical piece of our culture. They help form the structure and foundation of our families and our society. They
remind us that we are part of a history that defines our past, shapes who we are today, and who we are likely to become. Once we
ignore the meaning of our traditions, we are in danger of damaging the underpinning of our identity.
II 2.2 - Possible answers to questions
1. The community’s past tradition seen in the video is fishing.
2. The traditional way of fishing provided the people with food.
3. The tradition of fishing using the same method as seen in the video (poisoning) is still used in many Amerindian villages.
4. This traditional way of fishing is still done in many communities because the skills have been passed from one generation to
another. It is part of their tradition/livelihood. In addition, it is an environmentally friendly practice and does not cost much to
acquire food for the family.
5. The traditional way of fishing provides the people of the community with food (fish). The fish is sometimes used to make a
special dish of tuma pot for the family. It is done as a co-operative activity by villagers. The community views this traditional
activity as fun and a sport.

II 2.3 - Traditions Matter- This information is adapted from Follow Your Conscience: Make a Difference in Your Life & in the Lives
of Others By Frank Sonnenberg © 2014 Frank Sonnenberg. All rights reserved.
•

Tradition contributes a sense of comfort and belonging. It brings families together and enables people to reconnect with friends.
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•
•
•
•
•
•

Tradition reinforces values such as freedom, faith, integrity, a good education, personal responsibility, a strong work ethic, and
the value of being selfless.
Tradition provides a forum to showcase role models and celebrate the things that really matter in life.
Tradition offers a chance to say “thank you” for the contribution that someone has made.
Tradition enables us to showcase the principles of our Founding Fathers, celebrate diversity, and unite as a country.
Tradition serves as an avenue for creating lasting memories for our families and friends.
Tradition offers an excellent context for meaningful pause and reflection.

II 2.3- Cultural traditions are expressions of a particular group's worldview, and they help people in that group mark significant
occasions or life transitions. These traditions are important because they transmit shared values, stories and goals from one
generation to the next. Traditions encourage groups of people to create and share a collective identity, which in turn serves to shape
individual identities. Respect for the practice of traditions and customs of other persons fosters positive interactions, being free of
conflict, having trust, mutual understanding and respect.
Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)

II 2.1 - Social Studies For Our Children Book 3 Page 39 -“Celebrations in the Community”
II 2.1 - http://www.cobracollective.org/news/pantani-book-33-amerindian-tales-from-the-north-rupununi-guyana/
II 2.1 - Pantani Book – 33 Amerindian Tales from the North Rupununi, Guyana
Edited by Géraud de Ville de Goyet
Grace Albert | Abigail Buckley | Janissa Roberts Kenneth Butler | Lakeram Haynes
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II 2.1 - Wah Dih Story Seh?: An oral tradition in the Guyanese village Buxton (GloBUNTU Books Diaspora) 1st
Edition by Pauline Felicia Baird PhD (Author), Prof Kimani Nehusi (Introduction) ISBN-13: 978-1984264961
ISBN-10: 1984264966
II 2.1https://www.bing.com/videos/search?q=GUYANESE+TRADITIONS+&&view=detail&mid=5D89AFFD3934359709F55D89AFFD
3934359709F5&&FORM=VRDGAR
II 2.1- https://www.guyanatourism.com/the-colourful-festivals-of-guyana/
II 2.2- https://youtu.be/_RpdQm63ZZU
II 2.2 - Social Studies for Our Children Book 4-Pages 1-21
II 2.3 – https://guyanatimesgy.com/importance-of-mashramani
II 2.3 - http://nrddb.org/node/149

INTEGRATION
HFLE: Math:
Science
Language Arts:
IT:
TVET:

Managing the Environment
Read dates on a primary source, Sorting objects (Past/Present)
Inheritance and Variation of Traits, Interdependent Relationship
Speaking and Listening. listening to a story, Conducting Interview, Writing in Journal
Big Book, Greetings Cards, Comic Strips, Using the internet to research information on traditions and customs
Mural or Diorama, Posters
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STRAND: Interactions and Interdependence
Essential Learning Outcome: To examine the local, indigenous, and global interactions and interdependence of individuals, societies,
cultures, and nations.
Grade 3 Level Expectation: 3. In what ways are communities dependent on each other (one another)?
Overarching Question: What ways communities are dependent on each other?
Specific Curriculum
Outcomes
II 3.1
Identify products both manmade and occurring naturally
that are produced in and
around the local community.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Drawing
In pairs, learners draw pictures of products that are
natural and man-made, which are found in their
community.

Anchor: Product
Teacher displays two images of products.
Example:

OR
Product: Display Chart
In groups of three, learners prepare a display chart to
show products both man-made and occurring naturally
that are produced in and around the local community.
They can use pictures, labels, boxes and even samples
of the products for their charts.
Assessment Criteria:
1. Learners identified products as man-made and
natural.
2. Products were placed under the correct heading
( man-made or natural)
3. Products displayed are from and around the
local community.
4. The drawings are representation of products.

Teacher gives pairs of learners the images
and asks them to observe the same.
Talking Chip
Use talking chip technique to engage
learners in a discussion on man-made and
natural products.
Suggested Questions:
1. What do you see in the picture?
2. Which one do you think was made
by man? Give reasons for your
answer.
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3. Which was not made by man? Give
reasons for your answer.
4. What terms can you use to describe
the ones made by man and those that
are not made by man?
Graphic Organizer
In groups of two, learners use the following
chart to show which products are natural and
which are man-made.

Natural

Man-made

Worksheet
Individually, learners complete worksheet
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N.B The Graphic Organizer and Worksheet
above are activities which do not teach
learners how to meet the outcome but are
only STEP #1 towards learning. STEP #2 (is
when the teacher knows that learners know
the difference between man-made and
natural resources) is to do the field trip. The
reference to oil is that of the oil that is used
in vehicles.
Anchor: Field Trip
Explain to the class the purpose of the field
trip, i.e. to look at man-made products and
those that are natural.
Take learners on a field trip in the school’s
community to observe and record products
that natural and man-made.
Learners can take samples of the products
they have observed. Use camera/ tablet to
take pictures on the field trip.
Think-Pair-Share
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After the field trip, learners share with each
other and then with the entire class which
products are man-made and which are not.
OR
Artefact Analysis
Teacher collects 10-15 artefacts from the
community (and some not from the
community) and place them on different
tables around the room. In groups of three,
learners complete the chart below.
Is the
Artefact
from your
community?
(Yes or No)

II 3.2
Identify the location of
communities that rely on the
purchase of products that are
locally produced.

Product: Community Map
Create a community map to show the location of
different communities that come to purchase locally
produced goods.

Man made
(Why or
why not)

Naturally
occurring
(why or
why not)

Anchor: Display of Products.
Learners and teacher bring samples of
products that their community produce and
say which communities come to buy them.
They give possible reasons why other
communities come to purchase products
from their community.
N.B. For the activity above, the teacher
brings artefacts to the class and also
encourages learners to bring items as well.
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Brainstorm
Learners brainstorm a list of products that
are produced locally and identify and locate
possible communities that purchase them.
For example, the community of Plaisance
produces vegetables, poultry products, meat
products and fruits.
These products are purchased by nearby
communities such as Better Hope,
Annandale, Cummings Lodge, Sophia and
other neighbouring communities.

Teachers can create a template of the community for
learners to use.

Product: Map Work
On a map of the Administrative Region in which they
live, in groups of three, learners will identify the
location of one community and list the products that
are produced in that community. Group members will
also paste arrows on other communities that rely on the Story – A village in Guyana
Social Studies For Our Children Book 4 –
purchase of products that are locally produced.
Page 29
Assessment Criteria:
1. Learners identify and locate different
communities on the map.
2. Products from communities selected/studied
were identified.
3. The map was clear and easy to understand.
4. Communities that rely on the purchase of
products that are locally produced were
identified on a map.

N.B. If necessary, teachers can make
adjustments to the content of the story to the
needs of the learners.
Teacher reads aloud the story to the class.
Question Ball
The teacher will write questions on pieces of
paper that are then formed into balls. The
students form groups of three. A ball is then
36

thrown into the class. Whichever group gets
the ball, selects a question and provides an
answer to the question. This process can be
repeated.
Suggested Questions:
1. Describe the location of the village
in which Paul spent his August
holidays.
2. Locate on the map of Guyana the
region in which this village is found.
3. What are some crops produced in the
community?
4. Where did the villagers sell their
produce?
Map Work
Teacher displays a community map or map
of the Administrative Region in which they
live. Distributes two sets of slips one set
with the names of produce and the other set
with the names of communities. In groups of
three, learners will match the produce with
the community and then place the name of
the community on the map. Learners
identify the location of other communities
that rely on the purchase of products that are
locally produced in the community identify
on the map.
(Refer to content for additional information)
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Community Map- Region 2

Community Map – Region 3
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II 3.3
Select examples of products
that are produced in other
communities in Guyana.

Product: Product Chart
Sorting and Classifying
Use a given variety of products, learners in pairs will
select products that are produced in other communities
apart from their community. Products can be sugar,
rice, timber, gold, diamond, sand, stone and other
products. They will place products under the correct
heading ( My community, other communities)

Anchor: Shop Corner
Teacher places a variety of items that are
made in the local community and other
communities in Guyana.
In groups of three, learners are asked to
select three items that are not produced in
their community. After all the groups had a
chance to shop, they will speak aloud to the
whole class about the items they purchased
and why they made their choices.
OR
Visit to supermarket/shops/stores
Learners visit supermarkets/shops/stores or
collect labels of products that are not
produced in their communities. Learners in
pairs use the information to fill in the chart
and share it with their peers.
Products in my
Products in other
community
communities.
Rice
sugar

OR
Learners and teachers bring samples of
products produced in other communities and
put on display in their classroom. They share
with the peers the products produced in
other communities.
Examples:
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1. This is achar, and it was made in Anna
Regina
2. This is Icee Sweet Drink, and it was
made at Thirst Park, Georgetown.

Product: Scrapbook
Learners use pictures and packages from various
products to create a scrapbook titled ‘Products from
different communities.’
Pictures are clearly labeled, and the location they are
from is highlighted.
Assessment Criteria:
1. Did learners accurately identify products
produced in their community and those
produced in other communities?
2. Images/labels/samples were selected to show a
variety of examples of products that are
produced in their community and other
communities in Guyana.
3. Presentation was neat and images were
labelled.
II 3.4
Using a map, identify
communities within Guyana
that send/sell goods to people
in the local community.

Product: Map Work
In pairs, learners use pictures to plot the location of
communities in Guyana that ship products to the local
community.
Learners should also identify the product that the
selected community ship to other communities.

Anchor: Chart
Use information from the previous outcome
to discuss and identify communities from
which certain products came.
In groups of three, learners complete the
added column on the chart.
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Products in Products in
Community
my
other
from which
community communities. the product
came
Rice
sugar

Map Work
Teacher draws an outline map of Guyana on
a large sheet of paper. Using the products
the teacher and learners bring from other
parts of Guyana, the teacher places a dot on
the community where it was produced with
the name of the community and the name of
the product.
Teacher guides learners to take turns to
place dots on the map below.
Assessment Criteria:
1. The map has a title.
2. Accurate location of communities within
Guyana that ships products to the local
community
3. Inserted the products that are produced in
various communities in Guyana which are
shipped to other local community.
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Map of Guyana

In pairs, learners observe the given map and
answer the following questions:
Suggested Questions:
1. What is the map of Guyana
showing?
2. What are the products from
Demerara that are shipped to
different communities?
3. Name one area from which you will
get large amounts of beef.
4. Identify two areas where sugar is
produced.
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Community Product Chart
Teacher provides a chart with community
names and products and two maps. (Refer to
content) The first map will have dots but no
names of places and the second will have
names of places on the map.
In groups of three, learners will use
information in the chart to label places on
the blank map. Teacher should utilise this
opportunity to reinforce concepts such as
cardinal points, legend and title of a map.
II 3.5
Research the origins of
products learners in the
classroom use that are
produced in Guyana and
produced in another country.

Product: Graphic Organizer
In pairs, learners conduct research and group given
products under the correct headings.
Made in Guyana

Made in other
countries

Admit Slip
Learners share products that they use in the
classroom such as rulers, book bags, pencils,
texts books, exercise book etc.
Record the products that are locally
produced and those that are produced in
another country on a T chart.

Group presentation- Each group will present their
chart and explain the process of research conducted to
place items under the given headings. Justification for
the placement of items/products must be provided.

Product: Pictorial Scrapbook
In groups of three, learners create a scrapbook to show
the products that are made in Guyana and other areas.
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The scrapbook should be divided into sections. One
section would have ‘Made in Guyana’ and another
‘Other Areas’.
Each group will do an oral presentation on the
scrapbook to the class.
Suggested Rubric:
Rating
5-Excellent 4-Very Good 3-Good 2-Fair.
Criteria
5 4 3 2
1. Pictures were
posted in the correct
section.
2. There were a
variety of pictures.
3. The pictures
showed products
made locally and in
other areas.
4.The research
process which was
used to group items
was explained
5. Justification for the
placement of items
was provided
6. Captions were
written clearly

7. The scrapbook was
neat and organised.

Made in
Guyana
Exercise book

Not made in
Guyana.
30 cm metal
ruler.

Anchor: Article: Buy More Local ProductsMade in Guyanahttps://dpi.gov.gy/tag/made-in-guyana/
Teacher reads aloud selected articles and
randomly selects learners to answer
questions.
Suggested Questions:
1. What is the name of the product
described in the article?
2. In which community was the item
produced?
3. Where do they get materials/items to
produce their products?
4. Where are the products sold?
Scavenger Hunt
Learners engage in ‘Made in ……
scavenger hunt” identifying the country of
origin of various items in their classroom,
for example, lunch kits, clothing, and items
in the school bag.
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In pairs, learners identify products and say
the country of origin of each. Place items in
boxes labelled ‘Made in Guyana’ or ‘Made
elsewhere.’

Research Sheet
In groups of three, each group will be given
a basket of products (labels, empty
containers, toys, food items, etc.).
Learners conduct research to find out where
the products were produced. Follow steps on
research sheet and present information to the
class.
Steps:
1. Name the product
2. Read the information on labels or
containers.
3. Look for keywords and phrases such
as manufacturer, produced in…,
made in….., country of origin…..
4. Record important information that is
needed classify the product
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5. Justify or give reasons for placing
the product under a particular
heading.

Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
II 3.2 & 3.3
Communities

Products

Karasabai

Cabbage, provisions, red beans

Kato

Peanuts, cassava

Soesdyke

Pineapples, peanuts

Mahaica

Coconut, rice

Windsor Forest

Fish, rice

Canal Polder

Fruits, vegetables

II 3.3 No community has everything its people need. Many things that people need may come from another community. Farming
communities grow food for people in towns. Communities on the coast sell fish to people inland. People in village communities need
things that are provided in towns. (Caribbean Primary Social Studies Book 1 Our Local Community page 30)
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II 3.2 & 3.4 – Map of Guyana showing communities
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II 3.5 Some locally produce items/crops
Source: Guyana Export Promotion Council - http://www.guyana.org/Economy/guyana_exports.htm
Rice (Bulk & Packaged) - Parboiled /White - Semi milled, Wholly milled broken, Cargo
Sugar-Cane sugar in solid form, Raw sugars, Molasses, Table molasses, Vinegar
Furniture (Wooden/Straw)-Wooden suites, Beds, Tables, Chairs, Cabinets, TV stands, Desks, Nibbi furniture
Processed Foods-Carombola (candied and rum flavoured), Jams, Jellies, Pineapple chunks, Cassareep, Guava cheese, Fruit juices,
Fruit concentrates, pepper sauce
Chemicals And Pharmaceuticals- Cough syrups, Tonics, Ointments, Multivitamins, Dyes, Essences
Beverages-Topco Juices, El Dorado Rum, Banko Wine, Brandy, Beer
Fish (Frozen/Processed)-Trout, Snapper (red and grey), Shark, Bangamary, Gillbaaker, Shrimp (prawns and seabobs), Crabmeat,
Snook, Cuffum, Catfish, Querriman, Whitebelly, Hassar, Salted fish, Smoked fish
Some items which are not produced in Guyana are:
vehicles and agricultural machinery, petroleum products, electrical equipment and appliances
Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
II 3.1-Natural and Man-made things- https://www.youtube.com/watch?v=RkHsBvjcYRk
II 3.2-Social Studies For Our Children Book 4 –Page 29
II 3.2-Large map of each administrative region showing main communities/ villages
II 3.2 & 3.4-Macmillan Guyana Junior Atlas- Pages 20-37
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II 3.3 & 3.5-List of different products that Guyana produces and exports:
http://www.guyana.org/Economy/guyana_exports.htm
II 3.5-Buy More Local Products- Made in Guyana- https://dpi.gov.gy/tag/made-in-guyana/
II 3.5-Social Studies Guyana Our Country Our Home Levels 5 and 6
INTEGRATION
HFLE-Managing the Environment.
Language Arts-Speaking and listening to presentations done by classmates.
Reading and writing of different labels.
Mathematics-Calculating prices of different products (Addition, subtraction )
Science-Explaining the process of making a product. Example how to make achar
Creative Arts-Composing Jingles, Songs, Poems
IT-Using camera to take pictures of products, using the internet to conduct research on products
TVET-Creating products from the community
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STRAND: Dynamic Relationship
Essential Learning Outcome: To analyse the dynamic relationships of people with land, environments, events, and ideas as they
have affected the past, shape the present, and influence the future.
Grade 3 Level Expectation: 1. Use various model representations of the Earth.
Overarching Question: What are the various model representations of the Earth?
Specific Curriculum
Outcomes
DR 1.1
Identify three different ways
the surface of the Earth may
be represented (Note: aerial
photographs, maps, satellite
images).

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Pictorial Book
In groups of three, learners create a pictorial
book on the different ways of representing the
earth.

Anchor: Scenario
Read scenario to class
Your Grade 3 class is going on a field trip to the
capital city, Georgetown. Places to be visited
include the Botanical Gardens, Museum, St
George’s Cathedral, the Lighthouse and Parliament
Building.
Which of the following geographic tools – map,
satellite image or aerial photograph will you
suggest your class use for guidance to landmarks
on the field trip? Give reason(s) to support your
choice.
(Note: Teacher can create a scenario based on the
location of the school and places to be visited)

Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2-Fair
Criteria
5 4 3 2
Clear and appropriate
representation on the different
ways the surface of the earth can
be represented
Pictures correlate with the correct
heading
There are a variety of pictures for
each representation.
There is an explanation of how
the images have different
purposes.

Image Analysis
Learners observe various representations of earth.
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Product: Model of the Earth
In groups of three, learners use recycled
materials to make a model of earth to show one
way in which the earth can be represented.
Write sentences to describe the representation.
Name (using flashcard) the other ways the Earth
can be represented.
Orally describe their presentation to the class.

Sample of Geographic Tools
Map of Georgetown

Sample of Satellite Image of Earth

Aerial Photograph of Georgetown

Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2-Fair
Criteria
A clear and appropriate
representation of the surface of
the earth.
Representation correlates with
the correct heading
Other ways of representing
earth are clearly written

Satellite Image of Georgetown

5 4 3 2
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Community Circle
Use community circle technique for learners to
show their understanding of the different ways the
surface of the earth can be expressed and the
purposes of each representation of earth.
Suggested Questions:
1. What kinds of information are these images
providing?
2. How are these images similar and how are
they different?
3. Why do you think the surface of the earth
is represented in different ways?
4. How do you think each image was taken?
5. What is the purpose of taking each image?
6. Which geographic tool (image) would be
most suitable to use for guidance on a field
trip. Give a reason to support your
decision.
Think-Pair-Share
In pairs, learners use print and electronic
resources, to research and record the meaning of
geographic tools – map, aerial photograph and
satellite image.
Select various visual representation of each tool.
Discuss with a partner the use of each.
Learners complete graphic organizer with
researched information.
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Geographic
Tools

Definition In
My Own
Words

Main Use
or Purpose

Map
Aerial
photograph
Satellite
image
In their pairs, learners share their findings with
peers.
As a class, learners explain which tool is suitable
to use as a guide to locate places on the field trip.
Gallery Walk
Use a gallery walk technique for learners to
observe the various ways the surface of the earth
can be represented – map, aerial photograph, and
satellite image.
Teacher posts images (at least 3 images of
different ways) all over the classroom.
In pairs, learners walk around, observe each image
and identify which representation of earth is
depicted by the image. Identify the most suitable
use of each image.
Learners share their findings with peers.
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Samples of Images
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DR 1.2
Define and locate continents
on maps of the world.

Please note that teachers should consider using
observations, checklists and rubrics to track
students’ progress in meeting this outcome.
Product: Collage - Paper Plate Continents
In groups of three, learners create a model to
show the continents of the world.
Use cut out templates of continents and a
football or any other oval shape object.
In their groups, learners orally describe their
model to the class. In their own words, they say
what a continent is and the features of a
continent. Teachers may choose to have
students demonstrate their understanding of the
outcome by using play dough to shape a
continent and place the 7 different shapes on a
“sphere”.

Anchor: Video
https://www.youtube.com/watch?v=SYn0HSVePb
A
and or
Story
Continents: What You Need to Know (Fact Files)
by Jill Sherman
Learners watch the video and/or read the book on
continents of the world.
Learners sing along and shout out the names of
continents as they view the video.
Community Circle
Use community circle technique for learners to
locate continents on a world map.
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Suggested Rubric:
Rating:5 Excellent 4 Very Good 3 Good 2 Fair
Criteria
All seven continents are
represented
Correct position of each
continent
Effectively represent each
continent with a different
colour

5 4 3 2

Provides an oral definition and
features of a continent.
Product: Peer Evaluation
Individually, learners name the continents of the
world.
Write a definition of a continent.
Learners exchange their completed work with
peers.

Suggested Questions:
How many large masses are shown on the map?
Do the continents have the same size?. On which
continent do we live?
Teacher points to North America.
Why is this continent called North America?
Encourage learners to use positional words to
describe its location, e.g. it's above (or to the north
of) South America.
Are the other continents in the same position as
North America?
Learners continue to name the remainder of the
continents, pointing to and naming them.
They use positional words to describe the location
of each continent.
What are the features of continents?
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Teacher observation:
Think-Pair-Share
Individually, learners recite and dramatise poem Use an outline map of the world to label the
“The Seven Continents”.
continents.
Learners use a world map showing continents as
a prop. Learners will define the term continent
using their own words, spoken or written to the
teacher or a peer.
The Seven Continents
North America, South America joined in the
West
Europe and Asia meet together
And on Africa, they rest
Australia stands alone, floating down below
And Antarctica is the loneliest where no one
wants to go.
Numbered Heads Together
And so our world has seven continents.
A continent is one huge landmass, surrounded by Teacher divides the class into three groups.
One group prepares flashcards with names of
water.
continents.
The second group uses strips to prepare for the “I
Teacher observes and notes the reference and
spy continent game.”
use made of the map.
The last group prepares to name continents.
On a wall map showing continents, learners use
prepared flashcard with names to locate continents.
A volunteer from the first group reads the prepared
strip with a fact about the continent.
A volunteer from the last group places the
flashcard to the continent which is identified by the
fact strip.
Examples of fact strip:
I spy a continent that is
- covered with ice.
- largest of them.
- smallest of all.
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Learners compare their work (from Think-PairShare activity done earlier) to what is
demonstrated on wall map and correct any
mislabelled continents.
In their groups, learners complete chart on
continents.
Frayer Model

Definition

Characteristic
Continents

Examples

Non-examples

In their groups, they share results with peers.
Learners discuss their understanding of the term
“continents”, and as a class, reach consensus on
the meaning of the term.
DR 1.3
Define country.

Product: Frayer Model
In pairs, learners complete the Frayer Model to
reflect concept of country.

Anchor: Map of the World
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Definition

Characteristic

Country
Examples

Non-examples

Suggested Rubric:
Rating: 5-Excellent 4-Very Good 3-Good 2-Fair
Criteria
Concept of country is clear

5 4 3 2

Features of country
represented
Examples are appropriate
Journaling
Individually, learners write a paragraph on
“Features of a country”.
Learners orally share their essay with class.
Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2-Fair
Criteria
5 4 3 2
Concept of country is clear
Features of country represented
Example is appropriate

Learners observe world map showing countries.
Round Robin
Use the Round Robin technique to brainstorm the
concept of country.
Suggested Questions:
1. What do you notice about the different
colours on each continent?
2. How it is that continents have different
countries?
3. What is the name of our country? On
which continent is our country found?
4. Can countries change shape and size?
Why?
5. What is the name of the feature that
separates countries from each other?
6. How can this feature be described?
With reference to South America, the teacher
points out the borders of countries.
Think-Pair-Share
Teacher gives pairs of learners a breakable
material, e.g. a cookie to represent a continent and
explain how the continent can be broken into a
number of countries.
Learners use the cookie to demonstrate how the
cookie which represents a continent can be broken
into many parts – countries.
Volunteer pairs demonstrate their experience with
class and point out what is a border.
Video
As a whole class, learners view the video(s).
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Teacher pause the video and ask questions.
https://www.youtube.com/watch?v=cE4xDrwvf68
https://youtu.be/wTQEBSNlyro
Suggested Questions:
1. What did you see in the video?
2. What do you think the words ‘my native
land’ means?’
3. 3.Do you think other countries have the
same characteristics as ours?
4. What are some of the features of our
country?
Teacher uses learners’ responses to explain ‘native
land’.
Learners use a graphic organizer to record the
features of a country.

Flag

Features

Land
marks

of a
country

In their pairs, learners share their results with the
class.
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DR 1.4
Demonstrate an
understanding of
hemispheres as related to the
equator and the Prime
Meridian.

Product: Cloze Passage
In pairs, learners use words from the text box
and complete passage.

Anchor: Word card – Mapping Terms
GLOBE
EQUATOR

equator
Southern
Eastern
Northern

Western
sphere
Prime Meridian
hemisphere

PRIME MERIDIAN
HEMISPHERE
Teacher displays word cards with mapping terms.
Learners observe word cards.
Image Analysis

hemisphere
Our earth is shaped
like a ------------------. Half
of earth is a --------------------. The imaginary
lines that divide earth into hemispheres are the -----------and the -------------------.
The part of the world above the equator is called
the --------------- hemisphere while the part
below is called the -----------------. The Prime
Meridian divides the earth into the ------------and ----------Hemisphere.
Product: Model of the Earth
In groups of three, learners create and label a
model of earth to show the equator, prime
meridian and four hemispheres.
Suggested Rubric:
Rating: 5- Excellent 4- Very Good 3- Good 2Fair

Display globes and wall map of the world for
learners to observe.
Learners are to complete the chart below to
demonstrate their understanding of the key terms
of the outcome.
Mapping
Term

Meaning

Drawing

Globe
Equator

62

Criteria
Accurate shape is drawn to
represent the earth
Accurate representation to
show the four hemispheres
Labels in writing or orally the
names of the four (4)
hemispheres, the equator, and
the Prime Meridian

5 4 3 2

Hemisphere
Prime
Meridian

Community Circle
Use community circle technique for learners to
demonstrate an understanding of hemispheres as
related to the equator and Prime Meridian.
For reference during the discussion, the teacher has
three pre-prepared spheres.
Teacher can explainto students the reason the
Prime Meridian was created.
Suggested Questions:
1. What is the shape of the earth?
2. What other objects have a similar shape
like the earth?
3. Circulate a sphere for learners to examine
the shape of the Earth. ( inflated globe,
football)
4. Circulate the second sphere which is
dissected by the equator.
5. Can we divide Earth into halves?
6. What lines were used to divide Earth?
7. What is the name of the two hemispheres?
8. Circulate the third sphere showing the
Prime Meridian.
9. What is the name of this line?
10. What will be the result if we cut along the
Prime Meridian?
11. What is the name of these two
hemispheres?
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On the wall map of the world, learners use
prepared flashcard with names – equator, prime
meridian, and hemisphere and place them where
they think each feature may be found.
The class compares their research work to what is
demonstrated on the wall map and correct any
mislabelled feature.
Learning Centres
Place learners into groups of three to explore
hemispheres.
Create graphic organizer to record learners’
findings.
Provide each group with two spheres - ball,
inflated globe.
On the first sphere, learners draw the equator.
Teacher cuts her model along the equator to reflect
the two hemispheres.
Learners name the hemispheres - northern and
southern hemispheres
On the second sphere, learners draw the Prime
Meridian. Teacher cuts her model along the line –
prime meridian.
Learners name the hemispheres.
Equator
-Northern
Hemisphere

Prime Meridian
-Eastern
Hemisphere

Video on Hemispheres
https://www.youtube.com/watch?v=QO7w5pBMk
xY
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Learners view the video on hemispheres.
Teacher pause the video and asks questions as
necessary.
Suggested Questions:
1. What is a hemisphere?
2. How many hemispheres earth is divided
into?
3. What are the names of the lines that help us
to see exactly where the earth is divided
into halves?
4. Which line divides the earth into the
Northern and Southern Hemisphere?
5. Which line divides the earth into the
Eastern and Western Hemisphere?
DR 1.5
Define and locate oceans on
maps of the world.

Product: Frayer Model
In pairs, learners complete the Frayer Model to
show their understanding of the concept
“ocean”.
Definition

Anchor: Image Analysis
Pictures of ocean/s

Characteristic
Oceans

Examples

Non-examples

Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2Fair

65

Criteria
Demonstrated
understanding of the
concept of ocean
Knows the attributes of
ocean
Provides examples of
ocean

5

4

3

2

Product: Song/Jingle
In pairs, learners compose a song/jingle on
Earth’s Oceans.
Learners write a definition of an ocean.
Learners sing their song to the class. Using a
globe or world map, they name and point to the
oceans as they sing their song or recite the jingle.
Suggested Rubric:
Rating: 5 Excellent 4 Very Good 3 Good 2 Fair
Criteria
All 5 oceans were
mentioned
Represent features of
each ocean
Creativity in expression
Participation of group
members

5

4

3

2

Teacher displays a large picture of an ocean on a
flip chart or provides pairs of learners with a
similar copy showing an image of an ocean.
Learners observe picture.
Talking Chip
Use Talking Chip Strategy to engage learners in a
discussion about Earth’s oceans.
Suggested Questions:
1. What do you see in the picture?
2. How can we describe an ocean?
Record this information in the K column.
What do we want to know about Earth’s Oceans?
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Record this information in the W column?
Product: Journaling
Individually, learners name oceans of the world
on the world map provided.
Write a definition for the concept “ocean”.

Draw a KWL chart on chart paper for learners to
oraganise their learning.
What we
What we
What we
know (K)
want to know have learned
(W)
(L)

Story
Read book on oceans
Explore Earth's Five Oceans by Bobbie Kalman
As a class, learners read aloud some of the facts
about Earth’s Oceans. Teacher model rereading
important facts about Earth’s Oceans.
Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2Fair
Criteria
5 4 3 2
Demonstrated
understanding of the
concept of ocean
Knew the attributes of
ocean
Provided examples of
ocean

World Map/Globe/Atlas
Display a World Map/Globe/Atlas to class.

Knew the location of
oceans
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Learners observe representations of Earth’s
Oceans.
And/or
Learners watch video on Earth’s Oceans
https://www.youtube.com/watch?v=vfv7TF9RHb
Y
Suggested Questions:
1.What does the colour blue on the map, globe or
Atlas represent?
2. How can we describe the areas represented by
the colour blue?
3. What are the names of the oceans?
Think-Pair-Share
Use an outline map showing Earth’s Oceans.
Learners locate the oceans.

On a wall map showing Earth’s Oceans, learners
use prepared flashcard with names of oceans and
place them where they think each ocean may be
found.
The class compares their work to what is
demonstrated on the wall map and correct any
mislabelled oceans.
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Learners discuss their understanding of the term
“ocean” and as a class, reach consensus on the
meaning of the term.
DR 1.6
Generate questions related to
continents and oceans.

Product: Question Booklet
In pairs, write at least 12 questions related to
continents and oceans.
At least two questions of the 5Ws and How.
Suggested Rubric for Booklet
Criteria:
Evidence of all 12 questions
Questions well-constructed and
related to the concepts tested
Variety of question types that
have at least 2 of each type of 5
Ws and how
Appropriate vocabulary used to
construct questions related to
continents and oceans

Anchor: World Map

5 4 3 2 1

Words Cards
What Who When Where Why
How

OR/AND
Product: Group Quiz
Place learners into groups of three.
Teacher provides answer related to continents
and oceans, and the learners in their groups have
to come up with a question that could be asked
that would lead to the answer.

Learners observe words cards.
Teacher will model to learners how to ask
questions using these question starters. For
example, the teacher might say “What body of
water is located between Africa and South
America?”
Learners observe world map and images of oceans.

Example:
Teacher displays answer card
Pacific Ocean
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Learners formulate a question that will require
the answer above.
Example: Which is the largest ocean?

Community Circle
Use community circle technique for learners to
generate questions related to continents and
oceans.
Each learner pulls a word card from the basket.
Learners look at the images displayed and think
about what they want to know about continents
and oceans.
Learners ask a question to their partner to the right.
Any learner may begin the questioning.
Note: The purpose of this outcome is for learners
to develop skills in asking/formulating questions.
Learners are not required to provide answers to the
questions.
Suggested Questions:
1. Why are there only seven landmasses as
continents?
2. How long would it take to swim across an
ocean?
3. Where did the continents come from?
4. What is it like under the waters of the
oceans?
5. Who named the continents and oceans?
6. What was there before the continents and
oceans?
7. Why the continents remain where they are?
Think-Pair-Share
In pairs, learners use 5 Ws and How plus other
types of questions related to continents and oceans
based on images.
Teacher moves around and guides learners to
formulate questions.
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Learners share their work with the class.

DR 1.7
Demonstrate an
understanding of key, title
and cardinal directions as
relate to mapping.

Product: Paper and pencil
In pairs, learners complete the worksheet.

Anchor: Story- There’s a Map on my Lap/
Video:
https://www.youtube.com/watch?v=DnPM2su2g6
Q
Whole-Class Activity

71

Learners listen to the video. Teacher pause video
to discuss new vocabulary or clarify information.
Suggested Questions:
1. Who are cartographers?
2. Can you name the types of maps
mentioned?
3. What are the features cartographers use to
help us read a map easily?
4. What mnemonic verse was used to help
you remember the cardinal directions?
Think-Pair-Share
In pairs, learners record information from video
on chart.

1. How many houses are in Our
Neighbourhood?
2. Which business is east of the Florist?
3. What is represented by the envelope
symbol?
4. If you are at the library, which direction
do you walk to get to the Fire Station?
5. What is about 50 yards east of the
library?
6. Which feature of the map helps you
locate the directions?.

Mapping
Terms
Title
Key
Cardinal directions

Meaning

Drawing

Anchor: Map Reading

Product : Sketch Map
In groups of three, draw a sketch map of their
classroom. Write sentences to describe the
location of three different objects (for example,
chalkboard, teacher’s table) in terms of direction
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or do an oral presentation to describe the
location of the objects.

Assessment Criteria:
1. Created a map
2. Evidence of basic elements of a map:
Title
Key/legend
Compass rose
3. Wrote three sentences using cardinal
directions correctly.
Community Circle
Distributes sample map to all learners and
brainstorm to find out learners’ understanding on
the elements of a map.
Suggested Questions:
1. What is the map representing?
2. Can you identify the map keys? Sate what
each represents.
3. What do think 1cm = 2 km means?
4. Why do maps have key/legends?
5. Which symbol/element on the map
gives direction?
Whole class activity
Take learners outdoor in an open space area.
Learners stand in front of school. Place objects
around open space. Teacher also places folded
paper signs: EAST, WEST, NORTH, SOUTH in
the correct locations in the outdoor space based on
the information from a compass. Ask all learners
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to stand in the centre of the compass rose facing
the NORTH pointer. Ask learners to point to the
north. Ask learners to move to the north. Teacher
selects another direction and asks learners to point
to the direction and to move to the direction.
Teacher continues to ask students to point and
move. The teacher then poses questions related to
moving to direction at random in a game-like
situation.
Suggested Questions:
1. What object is in front of you? Give the
name of the object.
2. What object is behind you? Give the name
of the object.
Teacher uses learners’ demonstrations to discuss
the concept of cardinal points/directions.
Think-Pair-Share
In groups of three, learners draw a circle on the
centre of a blank paper. Guide learners to draw a
horizontal and a vertical line through the circle to
create a compass rose. Learners fill in the cardinal
directions on the compass rose.

Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
DR 1.1 Aerial photographs have been a main source of information about what is at earth’s surface almost since the beginning of
aviation more than 100 years ago. These photos were the main means by which maps are made of features and spatial relationships on
the surface. Aerial photographs are taken from a variety of platforms: aeroplanes, helicopters, unmanned drones, tall buildings.
Airplanes are the most common platform. Aerial photos are obtained using mapping cameras that are usually mounted in the nose or
underside of an aircraft that then flies in discrete patterns or swathes across the area to be surveyed.
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Aerial photography and satellite imagery both provide a view of the earth from above and both are used to study geography, to survey
areas of lands. Source: https://sciencing.com/difference-satellite-imagery-aerial-photography-8621214.html

DR 1.2

1.

A continent is a large mass of land. It may be made up of one country or a number of countries. There are seven continents.
Continents can be identified by shape or position on a globe/World Map.
Source: Social Studies For Our Children Bk. 6

Continents Song
I can name all the continents.
There are 7 on earth
There’s Europe and Asia
and Australia,
North and South America.
Now don’t forget about Africa
and Antarctica too.
For there are 1..2..3..4..5..6..7 continents

2. Poem : The Seven Continents
North America, South America joined in the West
Europe and Asia meet together
And on Africa they rest
Australia stands alone, floating down below
And Antarctica is the loneliest where no one wants to go.
DR 1.3 Continents can be further divided into regions of lands which are called countries. Countries are territories with borders that
separate them from other countries. A border is an imaginary line separating two countries. Often borders (boundaries) are clearly
marked by rivers, mountains, fences, roads and signs.
A country is a nation with its own government occupying a particular territory.
DR. 1.4. A hemisphere is half of the earth when we divide it into two equal parts.
The earth can be divided into halves by two imaginary lines called the equator and the Prime Meridian.
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The equator is an imaginary line that divides the earth into the Southern and Northern Hemispheres. The equator runs in an east-west
direction.
The Prime Meridian is an imaginary line that divides the earth into the Eastern and Western Hemispheres. The Prime Meridian runs
in a north-south direction.
DR: 1.5 An ocean is a huge body of salt water that covers the earth’s surface. An ocean covers nearly 71 percent of earth’s surface.
There is one world ocean but it is divided into five main areas the Pacific, the Atlantic, the Indian, the Arctic Ocean and the Southern
Ocean. https://kids.britannica.com/kids/article/ocean/346185

DR. 1.5 Song
Earth is the name
Earth is the name of our planet
It’s shaped like a ball or a sphere.
It’s covered with land and water.
A globe makes this picture quite clear.
Chorus
Seven continents, five oceans on our
Planet, Earth!
Seven continents, five oceans on our
Planet, Earth!
On earth there are seven continents,
They’re the largest masses of land.
Five bodies of water are oceans.
In fact, there’s more water than land!
Chorus
DR 1.7 Cartographer is a person that creates maps.
Basic elements of a map:
Title – The name of the map/tells what the map is about
Key - Tells what different symbols colours and lines on the map mean
Compass Rose - Shows the cardinal directions. These directions are North, East, South and West
Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
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DR1.3- Song: The Countries of the World https://youtu.be/zOti8U_-BNM
DR 1.5 - Explore Earth's Five Oceans by Bobbie Kalman
DR 1.7 Mapping Penny’s World by Loreen Leedy
https://www.youtube.com/watch?v=mjt6kYyOXcM
- Macmillan Guyana Junior Atlas
- Social Studies For Our Children Book 6
- Globe/World Map
- Blank World Map-Templates
INTEGRATION
HFLE:
Math:

Managing the Environment
Solid Shape of Earth -Sphere, Rank Order (naming the continents and oceans in order of size) Types of lines –
vertical and horizontal lines, Fraction dividing earth into halves
Science:
Earth as a planet, Satellite images, Aerial photography, taste (salt water)
Language Arts: Speaking and listening. Viewing video, and pictures, Complete Cloze Passage , Journaling, Reading Poem ,
Composing Song
IT:
Graphic Organizer.
TVET:
Create Collage, Pictorial Book, Portfolio, Question Booklet
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STRAND: Dynamic Relationship
Essential Learning Outcome: To examine the local, indigenous, and global interactions and interdependence of individuals,
societies, cultures, and nations.
Grade 3 Level Expectation: 2. Assess the degree to which the geography and related environmental and climatic factors influence
ways of living on and with the land.
Overarching Question: What is the relationship between physical geography and human settlement?
Specific Curriculum
Outcomes
DR 2.1.1
Define primary industry:
farming, fishing, forestry, and
mining.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Pictorial/Digital Scrapbook
In groups of three, learners make a
pictorial/digital scrapbook on examples of
activities in the “Primary Industry”.
Write sentences to describe each
illustration.
Provide a definition for primary industry,
using their own words.
In their groups, learners orally share work
with the class.

Anchor: Image Analysis
Picture A

Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good
2-Fair
Criteria
5 4 3 2
Knows the attributes of
activities in the primary
industry
Provided a variety of
pictures for each

Picture B
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example of primary
industry
Pictures correlate with
the correct heading
Captions are written
clearly including a
written description of
each activity

Product: Anchor Chart
Individually, learners make an anchor chart
to show an example of an activity done in
the primary industry.
Use drawing or picture to represent work
activity.
Write a definition for primary industry
using their own words.
Write sentences to describe the work
activity.
Present chart orally to the class.
Sample of Anchor Chart

Picture C

Learners observe pictures depicting work activities in
the forestry industry.
Community Circle
Use community circle technique to engage learners in
a discussion on work activities in the forestry
industry.
Create graphic organizer to record learners’ responses
during discussion.
Suggested Questions:
1. What work activities are shown in the
pictures?
2. How related are the work activities?
3. Where does the material come from?
4. What is being produced?
5. What term can be used to classify the different
work activities?
Work
Activities
Forestry
-cutting log
-sawing log

Source of
material

Product

-Land

Lumber/timber
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A primary industry deals with the extraction
or harvest of natural resources from the
earth.
Martin is a wood cutter/logger. His job is to
cut down trees. The trees he cuts are used to
make lumber.
Suggested Rubric:
Rating: 5- Excellent 4- Very Good 3- Good
2- Fair
Criteria
5 4 3 2
Knows the attributes of
activities in primary
industry
Used appropriate example
Expression and
organisation are coherent

Teacher explains that different workers may do
different types of jobs in the same industry. The
different work activities together make up that
industry.
Jig Saw
In groups of three, learners select an example of a
primary industry (fishing, mining, and farming) and
read information based on work activities in the
industry.
Sample of suggested reading material.
Teacher will make summary of main ideas from
chapter 4 - Social Studies For Our Children Bk 5,
Unit 4 - Guyana Our Country Our Home)
In their groups, learners prepare an anchor chart to
show the following:
- work activities - use drawings or write sentences.
-materials used and source of materials
-good/product produced.
Each group orally presents their findings to class.
Learners share their understanding of the term
“primary industry”, and as a class, reach consensus
on the meaning of the concept.
Think-Pair-Share
In pairs, learners use images provided and classify
them as examples and non-examples of the primary
industry.
Use images to complete chart below to reflect
classification.

80

Examples of work
activities in the
Primary Industry

Non-examples of
work activities in the
Primary Industry.

Features of the Primary Industry:
A primary industry is
Sample of suggested images
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Learners compare their results with pairs of learners
to their left and then with learners to their right.
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Learners make corrections where necessary.
DR 2. 1.2
Define secondary industry/
Manufacturing.

Product: Frayer Model
In pairs, learners complete Frayer Model to
show their understanding of secondary
industry.
Illustrations of pictures can be used.
Definition
Characteristics
(write definition
using your own
words) Secondary
Industry
Examples

Anchor - Image Analysis
Picture A

Picture C

Picture B

Picture D

Non-examples

In their groups, learners orally share results
with peers.
Suggested Rubric
Rating: 5- Excellent 4- Very Good 3- Good
2- Fair
Criteria
5 4 3 2
Demonstrated
understanding of the
concept of secondary
industry
Knew the attributes of
secondary industries
Provided a variety of
examples of secondary
industries

Picture E

Picture F

Learners view slide share with images or observe
wall pictures of activities done in the secondary
industry/manufacturing industry.
Additional images can be used.
Round Table
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Use round table technique to enable learners to
describe the activities done in the secondary industry.
Provide learners with self-stick notes to write
phrases/sentences describing the activity in a selected
picture.
Learners post their self-stick notes next to picture
described.
Discussion builds on learners’ responses and then
ideas from the entire class.
Suggested Questions:
1. What materials/resources are being used?
2. How do the workers use the
materials/resources?
3. What is being produced?
Jig Saw
Teacher places learners into groups of three – “home”
group.
Provides each group with images of activities in the
secondary industry/manufacturing industry.
Each learner within each “home” group is given a
number and a specific task.
Learners meet with members from other groups who
are assigned the same number and task.
In their newly formed groups, they complete assigned
task.
Sample of assigned task:
- the materials/resources workers in secondary
industry use
- how the workers use the materials/resources
- what goods are produced
Learners return to their “home” group and share the
information with their group members.
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In their groups, learners select a secondary industry
and prepare an anchor chart to show what they found
out.
Sample of suggested reading material.
Teacher will make summary of main ideas from
article
https://newsroom.gy/2016/06/16/guyanas-thrivingcoconut-industry/
https://guyanesegirlsrock.com/young-entrepreneuron-the-move-jenell-pierre-ceo-bow-jay-accessories/
Each group shares their work with class.
DR 2.1.3
Define tertiary industry:
tourism.

Product: Doodle
Anchor: Image Analysis
Individually, learners use a drawing to show Picture A
Picture B
their understanding of any service offered in
the tertiary industry.
Write sentences to describe the image
drawn.
List other examples of services in the
industry.
Learners orally share their work with a peer.
Suggested Rubric:
Rating: 5- Excellent 4- Very Good 3- Good
2- Fair
Criteria
5 4 3 2
Demonstrated
understanding of the
concept of tertiary
industry
Knew the attributes of
the tertiary industry

Picture C

Picture E

Picture D

Picture F
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Provided appropriate
examples of the industry

Picture G

Picture H

Learners observe images depicting various services in
the tertiary industry.
Round Table
Use round table technique for learners to describe the
different services in the tertiary industry.
Provide pairs of learners with a sheet of self-stick
note. In their pairs, learners select an image and
respond to the following questions. When learners are
finished, they post their notes next to the image,
which correspond with their responses.
Suggested Questions:
1. What do you see in the picture?
2. Who works there? Who does the worker(s)
cater for?
3. What service do they provide?
4. What other places persons can find similar
services being offered?
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Pairs of learners share their responses with class.
Learners make reference to image when presenting.
Any group may begin their presentation.
Use graphic organizer to record learners’ responses
during presentation.
Place

Activity

Service

In pairs, learners explore the meaning of the term
“tertiary industry”
Learners share their understanding of the term and
agree on a mutually acceptable definition for term.
As a whole class activity, learners make an anchor
chart, using an example of a service for each letter of
the alphabet.
Learners take turns contributing an example of a
service for letters of the alphabet.
Learners label anchor chart,
“The Service Industry: A to Z”
DR 2.2
Define landforms.

Product: Postcard
In pairs, learners design a postcard to show
landforms.
On one side of the postcard, they draw the
dominant landform in their community.
On the other side of the postcard, they draw
the dominant landform of another
community’s landform (the community
must be of the same region of the learner).

Anchor: Word Card Observation and Image
Analysis
Plain Hill
Mountain Plateau
Learners observe word cards.
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State the features of each landform.
Learners exchange postcard with pair of
learners to their left and compare landforms
drawn.

Using print or electronic resources, learners view
images of landforms.
Additional images of landforms may be used.
Picture A - Plains

Suggested Rubric
Rating: 5-Excellent 4-Very Good 3-Good
2-Fair
Criteria
Demonstrated
understanding of the
concept of landform
Knew the attributes of
landform
Provided appropriate
examples of landforms

5 4

3 2

Picture B - Mountains
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Picture C – Plateaus
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Picture D – Hills
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Community Circle
Use community circle technique to engage learners in
a discussion on landforms.
Create graphic organizer to record learners’
responses.
Suggested Questions:
1. What do you see in the pictures? Is the level
of the land the same in each picture?
2. How would you describe the land?
3. What is the built of the land in your
community?
4. What are the different land formations in your
community?
5. How do land in your community impact ways
of living?
Landforms
Picture A
-Plain

Description
-a flat
stretch of
landmass

Uses of landforms
-towns and cities
are built most
easily on firm, flat
land.

Learners observe image.
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6. What do you see in the picture?
- What types of landforms are seen in the
picture?
- What are the features of the landforms?
7. How is this image of a community’s
landforms similar to your community’s
landforms?
- How is this image of a community’s landform
different from your community’s landforms?

•

DR 2.3

Product: Anchor Chart

Think-Pair-Share
Pairs of learners research information on each
landform – Mountains, Hills, Plains, and Plateaus by
Shelia Anderson.
In their pairs, learners describe the physical features
of each landform and draw images to represent each.
Learners share their understanding of the term
“landforms” and as a class, reach consensus on the
meaning of the concept.
Describe the ways in which the physical
environment influences the location of industry.
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Select examples to demonstrate
an understanding of how
physical geography influences
society specifically related to
industry (Note: Think about
why industries are located in
specific locations).

In pairs, select any industry and show by
using drawing, or sentences, how the
physical geography influences the location
of that industry.
Complete anchor chart and orally describe
to peers information on chart.

Anchor: Image Analysis
Group A - Primary Industry – Farming

Choose any three factors from the box to
show how physical geography influences
the location of an industry.

Type of Land
Raw Materials
Water Supply

Soil Type
Power
Climate

Group B – Primary Industry – Forestry

Name of Industry
Factors that influence the location of an
industry

Group C- Service Industry

Suggested Rubric
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Rating: 5-Excellent 4-Very Good 3-Good
2-Fair
Criteria
5 4 3 2
Drawings/sentences
depicted an understanding
of ‘physical geography.’
Relationship between the
‘physical geography’ and
location of industries was
shown/depicted/demonstr
ated
Provided appropriate
example of the industry

Product: Collage
In groups of three, create a collage to show
factors that influence the location of an
identified industry?
Provide a written description of the factors
responsible for the location of the industry.
In their groups, orally share work with
class.
Suggested Rubric
Rating: 5-Excellent 4- Very Good 3-Good
2-Fair
Criteria
5 4 3 2
Demonstrated
understanding of physical
geography
Relationship between
‘physical geography’ and

Group D – Secondary Industry - Manufacturing

Display wall pictures or slide shares showing the
location of industries or provide smaller copies of
images to pairs of learners.
Learners observe images to determine reasons for the
location of the industries.

Pair Round Table
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type of industry was
demonstrated
Used appropriate example

Use round table technique to engage learners in a
discussion on how physical geography influences
society – location of industry.
Provide each pair of learners with one set of images
and sheets of self-stick notes.
Learners use self-stick note to record reason
(s)/factor(s) for the location of the industry and then
post their self-stick notes on chalkboard.
Suggested Questions:
1. What activities are done in each set of
pictures?
2. Why do you think the activities are done at
those locations?
- Why is the forestry industry located near
forests?
- Why is the shopping mall located in the city?
- Why is the vegetables/fruit stand located on
the pier/wharf in the river?
Use graphic organizer to record learners’ responses
during discussion.
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Location
of
(named)
Industry

Numbered Heads Together
Use number heads together technique for learners to
explain how physical geography influences the
location of industries.
Provide each group of learners with relevant
materials for a named industry.
Each learner from the group is assigned a specific
task to complete –tasks of each group may vary
according to example of industry assigned.
Learners share their findings with group members
and then complete anchor chart to reflect information
gathered.
Sample of suggested article.
Teacher will summary newspapers article
“Pakaraima Flavours: Sun Dried Tomato Salad
Dressing-Kaieteur News, March 13, 2017.”
Name and
location of
Industry

Factors
responsible
for location
of Industry
Type of Land
Soil Type

Describe –
What is it?
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Raw
Materials
Climate
Water Supply
Power used solar,

Learners orally share their finding with class.
DR 2.4
Identify possible reasons how
physical geography influences
society specifically related to
the location of settlements and
modes of transportation used to
transfer goods between
communities.

Product: Interview
Individually, learners interview
parent/family members to know what
physical factors influenced an aunt, uncle,
sibling, cousin to settle at a named location.
Teacher guides and supports learners to
prepare interview sheet.
Interview sheet:
1. My relative lives at a location where
the land is…………..(flat/hilly)
2. My relative chose to live at the
location because………(resources
present)
3. He/she works …………………….
4. My relative takes part in ……….
(recreational activities)
5. The transportation available at the
location is………………..

Anchor: Image Analysis
Scenes from different communities in Guyana.
Picture A

Picture B

Learners complete graphic organizer using
the information collected from interview.
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Physical
Geography

-

Describe
What is it

In groups of three, learners share with each
other the information collected from their
family members.
In their groups, learners complete organizer
using information gathered from each
learner.
Groups display their completed organizers
on their tables.
Learners walk around the classroom and
tally possible reasons for settling at a
location.

Picture C

Picture D

News Report
Place learners into groups of three. In their
groups, learners prepare a news report to
highlight the way by which residents of
Paramakatoi receive supplies of goods.
Assign role and task to each learner –
recorder, interviewer and interviewee.
Learners read the caption below and then
conduct an interview based on the
information.
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https://www.aslgy.com/services/all

Picture E

Shuttle Operations (Mahdia)
“ASL’s hangar is located at Mahdia, Region
8 where we move over 300,000 lbs. of cargo
and passengers per month to the remote
hinterland airstrips in both Regions 7 and 8
providing a lifeline to the communities in
these two regions that are without river or
road access.”
Learners observe images to determine how physical
geography influences society and modes of
transportation used to transfer goods between
communities.
Note: Teachers may wish to use the term
environment but recognise that environment does not
fully convey the aspects of physical geography which
includes soil, water, weather and climate, vegetation
and landforms.
Talking Chip
Use talking chip technique to engage learners in a
discussion on how physical geography influences the
location of settlements and modes of transportation
used to transfer goods between communities.
Create graphic organizer to record learners’ responses
during discussion.
Suggested Questions:
1. What do you see in the pictures?
2. Which place would you like to live with your
family?
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-

Why would you choose to live there?
What would your family do to make a living?
(Considerations could include natural
resources, employment opportunities,
transportation)
3. Which view best depicts the landscape around
your community?
Teacher explains that physical geography is the study
of different places on Earth. Physical geography is
important to communities because it affects the way
people live in the community - including the work
they do, how they move and transport their goods
from one place to another, what they do for fun, even
the clothes they wear.
Display pictures of learners community (if possible)
to show learners’ what their community looked like
in the early days.

Suggested Questions:
1. Why the people would have chosen to settle
here?
2. What would have made this a good place to
start a community?
3. Do you think the physical geography around
the community had something to do with why
your community began here?
- Was it the fertile land for farming?
- Was it the river for transportation?
- Was it the forest for lumber?
- Was it the flat land for settlement?
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Factors
Type of land
Quality of soil
Water supply
Forest
Minerals
Trading port
Transportation
Other

Decision

Learners observe pictures.
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Suggested Questions:
1. What transportation routes are mainly used
between your neighbouring communities?
2. Why are these transportation routes used?
Learning Centres
Place learners into groups of three.
Assign a community for each group to identify
possible reasons how physical geography influences
the location of that settlement.
Using what they have already learned about the
location of their community and from reading
resources provided, groups prepare an anchor to show
why the community assigned is located where it is.
Sample of suggested reading material
Teacher summarises main ideas from reading based
on community groups will be assigned.
Chapter 5 Natural Regions in Guyana Social Studies
for Our Children Bk. 5
Chapter 3.3 Administrative Regions Guyana Our
Country Our Home
https://www.kaieteurnewsonline.com/2017/09/07/thelife-of-the-patamona-people-in-region-8-is-hard-andan-arduous-one/
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Why
community
--------------was built
where it is

Each group orally shares its findings with peers.
Teacher creates a larger anchor chart to record
learners’ responses and to show the reasons for
locations of the various settlements.
DR 2.5
Analyse the relationship that
exists between geographic
location and climate.

Product: Case study
Sample of suggested case study.
Extracted from Guyana Our Country
Our Home.
In pairs, learners read passage.
Region 8: Potaro - Siparuni
“Most than half of this region is covered
with thick forest. People choose not to
occupy this region because the forest is
thick and many rivers, rapids and waterfalls
make the movement of people very
dangerous and difficult. Also, heavy rainfall
creates large swamps which are breeding
grounds for insects, including mosquitos

Anchor: Reading passage
Learners and teacher read aloud passage on climate of
a community.
Teacher explains information as necessary.
Climate of a Community
Communities located in a mountainous area are
usually cooler than those that are located in valleys or
on the plains. The higher altitudes have cooler
temperatures.
Communities located near bodies of water, like
rivers, tend to have more rainfall than communities
located in the savannah. The moisture from the water
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and dangerous reptiles which make life
dangerous.”

evaporates into the air, forms clouds, and then falls as
rain nearby.

OR

Community Circle
Use community circle technique to explain the
relationship that exists between geographic location
and climatic factors of a community.

Magnificent Monkey Mountain
Study the images and then read the
description below.

Suggested Questions:
1. How do mountains affect the climate of
community located there?
2. Will a community located near a water body have
a wet or dry climate? Explain.
Think-Pair-Share
In pairs, learners read a scenario based on geographic
location and climatic factor.
Suggested sample of scenario:
Karen’s family has moved to the top of the mountain
to build their house. On weekends the family tends to
their farm at the mountain foot.
At which location would they experience a cooler
climate? Why?
In their pairs, orally present findings to class.

Images of the community of Monkey
Mountain
Monkey Mountain is known for its pristine
beauty and lush green, mountainous
landscape. It is one of the villages in Region
Eight in the vicinity of the magnificent
Pakaraima Mountain that borders Guyana
and Brazil.
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In their pairs, learners complete the
worksheet and then present their findings
orally to class. Use drawing to support.
1. How is the climate of your
community affected by its location?
Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good
2-Fair
Criteria
5 4 3 2
Demonstrated
understanding of climatic
factors and geographic
location
Knew the relationship
that exists between
climatic factors and
location of a community
Used illustrations to
show relationship that
exists between
geographic location and
climatic factors

DR 2.6
Examine the impact of
environmental factors climate, natural resources,
landforms, vegetation, floods
and drought – on communities
in Guyana.

Product: Interactive Note book
Using their interactive notebook, learners,
individually, record information about the
impact of environmental factors in a
community studied – climate and its effects,
influence of landforms, kinds of jobs
available, and the things children do for fun.
Use illustrations with simple sentences to
complete exercise.
Orally share their work with peers.

Anchor: Slide Share of scenes from different
communities
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Product: Brochure
In pairs, learners create a travel brochure
advertising the community they studied.
Include illustrations and descriptions
identifying the environmental factors of the
community, the jobs available in the
community, mode of transportation to the
community, the things people do for fun.
Artistic Representation
In groups of three, learners create an artistic
representation (for example, water colour,
modelling clay, collage…) to illustrate the
physical geography of a community studied.
Students write about the impact of
environmental factors on way of life in
community – uses of the land, the influence Learners view slide share showing the impact of
of climate, things people do for fun.
environmental factors on communities of Guyana.
Additional pictures can be used.
Suggested Rubric
Rating: 5-Excellent 4- Very Good 3-Good
2- Fair
Criteria
5 4 3 2
Demonstrated
understanding of
environmental factors
Knew the impact of
environmental factors on
communities
Used appropriate
examples to show impact

Talking Chip
Use talking chip technique to engage learners in a
discussion on the impact of environmental factors on
way of life in communities across Guyana.
Suggested Questions:
1. What do you see in the pictures?
2. How do people use the land?
- What do the lands provide for persons in their
community?
- How do the different landforms influence
activities in the communities?
3. How does the climate influence their lifestyle
in the
- economic activities?
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-things they do for fun?
4. In what ways do the river influence
-transportation?
-communication?
5. What are some challenges they experience in
their communities?
Interview – Resource Person
Learners compose questions or invite resource person
to share with them, the diverse ways of living on and
with the land. Guest speaker is expected to talk about
communities different than that of learners.
Guide and support learners to generate questions to
ask guest speaker.
Prepare graphic organizer to record information.
Suggested Questions:
1. What does the land look like? Is it like
ours?
2. What are the resources, vegetation,
landforms of the community? How is the
way of life influenced by the presence of
these factors?
3. How does the climate and climatic events
– floods, drought influence lifestyle in the
community?
4. What do the children do for fun? How do
they travel to school?
Environmen
tal Factors

Describe –
What is it?

Impact How does it
affect ways
of life
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Numbered Heads Together
Learners are placed into groups of five; each member
is assigned a number.
Each group is given a different community from
across Guyana to investigate.
Using print and electronic resources, learners
research impact of environmental factors on the
identified community – climate, natural resources,
landforms, vegetation, floods and droughts.
For each community, learners identify examples of
environmental factors and give examples of the
impact of each on the community.
In their groups, learners prepare an anchor chart to
display information; each learner takes responsibility
for the preparation of one environmental factor on
chart.
Living with the Land – Information Chart
Name of Community:
Environmental
Factors
Landforms
Natural
Resources
Climate
Vegetation
Floods, droughts
Other

Description

Impact on
Community
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Learners share their finding with class.
Teacher creates a larger anchor chart to record
learners’ presentations – to show a comparison of the
impact of environmental factors among the
communities.
Sample of suggested reading material
Teacher summarises main ideas from reading for
groups based on the community each group will be
assigned.
Chapter 5 Natural Regions in Guyana Social Studies
for Our Children Bk. 5
Chapter 3.3 Administrative Regions Guyana Our
Country Our Home
Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
DR 2.1 https://youtu.be/73XPzm-kloU (Teachers’ use ONLY)
DR 2.5 – Teachers’ use only
Climatic Factors
https://www.classzone.com/books/earth_science/terc/content/investigations/es2101/es2101page02.cfm?chapter_no=investigation
https://youtu.be/I8HlBL2dbzg
The climate of any particular place is influenced by a host of interacting factors.
These include latitude, altitude/elevation, nearby water, ocean currents, topography, vegetation, and prevailing winds.
How latitude affects climate of a place: https://youtu.be/wzFkJV5UrVw
How altitude/elevation affects climate of a place: https://youtu.be/ZgzEsKBmXew
Local climate – bodies of water: https://youtu.be/I7SLcBJCjTw
The role of ocean currents in climate: https://youtu.be/6Rz8MRxV4sg
How topography affects the climate of a place: https://youtu.be/O8O_CyhZ2qg
Climate and vegetation: https://youtu.be/oYS2Xo2vsb8
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Climate Patterns: Prevailing Winds: https://youtu.be/L0JAvodPobU
Environmental Factors
https://www.quora.com/What-are-some-examples-of-Environmental-Factors-that-affect-the-planet
Examples of environmental factors include soil, water, climate, natural vegetation and land forms. Environmental factors entail
everything that changes the environment. Some factors are visible, while others cannot be seen. In some situations, only the effects of
environmental changes are evident. Environmental factors may affect living things either directly or indirectly.
Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
DR 2.6
Chapter 14: Caribbean Weather:1 Climate - Caribbean Environmental Geography for Lower Secondary Schools Vohn A. M. Rahil
DR 2.7 Social Studies For Our Children Book 5 - Chapter 5: Natural Regions in Guyana
Text - Guyana Our Country Our Home
INTEGRATION
Language Arts: Reading and Viewing- viewing video climatic factors, Writing and Representing- complete graphic organizers,
Brainstorming, picture study, responding to written exercises.
Creative Arts: Collage
IT: Making Cinematography, Collage
TVET: Create Collage, Creating Posters, Postcard, Interactive Notebook
Math: Measurement, Perimeter, Shapes
Science: Weather and Climate
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STRAND: Dynamic Relationship
Essential Learning Outcome: To examine the local, indigenous, and global interactions and interdependence of individuals, societies,
cultures, and nations.
Grade 3 Level Expectation: 3. Compare the beliefs of various communities around Guyana and the world regarding living on and
with the land.
Overarching Question: How do the beliefs of various communities in Guyana vary as related to living on and with the land?
Specific Curriculum Outcomes
DR 3.1
Identify various communities in
Guyana and the cultural groups
in those selected communities.

Inclusive Assessment Strategies
Product: Poster
In home groups of three, create a poster or Art
Presentation of a community studied. Write
about 4 to 5 sentences or create an oral
presentation to describe the community.

Inclusive Learning Strategies
Anchor: Image Analysis
Whole Class Activity

Assessment Criteria:
1. Drawing has features of the selected
community
2. The name of the community clearly stated
3. Sentences are relevant to drawing/poster
Product: Worksheet
In pairs compare two communities.
Community Community
#1
#2
Type
Location
Population
Types of Homes
Buildings
Transportation
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Economic
Activity
Crops grown

Product: Graph
In groups of three, create a Pictogram showing
the ethnic composition of a selected community
studied (use crayons) to colour persons on the
graph.
Groups take turns in presenting and explaining
their graphs.
Brainstorms to find out what a community is
and how communities are different.
Suggested Questions:
1. What is a community?
2. Who makes up a community?
3. What name is given to each community
shown?
4. Which one of these communities do you
live in?
5. Which community will you find mainly
in forest and savannahs of Guyana?
6. Which communities are found along the
Coastlands of Guyana?

Group Work
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In groups of three, learners complete a four
column chart on naming the various
communities in Guyana
Urban
Area

Coasta Hinterland Riverain
l
Village
Village
Village

Learners share the names of the communities.
Teacher makes a class list on chart paper of
communities. Learners view a Map of Guyana
showing some communities. (Refer to map in
the content of II 3.4)
Teacher prepares learners for Block graph
activity
Distributes sticky notes or any suitable material
that can be used to create a Block graph.
- Draws a vertical and a horizontal line on
chart
paper
Learners write the name of their community on
sticky notes and place them under the
appropriate block on the large chart paper.
Learning Centres
Place learners into groups of three.
Provide each group with relevant reading
materials about various communities.
Sample of suggested reading materials
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-Text Social Studies For Our Children Bk.4Pages 24-31 Topic ‘Communities are different’
-Guyana Our Country Our Home
Article on Kato Village
https://www.thingsguyana.com/discover-katothings-you-need-to-know-see/
(Teacher summarises the article for learners to
read or reads aloud the article to learners.
In their groups, after reading the article/text or
listening to teacher read, learners record.
similarities and differences on their
communities studied
DR 3.2
Analyse the perspectives of
different cultural groups in
various selected communities as
related to their beliefs and
interactions with the
environment.

Product: Pictorial/Digital Scrapbook
In groups of three, learners make a
pictorial/digital scrapbook on different cultural
groups depicting their beliefs and interactions
with the environment
Write a caption or a sentence to describe each
Illustration.
In their groups, learners orally share work with
class.
Assessment Criteria:
1. The perspective of different cultural
groups can be easily seen.
2. Relevant pictures used to show beliefs
and interactions with the environment.
3. Captions/sentences are written to
represent
the perspective of each cultural group.
OR
Product: Cinematograph

Talking Circle
Use Talking Circle Activity to brainstorm these
questions.
Suggested Questions:
1. Who are the indigenous people of
Guyana?
2. Can you name some communities where
the
population is predominantly made up of
indigenous people?
3. What do you think may be the view of
land as held by the indigenous people in
their communities?
Anchor: Image Analysis:
Teacher displays a series of pictures showing
the interactions with land. (Refer in content)
Resource Person
Invites resource person from an indigenous
community to talk about views the people have
on land.
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In groups of three, guide learners to make a
cinematograph to show the interactions with one
aspect of the environment (e.g. land) by
different culture groups.
Assessment Criteria:
1. The cinematograph provides clear and
factual information on the topic
2. Pictures are pasted in the correct section.
3. A variety of pictures are used to show
different cultural groups and their
interactions with the environment
4. Captions are written clearly
5. The cinematograph is completed in a
neat and organised fashion

Guides learners to formulate questions to ask
the resource person.
Suggested Questions:
1. What is the name of the community you
represent?
2. What was the view of the people
regarding the use of land?
3. How was the land used?
Journaling
(Refer to images and talk by Resource Person)
In groups of three, learners write a summary of
how the Culture Group (Amerindians) view and
use land.
Each group shares the summary.
Round Robin
Image Analysis
Dig Dutty/Maticore
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Suggested Questions:
1. To which cultural groups the persons in
the picture belong?
2. What are they doing in the picture?
3. Why do you think they are carrying out
this
4. activity on the land?
5. Have you ever witnessed this type of
activity?
Use learners’ responses and in a teacher-led
discussion explain that (Hindus) two days
before a wedding also have a ceremony
‘maticore’ commonly called ‘dig dutty’ in
which prayers are done to Mother Earth.
DR 3.3
Define environmental
issues/concerns.

Product: Frayer Model
In pairs, learners complete Frayer Model to
show their understanding of environmental
issues.

Anchor: Image Analysis
Column A – YES
Column B– NO
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Definition
(in your own
words)

Attributes

1st

Environmental
Issues

Examples

Non-examples

In their pairs, learners orally share
understanding of environmental issues with
peers.
Product: Pictorial/Digital Scrapbook
In groups of three, learners make a
pictorial/digital scrapbook on environmental
issues.
Write phrase/sentence to describe each
illustration and provide their understanding of
environmental issues.
In their groups, learners orally share work with
peers.

2nd

Suggested Rubric:
Rating: 5-Excellent 4-Very Good 3-Good 2Fair
Criteria
5 4 3 2
Demonstrated
understanding of the
concept of environmental
issues
Knew the attributes of
environmental issues
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Provided examples and
non-examples of
environmental issues
Provided a variety of
examples

3rd

Teacher places three pairs of images on
chalkboard – 1st, 2nd, 3rd.
Learners observe the examples under the YES
column.
Community Circle
Use community circle technique to engage
learners in a discussion on concept formation of
environmental issues.
Suggested Questions:
1. What do you see in the pictures?
2. What do these pictures have in
common?
Learners hold on to their ideas.
Teacher places three additional pairs of images
on chalkboard.
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4th

5th

6th
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3. What idea links all the images in the
YES column?
Learners hold on to their responses.
4. What other pairs of examples can be
added.
Teacher provides learners with pairs of images.
Learners say which column the images should
be placed in and why.
5. What do all the images in the YES
column have in common?
6. What term can be used to describe what
is seen in the images in the Yes column?
Learning Centres
Place learners into groups of three.
Provide each group with relevant reading of an
environmental issue which concerns members
of their community.
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Sample of suggested reading material.
(Teacher summarises the articles for learners to
read or the teacher reads aloud the articles to
the learners)
https://guyanachronicle.com/2019/05/25/floodi
ng-in-hinterland-locations
https://guyanachronicle.com/2019/07/09/mahai
cony-farmers-holding-fast
https://guyanatimesgy.com/blocked-drainscause-flooding-in-essequibo-coast/
https://guyanatimesgy.com/canal-no-1-farmerssuffer-millions-in-losses-due-to-flooding/
In their groups, after reading the article or
listening to their teacher reading the article,
learners will respond orally to the following
questions.
1. Which environmental issue is referred to
in the article?
2. Why should this environmental issue
matter to me?
In their groups, learners orally share their
responses with class.
Journaling
Individually, learners draw an image to reflect
an environmental issue.
They write sentence/s to say what the image is
reflecting.
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Learners share their images with their partner to
their left and then make modification if
necessary.
Learners orally share their work with the class.
Create graphic organizer to record learners’
responses during presentation.
Environmental
Issues

Attributes

Learners use information from chart to express
their understanding of the concept
“environmental issues”.
They orally share their understanding of the
term with class.

DR 3.4
Investigate local environmental
issues in selected communities.

Product: Paper and Pencil
Journaling
Individually, learner pretends that he/she is a
farmer living in the community of ____.
In about six sentences, describe ways in which an
environmental issue (flooding) has affected your
farming.

As a class, learners formulate a mutually agreed
definition of the concept “environmental
issues”.
Anchor: Scavenger Hunt
Teacher places images of environmental issues
used in previous outcome (DR3.3) at different
locations in the classroom.
Working in pairs, learners conduct a classroom
environmental issues scavenger hunt, by
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Use drawings or pictures to aid presentation.
Learner orally shares their work with class.

locating images depicting environmental issues.
Learners display images on chalkboard.

Peer Evaluation
Roll the Dice Game

Talking Chip
Use Talking chip technique to engage learners
in a discussion on environmental issues.
Suggested Questions:
1. Do we experience any of these
environmental issues in our community?
What do we experience?
2. Do other communities experience these
issues? What do they experience?
Teacher creates a T-Chart for learners to record
their responses during discussion.
Learners record images as environmental issues
in their community and environmental issues of
other communities.

Place learners into groups of six; further divide
group into two.
Place a die at each desk.
Each group and learner takes a turn and rolls a
die. Learners may consult with group members
before responding.
Learners answer aloud a question based on the
number rolled.
1.
2.
3.
4.
5.
6.

I want to remember …
Something I learned today
One word to sum up what I learned
Something I already knew
I’m still confused about …
An “aha” moment that I had today

Suggested Rubric
Rating: 5-Excellent 4- Very Good 3-Good 2Fair
Criteria
5 4 3 2
Can name the community
where environmental
issue exists

Environmental Issues
My Community

Other
Communities

Field Trip
Learners go on a field trip in their community
to identify environmental issues.
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Knows the causes for the
environmental issue in the
community
Knows the effects of the
environmental issue on
the community

Learners use examples of environmental issues
found during scavenger hunt to prepare a list of
issues to look for during the field trip.
Community Circle
Use community circle technique for learners to
talk about environmental issues seen in their
community during field trip.
Suggested Questions:
1. What environmental issues have you
noticed in our community?
2. How do persons contribute to these
conditions in our community?
3. How do these issues affect the
environment?
4. Do you think persons in other
communities experience environmental
issues? What are some of the issues they
experience?
5. What might be the causes of the
environmental issues they experience?
Environme
ntal Issues

Causes

Consequences

Learning Centres
Place learners into groups of three.
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Provide each group with images and relevant
readings of at least three different
environmental issues – two articles on
environmental issues in their community and
the other article on any environmental issue
from another community.
Guide groups of learners on areas of
investigation for each issue.
Learners prepare anchor chart to reflect their
findings.
They share their findings with class.
Sample of suggested environmental issues:
https://www.stabroeknews.com/2017/news/guy
ana/06/28/wismar-residents-continuing-sufferflooding/
http://guyanachronicle.com/2016/11/03/canvascity-residents-count-losses-to-erosion
https://www.kaieteurnewsonline.com/2010/04/1
5/amerindians-fear-large-scale-gold-mining-insouth-guyana/
https://demerarawaves.com/2019/04/20/citycouncil-tolerates-selling-agri-produce-next-togarbage-dumpsters-garbage-strategy-neededpsc-official/
https://guyanatimesgy.com/mayor-also-blamesgeorgetown-residents-for-flooding/
https://www.kaieteurnewsonline.com/2013/12/2
3/we-are-fed-up-of-water-pollution/
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https://www.kaieteurnewsonline.com/2017/04/1
7/the-threat-to-guyanas-river-pollution-may-beterminal/
https://www.inewsguyana.com/kwakwaniflooding-residents-losing-hope-as-water-levelsraise-again/
https://www.stabroeknews.com/2017/news/guy
ana/06/24/flooded-east-coast-residents-seerelief-midnight-patterson/
https://guyanatimesgy.com/heavy-rains-leaveberbice-flooded/
https://www.stabroeknews.com/2016/opinion/le
tters/11/29/indiscriminate-mining-leadingdegradation-river-banks-potaro-essequiborivers/
https://www.kaieteurnewsonline.com/2018/08/2
0/farmers-abandoning-pomeroon-lands-amidglobal-warming/

Sample of suggested activity:
Mining
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Suggested Questions:
1. What do you think happened at this
location?
2. Why do you think the trees were
cleared?
3. What are the consequences of this
activity?
DR 3.5
Compare and contrast
environmental concern between
and among various selected
communities in Guyana.

Product: Paper and Pencil
Journaling
Individually, select communities studied and
identify environmental issues in those
communities.
Write sentences to show similarities and
differences of the environmental issues amongst
the communities.
Use illustrations/pictures to show environmental
issues.
Learners orally share their findings with class.

Talking Ball
(Recap outcomes 3.3 and 3.4)
Learners sit in a circle.
A ball is given to the first learner to begin.
When the first learner has spoken, the ball is
passed on to the other learner.
Learners identify examples of environmental
issues and say how the issues contribute to
environmental problems.

Whole class activity
Anchor: Reading and Reporting
Product: Anchor Chart
Display charts with findings on environmental
In pairs, learners select two communities studied issues from communities studied in previous
and complete graphic organizer to reflect
outcome ( DR 3.4)
information:
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-name the environmental issue and communities
-show comparison of the issue for the two
communities
-highlight the differences between the issue for
the two communities.

In their pairs, orally present findings to class.
Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2Fair
Criteria
5 4 3 2
Can name communities
where environmental
issues exist.
Showed comparison of the
environmental issue
between the communities.

Learners read summary of information
displayed on the chart.
Community Circle
Use community circle technique for learners to
compare and contrast one environmental issue
between two selected communities.
Prepare graphic organizer for learners to record
responses during discussion.
Suggested samples of environmental issues of
what can be done to compare two selected
communities.
Teacher should use/find their own resources
that learners can read when doing their
comparison/contrast.
https://newsroom.gy/2019/05/24/massiveflooding-in-mahdia/
https://youtu.be/-7-fSONcNw0
and
http://guyanachronicle.com/2018/03/02/updateflooding-west-coast-demerara
https://youtu.be/XdgagEcVA9k
Suggested Questions:
1. What is common between the
environmental issues for the two
communities?
2. What is different between the
environmental issues for the two
communities?
3. What are the causes of the
environmental issues?
4. What are the effects of this issue?
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Knew the differences of
the environmental issue
between the communities.

Environmental Issues Between Selected
Communities

Product: Photographic Collage
In groups of three, learners create a
photographic collage depicting environmental
issues in the communities studied.
Use clippings from newspapers, magazines or
photographs of environmental issues to create
photographic collage.
In their groups, orally describe collage to class.
Suggested Rubric:
Rating: 5-Excellent 4- Very Good 3-Good 2Fair
Criteria
5 4 3 2
Represented
environmental issues
appropriately
Showed similarities of
environmental issues
amongst the communities
Showed differences of
environmental issues
amongst the communities

Prepare graphic organizer for learners to
compare and contrast environmental issues
amongst the communities studied.
Extract and display information on graphic
organizer.
Environmental Issues Amongst Selected
Communities
Environ- A
B
C
mental
Issue
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1. What is common amongst the
environmental issue of the
communities?
2. What is different amongst the
environmental issue for the
communities?
3. What are the causes of the
environmental issue?
4. What are the effects of this issue?
Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
DR 3.1 A community is made up of a number of families living in one place. There are different kinds of communities in our country.
Some communities are villages while others are towns. Some communities are Amerindians villages. Amerindian villages are found
mainly in the forests, savannahs and along river banks (Social Studies For Our Children Bk.4).
When the early settlers (the cultural group) came to Guyana they settled in different communities.
Amerindians:
Aishalton, Mabaruma, Dartmouth
Europeans:
Uitvlugt, Bourda, Kingston
East Indians:
Bush Lot, Vreed-en Hoop, Anna Regina
Africans:
Buxton, Plaisance, Queenstown
Chinese:
Blankenburg, Windsor Forest, Port Mourant
Portuguese:
Port Mourant, La Penitance, Liliendaal
(Ministry of Education Grade 5 Social Studies Curriculum Guide)
However, today in Guyana a community does not have only one cultural group but a number of other cultural groups living in the
same community.
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DR 3.2
Images of interactions with land

Forestry (Logging)

Fishing

Farming

Ranching

Resources (from the environment)

Some ways people interact with land:
Reliance for food and shelter
- Recreational Purpose - rodeo
- Use the natural resources
- Religious belief/significance (Hindus –the ‘dig dutty ceremony)
What does land mean to Aboriginal people?
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Non-Indigenous people and land owners might consider land as something they own, a commodity to be bought and sold, an asset to
make profit from, but also a means to make a living off it or simply 'home' . They 'develop' land, as if it was unfinished or raw.
For Aboriginal people the relationship is much deeper.
"For Aboriginal peoples, country is much more than a place. They have a profound spiritual connection to land. Aboriginal law and
spirituality are intertwined with the land, the people and creation, and this interconnection forms their culture and sovereignty.
The health of land and water is central to their culture. Land is their mother, is steeped in their culture, but also gives them the
responsibility to care for it.
Source: Meaning of land to Aboriginal people - Creative Spirits, retrieved from
https://www.creativespirits.info/aboriginalculture/land/meaning-of-land-to-aboriginal-people
The ‘matikore’ or ‘dig dutty’ as it is popularly called in Guyana is essentially prayers to Mother Earth or Dharti puja and is done two
days prior to the wedding. ‘Matti’ means earth and ‘kor’ means digging. Female relatives would hoist the tray aloft after collecting a
small sample of earth to take to the home for the puja. Puja is a prayer ritual performed by Hindus.
Source: The Hindu Wedding | Horizons Guyana www.horizonsguyana.com/wedding-in-india/
The East Indians (Hindus) view land as sacred. The earth can be seen as a manifestation of the goddess and must be treated with
respect. The
‘dig dutty’ or Maticore Ceremony is a tradition brought down from the East Indian Ancestors.
The view of land by the Europeans
From a European Perspective, any land that had not been thoroughly settled and cultivated was useless. Europeans came from a
capitalist culture that valued individual wealth and accomplishment. They transformed the land and its resources into valuable
commodities that could be sold in the World Market.
DR 3.3
Environmental issues are harmful effects of human activity on the environment.
Some environmental issues include:
-Pollution - Air, Land, Water
-Waste Disposal/Littering
-Loss of Biodiversity
-Soil Erosion
-Global Warming/Climate Change
-Sea Level Rise
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Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
Social Studies For Our Children Bks. 3, 4 and 5
Guyana Our Country Our Home Levels 5 and 6
Article on Kato Village
https://www.thingsguyana.com/discover-kato-things-you-need-to-know-see/
INTEGRATION
HFLE:
Math:
Science:
Language Arts:

Managing the Environment
Venn Diagram, Block Graph
Interdependent Relationship in the Eco-system
Speaking and Listening – presentation done individually and as a group, Communicating with interviewing
Reading and Viewing - image analysis, video, Writing and Representing – complete graphic organizer, responding

to
Creative ArtsIT:
TVET:

written exercises
Pictorial/Digital Scrapbook, Photographic Collage
Frayer Model
Making Cinematograph, Anchor Chart
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STRAND: Resources and Wealth
Essential Learning Outcome: To examine various worldviews about the use and distribution of resources and wealth in relation to the
needs of individuals, communities, nations, and the natural environment and contribute to sustainable development.
Grade 3 Level Expectation: 1. Appraise the ways communities meet their members’ needs and wants.
Overarching Question: What are some ways in which communities meet their members’ needs and wants?
Specific Curriculum
Outcomes
RW 1.1
Define needs and wants of the
local community and/or other
selected communities.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Drawings
In pairs, learners draw representations of needs and
wants in the local community.
Learners orally describe work to their peers by
sharing what the needs and wants are in the
community and also provide their definitions in
their own words of needs and wants.

Anchor: Video
Play the video on Needs and Wants in the
community. https://youtu.be/9r7VyiTCh8k

Assessment criteria for drawing:
Rating: 5-Excellent 4- Very Good 3- Good 2Fair

Suggested Questions:
1. What are some needs of your community?
2. What are some wants of your community?
3. Are the needs in the video similar to the
needs in our community?
4. Do you think the wants in the video are
similar to or different from the needs in
your community?

1. Demonstrated understanding of the concept
of needs and wants in the community by
providing a definition in his/her own words
2. Knowledgeable of what are needs and
wants in the community by sharing several
examples of needs and wants in the
community.
OR
Product: Poem
In pairs, learners compose a poem five to six (5-6)
lines on needs and wants in the community.

Round Robin
Use Round Robin technique to discuss the terms
needs and wants in the community to class.

Puppetry
Use paper bags or strings for a puppet show on
needs and wants in the community.
Suggested Examples:
Community Needs
Clean Water

Community Wants
Internet Access
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Pair of learners will recite their poems to class.
Assessment Criteria for Poem
Rating: 5-Excellent 4-Very Good 3-Good 2-Fair
1. Demonstrated understanding of the concept
of needs and wants in the community by
providing a definition in his/her own words
2. Knowledgeable of what are needs and
wants in the community by sharing several
examples of needs and wants in the
community
Product: Pencil and Paper
Individually, write simple sentences to explain the
terms needs and wants in the community.
Pair Share
Find a peer and compare your sentences. Selected
pairs share sentences with the class.

Clean Air
Security

Telephones
Beaches and Parks

Note: Teacher can provide a list of needs and
wants and ask learners to identify which ones they
could “act out” that are relevant for their
community
Community Circle
After listening and viewing the puppet show, use
the community circle technique to discuss the
concept needs and wants in the community.
Anchor: Picture Study
Present picture cards to the class on community
needs and wants.
Prompt learners as needed by asking them what
they see and if they have ever seen that particular
object or thing shown in the picture.

Picture cards can include:
Suggested Rubric:
Community Needs
Rating: 5-Excellent 4- Very Good 3-Good 2-Fair Clean Water
1. Demonstrated understanding of the
Clean Air
concept of needs and wants in the community Security
2. Knowledgeable of what are needs and
Food (be specific)
wants in the community. Share examples of
Jobs
needs and wants in the community.
Health Care
3. Use creativity in expression.
Roads
Housing

Community Wants
Internet Access
Telephones
Beaches and Parks
Supermarkets
Fast Food Restaurants

Talking chip
Use talking chip technique to engage learners in a
discussion on the terms needs and wants in the
community.
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Suggested Questions:
1. What do you think the community cannot
survive without? Give reasons for your
answer.
2. What things do you think would make the
community better, but the community can
survive without them? Why do you think
so?
Survey
In pairs, learners conduct a survey in the
community on “Needs and Wants.” Learners ask
parents and neighbours to participate in the
survey.
Suggested Questions:
Name of Community:_____

Date:_____

1. What do you think our community needs?
2. What things would you want for our
community?
3. How would these things be helpful to our
community?
Picture or Bar Graph
Create a picture or a bar graph that represents the
data you collected.
Pair-Share
Share findings with the class.
RW 1.2

Product: Poster

Anchor: News Articles
1. “Water Woes Persist for Hubu Residents”
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Select examples of challenges
that the local community and
various selected communities
experience related to meeting
the needs and wants of
community members.

Working in small groups, design a poster to show
examples of challenges people in a particular
community, for example Kato, experience when
trying to meet their needs and wants.
Assessment Criteria:
1. Demonstrated good knowledge of what
challenges communities experience when
meeting needs and wants.
2. Selected several appropriate examples of
the challenges communities in Guyana
experience when meeting their needs and
wants
3. Showed good craftsmanship. Work was
original.
OR
Product: Cinematograph
Guide learners to make a cinematograph to show
examples of challenges people experience when
trying to meet their needs and wants.
Use Number Heads to group learners.
Assessment Criteria:
1. Demonstrated good knowledge of what
challenges communities experience when
meeting needs and wants.
2. Selected several appropriate examples of
the challenges communities in Guyana
experience when meeting their needs and
wants
3. Showed good craftsmanship. Work was
original.

2. “We fed up of water pollution”
( See links in useful content)
Community Circle
Teacher reads newspaper article and asks
questions to discuss challenges persons may have
when meeting needs and wants in the community.
Suggested Questions:
1. Do all communities experience the same
challenges? Why or why not?
2. How is it that some have similar
challenges and others do not?
3. Do different regions have the same or
different challenges?
4. What challenges do you think people
in your community have in meeting
their needs and wants?
5. What are some challenges persons have in
other communities when meeting their
needs and wants?
6. Do you understand why persons are not
always able to have everything they
need/want? Why or why not?
Stimulation Activity – Role-play
Teacher guides learners to produce a role play or
drama on some challenges communities
experience when meeting needs and wants.
Teacher divides the class into small groups.
Teacher presents cues, for example, ‘No
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Product: Venn Diagram

electricity for a Month’ or the week the
community was flooded.

Teacher explains to learners that two examples of
Draw a Venn Diagram to show challenges that are
challenges will be demonstrated, but they must
similar and different from what is experienced in
their community and another, for example, Enmore think of other challenges and “act them out”
and Kwakwani.
Examples of Challenges:
1. Poor or no electricity supply
2. Poor water supply
3. Lack of good health care services
Talking Chip
After the role play, use the talking chip method to
develop a rapport with learners on examples of
challenges communities experience when meeting
needs and wants.
1. What did you learn about the issue?
2. How and why does it matter?
Mind Map
Create a mind map with challenges residents
encounter when meeting needs and wants in the
community (Name of community: Hubu
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Jobs

Clean Water

Security

Challenges

Transportation

Electricity

Health Care

Gallery Walk
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Post pictures in the Social Studies corner of
challenges your community and other
communities in Guyana have when meeting needs
and wants in communities.
Pair Share

RW 1.3
Identify solutions various
communities employ to meet
their needs and wants.

Product: Exit Card
Individually, learners complete the Exit Card and
share with the class
Exit Card
What solutions do communities employ to
meet their needs and wants?
E.g. Dig a community well

In the community circle, learners observe pictures
and discuss with peers challenges that are similar
and different from what they experience in their
community
Anchor: Newspaper articles:
1. Mabaruma residents in self- help initiative
to repair roads
2. Waramuri rebuilding waterfront through
self help
(See links in useful content)
Community Circle
In the community circle, learners take turns to
read newspaper articles and discuss solutions
the community of Mabaruma used to meet need
for good roads.
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Product: Poster
In pairs, create a Poster identifying solutions
communities employ to meet their needs and
wants. (Use WordArt, Clip Art or coloured
cardboards and pictures)
Assessment Criteria:
1. Demonstrated a good understanding of
solutions that could be employed when
meeting a need or want is difficult
2. Presented at least three examples of
solutions that could be employed when
meeting a need or want in the community is
difficult
3. The Poster was neat and creative. It was an
original piece

Discuss other ways communities meet their
needs and wants. For example, many
communities solicit help from NGO’s and selfhelp ventures. Use a graphic organizer to chart
learners’ contributions.
Lions
Club

Red Cross

Solutions

Youth
Groups

Religious
Groups

Self -Help

Product: Role Play/Dramatisation

Resource Person

In groups of six, role play or dramatise a scene
where disaster struck in an actual community and
what the community did to rebuild/or address the
challenge.
Assessment Criteria:

Invite a guest from The Guyana Red Cross or
any other NGO that is active in the community
to discuss with the class ways in which their
organisation helps the community in meeting
their needs and wants. Guide learners to prepare
questions in advance for the guest speakers.

1. Demonstrated a good understanding of
solutions that could be employed when
Suggested Questions:
meeting a need or want is difficult
2. Presented at least three examples of
1. What is the name of your Organisation?
solutions that could be employed when
2. In what ways can your organisation help
meeting a need or want in the community is
the community to meet its needs and
difficult
wants?
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Suggested Rubric for Role Play.
Items
5

4

Were props used appropriately
to bring out themes
Were the responses appropriate
Did actors stick to the
topic/theme
Did presenters make the role
play interesting
Key: 2- Not at All 3- To a Small Extent
4- Effective 5- Very Effective

3

2

3. Can you tell us of a time your
organisation helped the community?
Anchor: Scenarios
Video: Clean Water for Elirose
https://youtu.be/9sHOZ8XhJNs
In the community circle, have learners view
video. Discuss how this community provided
solutions for the water problem.
Present different scenarios to the class about
problems that may arise in the community making
it difficult to meet needs and wants.
For example: There was a community in a
Faraway Land which had a difficult time to get
clean water. To solve this problem, the residents
came together and dug a well in the community,
and this action solved the problem of getting clean
water.
Scenario could also be based on a transportation
problem where the residents of the community
were able to find a solution to the problem by
providing boats/buses.
Community Circle
In the community circle discuss the scenario and
suggest new ways the community can handle such
problems.
Think-Pair-Share
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In pairs, learners think about other problems in the
community and how the community was able to
solve those problems.
RW 1.4
Reflect on reasons
communities exchange goods
and services with one another.

Product: Research/Survey

Anchor: Picture Study/Video

In pairs, conduct a survey in the community to
ascertain the goods that are exchanged with others
and reasons.

A new coat for Anna
https://youtu.be/cu2i8LBqUJ8

Learners should be reminded that they should
focus on finding out the answer to “What are the
reasons that goods and services are exchanged
between other communities” in order to meet this
outcome. Learners should represent their
knowledge by writing a journal response (See
Product Journaling) or completing a
respresentative concept web or labelled
illustration) of the resources for goods and services
being exchanged between communities.
Suggested Questions:
1. What goods do we produce in this
community?
2. What are some services that are available in
this community?
3. What goods do we buy from other
communities?
4. What services do we get from other
communities?

Present pictures (or watch video) of goods and
services in the community to the class. Ask
learners what they think is happening in the
picture. Ask learners if they exchange anything
with their friends or family members, such as
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5. Why do you think we have to exchange
goods and services with other
communities?

trading marbles or rubber bands. And ask why
they might trade?
Community Circle

Product: Journaling

Use the community circle technique to discuss the

Individually, write about three sentences
explaining why communities exchange goods and
services with each other.

pictures.

Product: Exit ticket
Individually, learners will complete the exit ticket
sheet
(This activity can be done orally or in writing)
321 Exit Ticket
3
Things I learnt today

2

Things I found Interesting

1

Questions I still have

Suggested Questions:
1. What goods or services do you see in
the pictures?
2. Do you think these services and goods
are important to the community?
3. Are these goods and services available
in your community?
4. What would your community do if
certain goods and services are not
available in their community?
5. Does your community exchange goods
with other communities?
6. Why do you think communities
exchange goods and services?
Think-Pair-Share

Product: Representation
Create a representation using a concept web or a
labelled illustration to demonstrate knowledge of
the reasons that goods and services are exchanged
between other communities.

Create Anchor charts to display
learners’ responses during the
discussion
Goods
Rice

Why it is Exchanged
Rice is only produced in
some communities on the
Low Coastal Plain.
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Services
Banking

Therefore, other
communities would have to
exchange with those
communities.
Why are they exchanged?
This service is not available
to all communities in
Guyana. Some communities
would have to travel to
access this service.

Simulation: Role Play
In groups of four, learners select examples of
goods and services that are exchanged in the
community. Where possible, learners can dress or
wear a name tag to represent the service that is
being exchanged, e.g. a dentist. In their respective
groups, learners talk about the importance of these
goods and services and why they are exchanged
with other communities.
Talking Chit
Use the talking chit technique to discuss further
reasons communities exchange goods with each
other. (Refer to useful resources for more literature
on trading.)
Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
RW 1.1 Define Needs and Wants
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A need is something essential for the successful growth and development of the community. For example:
Every Community needs:
1. Food
2.
3.
4.
5.
6.
7.
8.

Clothing
Housing
Jobs
Health Care Facilities
Security
Clean Water
Proper garbage disposal System

Wants
A want is something which individuals can reasonably do without.
For example:
1. Internet Access
2. Cable TV/TV Stations
3. Beaches/Parks
RW 1.2 Challenges Communities face when meeting needs and wants
Water Woes Persist for Hubu Residents
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=9&cad=rja&uact=8&ved=2ahUKEwiPtt_is_jiAhUKuVkKHQB
aDzEQFjAIegQICRAB&url=https%3A%2F%2Fguyanatimesgy.com%2Fwater-is-life-but-this-water-is-killingus%2F&usg=AOvVaw3XQ0pMREv2fAphirmc46aH

We fed up of water pollution
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=5&cad=rja&uact=8&ved=2ahUKEwiH05jujb3iAhXFgAKHSkMAbgQFjAEegQIARAB&url=https%3A%2F%2Fwww.kaieteurnewsonline.com%2F2013%2F12%2F23%2Fwe-are-fed-up-ofwater-pollution%2F&usg=AOvVaw2ZE7KD53zRtr7MS1N2mSxm
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Communities experience challenges or problems sometimes. These challenges could be due to natural disasters such as flooding,
drought, pest infestation of crops, or outbreak of diseases. When these things happen, it makes it difficult to meet basic needs and wants.
The location of a community can also make it difficult to meet needs and wants. For example, communities in the hinterland region may
find it difficult to access health care services and educational services in a timely manner because transportation may not always be
available, and when available it is often expensive.
Other challenges include poor water supply, limited or no access to the internet and telephone services.
https://www.google.com/search?q=news+article+in+guyana+about+communities+electricity+problem&client=opera&source=lnms&sa=
X&ved=0ahUKEwiJv5zGlr3iAhVJm-AKHQesCLAQ_AUICSgA&biw=1224&bih=497&dpr=1.5#
RW 1.3 Solutions to Challenges of Meeting Needs and Wants in The Community
Generally, communities bond together when problems arise that would affect residents from meeting their needs and wants.
Communities come together through self-help projects, for example, weeding abandoned spaces, digging of wells, community policing
groups.
Also, communities employ the services of Non-Governmental Organisations to help meet needs and wants for example:
1)
2)
3)
4)
5)

The Salvation Army
The Guyana Red Cross
Religious Organisations and Cultural Groups
President’s Youth Award( PYARG)
The Lion’s and Leo Club

Waramuri rebuilding waterfront through self help
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwiY_r9uvjiAhUKq1kKHUR8DMsQFjACegQIARAB&url=https%3A%2F%2Fdpi.gov.gy%2Fwaramuri-rebuilding-waterfront-through-selfhelp%2F&usg=AOvVaw13eRY6TIr1SdXu0NkvkF_V

Mabaruma residents in self-help initiative to repair roads
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=5&cad=rja&uact=8&ved=2ahUKEwiY_r9uvjiAhUKq1kKHUR8DMsQFjAEegQIABAB&url=http%3A%2F%2Fguyanachronicle.com%2F2017%2F01%2F22%2Fmabarumaresidents-in-self-help-initiative-to-repair-roads&usg=AOvVaw3XucZvg_IOzGMOZFKzwqiR
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Residents of Mabaruma working to repair roads (self-help)
RW 1.4 Why Communities Exchange Goods and Services
No community can supply everything that the residents need. A community produces goods that it sells to its residents and also sells to
other communities. In turn, these other communities have goods that we need. Some communities are unable to produce all the goods
that they need because of the type of vegetation or physical landscape. Certain services are not available to all communities in Guyana
because of the location and the terrain. Many communities in the hinterland are without electricity services, internet and telephone
services, and adequate medical and educational services.
For this reason, persons living outside of Georgetown would have to travel far distances to other communities to access the goods or
services that they desire.
Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
RW 1.1
Ramsawak., R and Umraw., R (2005) Interactive Social Studies (Revised Edition)
Kostecki-Shaw. Jenny Sue Same, Same But Different (https://youtu.be/MjK1J0jUxD4)
McLerran., Alice Roxaboxen (https://youtu.be/MYazURngD40)
RW 1.2
Need for clean drinking water
https://www.youtube.com/watch?v=_5t8xGVIesc
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R.W 1.3
Waramuri rebuilding waterfront through self help
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwiY_r9uvjiAhUKq1kKHUR8DMsQFjACegQIARAB&url=https%3A%2F%2Fdpi.gov.gy%2Fwaramuri-rebuilding-waterfront-through-selfhelp%2F&usg=AOvVaw13eRY6TIr1SdXu0NkvkF_V
Mabaruma residents in self help initiative to repair roads
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=5&cad=rja&uact=8&ved=2ahUKEwiY_r9uvjiAhUKq1kKHUR8DMsQFjAEegQIABAB&url=http%3A%2F%2Fguyanachronicle.com%2F2017%2F01%2F22%2Fmabarumaresidents-in-self-help-initiative-to-repair-roads&usg=AOvVaw3XucZvg_IOzGMOZFKzwqiRRW 1.4
Berger., Melvin and Gilda Round the Money Goes
Tobola., Deborah The Big Buck Adventure https://youtu.be/eu89dmSMx9Q
Ziefert., Harriet A New Coat for Anna https://youtu.be/cu2i8LBqUJ8
INTEGRATION
HFLE: Managing the Environment, Self and Interpersonal Relationships
Science: Weather and Climate
Language Arts: Writing sentences, Listening, Speaking, Reading stories, Interviewing, Role Play
Math: Picture Graph, Bar Graph, Venn Diagram, Tally Chart, Line Graph
TVET: Cinematograph
IT: Graphic Organizer, Poster
Art and Craft: Poster, Drawing
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STRAND: Resources and Wealth
Essential Learning Outcome: To examine various worldviews about the use and distribution of resources and wealth in relation to the
needs of individuals, communities, nations, and the natural environment and contribute to sustainable development.
Grade 3 Level Expectation: 2. Analyse the creation and distribution of wealth in communities studied.
Overarching Question: How is wealth created and distributed in different communities?
Specific Curriculum Outcomes Inclusive Assessment Strategies

Inclusive Learning Strategies

RW 2.1
Generate questions and answers
related to the value of paid and
unpaid work in communities.

Anchor: Video
Why people work
https://www.youtube.com/watch?v=J8hdWy_Y9oM

Please note that teachers should consider
using observations, checklists and rubrics to
track students’ progress in meeting this
outcome.
Product: Questions Leaflet
Using word processor or paper and pencil,
learners design a leaflet of questions.
Use responses from a community circle
discussion to compile leaflet with about ten (10)
questions. Five (5) questions on the value of
paid jobs and five (5) on the value of unpaid
jobs. Answers must be provided for each
question.
Example of Question:
1. Why are both paid and unpaid jobs
important to the community?
Pair Share
Take turns to share your leaflet to the class.
Post your work in the Social Studies corner

https://youtu.be/lT-gyPxEe-A
( Teacher should select relevant aspects of the video
for the outcome)
If not available, the teacher will select the other
anchor and activities to complete.
If needed, the teacher will pause the lesson to
explain the difference between paid and unpaid
work.
Talking Chip
Use the talking chip technique to have learners
discuss what they observed in the video.
Suggested Questions:
1. What do you know about paid and unpaid
jobs?
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(Refer to Oral Presentation Rubric in Useful
Resources.

Assessment Rubric
Suggested Rubric for Leaflet
Criteria:
5 4 3 2 1
Evidence of all 10
questions
Questions wellconstructed and
related to the concepts
tested
Learners used a variety
of question types that
has at least (but no more
than 2 of each type of
5W and how)
Appropriate vocabulary
used to construct
questions related to paid
and unpaid jobs
Learners worked
collaboratively to
complete task
The Question Game
Divide class into four (4) groups A, B, C and D.
Hint: Teacher provides answers or clues
(related to paid and unpaid jobs).
Instructions:

2. Do you think that both paid and unpaid jobs
are important?
Mind map
Use learners’ responses from the questions to
develop a mind map with all their answers.
Make

Pay bills

money
Help to
meet
our
needs
Provide
services

Paid and
Unpaid Jobs

Buy food

Buy
clothing

Think Pair Share
Ask learners to think about what they need to know
about the value of paid and unpaid work. After a few
minutes ask them to discuss with a partner and share
with the class.
In pairs, ask learners to generate more questions on
the value of paid and unpaid work. Use question
stems that are from Bloom’s Taxonomy as a
guidehttps://education.illinoisstate.edu/downloads/ca
sei/5-02-Revised%20Blooms.pdf
1. What do you remember
about_____________?
2. How would you define_______________?
3. How would you identify
?
4. How would you recognise__________ ?
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•

Learners in their small groups come up
with questions that could be asked that
would lead to the answers provided by
teacher.
• Each group has a leader who reads the
answers or clues.
• The leader begins the quiz by winning a
toss of a coin.
• One point for each correct answer. The
group with the most points wins the
game.

Group Quiz
Using the 5W1H chart, in groups, learners
generate questions for the quiz and place it in a
box. On another sheet, the answers to the
questions must be written and submitted to the
teacher.
Teacher conducts the quiz.
OR
Reproduce the 5W1H chart
In groups, learners take turns to throw the dice
on the chart; learners generate a question based
on any of the W’s or H landed on.
Sample Question:
1. What would happen if everyone
wants to be paid for everything they
do in the community?

5. What would you choose____________?
6. Describe what happens
when___________? ______________
7. List the
in order.
Note: Learners do not have to provide answers for
the questions but rather generate questions.
Anchor: Picture Study
Present a number of pictures of different jobs in the
community and jobs from three other communities
in Guyana to the class (Refer to Useful Resources
for sample pictures).
Explain that there are different kinds of jobs in the
community which include paid and unpaid.
Pair Share
In pairs, learners categorise the jobs as paid or
unpaid jobs in the community.
Suggested Questions:
1. What types of unpaid jobs take place in
our community?
2. What jobs are similar or different in the
other communities?
Anchor Chart
Create an anchor chart with learners’ responses
Jobs
Teaching
Nursing
PTA
Volunteering

Paid

Unpaid

✓
✓
✓
✓
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Doing laundry
Doing chores

✓
✓

Resource Persons
Invite two (2) suitably qualified persons from the
community to talk to the class about the value of
paid and unpaid jobs, for example. VSO, PTA
Executive Member or any active community service
group like the Lions’ Club or a Policeman, Nurse,
Mini Bus Driver or Boat Captain
Guide learners to prepare questions to ask resource
persons and to complete the KWL chart.
Accessing Prior Knowledge
Know - What do you already know
about this topic?
Draw pictures and write words

What – What questions do you have
on this topic?
1. What is the name of your job?
2. Are you paid for the work you
do?
3. Why do you think some people
are paid for some jobs and
others are not paid?
4. Why do you think all jobs are
beneficial to the community
whether it is paid or unpaid?
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Learned - What have you learnt about
this topic?
Pair Share
In pairs discuss and share with each
other, the one thing you have
learned

RW 2.2
Define wealth.

Product: Speech Writing
Individually, write a four to six-line speech to
explain the term wealth.
Compare your speech with a friend. Present
your speech orally to the class.

Anchor: Gallery Walk

Assessment Criteria:
1. Do learners have an understanding of
the concept of wealth?
2. Are learners knowledgeable of examples
of wealth?
3. Are sentences written in a coherent
manner?
Or Product Poem/Song
Compose a poem or song on the term wealth.
Suggested Rubric for Poem
Rating: 5-Excellent 4-Very Good 3-Good 2Fair
1. Demonstrated understanding of the
concept of wealth.
2. Knowledgeable of examples of wealth
3. Creative in their expression
154

Product: Visual Representation:
Art/Cartoon
In pairs, learners create an art work/cartoon that
depicts wealth in the community.
Rubric for Art/Cartoon
Rating: 5-Excellent 4-Very Good 3-Good 2Fair
1. The drawing is easy to understand
2. Appropriate representation of the
concept
3. The drawing shows input from all group
members
4. The drawing shows elements of
creativity
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Post several pictures of examples of wealth in the
community in the Social Studies corner. Learners
take turns to observe the pictures. (See useful
content for additional pictures)
Community Circle
Use the community circle technique to discuss the
pictures seen in the gallery.
Think-Pair-Share
Using Think-Pair-Share strategy learners brainstorm
the topic wealth. Using a web, they organise and
record ideas as to what they consider wealth to
mean. Pairs of learners compare their webs and
discuss what wealth means with the rest of the class.
OR
Talking Chip
Write the word Wealth on the board. Use the
Talking Chip technique to discuss the meaning of
the word wealth. Explain that wealth could mean
different things in different communities.
Resource Person
Invite a suitably qualified person from the
community to speak to the class on the topic Wealth.
Guide learners to prepare questions to ask the Guest
Speaker.
Suggested Questions:
1. How would you define wealth?
2. What are some examples of wealth?
3. What would you say is not wealth?
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4. What makes a person wealthy?
RW 2.3
Select examples of how the
local and other selected
communities acquire wealth.

Product: Venn Diagram
In pairs, learners construct a venn diagram to
compare how wealth is acquired in their
community and another community studied.
After completing the venn diagram, learners
write simple sentences to describe the two
similarities and two differences depicted on
venn diagram. Learners present venn diagram
and sentences to the class.

Anchor: Video The Cap Seller and the Money
https://youtu.be/sBYz3_Y1qnY
Play video or read story on the Cap Seller and the
Monkey.
Explain how natural resources are connected to the
acquisition of wealth in the community.

Round Robin
Use the Round Robin technique to discuss the video.
Assessment Criteria :
Suggested Questions:
1. Did learners provide a variety of
1. How did the cap seller acquire wealth?
examples on how local and other
2. What types of resources did he use to gain
selected communities acquire wealth?
wealth?
2. Did learners describe at least two
3. How many different kinds of work did you
similarities and two differences?
see people do in the community to get
wealth?
4. Do people in your community do any of
Pair Share
those things to acquire wealth?
Game - I have Who Has
5. What other things can people do to acquire
Teacher use “I have Who Has Game” on wealth
wealth in the community?
as a whole class activity.
6.
Do you think that one day the Cap Seller can
Teacher prepares a card for each learner.
have his own factory? Do you think more
Divides the class into two groups. Cards are
persons would be able to get wealth if they
distributed in such a way that each group
open a factory?
alternates the reading and answering of
questions.
Each learner is given a card. Any learner reads
the question on the card, and the game begins.
Community Circle
In the community circle, discuss with learners that
every community has resources (refer to RW, Grade
Two) and these resources can be used to generate
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I have a tree

Who has something from the
underground that is used to
make rings and chains?

I have land

Who has something that
comes from nature that is used
to build our homes?
I have mineral – gold

Who has something where we
grow our fruits and vegetables?

wealth. Each community has its own way of
acquiring wealth.
Brainstorming
Learners brainstorm a list of resources in the
community e.g. minerals, plants and animals.
Record the list on the board.
Select other communities in Guyana and create a
similar list.
Suggested Questions:
1. How do you think these resources help
persons in the community to acquire wealth?
2. Are the resources in your community similar
or different from the community studied?
3. How do you think persons in the other
community acquire wealth?
Field Trip
Take learners on a field trip around the community.
Where possible, organise a trip to another
community.
On the trip, take learners to
factories/industries/markets e.g. plywood factory,
sugar factory, rice mills, oil producing factories,
fisheries, timber grants.
Suggested Questions:
1. Can you explain to us how you acquire
wealth or earn money?
2. Is there any other example of what you do to
acquire wealth?
Use camera phones or tablets to take pictures of the
places visited and what was observed.
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RW 2.4
Compare and contrast the
distribution of wealth within
communities studied.

Journaling
After the game, learners individually write a
reflection in his/her journal on examples of how
wealth is acquired in communities. For
example: Natural resources such as gold, land
and trees help persons in the community to get
jobs and acquire wealth.

Community Circle
At the end of the field trip, use the community circle
to have learners talk about the different examples of
ways persons in the community acquires wealth.

Product: Research
Statement
‘Some communities in Guyana are wealthier
than others because of the presence of valuable
natural resources.’
Teacher explains the statement to learners.
Learners work in pairs.
Each pair takes a position about the statement,
for example Agreed or Disagreed.
Learners defend this statement by comparing
and contrasting how wealth is distributed in
communities studied. Research is presented
orally to the class. (Refer to oral presentation
rubric.)

Anchor: Newspaper Clippings: Coconut offers
bright future for Pomeroon
https://www.kaieteurnewsonline.com/2010/04/07/5c
ontainers-of-coconut-leave-guyana-monthly/
Use cut out from local newspaper or video to show
learners how wealth is distributed in different
communities. Learners take turns to read
newspapers.

Assessment Criteria:
1. The group was able to explain (justify)
their position taken on the statement
2. Was position taken evidence based?
Product: Chart Completion
Distribution of wealth in the local community
and community studied.
Individually, learners complete the chart to
show the similarities in the way wealth is

Popsicle Stick
Use the popsicle stick technique to discuss what was
read in the newspaper.
Suggested Questions:
1. What is the name of the article?
2. Which community is the article writing
about?
3. What type of wealth is the article talking
about?
4. How is wealth generated or created in your
community?
5. How is wealth created in other communities?
6. Is the wealth similar or different from our
community?
Community Circle
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distributed in the local community and another
community studied.
Similarities
Local Community Other community

In the community circle, brainstorm how wealth is
distributed within communities studied.
Explain that the natural resources available in the
community can influence how wealth is distributed.
Write learners’ responses on the board.
Jig Saw
Arrange learners in groups of four. Give each
learner an index card with information on how
wealth is distributed.

Assessment Criteria:
1. Can learners identify the similarities in
distribution of wealth in the local
community and other communities?

Differences
In pairs, learners complete the chart to show
how wealth is distributed differently in the local
community and another community.

Differences
Local Community

Other community

Group One studies how wealth is distributed in the
local community.
Groups two, three and four study how wealth is
distributed in other communities studied.
Have them take turns ‘being the expert’ as they use
information to point similar ways wealth is
distributed in the communities.
Repeat the same activity to see compare the
different ways wealth is distributed in different
communities in Guyana.
Inside out circle
Use the inside out circle to discuss the similar and
different ways wealth is distributed in the local
community and other communities in Guyana.

Anchor: Puppetry
Create the biggest puppet show in town to compare
and contrast how wealth is distributed in the local
communities and other communities studied.
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Assessment Criteria:
1. Can learners identify the differences in
the way wealth is distributed in the local
community and other communities?

(You may use another teacher or a parent to help
with the dialogue.)

Product: Rap/Song/Poem/Riddle
In pairs, create a rap, song, poem, riddle to
show similarities and differences in how wealth
is distributed in communities studied.
Teacher randomly selects pairs to present their
original pieces to the class.

Round Robin

Use puppets to explain to the class that every
community has wealth but it might be distributed
differently in different communities.

After the Puppet show, use the round robin
technique to discuss similarities and differences in
the way wealth is distributed in communities
studied.

Product: Interview/Survey
In groups of three, learners develop questions
for a survey or interview in your community
and other communities studied. Email questions
to another community.
1. What is the name of your Community?
2. What are the main types of natural
resources in the community?
3. What types of jobs people do in your
community?
4. Would you say your community is
wealthy?
At the end of the interview or survey. Learners
analyse data and display same graphically.
Paper and Pencil : Sentence Construction
In their groups, learners write simple sentences
to explain data displayed on the graphs.
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Assessment Criteria:
1. Can learners use numbers or figures to
interpret data?
For example, five out of ten persons said
that gold is the main natural resource in
the community.
Pair Share
Groups of learners take turns to present and
display their findings including their graphs to
the class.
Product: Venn Diagram
Use a Venn Diagram to show the similarities
and differences of how wealth is distributed in
the local community and a community studied.

Assessment Criteria:
1. Have learners inserted how wealth is
distributed in the local community?
2. Have learners inserted how wealth is
distributed in other communities?
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3. Are there mutual ways in which wealth
is distributed in both the local
community and other communities?
Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
RW 2.1 What Kinds of work takes place in the community?
All kinds of different jobs are needed in all our communities. These include both paid and unpaid work. All jobs are beneficial to the
community. Both paid and unpaid jobs help us to meet our needs and wants. Every type of job is of great value for the growth of our
community.
Examples of Paid Jobs
1. Educational (Teachers, Lecturers)
2. Medical (Nurses, Doctors, Dentist)
3. Security (Police Officers, Firemen, Prison Officers, Security Guards, Soldiers)
4. Financial (Business Managers, Bank Workers, Shop keepers, Market Vendors)
5. Food Suppliers (Bakers, Farmers, Hunters, Butchers, Milk Man, Water Sellers)
6. Clothing Suppliers (Tailors, Seamstresses, Dress Makers, Fashion Designers)
7. Construction Workers (Road Builders, Carpenters, Masons, Joiners)
8. Transportation (Taxi Drivers, Boat Captains, Mini Bus Drivers and Bus Conductors)
9. Barbers, Hair Dressers, Nail technicians
10. Garbage Collectors, Cleaners, Grass Cutters
11. Postal Services (Post Man)
12. Photographers
13. Professional Sportsman (Cricketers, Footballers)
Examples of Unpaid Jobs in the Community
These includes:

-

Being part of an organisation such as the Parent Teachers Association (PTA)
Being a volunteer at community events
163

-

Volunteers (VSO’s, Community Self Help Groups: Working for the benefit of the community, such as picking up garbage after
community events e.g. Mashramani.
Working for a charitable organisation (Salvation Army)
Cleaning your house
Taking care of your kids
Doing laundry
Cooking for the family

Why do people work?
People work to make money. They need money for food, for rent, and to have fun with their friends and family.
But money is not the only reason to work. Working can also give you more independence and more control over your own life. When you
work, you are learning new things, getting more skills, and making friends with people you meet through your job.
Another reason why people work is to contribute to society which means that jobs exist not only for your benefit, but jobs also let you
help others. For example, let’s say I have a job in an office delivering the mail. I’m helping the whole office save time and get stuff done.
There are jobs but the takers are few
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwjfr8Cg25vjAhUC0FkKHdv
OD9YQFjACegQIAhAB&url=https%3A%2F%2Fwww.kaieteurnewsonline.com%2F2018%2F10%2F21%2Fthere-are-jobs-but-thetakers-are-few%2F&usg=AOvVaw30pZh9WjS-m9i46mbE8YFW
RW 2.2 Define Wealth
Wealth is the abundance of material possessions and resources.

Or
Wealth is the state of being rich and prosperous; having a plentiful supply of material goods and money. A person who has abundance of
wealth is wealthy.
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What is not wealth?
Money is a way of measuring wealth but is not wealth in itself. A chest of gold coins or a fat wallet of bills is of no use whatsoever to a
wrecked sailor alone on a raft. He needs real wealth, in the form of a fishing rod, a compass, an outboard motor with gas, and a companion.
An accumulation of non-necessities would not be considered wealth for example clothes and shoes.

What does it mean to be wealthy?
People have different opinions about what it means to be wealthy or rich. In some communities, if you have food to eat and place to live,
then you are considered to be rich. In other communities, you need to live in a mansion, drive fancy car and take many vacations to be
wealthy.
Some Examples of Wealth
Herds and Flocks of Domestic Animals are examples of Wealth
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Resorts, Hotels and Shopping Malls are examples of wealth
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Heavy Duty and other machinery are examples of wealth

167

Books Are Examples of Wealth
A good education is also an example of wealth

Poem; Money
If I had lots of money
I would just eat milk and honey
And never once would clean my teeth.
If I had lots of cash
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I would throw a great big bash
And just invite my closest friends.
If I had lots of spend
All my toys I could mend
Especially the ones I like the best.
If I had lots to use
You would see me on the news
As I gave it away to everyone.
So if I had lots of money
I think it might be funny
And I would make sure everybody laughed!

The Story of El Dorado
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=11&cad=rja&uact=8&ved=2ahUKEwjLh639_pvjAhVH2FkKH
WAUC68QFjAKegQIABAB&url=https%3A%2F%2Fwww.guyanatimesinternational.com%2Fmy-guyana-el-dorado-our-heritage-ofgold%2F&usg=AOvVaw0eDEYL5qs_ahjNgQAJ0QDj

https://youtu.be/viyuZzwB6MY
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Will Guyana Soon be The Richest Country in The World?
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwjN5ohsKjjAhXwp1kKHRPHAI8QFjAAegQIAxAB&url=https%3A%2F%2Fwww.bbc.com%2Fnews%2Fworld-latin-america48185246&usg=AOvVaw3ZDvfChwMP2I0JsRkbCCoY

RW 2.3

Examples of how the local and other selected communities acquire wealth

In every community there are opportunities to acquire wealth. The natural resources available in a particular community more often than
not determine how rich or wealthy persons in the community are. Some types of work earn a higher wage than others for a variety of
reasons. Some of the main factors that determine how much money you will make at a job are explained below.

Education
Individuals with different levels of education earn different wages. Higher levels of formal education are usually associated with higher
wages, which means more wealth.

Skill Level
Wages are different depending on the skills required for a job. If you have a skill that is in high demand, you will likely receive a high
wage.
Risks involved
Jobs that have a high safety risk for workers are often associated with higher wages.
Types of Resources
Types of Resources Communities depend on natural resources to survive. Jobs that are associated with these resources often make
a good wage.
Wealth is acquired by:
1. self-sacrifice and taking risks
2. savings - being thirsty
3. Working in the gold mining industry
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4.
5.
6.
7.
8.

Working in the agricultural industries e.g. farming
Establishing and investing in businesses e.g. supermarkets, grocery stores, taxi services, speedboat services
Becoming shareholders in businesses
Investing in Real Estate
Working in institutions as Doctors, Nurses, teachers, police officers

Factors that influence the acquisition of Wealth –
Natural Resources
Natural resources are not distributed evenly in all communities. Some places have more than others to use and to sell to other
communities.
Made in Guyana: Heart of Palm
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&ved=2ahUKEwiSz9qbw6jjAhXx1F
kKHYkJDxgQFjABegQIABAB&url=https%3A%2F%2Fwww.guyanatimesinternational.com%2Fmade-in-guyana-heart-ofpalm%2F&usg=AOvVaw3YknKEY5oYu_CFMmbP7U1I

Heart of Palm Bottled for Export
2.4 Kwebana cassava processing factory a first for Moruca
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https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&ved=2ahUKEwjdubimxqjjAhUEw1
kKHSfXCQ8QFjABegQIARAB&url=https%3A%2F%2Fwww.stabroeknews.com%2F2019%2Fnews%2Fguyana%2F06%2F05%
2Fkwebana-cassava-processing-factory-a-first-for-moruca%2F&usg=AOvVaw1SAxQrqXkjyjKD1scvBo3X

Mahdia
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=4&cad=rja&uact=8&ved=2ahUKEwjosvLJyKjjAhXKjF
kKHe1KAlsQFjADegQIAhAB&url=https%3A%2F%2Fwww.stabroeknews.com%2F2013%2Fsunday%2Fbeyondgt%2F09%2F01%2Fmahdia%2F&usg=AOvVaw3H-FCWkyxw-v9Yp21Pm_b_
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Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
RW 2.1 Road Builders

https://youtu.be/TKF00UijP1g

RW 2.1 Picture Study

Paid Jobs In The Community

RW 2.1 Picture Study
Unpaid Jobs In the Community

RW 2.3- Bunny Money https://youtu.be/bcVaypXBEqg
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RW 2.4 http://guyanachronicle.com/2019/04/05/underground-mining-way-forward
Eat what we produce
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=8&cad=rja&uact=8&ved=2ahUKEwjcmvj2y6jjAhUvxVkKHeu
xAusQFjAHegQIAhAB&url=https%3A%2F%2Fguyanachronicle.com%2Feat-what-we-produce-campaignlaunched%2F&usg=AOvVaw3MWFdaiGPMC69VhjfdyeUm
INTEGRATION
HFLE-Managing the Environment
Language Arts-Speaking and Listening-oral presentations, Role Play
Reading and Viewing- reading of stories, viewing of videos and pictures
Writing of Sentences, Composing Poems
Math-Using Venn Diagram to compare and contrast, Bar Graphs, Tally Charts, Counting, Calculating
Science-Weather and Climate, Interdependent Relationships in Eco-System
Creative Arts-Role Play, Poster, Cartoons, Jingles, Songs, Puppetry
IT-Graphic Organizers
TVET-Creating Posters
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STRAND: Resources and Wealth
Essential Learning Outcome: To examine various worldviews about the use and distribution of resources and wealth in relation to
the needs of individuals, communities, nations, and the natural environment and contribute to sustainable development.
Grade 3 Level Expectation: 3. Evaluate the ways in which technologies have impacted daily life.
Overarching Question: How has technology had an impact on the daily lives of people in the local community?
Specific Curriculum
Outcomes
RW 3.1
Define technology.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Journaling
Individually, write four to six sentences to explain
your understanding of the term technology.
Compare your sentences with a friend. Read your
sentences aloud to the class.

Anchor: Video-What is technology?
https://youtu.be/Giiz81_uzK8
Play video on What is technology?
Teacher guides learners to complete the K.W.L
chart on technology using the Think-Pair-Share
Strategy.

Assessment Criteria:
1. Demonstrated an understanding of the
concept technology
2. Are learners knowledgeable of examples of
technology?
OR
Product: Poem/Song
Compose a poem or song on the term technology.
Suggested Rubric for song/poem:
Rating: 5-Excellent 4-Very Good 3-Good 2-Fair
1. Demonstrated understanding of the concept
of technology.
2. Knowledgeable of examples of technology

Know /Want to Know/ What I Want to Learn
(K.W.L)
Learners use the Think-Pair-Share strategy to
complete chart.
1. What do you think technology is?
2. What do you want to know about
technology?
3. What have you learned when defining
technology?
K-W-L CHART
Topic: Define Technology
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3. Creative in their expression

Product: Frayer Model
Working in pairs, learners complete the Frayer
Model based on technology. Teacher writes the
dictionary definition and asks learners to write
their own definition.
Learners take turns to present their chart orally to
the class.
Suggested Example:

Know

Want to
Know

Tablet

Who
made it?

Learned

Gallery Walk

Characteristics

Definition
Technology is knowledge or
a set of tools that helps
make things easier or
resolve problems

- It makes work easier
- Increases productivity
- Makes Labor easier and
safer

Technology

Examples
-Pens
Torch Lights
Cellphones
Electric Lights

Non Examples
- Land
-Water
- Air
-Wind

Assessment Criteria:
1. Demonstrated an understanding of the
concept technology?
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2. Knowledgeable of examples and nonexamples of technology
3. Creative in expression

Post several pictures of examples of technology
in the Social Studies corner. Learners take turns
to observe the pictures.
Community Circle
Use the community circle technique to discuss
the pictures seen in the gallery.
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RW 3.2
Select examples of
technology in individuals’
lives.

Product: Admit Slip
As an admit slip, learners submit the names of at
least five examples of technology in an
individual’s life.
Sentence Construction
Write one sentence to say what each example is.
Example: I am used to making phone calls.

ADMIT
ONE
Name five (5) examples of
technology that you use daily.

Anchor: Tek the modern cave boy`
https://youtu.be/gVAY5v60HSo
Play video or read the story ‘Tek the modern
cave boy.
Using a guided sharing circle, discuss what was
seen and heard in the video.
Suggested Questions:
1. What types of technology did Tek use?
2. Do you use those types of technologies?
3. What other technologies do you use
every day?
Display learners’ responses on a graphic
organizer.
Tablet

Assessment Criteria:
1. Demonstrated an understanding of the
concept technology
2. Are learners knowledgeable of examples of
technology?
Product: Mind-Map
Individually, learners draw or paste pictures to
create a mind map of examples of technology.

Cell
Phone

Examples of
Technology

Gas
Stove

Television

Puppetry
Plan a puppet show for the class under theme
‘Technology we use every day.’
(You may use another teacher or a parent to help
with the dialogue.)
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•Brush
Cutter

•Knives

Pens

Electric
Fan

Sensor
Lights

Clock

•SpeedBoat

•Motor
Cycle

Suggested Assessment Rubric
Scale
5- Excellent 4- Very Good 3- Good 2- Fair
5 4 3 2 1
Criteria
Drawings demonstrate
ideas related to
technology
Knowledgeable of
examples of
technology

Product: Pictorial Scrapbook
In small groups, learners use cutouts or drawings
to create a pictorial scrapbook of examples of the
technology that they use daily.
OR

Use puppets to show the class different types of
technology that are used by individuals daily.
Hello, Boys and Girls, my Name is Inspector
Gadget.
And my name is Miss HiTech.
Inspector Gadget: I’m here to inspect all your
gadgets.
Miss Hi-tech: What gadgets are you talking
about?
Inspector Gadget: I’m talking about your
phone.
Miss Hi-Tech: What about my phone?
Inspector gadget: Not only your phone but your
pens, your iPad and even your computer
Miss Hi-tech: Ok Inspector Gadget. Do you need
my camera too? What about the electric kettle on
the shelf or the microwave or the gas stove or
fan?
Inspector Gadget: Okay Miss Hitech, you can
stop now. I see your house is fully high tech,
your electrical garage gate and CCTV are up to
date…
Round Robin
After the Puppet show, use the round robin
technique to ask learners to list more examples
of technology that they use at home and at
school.
Anchor Chart
Create an anchor chart to display learners’
responses.

Product: Digital Collage
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Using word processor or graphic software, learners
create a digital pictorial book or digital collage of
examples of technology in daily life.
Assessment Criteria:
1. The book demonstrated learners
understanding of examples of technology
2. Several examples of technology were
presented
3. Books were creative and neat

Examples of Technology
Pens
Cellphone
Computers
Television
iPad
Camera
Earphone
Wrist Watch
OR
Anchor Picture Study: Show and Tell
Learners present pictures and artefacts for the
mega technology show and tell.
In the community circle, discuss that technology
is all around us.

Product: Cinematograph
Guide learners to build a cinematograph.
In groups of three, learners build a cinematograph
showing examples of technology in an individual’s Pair Share
daily life.
Use pair share technique to allow pairs of
learners to show and tell the class the name of
Pair Share
their technology.
Selected pairs present their cinematograph of
examples of technology to the class.
Assessment Criteria:
1. Demonstrated understanding of examples of
technology.

Wrist Watch
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Camera

Washing/scrubbing Board

Ear phones
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Arrow And Bow
RW 3.3
Select examples of
technology in the local
community and selected
communities related to
transportation, housing,
communication, housing,
manufacturing.

Product: Chart Completion
Examples of technology in the local community
and other communities.
In groups of three, learners complete a chart on
examples of technology in the local community
using the Think-Pair-Share technique.
Local Community- Enmore

Transport
-ation
Cars
MiniBuses

Commun Housing
i-cation
Cell
phones
Landlines Washing
Machines

Manufacturing
Combines
Harvesters

Other Community- Jawala
Transportation
MiniBuses

Communi
-cation
Radio Set

Housing

Manufacturing

Anchor: Video: Rice Mill in Guyana
https://youtu.be/HwEJt-25aFo
(See useful content for more examples of
technology in the local community)
Play video on technology used rice in the rice
mill.
Use the guided sharing circle to discuss
examples of technology in Guyana.
Suggested Questions:
1. What types of technologies are the people
using in the videos?
2. Do people in your community use these
kinds of technology?
3. What other examples of technology do
people use in your community?
4. Do you think persons in other
communities use the same types of
technology as your community for
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Aeroplane
s

Cell
phones

Pairs of learners present their charts orally to the
class.
Assessment Criteria
1. Demonstrated good knowledge of
examples of technology both in the local
community and another community.
2. Selected several appropriate examples of
technology in the local community and
another community under the appropriate
headings.
Product: Venn Diagrams
Use the information displayed on the charts to
compare examples of technology that are the same
and different in the local community and another
community.
Write sentences to describe information displayed
on your venn diagrams

Product: Pictorial Scrapbook

communicating, transportation, housing
and manufacturing?
Write learners responses on the board.
Anchor: Field Trip
Take learners on a tour of the community. If
possible, take a tour of another community. Have
learners observe and note all types of technology
used in the community.
Make arrangements for learners to visit a
manufacturing industry or communication
organisation to see the type of technology they
use daily.
Example: rice/paddy factory, sugar
factor/fisheries/ beverage factory/cabbage
factory/oil factory. Television or radio station
On the field trip encourage learners to take
pictures or make sketches of technology seen.
At the factory or organisation encourage learners
to ask questions.
Suggested Questions:
1. What is the name of this type of technology?
2. What other technology can you use to get the
job done faster?
After the field trip, learners compile a list of all
the examples of technologies seen on the trip.
Talking Chip
Use the talking chip technique to discuss
examples of technology seen in the community
visited.
Gallery Walk/Artefact Exhibition
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In pairs, learners create a labelled pictorial
scrapbook of examples of technology in the
community. Use the following as a guide:

-

Post pictures or artefacts of technologies used in
communities in Guyana. Categorise all items
under the following heading:

Housing
Communication
Transportation

Hous
ing

Transport
ation

Comm
unication

Manuacturing

Manufacturing

Assessment Criteria:
1. The book depicted learners understanding of
examples of technology in the community
2. Several examples of technology were presented
3. Books were creative and neat

Communication

OR
Product: Drawings
In groups of three, learners select two types of
technology from the local community and two
from another community and draw an image to
represent each.
Sentence Construction
Write simple sentences to say what each of the
examples is.
Assessment Criteria:
1. Drawings demonstrate learners
understanding of technology in the
community.
2. Sentences adequately described the
examples of technology that was drawn.

Transportation

Product: Exit ticket
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Individually, learners will complete the exit ticket
sheet
(This can be done orally or in writing)
321 Exit Ticket
3
Things I learned today about
technology in my community
2

Things I found interesting about
technology in another community

1

Questions I still have about
technology

Water Taxi

Cassava Mill
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Round Robin
Use the round robin technique to discuss pictures
displayed in the gallery.

RW 3.4
Reflect on the positive and
negative influence of
technology in the selected
communities.

Product: Matching Quiz
In pairs, learners complete the matching quiz.
Match the technology to the positive influence that
it could have on a community.
A. Advanced farming equipment
B. Road, air, water & space transportation
C. Smart boards, computers, I-pads, apps
D. Television, radio, internet, social media
E. Sewage system
F. Advanced medical equipment
1.
2.

3.
4.
5.

6.

Anchor: Technology Impacts; Pros and Cons at
the Speed of the Modern Era
https://youtu.be/T99Prmbwa7E
https://youtu.be/feQJndK_z6o
As a whole class activity, learners watch video
on the Pros and Cons of technology.

Suggested Questions:
1. What good things can the community
gain from the use of technology?
2. What bad things can happen in the
community when technology is used?
____ Provides easy mobility for people and
3. Do you think there are more good things
goods.
than bad things that could happen in the
____ Improves communication and allows
community when technology is used?
us to broadcast and transfer information
quickly.
____ Keeps people and home clean
Talking Chip
____ Keeps people healthy and allows for
Use the talking chip technique to have learners
better treatment of patients.
respond to the questions.
____ Allows a small group number of
people to grow a vast quantity of food in a Use responses to explain that the use of
technology can influence the community both
short period of time.
negatively and positively.
____ Improved education by allowing
people to do school work and research
easily.

Resource Person
Invite a suitably qualified person in the
community to talk to the class about negative
and positive influence of technology in the
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Rubric
Award One (1) for each correct answer.
Correct Answers
1. B
4. F
2. D
5. A
3. E
6. C

Draw a line to Match the technology to the
negative impact that it could have on the
community.
Column A
Large factories and
mills

TV & Video Games

Advanced machines
that do jobs easily and
in a short amount of
time
Social Media

Texting and driving
More people owning
electronics
Pesticides and
herbicide sprayers

Column B
Lack of attention on
the roads leads to
many accidents
causing death.
We are using up so
many natural resources
like metals
Chemicals being used
are ruining the soil
composition
The release of harmful
chemicals and gas
leading to climate
change
Cyber bullying
Too much exposure to
violence
Fewer jobs available
in the community

community. (IT Teacher or IT Technician,
Communications Officers, Engineer, or a staff
member from the telecommunications network)
Suggested Questions:
1. What types of technology do you work
with?
2. How does this technology benefit our
community?
3. Do you think this type of technology or
any other form of technology can have
negative influence on the community?
Please explain your answer.
Community Circle
Use the community circle technique for learners
to talk about the negative and positive influence
of technology in the community that was
discussed by the guest speaker.
Encourage learners to write thank you cards to
present to the guest speaker.
Jig Saw
Divide the class in four groups. Two groups will
study and become experts on the positive
influence and the other two groups will become
experts on the negative influences of technology
in the community. (Refer to Content) Mabaruma
Solar Solar farm
https://youtu.be/KLZ9h5URN50
Community Circle
In the community circle, learners share their
learned parts with the rest of the class.
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used to kill insects and
weeds.
Award one (1) mark for each correct answer
Product: Plus Minus Interesting (PMI)
Learners use information from a Think-Pair-Share
activity to write the positive and negative
influence of technology in the community for
example the community of Rosignol. (Refer to
content for a list of communities in Guyana)
Pairs take turns to present their charts to the class
orally

Plus
Enhances the
level of
education,
through easy
access to
research

Minus
Cyber
bullying

Allows
independence
and
empowermen
t the of
community

Too much
exposure to
violence
which can
lead to
increased
violence in
the
community

Anchor Chart
Create anchor chart on the chalkboard with
learners’ responses.
Positive Influence

Negative
Influence
Use of technology
can lead to loss of
jobs for many.

Advanced
machines do jobs
easily and in a
short amount of
time.
https://youtu.be/lsbDsx1YCXE

Interesting
Cyber
bullying can
lead to
increased
number of
suicides in
the
community
Fewer jobs
available in
the
community

Assessment Criteria:
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1. Demonstrates understanding of the
concepts positive and negative influence of
technology in the community.
2. Provides several examples of negative and
positive influences of technology in the
community.
3. Attention is paid to grammar, spelling and
pronunciation.

Product: Poster/Montage
In pairs, learners create a poster or montage to
depict positive and negative impact of technology
of specific communities in Guyana. (Refer to
useful content for examples of communities in
Guyana.)
Rubric for Poster/Montage
Rating: 5-Excellent 4- Very Good 3-Good 2-Fair
1

2
3
4

Poster/Montage shows understanding of
the concepts positive and negative
influence of technology in the community.
Several examples of negative and positive
influences are shown.
The poster/montage shows elements of
creativity
The poster/montage shows input from all
group members

Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
RW 3.1 Define Technology
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Sometimes abbreviated as tech, technology is knowledge or a set of tools that helps make things easier or resolve problems. For example,
the pen is one of the first technologies that made it easier for humans write and remember their thoughts. That technology was later
improved upon with the development of the printing press. This device made it easier to mass-produce the written word, allowing
everyone to share his or her information with others. Later, typewriters were created, which made it easier and faster for people to create
their own documents by typing instead of writing. Finally, the computer was created, which over time has greatly improved on all
previous technologies in the context of writing and the sharing of information.
What is technology?
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwjnjIfQg7_jAhWpxVkK
HZZcBRcQFjAAegQIAxAB&url=http%3A%2F%2Fwww.computerhope.com%2Fjargon%2Ft%2Ftechnolo.htm&usg=AOvVaw2h6
kSfKngwN5qXwXBqVFb_
RW 3.2- Examples of Technology in Individual’s Life
We all use technology in our daily lives to meet our needs and wants. Anything that could be used to make life easier is our
technology.
Wrist Watch
Mp3 Player
Television
Pens
Cellphones
Tablet
iPad
Paper
Computers
DVD Player
Knives
Lighter
Flash light

RW 3.3 Technology in the community
Communication
Radio Set
Telephones
Cellphone
Internet
Television
Email

Manufacturing
Cane harvesters
Combines
Pesticide Sprayers
Tractors
Excavators
Welding Torch
Cassava Mill
Sifter Baskets

Transportation
Taxi
Water taxi
Air Plane
Ferry
Cars
Mini Bus

Housing
Washing Machine
Stoves
Microwave
Blender
Air Conditioner (AC)
Flush Toilets
Solar Panel
Automated Garage Door
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RW 3.3
Gold Mining in Guyana
https://youtu.be/EPdrfFxv9ZU
Making Cassareep in Guyana
https://youtu.be/PKPW5yT3FaQ
This video shows the different kinds of technology that are used to make Cassareep in Guyana. The sifter baskets, fire side or
firewood stoves, and the sieves are all technology used by persons in the hinterland communities of Guyana to make cassareep and
cassava bread.

Matapee

Sifter Basket

Matapee: Used to Squeeze Cassava

RW 3.3 Pictures for Gallery Walk
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RW 3.4 Positive and Negative Influence of Technology
Mabaruma Solar Solar farm will benefit the community positively as it will provide electricity.
https://youtu.be/KLZ9h5URN50
Cellphones and Driving
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwifpr3VjL_jAhWJtlkKHb
b2B_YQFjACegQICBAB&url=http%3A%2F%2Fguyanachronicle.com%2F2010%2F01%2F26%2Fcell-phones-anddriving&usg=AOvVaw0v0ByRMxheY5P9u-nUCVPc

Positive influence of technology in society
First, the evolution of technology is beneficial to humans for several reasons. At the medical level, technology can help treat more sick
people and consequently save many lives and combat very harmful viruses and bacteria.
•
•

The invention of the computer was a very important point. Communication is thus enhanced, and companies can
communicate more easily with foreign countries. Research is also simplified.
For companies, progress is saving in time and therefore in money. Exchanges are faster especially with the internet. Sales
and purchases are now facilitated and possible worldwide. This access allows businesses to buy raw materials with discounts
or at reduced prices. Similarly, global tourism has grown.

192

Negative Influence of technology in society
Extreme dependability
With each passing day, we are becoming more and more dependent on technology for almost every task without even realising it. A
common example of this dependability is using a cab service. Another example is using GPS to know the directions of any desired
location. A lot of people today do not bother learning or memorising directions because they depend on Google Maps for it. In a lot of
ways, that is not a good path we are going down!
Expensive
Although technology is already a part of many people’s lives, there are still some people out there who cannot afford some
technologies. Many technologies that are being used by the organisations are expensive. As a result, one of technology’s biggest cons
is that it can only be used by those who can afford it.
Shortage of jobs
With technology, the efficiency of a task has increased tenfold which is the reason that the technology might be able to replace
humans soon. An increase in technology is going to ensure that tasks that humans could do earlier can now be achieved by machines
and technology; thus, creating a shortage of jobs.
Nowadays even organisations prefer technology that is capable of doing tasks more efficiently than humans. Thus, with the rise of
technology, humans can be replaced by algorithms and robots.
Malfunctions
The biggest disadvantage of technology is that all are machine driven. And a minor lapse in the functioning can create a situation that
cannot be controlled. So, a minor malfunction may cause a complete failure which can cost a human life as well.

193

R.W 3.4 - List of Communities in Guyana
•
•
•
•
•
•
•
•
•
•
•

Annai
Annandale
Aishalton
Blairmont
Bush Lot
Buxton
Black Bush
Charity
Windsor
Forest
Uitvlugt
Vigilance

•
•
•
•
•
•
•
•
•
•
•

Kamarang
Kwakwani
La Grange
Leonora
Le Ressouvenir
Lusignan
Mabaruma
Mahaica
Mahdia
Matthew's
Ridge
Moruca

•
•
•
•
•
•
•
•
•
•

Ogle
Orealla
Orinduik
Parika
Port Mourant
Rockstone
Rose Hall
St. Cuthbert's
Mission
Stewartville
Suddie

Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
https://youtu.be/aeFr-BqEaBM
ACMA. (2013). Communications Report 2012-13. Canberra.
Technology The Today’s World Pros and Cons of Technology
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=15&cad=rja&uact=8&ved=2ahUKEwih6oSF4LrjAhWkr1kK
HaQTCcIQFjAOegQIBhAB&url=https%3A%2F%2Fwww.tech-worm.com%2Ftechnology-the-todays-world-pros-and-cons-oftechnology%2F&usg=AOvVaw1cPl_bNo3gH0bzIBrPP-Hh
INTEGRATION
Language Arts-Speaking and Listening-oral presentations,
Reading and Viewing -reading of stories, Viewing of videos and pictures , Writing of Sentences, Composing Poems
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Math-Using Venn Diagram to compare and contrast, Counting
Creative Arts-Poster/Montage Cartoons, Drawings
IT-Graphic Organizers, Pictorial Scrapbook, Digital Collage, Charts
TVET-Cinematograph
Science-Forces and Interactions
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STRAND: Power and Authority
Essential Learning Outcome: To investigate the processes and structures of power and authority, and the implications for
individuals, communities, and nations.
Grade 3 Level Expectation: 1. Compare how decisions are made in the local community and communities studied.
Overarching Question: What are some similarities and differences between how decisions are made in your community as opposed
to other communities?
Specific Curriculum
Outcomes
PA 1.1
Define leadership.

Inclusive Assessment Strategies

Inclusive Learning Strategies

Please note that teachers should consider using
observations, checklists and rubrics to track
students’ progress in meeting this outcome.

Anchor: Picture Study (refer to
resources)
Learners observe picture depicting an image
that shows someone or something leading
others or other images of leadership in
action.

Product:
Drawing (Group Presentation)
In groups of three, draw an image that demonstrates
leadership and write a sentence to describe your
drawing.
Present your work to the class.
Product:
Word search (Group work)
(See Resources for word search)
From a given word search, learners will identify words
that are associated with the definition of leadership.
Use these words from the word search to say what
leadership involves.
Example:
Find the following words in the word search. Draw a
line through or circle the letters to highlight the word.
Willingly

Round Robin
Learners talk about their observations of
what the picture depicts.
Suggested Questions:
1. What does the picture show?
2. What are the positions of the things in
the picture?
3. Why do you think one is at the front in
the picture? Explain.
Teacher explains the concept of leadership
using the picture and responses given by
learners.
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done
leadership
together
people
ability
things
motivate
work
Product:
Sentence Construction
In groups of three learners
- use the words from the word search to
construct a sentence to say what they
understand by the term leadership.
- identify an example of an individual who fits
the criteria in the definition.
(This can be done written or orally depending on the
ability of learners)
Assessment Criteria:
1. Drawing demonstrates understanding of the
concept leadership
2. Sentences add details to pictures/ drawings of
leadership
3. Learners identified words associated with
leadership
4. Constructed a sentence using vocabulary
associated with leadership
5. Sentence demonstrates learners’ understanding
of leadership.
6. Identified persons who have the traits or
characteristics of leaders

Think-Pair-Share
Based on the picture and discussion,
learners say what they think is leadership.
Writes responses on chart. Learners identify
what is common to all the responses. Use
responses to formulate a plausible definition
of leadership.
Value Line - (Identifying criteria in
definition for leadership)
Learners get into a spacious area. Read
information from strips of paper.
Examples:
1. Ron is a member of the football team. He
encourages his team mates to come out to
practice every afternoon.
2. Rose is very disruptive in class, and her
classmates often complain about her
behaviour.
(Teacher comes up with a number of his/her
own descriptions of good leaders and bad
leaders for the value line so that it is not just
limited to these two.)
Learners listen to each statement. If they
agree with it, they stand on the left. If they
disagree, they stand on the right. If they are
undecided, they stand in the middle.
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PA 1.2
Select examples of formal and
informal leadership.

Product: T-Chart
In groups of three, complete the T-Chart by giving
examples of formal leadership and informal leadership
in the school and the community.

Formal
Leadership
e.g. Head teacher

Informal
Leadership
A learner who is
very helpful among
peers

Assessment Criteria:
1. Do the examples clearly highlight formal
leadership and informal leadership in the
school and in the community?
2. Were the examples placed under the correct
heading?
3. Can learners justify the placement of the
information under the respective headings?
4. Did all group members participate in the
completion of task?

They give reasons for their position on the
value line. For example, Ron is a leader
because he motivates his colleagues to come
out and train.
Anchor-Story Telling
Teacher arranges learners in a large group
and reads two stories for them. Stories are
read twice. ( Teacher should decide if
learners will read the stories as a whole
class activity)
Story 1
Vishal lives in the village of Buxton. He is a
very good football player and has been
selected as the captain of his Football team.
His team likes him very much as he is very
kind and patient. Ever since he became
captain, his team members are motivated to
train very hard, and as a result, they have
won every match that they played.
Story 2
Sharissa is a Grade 3 pupil of Better Hope
Primary School. She likes to sing and has a
lovely voice. Every time she goes out for
break, she sits under the mango tree and
sings. Most of the children from Grade 3 sit
with Sharissa, and they sing sweetly. They
have learnt to sing many songs from her and
are now part of the school’s choir. Everyone
enjoys listening to their beautifully blended
voices.
(Teacher can use other stories to
demonstrate formal and informal leaders.)
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Product:
Drawing
Draw an image to show an example of formal
leadership and an example of informal leadership.
In two sentences, whether oral or written, say what
each picture represents.
Suggested Rubric:
Scale
5- Excellent 4- Very Good 3- Good 2- Fair
Rating Scale
Pictures (drawings &
selected images)
symbolise formal and
informal leadership
Sentences explain
pictures/drawings
Examples and traits of
Formal and Informal
leadership were clear

5 4

3 2

Strategic Questioning
Story 1
Suggested Questions:
1. Who is the captain for the football
team?
2. Why was he chosen as the captain?
3. How has his team performed since
he became captain?
4. How do you think his team members
feel about him? Explain.
Story 2
Suggested Questions:
1. Who leads the singing in the Grade 4
class of Better Hope Primary?
2. How did she become the lead
singer?
3. How have the other classmates
benefitted from her singing?
4. How do you think the other children
feel about Sharissa? Explain
Guide learners to come up with the
difference in how the two persons became
leaders. For example, Vishal was selected to
be leader while children followed Sharissa
because she was very good at singing.
(Teacher introduces the concept of formal
leadership and informal leadership using the
examples)
Image Analysis (Refer to content for
pictures)
Display pictures and have learners observe.
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Think-Pair-Share
Use Think-Pair-Share strategy to discuss the
pictures.
Suggested Questions:
1. Which image represents formal
leadership? Give reasons for your
answer.
2. Which represents informal
leadership? Give reasons for your
answer.
3. Give examples of formal leadership
within the school and formal
leadership in the community.
4. Give examples of informal leadership
in the school and informal leadership
in the community.
Teacher completes chart as learners give
responses and place chart as learning aid in
the Social Studies corner
.
School
Formal
Leadership

Informal
Leadership

Teachers
Prefect

helpful child
talented learner

Community
Formal
Leadership

Informal
Leadership
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Priest
businessman
Village leader
kind individual
Role Play
In groups of four, learners select an example
of either formal leadership or informal
leadership and role play to demonstrate
examples of formal leadership or informal
leadership.
Community Circle
Suggested Questions:
1. What have you observed from the
role play?
2. Who played the role of the leaders?
3. What type of leadership was
demonstrated in the role play?
PA 1.3
Identify characteristics and
qualities of effective leaders
from the local community and
other selected communities.

Observation:
Oral Presentation (Group)
In groups of three, identify any three characteristics
you would like to see in a leader from your local
community and a leader in any other community.
Explain why the qualities you have selected are
important.
Present your points to the class.
Assessment Criteria:
1. Did learners identify three qualities?
2. Were they able to explain why the qualities
identified are important?
3. Was there participation of all group members?

Product:

Anchor: Article
Read aloud an article about a leader in their
local community.
Example:
Story 1
Clifton Pereira is the Toshao of Kato. He is
very kind and helpful to the villagers. He
listens to them and tries his best to help
them solve their problems. When persons
are sick, he shows compassion and takes
them to the hospital or helps them in
whatever way he can. He tells the villagers
what he expects of them and they work
together very well. The people trust him as
he is a very honest man. People can
approach him at any time and he makes time
for them. At the last elections, the people
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Leadership Book (Individual)
Compile a book of leadership qualities. This can also
be created electronically.
- Draw an image of a person on the first page
and the body parts will be labelled using
qualities of an effective leader.
- On the second page of the book must be listed
in sequence; the first three top qualities that a
leader whom you admire in your community
possesses being ranked starting with the first
most important.
- Next, learners identify any other three qualities
a leader should have that are important to them
as individuals and rank them in order of
importance.
- In a sentence, under each quality, learners
explain why each quality is important and why
it matters to others.
Learners can add other qualities to the list, but only six
are compulsory.
(This explanation can be done in a written sentence or
orally for the weaker learners when learners present
the book.)
Suggested Rubric:
Scale
5- Excellent 4- Very Good 3- Good 2- Fair
Rating Scale
5
Drawing is labelled using
qualities of a leader
Second page has the top 3
qualities as agreed on by the class
justified with reasons why these
are good qualities.

4

3

2

came out in their numbers to vote for him to
become Toshao again as they like him very
much.
Story 2
It is the month of July. It is now time for
graduation at the Leonora Primary School.
The Headteacher asks the teachers to
prepare the auditorium for the exercise. The
teachers are confused as they were not sure
how to fix the decorations. Rondell, the
youngest teacher, had an idea. He saw his
mom decorated the house before for a
wedding. He was sure they can decorate the
auditorium beautifully for the event. He
shared his idea with the rest of the teachers,
and they all became excited. They got the
balloons, ribbons and curtains and got down
to work. When they were finished, the head
teacher was impressed. She asked whose
idea it was. They all praised Rondell for his
brilliant idea. Everyone was happy.
Timed-Pair-Share
Suggested Questions :
1. Who is the leader in the article?
2. What do the villagers like about him?
3. Why did they vote for him to be the
Toshao for the second time?
4. What are some things you like about
this leader?
Make a list of the things they like about the
leader on a chart.
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Other three qualities are clearly
listed
Sentences help to explain why
each quality is important.
Learners added more than six
qualities of leaders.
Product:
Paper and Pencil (Individual)
• Name a leader from your community and write
in a short paragraph the qualities you admire
about this leader.
• Name a leader that you read about from
another community and write in a short
paragraph, the name of the community, the
name of the leader and the qualities you
admire about this leader.
Suggested Rubric:
Scale
5- Excellent 4- Very Good 3- Good 2- Fair
5 4 3 2
Learner identified the
community
Identified the leader
by name
Identified qualities
they like about the
leader and reasons
why these qualities are
important/matter

Draw an umbrella to cover the things listed,
then name the umbrella “Qualities.”
Explain that the things they identified are
known as qualities of a leader.
Community Circle
From the list of qualities, have learners vote
on the list of qualities to identify the most
important quality, the second most
important quality, then the third most
important quality.

Read Pair Share
Provide short articles of leaders from other
communities and have children read same
and say what they like about the leaders.
Share the name of the leader and two
qualities they like about the leaders with a
peer.
Gossip-Gossip
Learners stand in pairs and tell their partner
the name of the leader and what the peer
said he/she likes about the leader that he/she
read about. They listen to what their peer
says then go on to another peer and repeat
what was said.
Round Table Discussion
Learners identify a leader from his/her
community that has a similar quality to that
of a leader of the community that he/she
read about. State the quality.
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PA 1.4
Demonstrate an understanding
of the various ways decisions
are made in the local
community (for example,
government, schools, religious
institutions).

Product: Portfolio
Individually, make a portfolio to show how decisions
are made in the following organisations within the
community:
- Religious
- Education
- Government
- Sporting
Use drawings/pictures to illustrate where necessary
along with simple sentences to explain. These
illustrations can also be created electronically.
Paper and pencil (Individual)
Identify one organisation to which you belong and
explain in a few sentences about how decisions are
made in the organisation.
Assessment Rubric
Scale
5- Excellent 4- Very Good 3- Good 2- Fair

Criteria

Clearly shows how
decisions are made and
includes a variety of images
to show the different ways
decisions are made
Sentences help to explain
pictures/drawings
Pictures/drawings are
clearly labelled

Rating
Scale
5 4 3 2

Anchor-Image Analysis
Displays pictures and have learners
carefully observe. (See pictures in
Resources)
Community Circle
Oral review of decision-making covered in
Grade Two. Find some pictures of students
being coached by a coach.
Suggested Questions:
1. What did you learn from the picture
about decision making?
2. What are common in the pictures?
3. What are the differences in the
pictures?
4. What way of making decision does
each picture represent?
5. Why do various organisations make
decisions differently?
6. Why are some decisions made the
same way?
7. Do you think decisions could be
made differently by these
organisations and why?
Role Play
In groups of four, learners identify an
organisation in the community and say how
decisions are made in the organisation/
institution.
Give the name of the organisation/
institution, then role play to show how
decisions are made. For example, children
role play a scenario of a PTA meeting.
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There is a decision to be taken. Parents are
allowed to participate in making decision.
Parents give their views and agree and
disagree on the view, then the decision is
taken to a vote.

Identified two organisations
to which they belong
Explanation of how
decisions are made in each
organisation is clear

Discussion-Round Robin
Learners talk about the role play. They
identify
- The way in which the decision was
made.
- The individuals involved in the
decision-making process in the
organisation/institution.
PA 1.5
Investigate the ways decisions
are made in a selected
community in Guyana (and
not the local community).

Product: Chart Completion
In groups of three, learners complete a chart by giving
the name of a community or an organisation within
that community studied and how decisions are made.
(Learners refer to information from questionnaire and
Newspaper article.)

Community Organizations
within the
community
e.g.
Buxton
Parent Teachers’
Association

How
decisions are
made
By the PTA
body and the
parents

Anchor- Newspaper Article
Read Pair Share
Read newspaper clippings or use the
internet to study how decisions are made in
a particular community.
Suggested Questions:
1. What is the name of the community
studied?
2. What is the name of the
organisation/institution?
3. How are decisions made within the
organisation?
4. Who is the leader and has this person
influenced the way the decisions are
made?
5. Do you think that the decision could
have been made differently? Why or
why not?
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Product: Letter Writing or Emails (for those with
Teacher makes note on a flip chart for each
technology)
community. Explains that not all decisions
Learners write a letter to a child from another
are made in the same way. Different
community highlighting how decisions are made in
communities/ organizations make decisions
organisations in his/her community. Ask the child to
differently.
reply to his or her letter saying how decisions are
made in organisations in the child’s community so that Questionnaires
there can be an exchange of information.
Have learners prepare questionnaires and
send out to different communities seeking
Assessment Rubric
information on how decisions are made by
institutions within the community. For
Scale
Strongly Agree Disagree
example, Government, school, Religious.
agree
Learner
Questionnaire Analysis
identified
In groups of four, learners select a
his/her
completed questionnaire and study the
community
information contained in same.
Identified the
-Identify how decisions are made within
organisations
organizations in the community studied.
in the
community
Paired Heads Together
Identified and
Have learners remain in the groups of four,
stated how
after considering information from
decisions are
questionnaire.
made
Learners put heads together in pairs; teacher
Clearly stated
asks one partner from the pair to say what
what is
he/she learnt from the questionnaire studied.
expected in
Teacher then calls on the second partner.
the reply letter
The procedure is repeated for all the groups.
Teacher writes name of community studied
along with the institutions within the
community and state how decisions are
made.
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Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
P.A 1.1- Definition of Leadership
Leadership is the ability to motivate people to work together to get things done so as to develop an organisation.
A leader is someone whom other people are willing to follow. A leader is someone who can inspire you or motivate you to meet a
goal.

PA 1.2- Formal Leadership
Formal leadership is where a person is officially designated as the leader of a group. Examples of this kind of leadership are CEO of a
company, a teacher at a school, the captain of a sporting team, and the head of a department. It is the formal leader’s job to organise
the available resources, work out the logistics and motivate the members of the team to carry out their tasks to the best of their
abilities.

P.A 1.2- Informal Leadership
An informal leader is a person who is not officially appointed as the head of a group. However, the other members look to him for
motivation and inspiration. Though the CEO is the formal leader of a company, the employees may look up to a colleague who, they
believe, shares their goals and visions and has some knowledge or experience that will help them realise their goals. Although these
leaders are not in a formal position of leadership, they are recognised as leaders by their peers.

P. A 1.3- Some Qualities of an Effective Leader.
Leads By Example
As a leader, the best way to gain the respect of others is to set the right examples. Demonstrate the behaviour that you want people to
follow. A leader who demands a lot from his team must also be willing to live up to those standards.
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Demonstrate Integrity
A leader with integrity draws on his/her values to guide decisions, behaviour, and dealings with others. He/She has clear convictions
about what is right and wrong and does what is right. A person with integrity keeps his/her promises, and communicates openly and
honestly with others.
Communicate Effectively
A good leader shares important information, asks intelligent questions, look for ideas and input from others, and helps others to
understand.
Recognise Success
A good leader recognises the success of others and finds ways to celebrate the achievement of others. For example, by giving them a
gift or saying a simple, “well done.” This action will motivate them to work even harder.
Empower Others
A good leader knows that he cannot get the work done on his own; as such, he gives persons authority to decide how to get the work
done. This strategy helps them to feel that their contribution is important for the growth of the organisation.
Motivate and Inspire
A good leader spends time with the people they lead to determine their strengths, needs, and priorities as well as helping to make them
feel valuable. This strategy will motivate them to work even harder.
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Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
https://study.com/academy/lesson/leadership-lesson-for-kids-definition-styles.html
careertrend.com/info-8078116-difference-between-informal-formal-leadership.html

or
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Word search (PA 1.1 IAS)
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Formal Leadership (PA 1.2)

Informal Leadership (PA 1.2)
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Different approaches to decision making (PA 1.4 ILS)

Methods of decision making
There are four main ways of making decisions
Command- Command is when decisions are made with no involvement. The leader makes the decision all by himself or herself.
Consult- This method of decision involves meeting with people and seeking their opinion or input before a decision is made.
Vote- before making decisions, options are discussed as a team or group, then the decision is taken to a vote. A decision is then made
based on the majority.
Consensus- Everyone is allowed to give their views and discuss until all agree to a common decision.
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INTEGRATION
HFLE- Self and Interpersonal Relationships
Language Arts - Word Recognition, Sentence Construction, Comparison and Contrast, Picture Study
Math- Venn Diagrams, ordering
Science- Interdependent Relationships,
IT- Drawing, designing Graphic Organizers
TVET- Digital Leadership Booklet and Portfolio
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STRAND: Power and Authority
Essential Learning Outcome: To investigate the processes and structures of power and authority, and the implications for
individuals, communities, and nations.
Grade 3 Level Expectation: 2. Demonstrate awareness that divergent viewpoints may lead to conflict as part of group interactions,
and assess various means of conflict resolution.
Overarching Question: What are some differences among views of people that may cause conflict? How may conflict among
people be solved/resolved?
Specific Curriculum Outcomes
PA 2.1
Select examples of conflicts that
occur at the family and school, and
how conflicts can be resolved.

Inclusive Assessment Strategies
Product: Paper and Pencil
(Individual)
Give two examples of conflicts that
occur in the family and two conflicts
that occur at school. Learner provides
possible solutions to the conflicts
identified.
This assessment can be completed
orally, in writing or by drawings.

Problem/
conflict
1.
2.

Family
Possible
Solution

Inclusive Learning Strategies
Anchor : Story
Goldilocks and the three bears (See link in
resources)
Teacher reads story aloud for the class.
Suggested Questions:
1. Who are the characters in the story?
2. What is the problem in the story?
3. How was it solved?
4. If you were in the story, how would you
have dealt with the problem/conflict?
5. Why is it important to solve problems?
Puppetry
Learners will be given a scenario which they will
study in groups of three then put on a puppet show
to demonstrate the conflict in the scenario and
how it can be resolved peacefully.
Problem Solving scenarios (Samples)
At school
1. The teacher is giving directions, but your
friend keeps talking, so you are unable to
hear the directions. What will you do?
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Problem/
conflict
1.
2.

School
Possible
Solution

Case Study (Group)
Given various scenarios of conflicts in
the home and at school, learners
identify ways in which each can be
resolved and present information to the
class. (Refer to resources for
examples of scenario)
1. Have pupils read scenarios and
state whether it’s a conflict at
school or a conflict at home.
2. Present to the class how they
would go about solving the
conflict.

Assessment Criteria:
1. Did the learner provide two
examples of conflict at home
and two examples of conflicts at
school?
2. Are the examples appropriate?
3. Possible solution for each
conflict was stated
4. Demonstrated their problemsolving skills through the
solutions provided

2. There is a child in your class who always
pushes you when he walks by and calls
you names. He knocks your belongings out
of your hands and makes you feel sad. You
don't think you can take it anymore. What
will you do?
At home
1. You are playing with your friend, and she
decides to pick your neighbour's flowers.
She gives you a handful of the pretty
flowers and right then your neighbour
opens the door. She asks you why you
picked her flowers. What will you do?
2. You borrowed your sister's bat and ball
without asking. As you were playing, the
bat broke. What will you do?
3. Your parents asked you to take the garbage
out. You did not take it out, and the dog
came into the house and made a mess with
the garbage. What will you do?
Suggested Questions:
1. Is the scenario about home or school?
2. What was the conflict in the scenario?
3. How was it resolved?
4. In what other way would you have
resolved the same conflict?
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PA 2.2
Identify various perspectives of a
contentious school issue and
approaches used to resolve the
conflict.

Observation: Presentation
In groups of three, learners identify a
school issue which causes contention.
Have learners identify
1. The conflict
2. The cause/s of the conflict.
3. The approaches used to resolve
the conflict

Individual Accountability Role
Cards.
Learners will be presented with a list of
scenarios of conflicts which they are to
solve. Within the group will be (Refer
to resources for samples)
• the victim
• the offender
• the peacemaker
• a group of persons.
1. The victim will state the
problem with evidence that the
problem exists.
2. The offender will defend his/
her reasons for creating the
problem.
3. The victim will lead his/ her
own defence as well.
4. The group of persons will
decide who has made a stronger
argument.
5. The peacemaker will decide
who was right and have them
come up with a peaceful
resolution.

Anchor - Skit
Learners perform a skit on a conflict that is
common in schools. For example, a child bullying
the children in the class for a book and does not
want to share with the child sitting next to him.
The child tries to look into the book, but he moves
the book away from him/her.
Learners observe then have a discussion on the
skit
Community Circle
Suggested Questions:
1. What did the skit demonstrate?
2. Where did the issue take place?
3. What do you think caused the conflict?
4. What approach was used to resolve the
conflict?
5. What could have been done differently to
resolve the conflict?
Think-Pair-Share
Have learners identify a contentious school issue
Suggested questions:
1. Who were the persons involved?
2. What was the cause of the conflict?
3. What approaches were used to make the
situation better?
4. Who made the situation better?
Popsicle Stick
Given a list of scenarios, teacher displays each
scenario on a chart and have learners read same
together as a class.
Using the popsicle stick method, learners talk
about each scenario.
For example, Scenario 4
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Assessment Criteria:
1. Demonstrated conflict
identification skills.
2. Various perspectives on the
conflict were evident
3. Several ways were identified to
resolve the same issues.
4. There was a peaceful resolution
to the conflict.
PA 2.3
Investigate a contentious local
community issue and identify
various perspectives on the issue
along with approaches used to
resolve the conflict. (Either the local
community or a selected community
in Guyana.)

Observation: Oral Presentation
In groups of three, select an issue from
those provided from the interview.
- Identify various perspectives
on the conflict based on the
interview.
- Explain the approaches used to
resolve the conflict.
- Do you think the way the
conflict was resolved was
effective?
- Give an approach that you
would use the solve the conflict.

Product: Portfolio
Create a portfolio using the following:
1. Identify a contentious issue in
your community.
2. State what has caused the
contention.
3. Explain how the conflict was
resolved using a short
paragraph.

Suggested Questions:
1. What is the name of the school in the
scenario?
2. What is the problem at the school?
3. What are the perspectives of the conflict?
4. How do the villagers feel about the
problem?
5. How is the problem being resolved?

The outcome is asking students to identify
different sides of a local (or selected)
community issue and ways to resolve the
conflict.
Anchor: Story
Teacher reads aloud story for the class.
There is a village in the interior of Guyana where
all the villagers do farming for their livelihood.
There is one villager who rears cattle and he was
given a patch of land in the farming area to rear
his cattle. As a result, all the villagers had to travel
further to do farming. This angered the villagers
who think that they are being treated unfairly.
They had a meeting and told the rancher about
their plight, but he was least interested. The
villagers decided to leave the gate open so the
cows could wander off and be eaten by tigers.
However, when they left the gate open, the cows
did wander off, but entered their farm and
damaged their crops. They became angry and
decided that they would have the farmer pay for
the damages. The farmer informed them that he
was not responsible for the damages since he
made a fence to secure his cows and to ensure that
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4. Do you think the way the
conflict was resolved was
effective? Explain.
5. Identify other ways of resolving
the same issue.

their farms were safe. The villagers felt unsatisfied
and decided to meet with the village leaders to
solve their problem.

Round Robin
Suggested Questions:
Assessment Criteria:
1. What is the story about?
1. Demonstrated conflict
2. What is the problem/conflict in the story?
identification skills.
3. What are the various perspectives of the
2. Perspectives to the conflict were
conflict?
evident.
4. What idea for resolving the problem did
3. Several ways were identified to
the villagers come up with? Did it work?
resolve the same issue.
Why or why not?
4. There was a peaceful resolution
5. What was the second idea that the villagers
to the conflict.
came up with?
6. What do you think can be done to solve the
problem? Explain.

Interview (See Resources)
Guide learners to prepare a letter and an interview
sheet to the community leader and the leader of
another community asking them to complete an
interview sheet about an issue in the community
that causes contention.
Community Circle
Use the interview sheet to review information
collected.
Suggested Questions:
1. What are the issues or conflict in your
local community or the community
studied?
2. What caused the conflict?
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3. What approaches were used to resolve the
conflict?
4. Do you see the approach to resolving the
conflict as effective? Why or why not?
News Article
Miners win ruling over indigenous groups in
Guyana.
(https://news.mongabay.com/2013/01/miners-winruling-over-indigenous-groups-in-guyana)
Community Circle
Teacher prepares a summary and presents a
synopsis of the article to the class.
Suggested Questions:
1. What are the issues or conflict in the
community studied?
2. What are the various perspectives of
the conflict?
3. What approaches were used to resolve
the conflict?
4. What do you think of the course of
action used to resolve the conflict?
Explain.
PA 2.4
Reflect on the resolution of the
conflict and its effect on the various
stakeholders in the community.

Product: T-Chart
Individually, Complete a T-Chart with
the effects of having a conflict and the
effects of resolving a conflict. Use the
chart from the discussion

Anchor: Dialogue
Characters:
Mr. Manipulator (Miner), Mr. Toshi (Toshao), Mr.
Brainer (businessman), Mr. Environo
(Environmentalist), Mr. Farmisco (Farmer) ,
Ms. Villaca (Villager)
There is a piece of village land in the interior of
Guyana. The villagers want to save it for their
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Effects of
conflict

Effects of
resolution

e.g. people are
unhappy
People s not
want to
cooperate

People are happy
People work
together

Product: Creating Cartoon
In groups of three, learners use cartoon
to show the effects of conflicts in a
community as well as the effects of
conflict resolution.
Assessment Criteria:
1. Identified the effects of not
resolving conflicts
2. Demonstrated the
importance of conflict
resolution

children as that is the only hope of being able to
make money. The land is rich in minerals such as
gold and diamond. A miner from out of the
community wants to work the land and tries to
influence the villagers that allowing him to work
the land would bring lots of benefits to the
community. He asks the Toshao to call a meeting
and brings along a business representative and an
environmentalist. The meeting is to help influence
the villagers to allow the miner to work the land.
Each character will come up with an argument.
Drama
Have learners work in group to take on the role of
each of the characters in the dialogue and decide
what will be said to influence the villagers. The
villagers, on the other hand, will decide what
argument to put forward in objection to not
allowing the miner to extract the resources. (For
example of dialogue see useful content)

Community Circle
Suggested Questions:
1. What does the dialogue depict?
2. What is the conflict in the dialogue?
3. What are the various perspectives of the
conflict?
4. How did the individuals react to the
conflict?
5. How was the conflict resolved?
6. How will the people in the community
benefit from having the conflict resolved?
Round Robin
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Suggested Questions:
1. What happens when there is conflict in a
community?
2. What happens when conflicts are resolved?
3. Why it is important to resolve conflict?
4. Have you ever been part of a conflict?
5. How did you feel being part of the
conflict?
6. How did you feel when it was resolved?
Write the responses on a chart.
Video
Conflict Between The St Roses and St Agnes
Primary
https://www.youtube.com/watch?v=dMouZyfZ3Bw
Think-Pair-Share
Have learners work in pairs to talk about the video
then share their thoughts with the rest of the class.
Suggested Questions:
1. What caused the conflict between the two
schools?
2. What are the perspectives of the conflict?
3. What effects did the conflict have on St
Agnes Primary?
4. What was done to resolve the conflict?
5. What will be the effects of resolving the
conflict?
PA 2.5
Examine laws and rules that exist in
a selected Guyanese community and
make inferences as to why the rules
and laws exist.

Product: Paper and Pencil (Pair)
Identify a community and list two rules
and two laws that exist in the
community.
Community Name:

Anchor: One Minute Reflection
Have learners close their eyes and reflect as
teacher presents the following information.
Just imagine what life would be like without any
rules. What if everyone was allowed to take
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Rules
1.
2.
Why do you think the community has
these rules?

Laws:
1.
2.
Why do you think the community has
these laws?
Product: Rule Book (Individual)
Have learners
- Create a book with the list of
rules applicable to the
community studied.
- Three laws applicable to the
community studied.
- Write a short paragraph on why
rules are important.
Assessment Criteria:
1. Can learners list rules and laws
existent in their community and
another community as highlighted
by resource person?
2. Are learners able to explain why
rules and laws are necessary?

anything they wanted, including your things?
What if people were allowed to drive their cars on
sidewalks, where you ride your bike or walk? If
there are no rules to follow, what would life be
like?
Community Circle
Suggested Questions:
1. What did you picture as you reflect?
2. What would life be like without rules?
3. Why are rules and laws necessary?
4. What are some rules that you are required
to obey?
5. How do you feel having to obey rules?
Teacher uses learners’ responses to explains what
are rules and laws
Resource Person
Learners equip themselves for the session with
pencils and note pads to take short notes.
Have a Police Officer, Rural Constable or Village
Leader visit the school to enlighten children about
rules and laws in the community. At the end of the
visit, learners present the visitor with a thank you
letter/card.
Suggested questions for learners to ask:
1. What is the difference between a rule and a
law?
2. What are some rules in the community?
3. What are some laws in the community?
4. How do rules and laws help the
community?
5. What are the consequences for
disobedience to rules and laws?
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Role Play
Have learners observe two scenes in the form of a
role play.
Scenario 1
Role play a situation showing disregard for rules
and laws.
For example, three children are playing in the
yard. They saw a boy breaking into someone’s
house. They went to see what was going on. He
invited them to take some things that he stole and
they all did. They hid the stuff in their bags and
went home.
Scenario 2
Role play a situation showing regards for rules and
laws.
For example, three children are playing in the
school yard. They found a bag with lots of money.
One of the friends told the others that they should
divide the money among themselves. The other
two disagreed. They thought that they should take
the money to the teacher so that she can locate the
owner of the money.

Talking chip
Suggested Questions:
1. What are the similarities or differences
between the two scenes?
2. Which role play is more positive?
3. Why would you say this is so?
4. What do you think would happen to the
children in each scene?
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5. Why do you think rules and laws are
necessary?
News Article
Youths fined for stealing
https://www.inewsguyana.com/youths-fined-7000each-for-stealing-gold-silver-from-dredge-owner/
Suggested Questions:
1. What did the three youths do?
2. Why were they fined?
3. What would happen to them if they could
not pay the fine?
4. Do similar laws exist in your community?
Explain.
Why is it important to obey laws and
rules?
Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
▪

P.A 2.4- ILS
Example of a dialogue. (The arguments can take a different twist)
Mr Toshi: “Mr Manipulator is here to seek permission to work the piece of land we are trying to save for our children.
Ms Villaca: This will never happen as long as we are alive. It’s for our children and we will never give it up.”
Mr Manipulator: “I am only here to help you. I will create jobs for you and your children. These jobs will remain for generations to
come. I saw your suffering and thought I can assist.”
Ms Villaca: “Look around; if we give up the land, there is nothing left for our children… The lands are all worked out, there are no
more farmlands, we will never do an injustice to our children by giving up this land.”
Mr Environo: “You see if you allow Mr Manipulator to mine on the land, you can get enough money to pay people to plant back
trees and soon you will have more than farmlands.”
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Mr Brainer: “Besides, you will have enough money to buy the food stuff that I will supply. I can bring everything from Georgetown
that you would need. You will have no need to plant anymore. Anything you need, just call on me, I will supply you.”
Mr Toshi: “What else have you got to say villagers?”
Ms Villaca and villagers: “No, we will not allow this to happen. We have seen too much of broken promises. Once the land is
worked, then everyone will go, and no one will look back in our direction. The land is ours, and any mining will be done by us. We
can plant trees for free, we live the way we are and save the land and minerals for our children.”
Mr Toshi: “The villagers have spoken. We cannot go against their wishes. There is nothing I can do but respect the will of the
people”

▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪

PA 2.4- Benefits of conflict resolution
Unity
It helps to bring people together when they realise that the problem has been solved and now everyone is required to do the right
thing.
Builds trust
When conflicts are resolved, it helps us to have trust that things can get better among people in the organisation.
Fosters responsibility
Persons take responsibility for their actions when conflicts are resolved.
Peace
It promotes peace in the community.
It fosters a problem-solving mindset and approach.
When persons are involved in resolving conflicts, they are able to develop the problem-solving skills to solve conflicts
meaningfully.
PA 2.5 - Why rules are important
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▪

Laws and rules exist to provide for an orderly society. Without laws, the strong would terrorise the weak and no one would be safe.
Laws and rules are there to provide order, provide justice, structure a society, keep the society safe (protect), protect human rights,
achieve equality and guide behaviour

Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
PA 2.2 (IAS)
Problem-Solving scenarios (Samples)
Scenarios
One child wants to play ‘Hop Scotch’ while another wants to play ‘Dog and the Bone.’ An argument started that almost ended in a
fight. The teacher had to intervene. Both children were asked to apologise to each other.
Its snack time at Kamana Primary School. A child from a lower grade came to ask for snack from an older child. The child yelled at
him and refused to share. The child started to cry. The teacher came to find out what was the matter. The teacher cautioned the older
child and reminded him of the importance of kindness and sharing.
Jane is going out to play with her friends. She is wearing a very short skirt. Her mom asked her to change into a longer skirt as the
short skirt was inappropriate. She refused to wear a longer skirt. As a result, she was asked to remain at home. She cried bitterly
because she was not allowed to go.
In the village of Chinese Landing Region 1, the Village Toshao refused the School Feeding Programme because he thinks that the
money is not enough and an insult to the children. The parents, on the other hand, are happy about the programme as they will not
have to prepare lunch for their children to take to school. They think the Toshao is being unfair. The parents are not happy about his
decision. They wrote a letter to the Ministry of Education informing the Chief Education Officer that the views of the Toshao do not
reflect their views and that they would welcome the Programme. As a result, the programme will soon be implemented in the
school.
Interview Sheet (PA 2.3)
Name of Community: ………………………………………….
Complete the table to show some conflicts that are present in your community
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Conflict

Causes of the conflict

How it was resolved

Learners’ Perspectives on
causes/resolution

1.
2.
3.
4.

PA 2.1
PA 2.3
PA 2.4
PA 2.4
PA 2.5

www.dltk-teach.com/rhymes/goldilocks_story.htm
https://news.mongabay.com/2013/01/miners-win-ruling-over-indigenous-groups-in-guyana
https://www.youtube.com/watch?v=dMouZyfZ3Bw
Benefits of conflict resolution- https://www.compass-resolution.com/2017/05/10/benefits-of-a-conflict-resolution
https://www.inewsguyana.com/youths-fined-7000-each-for-stealing-gold-silver-from-dredge-owner/

INTEGRATION
Language-Reading Comprehension, Listening Comprehension, Paragraph writing
Math-Sorting information from Interview Sheet
Arts-Drawing, Role Play, skit
TVET-Cartoon, Rule Book
Technology-Portfolio, Graphic Organizers
Science-Interdependent Relationships
HFLE-Self and Interpersonal Relationships, Conflict and conflict resolution

227

STRAND: Power and Authority
Essential Learning Outcome: To investigate the processes and structures of power and authority, and the implications for
individuals, communities, and nations.
Grade 3 Level Expectation: 3. Make generalisations about the purpose and intent of documents that define the rights of children.
Overarching Question: What is the purpose and intention of the formation of organisations that define and represent the rights of
children?
Specific Curriculum
Outcomes
PA 3.1
Select examples of challenges
that children and young adults
experience in different parts
of the world (for example,
child labour, poor living
conditions, no access to
education).

Inclusive Assessment Strategies

Inclusive Learning Strategies

Product: Pictorial/ Digital Scrapbook
In pairs, learners select pictures to paste in
the scrapbook showing examples of
challenges that children and young people
experience in different parts of the world.

Anchor: Image Analysis (See pictures in resources)
Displays pictures and have learners observe and say
what they observe about the pictures.

Product: Journaling (Individual)
In a short paragraph, choose three
challenges that children experience in
different parts of the world and briefly
explain each.
Assessment Criteria:
1. Identify challenges faced by
children in different parts of the
world.
2. A variety of images are in the
scrapbook
3. Demonstrate an understanding of
how the challenges affect children.

Suggested Questions:
1. What do you observe in each picture?
2. Does the picture show something pleasant?
Explain.
3. Have you ever seen something like that
happening in your community?
Teacher explains the situations around the world and
some reasons why they occur.
Video 1: Child Labour around the world
https://www.youtube.com/watch?v=So4VAeLLmxI
Suggested Questions:
1. What are the children in the picture doing?
2. At their age, where should they be?
3. Do you think it is right for the children to be
working at that age?
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4. What will happen to children if they do not
attend School?
Video 2: Bolivia’s Child Labor: Exploitation or
tradition
https://www.youtube.com/watch?v=AiigMxu6Roc
Suggested Questions:
1. What are the children in the picture doing?
2. Why do the parents have them there?
3. What is the working-age of children in Bolivia?
4. Where should children be at that age?
5. Do you think there is a need for change in
working age? If yes, why? Explain.
Poem: Child Abuse (See resources)
Suggested Questions:
1. What is the child in the poem talking about?
2. Who do you think the poem is about?
3. Does the child seem happy? Why or why not?
4. What are some of the things the child mentions
in the poem?
5. Do you think the experiences are pleasant?
Explain.
6. What do you think can be done to help the
child?
Reflection and Presentation
Have learners reflect on the situation in their
community, country and around the world where there
have been instances like those in the picture study and
in the poem. Have learners select a situation then make
a short oral presentation.
Suggested Questions:
1. What do you think of the situation?
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2. How can the situation affect the children’s life
and future?
PA 3.2
Draw conclusions about the
purpose of the creation of the
United Nations Declaration of
the Rights of the Child and the
Universal Declaration of
Human Rights.

Product: Paper and Pencil
Video:
https://www.youtube.com/watch?v=zLAT
MSoUxX8Assessment
Have learners view video then draw
conclusion.
1. What are some challenges faced by
children who are displaced?
2. Why would you say it was
necessary for the articles in the
Declaration of the rights of the
child to be established?
Product: Picture Analysis (Group)
Review pictures from the learning
strategies showing challenges children face
in different parts of the world. Have
learners draw conclusion based on their
observation.
Why do you think articles in the
convention are important?
Assessment Criteria:
1. Children make connection between the
difficulties children endure and the
attempts to address these challenges
through the formation of rights.

Video: United Nations Declaration of Human Right
https://www.youtube.com/watch?v=ew993Wdc0zo
Suggested Questions:
1. How and why did Universal Declaration of
Human rights come about?
2. What are human rights?
3. Why are human rights important?
4. If one human right is violated or ignored, what
happens?
Video: What are child’s rights?
https://www.youtube.com/watch?v=V1BFLitBkco
Suggested Questions:
1. What are rights?
2. What right does every child around the world
have?
3. When it comes to other people’s beliefs, what
should we do?
4. What is the convention?
5. What does the Convention on the Rights of the
Child involve?
6. What rights do you think are very important
today based on the video?
Game: My Turn, Your Turn
United Nations Convention on the Rights of the
Child
Displays poster of the UNCRC for children to view.
Learners will be given cards, each with an article of the
Convention on the Rights of the Child and at the
bottom of the card, a number indicating another article.
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One child will start by reading out the information on
the card, and then call the number at the bottom. The
other children will check their cards to see if they have
that article. The person with the number, reads it, calls
the number of the article under their information. (This
happens until all have been read.)

Anchor: Video: A Biography of Malala Yousafzai
https://www.youtube.com/watch?v=6by9NEhT9GM
Community Circle
After viewing video, learners talk about same.
Suggested Questions:
1. What ban was placed on girls in Pakistan?
2. Why was Malala shot?
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3. Do you think what the Taliban was doing in
Pakistan was fair? Explain.
4. How do you think Malala could have been
protected?
Poster Analysis
Displaying a poster and having learners observe a few
articles United Nations Convention on the Rights of the
Child Declaration of the Rights of the Child (See
poster in resources)
Talking Chip
Passing on a chip to learners and have learners talk
about the posters.
Suggested Questions:
1. What does the poster help us to understand?
2. Why do you think the convention was created?
3. What are some things in the convention?
4. Do you think it was important to bring about
the Convention? Explain.
Stop, Think, Reflect
Based on Malala’s Video and the Posters, why do you
think the Universal Declaration of Human Rights and
the United Nations Declaration on the Rights of the
Child came into being? This activity will be done in
Pairs and an oral presentation will be made to the class.
PA 3.3
Examine child protection
practices in Guyana.

Product: Drawing
Individually, draw to show why children
need to be protected and label the drawing.

Anchor: Newspaper Article
(https://www.kaieteurnewsonline.com/2011/05/07/guya
na-gets-new-childcare-and-protection)

Oral Presentation (Group)
(See Child Protection Practices in
Guyana in ILS)

The new headquarters for the Childcare and Protection
Agency (CCPA) was commissioned at Broad and
Charles Streets, Charlestown yesterday. Present were
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Select one practice of the Child Care and
Protection Agency
1. Explain what you like about the
practice.
2. How does this practice help
children?
3. What else will you need to see done
to help children?

Assessment Criteria:
1. Did children’s drawing show a
situation where a child needs some
form of help?
2. Were learners able to explain how
selected child protection practices
help children?
3. Did the recommendation entail
something that would add to
helping children further?

members of the Cabinet, faith-based leaders and the
Head of State.
Director of CCPA, Ann Greene, said that the agency
was officially established in June 2009, and to date
there have been over 5513 responses based on children
who were mistreated and maltreated. It was also noted
that more than 828 safe places for children were
secured to protect children from harm and abuse.
“With assistance from UNICEF and Child Link (Every
child Guyana), we were able to provide psychosocial
support to 6922 children and their families, assistance
for families to safely care for their children and to end
abusive behaviour. But sad to say that in spite of all our
efforts, we were not able to protect all the children that
needed protection,” Greene said.
Have children observe pictures closely to see what
message is portrayed.
Round Robin.
Have children talk about the picture.
Suggested Questions:
1. What is the name of the organisation in the
article?
2. What kind of children does it help?
3. Which other organisations assist these
organisations in carrying out its mandate?
4. What does this organisation help families to do?
5. Who do you think is responsible for ensuring
that the organisation functions? Why?
6. Do you think it is important for the rights of
children to be protected? Explain.
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Teacher explains that government and other selected
organisations play an important role in protecting
children.
Video:
The Child Protection Agency’s North Georgetown
Team engaged the Guyana Police Force
https://www.youtube.com/watch?v=g1ViFGGqk5o
Suggested Questions:
1. What will the rally be based on?
2. What is the Minister calling on persons to do?
3. Why is it necessary that all be involved in the
fight against Child Sexual Abuse?
News Article - Child Advocacy Centres for
Kwakwani and Timehri
https://dpi.gov.gy/child-advocacy-centres-forkwakwani-and-timehri/
Community Circle
Teacher reads and summarises article, present same to
learners then have learners participate in discussion.
Suggested Questions:
1. Where will the Child Advocacy Centres be
located?
2. What will be the focus of the Centres?
3. Why do you think persons from various
institutions will be involved in the Project?
4. Why do you think the Centre is important?
Explain.

Article - Child Protection Practices in Guyana
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Child Care and Protection Agency
•
•
•
•

•
•

•
•

Provide and maintain child care centres and
facilities for children in need of care &
protection.
Place children in foster homes or orphanages or
other places of care where protection of the
children can be obtained
Supervise foster children and foster parents.
Provide counselling and other services for the
children taken into care and for their
parents/guardians with the view of reunification where possible.
Provide training for persons engaged in the care
and protection of children
Coordinate and monitor the activities of other
persons including non-governmental
organisations engaged in the management of
cases of child abuse and neglect.
License and register private childcare facilities
and to ensure their compliance with the
standards and regulations
Liaise with regional and international
organisation in matters relating to the welfare of
children.

Think Pair Share
Suggested Questions:
1. What is the name of the Child Protection
organisation in Guyana?
2. What are two things done by the child
Protection Agency and explain why they are
necessary?
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Useful Content Knowledge for the Teacher about the Outcome: (Connected back to the Principles of Assessment)
PA 3.2 - Universal Declaration of Human Rights
(Information for teacher and not to be given as notes)
From 1939 to 1945, millions of people in Europe and Asia died in World War II, and millions more were homeless, injured, or
starving. On December 10, 1948, global leaders joined together to declare and sign a set of 30 articles (“rules”) to attempt to protect
the rights of all people, no matter where they live. The document is called the Universal Declaration of Human Rights and most
countries in the world promise to uphold these basic rights. Unfortunately, it doesn’t always happen, and many organisations continue
working to try to keep children safe, healthy, and able to go to school among others.
The purpose of the creation of United Nations’ Universal Declaration of Human Rights is to protect the rights of people around the
world. Due to difference in culture, what is considered as right or wrong between people in one country and the other could also differ.
The Universal Declaration of Human Rights created an internal standard of basic things that are considered to be 'rights' that must be
upheld by all countries in the world.
Human Rights
Human rights are the basic rights and freedoms that belong to every person in the world, from birth until death.
You are entitled to these rights regardless of where you are from, what you believe, or how you choose to live your life.
They can never be taken away, although they can sometimes be controlled – for example if a person breaks the law, or in the interests
of national security.
These basic rights are based on shared values like dignity, fairness, equality and respect.
These values and rights are protected by law.
Rights of Children
Children and young people have the same general human rights as adults and also specific rights that recognise their special needs.
Children are human beings and have their own rights.
The Convention on the Rights of the Child sets out the rights that must be realised for children to develop to their full potential.
United Nations Convention on the Rights of Children
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“Rights" are things every child should have or be able to do. All children have the same rights. These rights are listed in the UN
Convention on the Rights of the Child. Almost every country has agreed to these rights. All the rights are connected to each other, and all are
equally important. Sometimes, we have to think about rights in terms of what is best for children in a situation, and what is critical to
life and protection from harm. As you grow, you have more responsibility to make choices and exercise your rights.
Article 1
Everyone under 18 has these rights.
Article 2
All children have these rights, no matter who they are, where they live, what their parents do, what language they speak, what their
religion is, whether they are a boy or girl, what their culture is, whether they have a disability, whether they are rich or poor. No child
should be treated unfairly on any basis.
Article 3
All adults should do what is best for you. When adults make decisions, they should think about how their decisions will affect
children.
Article 4
The government has a responsibility to make sure your rights are protected. They must help your family to protect your rights and
create an environment where you can grow and reach your potential.
Article 5
Your family has the responsibility to help you learn to exercise your rights, and to ensure that your rights are protected.
Article 6
You have the right to be alive.
Article 7
You have the right to a name, and this should be officially recognised by the government. You have the right to a nationality (to
belong to a country).
Article 8
You have the right to an identity – an official record of who you are. No one should take this away from you.
Article 9
You have the right to live with your parent(s), unless it is bad for you. You have the right to live with a family who cares for you.
Article 10
If you live in a different country than your parents do, you have the right to be together in the same place.
Article 11
You have the right to be protected from kidnapping.
Article 12
You have the right to give your opinion, and for adults to listen and take it seriously.
Article 13
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You have the right to find out things and share what you think with others, by talking, drawing, writing or in any other way unless it
harms or offends other people.
Article 14
You have the right to choose your own religion and beliefs. Your parents should help you decide what is right and wrong, and what is
best for you.
Article 15
You have the right to choose your own friends and join or set up groups, as long as it isn't harmful to others.
Article 16
You have the right to privacy.
Article 17
You have the right to get information that is important to your well-being, from radio, newspaper, books, computers and other sources.
Adults should make sure that the information you are getting is not harmful, and help you find and understand the information you
need.
Article 18
You have the right to be raised by your parent(s) if possible.
Article 19
You have the right to be protected from being hurt and mistreated, in body or mind.
Article 20
You have the right to special care and help if you cannot live with your parents.
Article 21
You have the right to care and protection if you are adopted or in foster care.
Article 22
You have the right to special protection and help if you are a refugee (if you have been forced to leave your home and live in another
country), as well as all the rights in this Convention.
Article 23
You have the right to special education and care if you have a disability, as well as all the rights in this Convention, so that you can
live a full life.
Article 24
You have the right to the best health care possible, safe water to drink, nutritious food, a clean and safe environment, and
information to help you stay well.
Article 25
If you live in care or in other situations away from home, you have the right to have these living arrangements looked at regularly to
see if they are the most appropriate.
Article 26
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You have the right to help from the government if you are poor or in need.
Article 27
You have the right to food, clothing, a safe place to live and to have your basic needs met. You should not be disadvantaged so that
you can't do many of the things other kids can do.
Article 28
You have the right to a good quality education. You should be encouraged to go to school to the highest level you can.

Article 29
Your education should help you use and develop your talents and abilities. It should also help you learn to live peacefully, protect the
environment and respect other people.
Article 30
You have the right to practice your own culture, language and religion - or any you choose. Minority and indigenous groups need
special protection of this right.
Article 31
You have the right to play and rest.
Article 32
You have the right to protection from work that harms you, and is bad for your health and education. If you work, you have the right
to be safe and paid fairly.
Article 33
You have the right to protection from harmful drugs and from the drug trade.
Article 34
You have the right to be free from sexual abuse.
Article 35
No one is allowed to kidnap or sell you.
Article 36
You have the right to protection from any kind of exploitation (being taken advantage of).
Article 37
No one is allowed to punish you in a cruel or harmful way.
Article 38
You have the right to protection and freedom from war. Children under 15 cannot be forced to go into the army or take part in war.
Article 39
You have the right to help if you've been hurt, neglected or badly treated.
Article 40
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You have the right to legal help and fair treatment in the justice system that respects your rights.
Article 41
If the laws of your country provide better protection of your rights than the articles in this Convention, those laws should apply.
Article 42
You have the right to know your rights! Adults should know about these rights and help you learn about them too.
Articles 43 to 54
These articles explain how governments and international organisations like UNICEF will work to ensure children are protected with
their rights.
Inclusive Resources and Materials (texts, family &community knowledge and resources, web resources)
PA 3.1- Pictures of Challenges children face around the world.
1&2- Child labour
3- Children fleeing from war
4- Poverty
5- Poor living conditions
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PA 3.1 Poem: Child Abuse
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When I go to my house
I’m quiet as a mouse
When I’m home with my parents
It’s like I’m transparent
They fight, scream, throw, and yell
Most times I get hit as well
With bruises all over my body
I wish I could tell somebody
They tell me I’m nothing
I don’t know why I keep coming
They think this is a game a joke
Oh God I wish I could have spoke
I still live in this place
Thankfully no one can see my face
Poster.
United Nations Declaration on the Rights of the Child
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Books:
We Are All Born Free: The Universal Declaration of Human Rights in Pictures.
I Have the Right to Be a Child by Alain Serres
PA 3.1- https://allpoetry.com/poems/about/Child-abuse
PA 3.1 ILS- Universal Declaration of Human Rights-.un.org/en/universal-declaration-human-rights/index.html
PA 3.1- www.cirp.org/library/ethics/UN-declaration/
PA 3.1 ILS -Child Labour around the world https://www.youtube.com/watch?v=So4VAeLLmxI
PA 3.1 ILS- Bolivia’s Child Labor: Exploitation or tradition https://www.youtube.com/watch?v=AiigMxu6Roc
PA 3.2 ILS- United Nations Declaration of Human Right https://www.youtube.com/watch?v=ew993Wdc0zo
PA 3.2 ILS - What are child’s rights? https://www.youtube.com/watch?v=V1BFLitBkco
PA 3.2 ILS - https://www.youtube.com/watch?v=y_2nA49p3yw
PA 3.2 IAS - https://www.youtube.com/watch?v=zLATMSoUxX8Assessment
PA 3.3 ILS- Child Care and Protection Agency https://www.kaieteurnewsonline.com/2011/05/07/guyana-gets-new-childcare-andprotection
https://dpi.gov.gy/child-advocacy-centres-for-kwakwani-and-timehri/
PA 3.3 ILS- caribbeanfostercare.com/files/GUY.pdf
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INTEGRATION
Mathematics: Number Sequence, Ordering Numbers
Technology: Videos, Creating Digital Scrapbook.
HFLE: Self and Interpersonal Relationships, Rules and Laws
Creative Arts: Drawing
Language Arts: Reading Comprehension, Listening Comprehension, Reading
IT: Digital Scrapbook
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