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ADDENDUM
Between 2011 and 2013, with the approval of the Ministry of Education, Jamaica, the Ministry of Education Guyana adjusted its HFLE
curriculum guides for Grades 1 – 9 to suit the Guyana landscape. However a further cursory review of these adjusted guides suggested
that 5 issues of concern to Guyana, (Comprehensive Sexuality Education, Sexual Abuse Prevention, Violence Prevention, Drug Use

Avoidance, and Suicide Prevention) might not have been adequately addressed even in the adjusted guides. This led to a more detailed
review by a range of stakeholders from the education sector, led by a consultant, Ms. Lorna McPherson with the subsequent identification
of existing content and content that should be included. The stakeholders represented current HFLE teachers and DEOs from all 10
Regions and Georgetown as well as all grades from Grade 1 – 9. The ACEOs (for Nursery, Primary and Secondary), the Chief Welfare
Officer, Head Teachers, the HFLE Lecturer from CPCE, as well as the heads of the 3 HFLE sub-units also participated in the working
sessions. However since new HFLE themes could not be created, all new content had to be subsumed into the existing 4 themes.
There was one other issue of concern. The HFLE Unit, formally a loose interaction of 3 sections ( HFLE, HIV/AIDS and School Health)
was formally being merged into one cohesive unit which will interface with the Welfare Department of the Ministry of Education. It was
envisioned that the HFLE curriculum guides would be the basis for education programmes to both students and parents and would dictate
the content of all education programmes being conducted in the school system by all non-Ministry of Education personnel such as NGOs.
Inclusion therefore, had to be comprehensive. To ensure that the areas of activity of the new Unit were adequately covered, an audit of
the following content areas was also done – communicable diseases, non-communicable diseases and guidance and counseling.
Coverage of diseases was deemed to be acceptable. At the primary levels there were no specific reference to careers; sensitisation to
various careers can occur if resource persons who are invited to participate in lessons provide a brief overview of the scope of their jobs

and the training required to pursue it.
The philosophy underlying these adjustments was to not necessarily create new lessons but to maximise the utility of the existing ones.
As a consequence, complete rewrite of curricula was not deemed necessary.

All lessons with content that relate directly or indirectly to the 5 areas of concern are tagged with the area of concern e.g. a lesson in Self

and Interpersonal Relations may be tagged with Sexual Abuse Prevention. These tags are provided to assist teachers who consider any
of these to be of special importance. The following abbreviations are used in the Table of Contents


Comprehensive Sexuality Education – CSE



Sexual Abuse Prevention – SAP



Violence Prevention – VP



Drug Use Avoidance - DUA



Suicide Prevention – SP

A comprehensive review of materials to be used for the lessons was made vis-a-vis the content of the Macmillan HFLE student books.
It was found that most of the content of the curriculum guides was reflected in the content of Macmillan Readers. However, very often
there was not synchrony between the grade of the readers and the curriculum guides e.g. a lesson that is addressed in the grade 7 text
might be found in the grade 9 curriculum guide. This is reflected in the materials column. For this reason, it was suggested that despite
the grade being taught, the teacher should have the Macmillan Readers for grade 7 – 9. These are initially listed by the full title then later
listed only as Books 1, 2 or 3.

Foreword
One of the primary objectives of the education system is to equip our youths with the requisite knowledge, skills and attitudes to become
well-adjusted adults, capable of effectively functioning in, and contributing to the society. The introduction of Health and Family Life
Education (HFLE) into the national primary and secondary schools’ curricula was done to ensure that this objective is attained. The
Ministry of Education recognises the fact that contemporary youths are confronted with a multiplicity of options and increasing social
pressures which require sound social, cognitive, and emotional/coping skills. The education system is ideally situated to support other
social sectors in equipping students with the skills required to make healthy and productive lifestyle choices.
HFLE encapsulates the required body of knowledge in a comprehensive life-skill educational programme that can be integrated across
the curriculum. This is the media through which our teachers can impact and reinforce the positive behaviours that our young people are
expected to adopt and display. Beyond that, through increased awareness, students are given a safe and open environment in which
they can address a wide range of issues affecting young people. Perennial issues such as poverty, neglect, various forms of abuse, sex,
violence, health and well-being, suicide, teenage pregnancy, HIV/AIDS/STDs and a range of potentially “high risk” behaviours and ‘taboo’
subjects, are examined in a well-structured holistic programme.
HFLE is highly regarded internationally as the programme ideally suited for children of all ages and has been adopted for use in schools
throughout the Caribbean. We trust that all schools in Guyana will recognise the tremendous potential this programme has and embrace
this initiative. The success of HFLE is critical if we are to have highly competent, healthy citizens, effectively contributing to our national
development.

Olato Sam
Chief Education Officer
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OVERVIEW
Health and Family Life Education programme is a comprehensive life-skill programme. Its primary focus is to teach students “critical life
skills that are necessary for applying values as well as becoming independent thinkers , actively participating responsible citizens and
to increase the awareness of children and youth, in formal and non-formal sectors of the fact that the choices they make daily will
profoundly influence their health and personal development.
As such, HFLE should be a pivotal part of the school’s curriculum. The methodology utilised in the delivery of HFLE in the curriculum
should be one that fosters the development of life skills and maximises student learning and behaviour change.
The delivery of HFLE utilises approach that creates the environment for non-threatening interaction between teachers/facilitators and
students. In light of the participatory, student-centered approach which characterizes the delivery of the HFLE programme, it is crucial
that capacity building opportunities be pursued for teachers and stakeholders. It is against this back ground that the Ministry of Education
over the last decade has made several attempts to implement Health and Family Life Education (HFLE) in both primary and secondary
schools. Curriculum Guides for Grades 1 – 9 were produced and distributed to primary / secondary schools using the infusion method
with exception of grades 1 & 2 where they are timetabled subject.
Additionally, teachers in several Education Districts were trained to deliver HFLE. Despite the provision of Curriculum Guides (and other
resources such as Merundoi Modules, Teaching of HIV & AIDS in the Caribbean) and training of teachers, many schools are yet to
implement HFLE to the entire school population. Many reasons have been given, such as, a lack of content materials, teaching-learning
activities, attrition rate of “trained” teachers and most of all, a lack of confidence to teach the subject. In September 2010 there was
another move to implement this programme because of the recognition that Guyana is lagging way behind the rest of the Caribbean.
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Additionally, the increase in violence in some secondary schools has forced the Ministry of Education to make another attempt. This
attempt was a success because teachers/educators were trained and the programme was implemented in thirty (30) secondary schools
as a timetabled subject.
Against the prevailing conditions, violence, teenage pregnancy, drugs abuse etc, the Ministry of Education has decided to change from
infusion method to timetabled.
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What are Life Skills?
The World Health Organization (WHO) defines life skills as the abilities that enable one to adopt positive behaviours that allow one to
deal effectively with the demands and challenges of everyday life. The concept of life skills is based on the assumption that there are
sets of life roles that each person needs to fulfill. Life skills can be classified in various ways. The approach adopted in the development
of this revised Scope and Sequence classifies life skills as: (i) Social and interpersonal skills (ii) Cognitive skills and (iii) Emotional
coping skills. A few examples of each category of skills are shown below:


Social and interpersonal skills including communication, refusal, assertiveness and empathy skills.



Cognitive skills including decision-making, critical thinking, self-evaluation.



Emotional coping skills including stress management skills, self-awareness, and skills for increasing internal locus of control.

Another way of categorizing life skills, according to WHO, is as follows:


Decision making, problem solving.



Creative thinking, critical thinking



Effective communication



Interpersonal skills



Self-awareness



Empathy



Coping with emotions and stress
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Why Teach Life Skills in School?
We know from research that behaviours and skills are learnt more easily when an individual is young (Glanz et al, 1997). You could say
there is some truth to the adage: “You can’t teach an old dog new trick”. We also have evidence that an individual needs information in
order to develop or change behaviour, but that information alone is not sufficient to ensure development of or change in behaviour. In
addition to information, the individual needs skills as well as opportunities and an environment that allows him to learn the values and
attitudes and adopt the behaviours that will enable him/her to deal effectively with the demands of daily life. School is, therefore, one the
best places to begin to teach these skills and to ensure, through interaction with and involvement of parents, that these lessons are
reinforced at home.
The theoretical foundations of the life skills approach rests on evidence which reveals that competencies in the use of life skills can:
-

delay the onset of drug use

-

prevent high risk sexual behaviour

-

facilitate anger management and conflict resolution

-

improve academic performance and

-

promote positive social adjustment

Life Skills Methodology in the Classroom
The life skills methodology sees the teacher as a facilitator. The teacher provides opportunities to help children understand the topics
in their own way. The teacher does not stand and present a topic. The teacher asks the children to consider a problem and gets from
4

them a response. On the basis of this response, the teacher organises the children to complete class activities that will offer them a
chance to understand the problem in their own situation. These activities can include:
-

role play

-

story telling

-

games/simulation

-

case studies/scenarios

-

resource persons/experts -

panel

-

surveys/interviews

-

field visits/observations

-

-

media

-

community/school

-

journals/logs/portfolios
discussions/debates
group work/discussions

-

dance

-

drama
projects

-

art/music

The objectives of this methodology is to help the children develop the life skills through practice in the classroom and so learn how to
use the skills to help them make better decisions in their personal and public lives.
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Notes for the teacher – Tips on teaching the Scope and Sequence


This curriculum guide is very ACTIVITY focused. The activities are used to make learning fun, but are also intended to help
children learn the skill, attitude and information in ways that enhance learning.



The Scope and Sequence is organised into units and lessons. Please note that often you will need more than one class session
to complete a lesson.



You may not be able to cover all the lessons for the respective grade in the school year. Select those that will be more beneficial
to the group. Bear in mind the HFLE programme’s Vision and Mission as you make the selection of lessons.



Unless otherwise stated, the activities that are outlined are to be done by student (s )

The suggested content and activities for the Sexuality and Sexual Health theme are designed to help students in Grades 7-9 acquire
knowledge about sexuality but more so to develop positive attitudes and helpful skills that enable healthy sexual growth and
development. The focus will be to develop coping skills – especially self-awareness and self-management, social skills (communication,
interpersonal, assertiveness and refusal) and to a lesser extent, cognitive skills. As you prepare to teach the units under that theme,
remember, students are coming from different backgrounds with different value systems relating to sexuality and sexual behaviour.
These value systems may be different from your own. Special sensitivity is required especially in your choice of resource materials and
persons. Resource materials should be age-appropriate and relevant. Resource persons should be competent and comfortable with
their own sexuality.
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It is essential that teachers are aware of their own sexuality and be willing to discuss sexual issues honestly with grade-appropriate
openness.



Disclosures that are made in the class room should be treated with respect and confidentially. Each class should be adequately
prepared to deal with such confidentiality.

The section of the Scope and Sequence on Managing the Environment lends itself to highlighting community/school factors
and issues that are related to managing the environment.


highlights issues that are of importance to the community. If there is a rodent problem, focus the lesson on rats and rodent
management. You can include, for example, protecting food in situations where rodent infestation is a problem. A similar
approach can be taken, if dumping of household garbage/refuse in trenches, canals and rivers is the problem, highlight that.



open burning of garbage is a problem for air pollution and affects the health of individuals with breathing/ respiratory problems
so spend time on that issue. If the community/school is an agricultural community/school, be sure to include discussion of the
safe use of pesticides and fertilisers. Be sure to make the appropriate links to the Science curriculum.



infuses elements of this Environment section with Science lessons and also within the Environmental clubs.
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ORGANISATION OF THE REVISED SCOPE AND SEQUENCE
The vision for Health and Family age scope and sequence is to provide a positive environment in which students can develop the
skills required to make healthy lifestyle choices, maintain the behaviors that make for good health and support a better society
through the training of teachers and the development of Health and Family Life Education curriculum. This revised curriculum is
organised to reflect guidance provided by the HFLE Regional Curriculum Framework for ages 9-14 years (UNICEF/ CARICOM/
EDC,). Consequently the programme is developed around four themes. They are:
1. Self and Interpersonal Relationships
2. Sexuality and Sexual Health
3. Appropriate Eating and Fitness
4. Managing the Environment
Theme: Self and Interpersonal Relationships
Knowing who we are (self-concept) and our place in the society are important for our well-being. The need to belong and be loved is
important for everyone as these factors help to shape who we are and in the end contribute to our acceptance of ourselves. Healthy
relationships with family members, schoolmates and others are determined by a healthy self-concept. Students need to develop a
healthy sense of self in order to develop and maintain healthy relationships with family members and friends at school. They also need
these skills to ensure that they respect and accept persons who are different. They also need the opportunity to practice skills that
reduce their involvement in risky behaviours and help them to survive in a world that demands pooling of our individual and collective
resources.
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Theme: Sexuality and Sexual Health
Sexuality is an integral part of personality and cannot be separated from other aspects of the self. There are physical, emotional,
and psychological as well as gender – what it means to be a man or woman – components to the term sexuality.

All human beings experience a range of sexual attitudes, feelings and capabilities. In turn, these feelings and attitudes dictate the
way we relate to others and give meaning to our sexual behaviour. Sexual roles and values are determined by family, religious beliefs,
social and cultural norms and personal experiences. The negative expression of sexuality may manifest in poor reproductive health
outcomes such as an unplanned and early sexual debut, which can lead to high rates of sexually transmitted infections (STIs),
including HIV, as well as teen pregnancy.

The sexual behaviour of youths in Guyana gives cause for concern for individual as well as long-term national development. Students
do become pregnant and/or contract STIs before completing their secondary education. Schools are strategically placed to help
reduce these rates by the way in which they can influence the sexual attitudes and behaviours of young people.
Theme: Appropriate Eating and Fitness
The levels of obesity and other lifestyle diseases typically associated with adults are increasingly observed among children. Like most
other behaviours, eating and fitness (exercise) behaviours are learned early in life. They are influenced by the child’s home and school
environments but also are affected by the media, culture, religious, social and economic factors. The life skills approach to Appropriate
Eating and Fitness requires that students understand that healthy eating and the right balance of safe, nutritious and wholesome foods
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(especially locally grown and produced foods) are important to health throughout the life-cycle (knowledge). They will also be able to
critically examine what motivates them to adopt particular eating and fitness habits and develop a healthy attitude to eating and exercise
(attitude). They will acquire skills to make healthy food choices. The goal is to reduce the incidence of diet- related and lifestylediseases like diabetes, stroke, heart disease and hypertension, and to reduce the burden to the health sector of caring for persons
with these illnesses.

Theme: Managing the Environment
We acknowledge an interdependence of man and the natural environment. If we do not protect the air, water, land, flora and fauna, in
time, the environment will lose its ability to sustain good health and quality life. The environment, from the perspective of the Grade 79 student, should be defined in terms of the personal and collective responsibility to ensure a healthy environment and consequently,
healthy humans. The emphasis is on raising awareness and on personal and collective (community) actions to improve health through
ensuring better air quality (plant trees, limit the burning of garbage/refuse), to reduce the possibility of contracting vector-borne diseases
(limit breeding sites for flies, rats and mosquitoes) through proper waste disposal, and being prepared for natural disasters.
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INTRODUCTORY LESSON
WHY TEACH HEALTH & FAMILY LIFE EDUCATION
What is Health & Family Life Education?

OBJECTIVES
By the end of this
lesson students
should be able to:
▪ discuss why they need
to be taught Health &
family Life Education.
▪ develop an
understanding of
what is Health &
Family Life Education.

CONTENT

METHODOLOGY

Why teach Health & Family Life
Education?
 Many social issues plague
society
 Prepare them for their
various life roles
 Enable young people to
attain the high level of
educational achievement
and productivity

Discussion

What is Health & Family Life
Education?
A comprehensive life skills-based
programme which focuses on the
development of the whole person.
It is organized around four
themes:
1. Self and Interpersonal
Relationships
2. Sexuality and Sexual Health
3. Appropriate Eating and
Fitness
4. Managing the Environment

Findings presented to
class

Chart/Wheel showing
social issues
Short survey
interviewing persons in
school/community to
find out personal social
issues

RESOURCE/MATERIAL

EVALUATION

Case studies of
different social issues

Review Journal
Creating a poster

Case Studies
Scenarios

Short newspaper
articles on
“What is HFLE”.

Discussion
Role play activity
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 1:

Family – Society’s Building Block

General Objectives:

By the end of this unit, students must be able to:
1. discuss various family types in Guyana.
2. examine the relationship between the types of typical families in Guyana and the general customs and
behaviour of the society.
3. appreciate the role of the family in perpetuating societal norms, beliefs and values.
4. use interpersonal and communication skills to cope with issues within their family unit.

LESSON 1:

Functions of the family (Suicide)

Life Skills:

Communication, Critical thinking, Self-awareness, Empathy

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ explain the various
types of families
existing in Guyana.
▪ develop an
appreciation of the
importance of family
involvement in the
successful
development of
children. Explain the
role of the family in
the building of the
society.

CONTENT

METHODOLOGY

Types of families: nuclear,
single parent, extended,
adoptive, sibling,
institutional.

Survey
Students examine the chart:
Types of families.
Working in small groups,
students survey 3-5 other
students in the school about
the type of family in which
they live. Students compile
the results, using graphic
organizers, and report to the
class.

Functions of the familybuilding block of society,
care and support for
members, education of
children, continuing
societal traditions and
values, raising caring
citizens.
In traditional families
women were wives and
mothers, while men were
the head of the family
and assume the role of
breadwinner and strong

Writing of short stories,
poems, draw or make comic
strips about the changing
roles of the family members.
Journaling
Students will write in their
journals about the way they

RESOURCE/MATERIAL

EVALUATION

Modules in Social
Studies with SBA
guide.

Assess reports of
survey.

Certificate
Management of
Homes and Families,
New edition by
Thelma Stewart

Assess expressions in
writing/ art form.

Review journals.

Social Studies for CSEC
by Brathwaite, et.al
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leader. There was
increased emphasis on
gender differences that
were learnt during
childhood. In a changing
world, the roles of family
members are also
changing.

feel about their
relationships with family
members, their feelings with
regards to the presence or
absence of certain family
members.

The impact of economic
provider, care giver,
educator, transmitter of
culture, supporter and
status giver are now
influenced by economics,
education, job title and
control of fertility.

13

THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 1:

Family – Society’s Building Block

LESSON 2:

My family, My society (Suicide prevention; Violence prevention)

Life Skills:

Communication, Critical thinking, Self-awareness

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ explain the family as
the integral unit of the
society.
▪ discuss the main
role/s of the family in
raising responsible
citizens.
▪ identify and discuss
family values that
impact the wider
society.

CONTENT
The family is the
smallest unit of any
society. When families
function well, the
society functions well.
My role in my family
and my family type
affect me, and this in
turn will affect the
society.
Typical family values of
caring, sharing, respect,
honesty, patience and
good communications
will impact on the wider
society making it a
caring, well-ordered and
effective one.
Families raise children
to be responsible
members of their family
first, and then
responsible members of
society.

METHODOLOGY
Create poems/songs
In groups, students share their
own experiences as members of a
family. Then the members of the
group work together to write a
short story, skit, poem or song
about two families, one
functioning well and the other
poorly, and how their functioning
affects the society.

RESOURCE/MATERIAL

EVALUATION

Modules in Social
Studies

Assess
presentations.

Certificate
Management of
Homes and Families

Assess charts.

Review journals.

Survey (interviews)
Each student interviews three
others (not in the same class)
about two of their most important
family values. They develop a
chart of most important family
values in the school.
Journaling
Is my family a good building block
for society? Why? Why not? What
can be done to improve it? In their
journals, students assess their own
family values, and consider which
other values are important for the
society.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 2:

Family – The Ties That Bind

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate knowledge of relationships within the family.
2. display appreciation for the different family types in Guyana.
3. use interpersonal and communication skills to cope with issues within their family unit.

LESSON 1:

Functions of the family

Life Skills:

Communication, Critical thinking, Self-management

OBJECTIVES
By the end of the
lesson students
should be able to:
▪ explain the typical
roles and
responsibilities of
family members in
caring for each
other.
▪ describe their
individual roles
within their family.
▪ analyze the
distribution of
responsibilities in
their families.

CONTENT

METHODOLOGY

The most important
quality that families
have is the care and
love shared among the
members.

Group Discussion
Students engage in discussion to agree
on the most important roles of each
family member in Guyana. Each group
reports its decision.

There are varying
family types in Guyana
with each having
varying distributions of
the responsibilities and
roles of the members.
Families include
mother with children,
father with children,
grandmother with
grandchildren etc.)

Case study
Students review a story of a typical
Guyanese family, in which the
responsibilities of each member is
outlined. Later in small groups students
discuss the case. They say what they
think of these situations. How should
they be changed? Who should be
responsible for changing them?

Sometimes family
members feel upset
when they are faced
with too many roles or
responsibilities.

Journaling
Students write their thoughts on the
situations outlined in the case study in
their journal and how the roles are
distributed and if there is any need for it
to be adjusted. (Language should be age
appropriate)

RESOURCE/MATERIAL

EVALUATION

Modules in Social
Studies

Assess
reports.

Certificate
Management of
Homes and Families

Evaluate
discussion.

Fill in the
blanks.
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THEME:
Unit 2:
*LESSON 2:
Life Skills:
OBJECTIVES
By the end of this
lesson, students
should be able to:

SELF AND INTERPERSONAL RELATIONSHIPS
Family – The Ties That Bind
Communication within the family (Suicide prevention; Violence prevention)
Problem solving, Self-awareness
CONTENT

▪ list at least three
activities that families
engage in together.

Families spend time
together, and do activities
together. Families share
religious ceremonies,
meals, recreation, sports,
quiet time, rest, and talk
together.

▪ explain at least two
ways in which they
can communicate
within the family.

Communication among
family members is very
crucial to good
interpersonal relationships.

▪ express willingness
to engage in family
bonding activities,
e.g., conversations
with siblings, parents,
arranging interesting
activity.

Poor communication within
the family is an especially
good marker of problems
with adolescents.
Family life is our first school
for emotional learning. In
this intimate cauldron we
learn how we feel about
ourselves and how others
will react to our feelings
and what choices we
have in reacting; how to
read and express our
hopes and fears.

METHODOLOGY
Aesthetics
Students design a chart
illustrating activities that can
be done by families together.
Game/Questioning
Students play game in which
the first person makes up
and writes down a story.
They pass it orally from one
person to another. Later
they discuss how the story
changes from the story
teller’s initial version to the
final version received by last
student. What does this tell
you about communication?
How does this affect
communication within
families? How can this
situation be improved? What
can you do to improve this
situation?

RESOURCE/MATERIAL
Modules in Social
Studies
with CXC SBA Guide

EVALUATION
Assess charts.
Journal reviews.

Certificate
Management of
Homes and Families

Assess skits.

HFLE Student’s Book
1, pages 12-25

Ask students what family
member they would talk to if
they were feeling sad.
Role play & Discussion
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Family is the first person
you should talk to if you’re
feeling sad or depressed.
This emotional schooling
operates not just through
the things that parents say
and do directly to children,
but also in the models they
offer for handling their own
feelings and those that pass
among mother and father,
and family members.
How parents treat their
children—whether with
harsh discipline or
empathic understanding,
with indifference or
warmth and so on—has
deep and lasting effects on
the child’s emotional life.

In groups, students perform
skits depicting poor
communication among
family members. Students
identify and discuss the
ways that are suggested in
the skits for solving this
problem.
Journaling
Students write in their
journals how they feel about
the way in which they
communicate with their
care-givers, and vice versa.
They suggest ways to
improve how they
communicate.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 2:

Family – The Ties That Bind

LESSON 3:

The challenges of family life (Suicide prevention; Violence prevention)

Life Skills:

Communication, Critical thinking, Coping with stress

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ discuss and describe
at least four
issues/challenges
affecting family life.
▪ prepare a plan of
action to find
solutions to selected
family problems.
▪ apply coping skills to
deal with family
challenges.

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

Family life poses many
challenges to
adolescents and
children. Challenges
include the use of
drugs, poor
communication, time
and duty
management,
separation, conflicts,
economic hardships,
incest, physical, sexual
and emotional abuse.

Resource person (from an
appropriate NGO)
Students write down questions
about the family problems they
face, in preparation for talk by
resource person. The resource
person engages students in a
discussion of the challenges of
family life. Students ask
questions to elicit additional
information and write summary
reports. They brainstorm
coping strategies.

Modules in Social
Studies with CXC SBA
Guide

Assess summary
reports.

Poster based on
coping skills

Assess solution set
out in skits.

Adolescents have to
learn how to
overcome the
challenges they face
and solve the conflicts
these challenges
ignite.
A useful tool is
learning the skill of
good communication.

EVALUATION

Review reflective
journal.

Students in groups, choose an
issue that was discussed. They
illustrate what they learned by
writing and performing a skit
for the class. The groups make
a plan to find other solutions to
the problems they face,
including where to get help.
Journaling
Students write in their journals
how they might feel if they
experienced the problem
discussed earlier. They include
two actions that they can take

18

Another important
asset is self-control.

to reduce tensions within their
family when they occur.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 3:

The World of Work

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate knowledge of available careers in the society.
2. examine their academic strengths, weaknesses, values and personal interests in the light of possible career
options.
3. demonstrate willingness to seek information on career training and development.

LESSON 1:

Career options

Life Skills:

Communication, Decision making, Self-management

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ discuss the
requirements of
different careers
(knowledge, skills,
attitudes).
▪ outline the ways in
which persons in
selected careers
perform their work.
▪ explain how
individual
entrepreneurs have
contributed to the
wellbeing of society.

CONTENT

METHODOLOGY

The term ‘career’ is
associated with paid
employment and refers
to a single occupation.
In today’s world of
work the term ‘career’
is seen as a continuous
process of learning and
development.

Research
In groups, students choose
two/three careers and talk
about what they like about
them, and why. Students then
do additional research to find
out more about each of these
careers and prepare a short
talk on each for class.

There are careers within
and outside the
community.

A resource person visits and
discusses specific career paths
related to the areas that are
of interest to individuals.
Students ask questions and
make summary report of talk.
Based on information
students’ review their original
discussion about a career to
follow.

Most careers require
formal training, which
gives learning structure.
Your performance and
competence are
assessed using
assignments or
examinations.

Students in groups research
and make presentation on

RESOURCE/MATERIAL
Modules in Social
Studies
with CXC SBA Guide

Career Guidance
Module: Teacher’s
Manual year 2

EVALUATION
Assess Presentations.

Assess research
presentations on
entrepreneurs.

Assess whether
reasons are given for
career choices.
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Successful completion
ends with formal
qualification – for
example, a certificate or
diploma. Primary and
Secondary education
and training help you
develop the skills and
aptitudes to make a
career choice.

selected entrepreneurs in
Guyana.
Have students do “on the job”
training at a career institution
of choice or availability of
places.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 3:
LESSON 2:

The World of Work
Conditions for selecting my career

Life Skills:

Communication, Decision making, Self-evaluation

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ list the knowledge,
skill, attitudes
required for three
possible careers.
▪ describe their
feelings about these
requirements.
▪ evaluate their own
skills, knowledge,
attitudes, and
aptitudes for three
selected careers
options.
▪ outline a plan for a
career path to one of
the selected possible
careers.

CONTENT

METHODOLOGY

Each career has different
requirements, it is important
to know these requirements
especially if you are interested
in a specific career.

Research
In small groups, students
brainstorm career ideas
for certain personalities.
Then they discuss
individual suitability and
personality types for
specific careers. Each
group reports to class.

Everyone has different skills
and aptitudes. The society
needs people to fill a number
of different types of jobs. A
person must choose from the
list of jobs that are available,
because not all persons are
suited for all the careers.
It is useful to decide on a small
number of possible career
choices which suit you. Then
outline a plan for getting the
training and for reaching the
chosen career goal.
Students should explore
careers that offer internships
and find opportunities while
still in school. Though
internships will not attract
salaries, they hold important
benefits for the future. The

Students in groups, use
information from research
to prepare posters on
selected careers. The
charts include plans for
achieving training.
Students prepare charts
for an exhibition.
Students in groups, plan
and execute a role play in
which an individual has
been offered a job, but is
uncertain whether he/she
has the aptitude or
qualifications to suit the
post. Class will decide
what should be done in
each case.

RESOURCE/MATERIAL
Modules in Social
Studies
with CXC SBA Guide
Career guidance
Module
Student workbook
year 2.

EVALUATION
Evaluate the
presentations.
Assess posters and
charts.
Review role play.
Students write
their thoughts on
two/three careers
they might like,
and prepare a plan
for achieving
training for these.
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term ‘career’ is associated with
paid employment and refers to
a single occupation. In today’s
world of work the term
‘career’ is seen as a continuous
process of learning and
development.

Journaling

There are careers within and
outside the community.
Most careers require formal
training, which gives learning
structure. Your performance
and competence are assessed
using assignments or
examinations.
Successful completion ends
with formal qualification – for
example, a certificate or
diploma. Primary and
secondary education and
training help you develop the
skills and aptitudes to make a
career choice.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 3:
LESSON 3:

The World of Work
Knowing my career

Life Skills:

Communication, Critical thinking, Self-awareness

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ state the value
within the community
of their selected
careers of interest.
▪ describe the
dimensions of their
careers of interest.
▪ explore job options
within their careers of
interest.
▪ display willingness to
explore the values
needed when making
career decisions.

CONTENT

METHODOLOGY

Each career is
associated with a
number of different
jobs. For example in
the medical
profession, there are
among others –
doctors, nurses,
dentists, surgeons and
pharmacists. Each one
is like a brick forming
part of a wall.

Research
Students do research and
prepare summary on the value
and contribution to society of
two careers of interest to them.

Every career has
different aspects or
dimensions, and jobs
to suit differing
interests and abilities.
Each career is
important for our
country, whether it is
in the private or public
sector.

Students work in groups, to
interview two persons working
in each of three careers of
interest to them. The aim is to
discover the details of their
jobs and prospects for getting
into each of these careers.
Students prepare individual
reports.

RESOURCE/MATERIAL

EVALUATION

Modules in Social
Studies with CXC
SBA Guide

Review summaries.

Career guidance
Module
Teacher’ guide grade 2

Evaluate the career
exposition and
students evaluation
of the exposition.

Assess reports.

Students plan and implement an
expo during career week,
including invitations to guests,
speakers, agenda, venue,
brochures and a panel
discussion on careers. After the
expo, students review the event
and say how it could be
improved.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:

Human Sexuality

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate knowledge of the range of human sexuality.
2. appreciate the meaning and impact of sexual harassment and sexual abuse.
3. use coping, decision making and communication skills to deal with sexual pressure.

*LESSON 1:
Life Skills:

Sexuality (Comprehensive sexuality education; Sexual abuse prevention)
Assertiveness, Critical thinking, Coping with stress

OBJECTIVES

CONTENT

METHODOLOGY

By the end of this lesson,
students should be able
to:

Human beings are
called to love: soul and
body. Hence, human
love embraces both
the body, and the
spirit. Therefore,
sexuality is not
something purely
biological; rather it
concerns physical,
emotional and
cognitive parts of the
person.

Video/Discussion
Students view video called
‘Vibes in the World of
Sexuality.’ They later break
into small groups and
discuss the message and
what it means to them. In
small groups, students
discuss the range of
difference in sexual
behaviours and
relationships that exist,
including abstinence,
marriage and domestic
partnerships.

▪ articulate reasons why
they consider themselves
to be unique individuals.
▪ demonstrate
interpersonal skills in
relating to self and
others.
▪ take responsibility for
their thoughts and
feelings.
▪ be assertive in
expressing themselves
about issues related to
their sexuality.

Self-awareness is
necessary if we are to
appreciate and
understand others.
There are some things
about ourselves that
we cannot change and
some things that we
can.

Why shouldn’t I use
pressure to get consent for
sex? What is the value of
being honest with each
other as equals?
How far is too far? List
what you have been told
about sexuality – in
community, church, home,

RESOURCE/MATERIAL
Modules in Social
Studies
with CXC SBA Guide
Video: Vibes in the
world of sexuality

EVALUATION
Assess discussion.
Evaluate their
understanding of
appropriate ways of
expressing sexuality.

HFLE Students
Book 1, pages 34-35
Book 2, page 32
Book 3, pages 26-27
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It is necessary for us to
accept ourselves as
being male or female.
In all our expressions
of sexuality, we must
take responsibility for
own behaviours and
emotions.
There are many ways
to show your feelings.
They include telling the
person that you like
him or her, kissing,
cuddling or holding
hands and touching.
We must learn to be
assertive, to negotiate
and to deal with
positive and negative
pressures, in order to
successfully relate to
others.

media etc. What do you
really think? The class
discusses these questions
and later forms small
groups in which to share
their ideas about how these
suggestions might protect
them from emotional and
physical harm, even
pregnancy and STI’s. They
role play their responses to
these situations using the
STACK method.
Students record in their
journals what they are
comfortable doing.
List 3 attributes or
characteristics you find
attractive in a person.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:

Human Sexuality

*LESSON 2:
Life Skills:
OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ explain what is
meant by the terms
sexual harassment
and sexual abuse.
▪ identify examples of
sexual harassment
and abuse.
▪ discuss how
personal values,
community norms,
and culture may
affect a person’s ideas
on what constitutes
sexual harassment.
▪ employ effective
communication skills
in dealing with sexual
matters.
▪ suggest avenues for
reporting cases of
sexual harassment

Sexual harassment and sexual abuse (Comprehensive sexuality education; Sexual abuse prevention)
Decision making, Refusal skills, Assertiveness
CONTENT

METHODOLOGY

Sexual harassment –
unwanted attention of a
sexual nature that creates
embarrassment or distress.

Resource person
A resource person defines
sexual harassment and
sexual abuse and provides
guidelines for recognizing
and rejecting both. They also
review what should be done
when a person considers
him/herself a victim of this
type of abuse. Students take
notes and ask questions.

Sexual abuse is forced or
coerced sexual activity.
The victims may be male or
female. The
harasser/abuser may be
anyone in a position of
power/authority, even a
teacher, relative, church
member or friends and may
be of the same gender.
The harasser/abuser may
be unaware that his/her
behaviour is offensive or
he/she may be deliberately
attempting to embarrass,
physically hurt or
demanding sex or sexual
favours from the victim. This
may occur among peers or
boss and subordinate, at

Using materials from the
TELL Scheme

RESOURCE/MATERIAL
Modules in Social
Studies with CXC
SBA Guide
HFLE Student’s Book
1, pages 42-43
HFLE Student’s Book
2, pages 36-39
Materials from the
TELL Scheme

EVALUATION
Assess
arguments and
rebuttals, as well
as comments
from the other
members of the
class.
Assess responses
to victims and
abusers.
Review journals.

CPA - 227-0979

Presenters are chosen and
the debate takes place in
front of classmates.
Classmates also evaluate the
debate and comment.
Discussion/Role Play
In groups, students discuss
the issue of sexual abuse
and explore possible feelings
and challenges faced by the
victims and the family of the
27

and sexual abuse.
▪ Evaluate the
importance of
communicating our
values clearly to
others.

work, at school or at home.
Sexual abuse occurs in
different forms. It includes
incest, forced prostitution,
paedophilia and rape.
Sexual abuse and sexual
harassment leave young
people with significantly
less faith in the future,
fewer sexual self-care
behaviours more inclined
toward sexual risk-taking.
Remember that no form of
sexual harassment or sexual
abuse is the victim’s fault.
In Guyana sexual abuse is
punishable by law.

abuser. They also discuss the
issue of date rape. Later,
students work in pairs to
identify ways to reject
unwanted sexual advances
especially from people
whom they think they
cannot manage. They may
practice using role play.
In their journals, students
imagine that a friend has
revealed to them that he/she
was being sexually abused.
Discuss the advice that you
would give to that person.
What is the big deal about
having each other’s consent
before making sexual
advances?

Help is available for persons
who are affected:
 Speak to someone
you trust
 Use hotline like:
‘Guyana Foundation
for Children’ and
‘Family Life Ministry’
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THEME:
Unit 1:
*LESSON 3:

SEXUALITY AND SEXUAL HEALTH
Human Sexuality
Communication and decision making about sex (Comprehensive sexuality education; Sexual abuse prevention;
Violence prevention; Suicide prevention)

Life Skills:
OBJECTIVES
At the end of this
lesson, students
should be able to:
▪ identify some of the
ways in which
individuals
communicate with
each other.
▪ compare and
contrast the ways in
which males and
females commonly
communicate sexual
feelings.
▪ explain why good
communication is
necessary for building
healthy relationships.
▪ suggest ways in
which common
communication
difficulties about
sexuality can be
reduced.

Assertiveness, Negotiation, Critical thinking
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

Communication is the
process that allows humans
to exchange information. It
occurs in several ways –
verbally, non-verbally
(body language) and
through writing.

Game
Students play a shortened
version of ‘Pictionary’
(instructions in appendices)
in order to see how
differently males and
females communicate. In
this round of ‘Pictionary’ the
words and phrases are
based on relationship and
gender communication.

Modules in Social
Studies with CXC SBA
Guide

Assess
appreciation of
communication
process.

Effective communication is
necessary in building strong,
healthy relationships.
Gender differences – for
example how men and
women talk and view life –
can generate
misunderstanding and even
hostility in relationships.
Despite this however, it is
necessary to avoid
stereotyping. For example,
women generally talk more,
and it is their way of
pursuing the relationship.
Men talk less, usually to
acquire information.

Assess ability to
communicate as
demonstrated in
skits.

Students are asked to notice
the differences in the way
males and females
communicate and the
difficulty each has in
understanding non-verbal
clues.
Students in large groups
develop and role play short
skits on one of the following
topics, followed by a
discussion of the drama.
(i)

Women often nod their

HFLE Student’s Book
2, pages 36-41

Girl is flirting but boy
is not interested. Can
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heads to show that they are
listening; men view it as a
sign of agreement.
(ii)
In relationships, it is
necessary to try to mean
what you say and say what
you mean.
Try to avoid using words
with sexual connotations
that may give others the
wrong impression.
Be careful of what you do as
the impact of your body
language e.g. what might be
communicated by simple
hugs, holding hands etc. is
as strong as any words you
say. Intercourse is usually
the final part of a series of
behaviours that began with
simple touches

he communicate how
he feels without
hurting her?
A friend of the
opposite/same sex is
touching you in ways
that gives you
uncomfortable
feelings, but really
means nothing by it.
What do you do?

Journal activity
Decide how far you are willing
to go at this stage of your life.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:

Factors and Risks Affecting Reproductive Health

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate knowledge of reproductive health issues.
2. display awareness of the importance of good reproductive health.
3. use communication skills to cope with reproductive health and issues.

*LESSON 1:

Factors affecting reproductive health

Life Skills:

Advocacy, Creative thinking, Coping with emotions

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ explain what is
meant by
reproductive health.
▪ outline two reasons
why protecting our
reproductive health is
important.

CONTENT

METHODOLOGY

Reproductive health implies
that people are able to have
a satisfying and safe life,
that they have the capability
to reproduce and the
freedom to decide if, when
and how often to do so.

Questioning/Discussion
In groups, students
brainstorm meanings of the
word “health” and
reproductive health.
Students think about words
that link to health
remembering that it is
more than the absence of
disease. On basis of the
definitions, students discuss
why reproductive health is
important to women and
men. Why is it important
for the Guyanese population
to have good reproductive
health?

Factors affecting
reproductive health include:


▪ identify factors that
promote/endanger
our reproductive
health.




▪ explain reasons for
getting tested for STIs.



Physical health (e.g.
fitness, nutrition,
illnesses etc.)
Physical maturity.
Mental competency
(being able to reason
well).
Emotional
competence,
emotional
intelligence (able to
cope with feelings

RESOURCE/MATERIAL
Human and Social
Biology

EVALUATION
Assess posters.

Biology for CSEC
Examination by Linda
Atwaroo Ali
Pamphlets on
reproductive health
from different
agencies eg. GRPA
HFLE Student’s Book
1, pages 36-37
HFLE Student’s Book
2, pages 44-47

Students in small groups
suggest factors that might
promote or negatively
affect reproductive health
of adolescents.
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and thoughts).
Social factors (e.g
peer pressure to
engage in early sexual
activity).
Cultural factors (e.g
some persons do not
believe in using
protection when
having sex).
Access to and an
understanding of
family planning
methods and
appropriate health
care.
STIs can negatively
affect reproductive
health e.g. by causing
infertility.

Each group creates a poster
that promotes good
reproductive health among
adolescents. The posters
are displayed and the class
chooses the best.
Journal Entry
What age do you want to
have children? How will you
know you are ready for a
baby? (Physically,
emotionally, mentally,
financially)
Class discussion on getting
tested for STIs – where,
how, why.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:
LESSON 2:

Factors and Risk Affecting Reproductive Health
Health decision making – Physical hygiene

Life Skills:

Assertiveness, Negotiation, Critical thinking

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ give reasons why
adolescents have
special hygiene needs.
▪ describe ways of
caring for their bodies
during adolescents.
▪ describe ways of
caring for their bodies
during pregnancy.
▪ display willingness to
change poor hygiene
behaviours.

CONTENT

METHODOLOGY

At puberty, the sexual
organs develop and cause
changes in our bodies. One
effect is that body odours
become marked, and there
is the necessity to keep
special parts of the body
clean and odour free, both
with soaps and deodorants.

Resource Person/Charts
The PE teacher engages
students in an interactive
discussion about the special
hygiene needs of
adolescents. Armed with this
information obtained,
students in groups,
brainstorm and create a
daily hygiene regimen for
both males and females.
The regimen is put on charts
and displayed on the walls.

Some micro-organisms such
as bacteria are found in the
external orifices of the sex
organs. If proper hygiene is
not maintained in these
areas, then these microorganisms will continue to
grow, and unpleasant/foulsmelling body secretions are
produced. In addition
during adolescents, many
young persons take part in
physical activities that cause
sweating and additional
body odours.
During pregnancy it is
especially necessary for the
mother-to-be to keep

Students work in small
groups to find out the causes
and care of body odour in
adolescents and pregnant
women. Based on what they
find out, they role play
situations in which a friend
has strong body odour, and
they have been selected to
speak to him/her about it.
Students say how they
would feel if someone spoke
to them about body odour,
and suggest ways of tackling
the problem.

RESOURCE/MATERIAL
Human and Social
Biology
Modules in Social
Studies with SBA
guide.
PE to 16

EVALUATION
Assess posters.
Evaluate the skits
for sensitivity.
Review selfevaluation.
Assess letters for
accuracy.
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herself clean. Rising levels
of oestrogen and
progesterone can promote
changes in bacteria growth.
The mother’s body
temperature increases and
causes more perspiration
than usual. Increased
discharges, increased blood
flow to the genital area, and
changes in the vaginal flora
alter the region’s aroma
during pregnancy. An acidic
smell, accompanied by
clear, watery secretions or
opaque, white discharge
also occurs. This is due to
normal changes in the
vaginal pH level.

Journaling
Students write in their
journals their feeling about
the matter of hygiene and
their present habits.
Letter writing
Each students writes a letter
to a younger, pre-pubescent
sibling/a pregnant mother
outlining the changes to be
expected, and the ways in
which they will have to care
for their bodies.

If no steps are taken against
the causes of these odours,
they rapidly increase and
betray their presence by
their evil smells. It is
necessary to counteract this
tendency by the most
thorough cleansing.
* Can also be a lesson in Appropriate Eating and Fitness.
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THEME:
Unit 2:
*LESSON 3:
Life Skills:

SEXUALITY AND SEXUAL HEALTH
Factors and Risk Affecting Reproductive Health
Healthy decision making – I will postpone parenting (Comprehensive sexuality education)
Empathy, Creative thinking, Self-management

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ identify three
reasons why delaying
sexual relationships
and parenting may be
beneficial.
▪ critically assess their
own readiness to
engage in sexual
relationships and be
parents.

CONTENT

METHODOLOGY

There are several benefits
to delaying sexual
relationships and
parenting. They include:

Simulation: SWAT model
Students in groups discuss
ways in which youth are
pressured into early sexual
activity. Later they practice
refusal skills in pairs using the
SWAT model:

Teaching about
HIV AND AIDS IN
THE CARIBBEAN

Evaluate songs and
poem.

HFLE Student’s
Book 1, pages 5253

Assess methods of
delivering refusals.

Groups prepare and present
role play using either SWAT
model for negotiation
S – say “no”! to unsafe
behaviour
W – be prepared to explain
why you want to be safe
A – provide alternatives
T – talk it out

HFLE Students
Book 3, pages 4951





▪ display awareness of
their individual
capacities to delay
these activities.

▪ demonstrate
behaviours that will
show their
commitment to
delaying parenting.



Time for physical
maturity in females
to better manage
childbearing and
reduce possible
negative impacts on
reproductive health
(STI’s).
Time to achieve a
measure of
economic
independence so as
to better deal with
the costs attached to
child rearing.
Time to develop
greater emotional
maturity and better
support systems.
More time to enjoy
various activities
without the thought
of parenting

Aesthetics: Song/Poem
Students work in groups of
their choosing to compose a
song or poem to demonstrate
that teen years are needed to
prepare for adulthood. They
may include some or all of the
messages about postponing
parenting, abstinence is the
best policy during those
years that strengthening their

RESOURCE/MATERIAL

EVALUATION

Reward/Simplify
S.W.A.T, R.E.A.L,
and S.T.A.C.K.
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responsibilities
Time to properly and
deliberately select a
worthy father or mother
for your child/children.
Young persons also need
to develop the kinds of
routines that ensure that
they take care of their
bodies. It is also valuable
to know that your blood
pressure, weight, urine
examination and general
health status are
appropriate to your age,
sex and size. In addition
women need a regular
PAP smear.
It is always worthwhile to
go through your medical
history and family history
to seek out risk-factors of
diseases in later life, so
that you can institute
changes to reduce risk.

refusal skills is important, that
getting regular check ups, and
PAP smears for girls is
necessary.
Personal action/Role play
What would you do if
someone tried to pressure
you for sex? Students role
play their responses using the
REAL or STACK method.
The REAL Method
Refuse/Explain/Avoid/ Leave
or The STACK method stop
/Think it through
Ask yourself and others
what to do
Choose carefully – it’s up to
you/Keeps your pride and
promises too.
Students discuss some of the
cost associated with being the
parent of a small child e.g. cost
of diapers, milk, etc.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:

Healthy Eating Habits

General Objectives:

By the end of this unit, students must be able to:
1.
2.
3.
4.

*LESSON 1:
Life Skills:

demonstrate knowledge of the relationship between types and uses of food nutrients for good health.
display willingness to assess food types and portions to eat healthier.
Dem
onstrate use of life skills in making healthy food choices.

Balanced meals
Communication, Critical thinking, Self-management

OBJECTIVES

CONTENT

By the end of the lesson
students should be able
to:

Balanced meals form
part of a balanced diet.
If one meal is deficient
in particular nutrients,
the others should make
up for it.

▪ define a balanced diet
according to the
individual.
▪ plan menus that reflect
a balanced diet for each
day.
▪ recognize that various
factors determine
nutritional needs

▪ appreciate diversity of
nutritional needs within
age/peer groups.

Nutritional needs vary
from person to person.
A balanced meal for
one person may not be
a balanced meal for
another person.
Nutritional needs are
based on age, sex,
activity level; body
mass, metabolism and
health concerns.
Meals need to include
a balance of nutrients

METHODOLOGY
Research/Group work
Students work in groups to
find out about
(i)
Balanced diets
(ii)
Factors affecting
its nutritional
needs
Each group presents its
findings to the class.
Small group discussion
In small groups of three or
four, students discuss how
and why nutritional needs
vary for the following
persons:
 Baby
 Preteen boy
 Girl who has entered
puberty
 Pregnant woman

RESOURCE/MATERIAL

EVALUATION

Home Economic for
Secondary Schools Book
1- unit 8

Prepare a day’s
menu for any 3
of the person
listed.

Book 3 – Meal Planning
and Menu Writing
CSEC Home Economics
and Beyond/ Food and
Nutrition by Anita Dyer
and Norma Maynard

Explain clearly
any two factors
that determine
nutritional
needs.

Caribbean Food and
Nutrition for CSEC by
Anita Hill and Antonia
Coward
HFLE Student’s Book 3,
pages 66-67
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from the six food
groups as well as fiber.
In addition, the protein
in the diet should come
from both plants and
animal sources.






Factors that can change
a person’s diet include
change in job, age,
health requirements,
religion and activity
level.
Vegetarians and
Rastafarians who eat no
meat need more
proteins.

Bus driver 35 year old
male
Data entry clerk 35
year old female.
Farmers 65 year old
male
Retired teacher 80
year old female

Assign students to one of six
different groups. Each group
work on a different food
group. Students share what
they have learned in a
systematic way to create a
balanced diet.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:

Healthy Eating Habits

LESSON 2:

Nutrients the body needs

Life Skills:

Critical thinking, Creative thinking, Self-management

OBJECTIVES
By the end of the
lesson students
should be able to:
▪ list the main
nutrients required by
the body, with at
least three examples
of foods rich in each.
▪ outline the uses of
these nutrients in the
body.
▪ display critical
thinking skills in the
choice of foods to be
included in the diet.

CONTENT
Main nutrients are:
carbohydrates,
proteins, fats, vitamins
(A, B- Complex, C, D,
E, and K), minerals
(calcium, phosphorus,
potassium, sodium,
sodium, chlorine,
magnesium, zinc, iron,
fluorine, copper,
iodine).
These nutrients are
found in a variety of
foods, and have
specific functions
within the body.
Often if the diet is
inadequate in
nutrients,
supplements may be
used, which include
vitamin tablets and
health drinks.

METHODOLOGY
Research/discussion
Students work in small groups
to identify specific ways in
which the body uses each of
the nutrients it takes in from
food. The students will share
their findings with each other.
Later they work together to
compile their information in a
table showing the nutrient, its
function and what happens
when it is absent
Game
Students make up a Crossword
Puzzle in which the nutrients
are the answers and their
functions in the body as clues.
Personal plan/Journal
Students draw up a list of the
natural foods they will
consume over the next week in
order to improve their
nutrition. They make a food log
in their journal.

RESOURCE/MATERIAL
Caribbean Food and
Nutrition for CXC by
Anita Tull and Antonio
Coward
Home Economics for
Secondary Schools,
Book 1
Critical Skills poster
Table of nutrients

EVALUATION
Create a table to
highlight the
following:
(a) The main
nutrients
(b) Two examples
of each
nutrients
(c) Two benefits of
each nutrients
Evaluate creativity
of clues and
answers.
Review journals.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:

Healthy Eating Habits

LESSON 3:
Life Skills:

Portions
Critical thinking, Decision making, Self-monitoring

OBJECTIVES
By the end of the
lesson students
should be able to:
▪ explain “calorie
content” of foods.
▪ estimate healthy
portion sizes of foods
in a given menu
based on Food Based
Dietary Guidelines.
▪ appreciate the need
to regulate eating
habits in order to
achieve optimum
health.

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

Food provides the body
with energy and raw
material for its activities.
If there is constantly too
little or too much of any
food, health problems
result.

Questioning/ Research
Am I eating too much, too little?
How much of which foods do I
need? Do I need the same amount
of food all the time? Students find
out information they analyze
about portion size for various
foods. Later they analyze their
day’s food intake and conclude
whether their portions were too
large or small. Students present
findings to class.

Caribbean food and
nutrition for CSEC by
Anita Tull and Antonia
Coward

Assess
presentations.

Research/Person development
plan
Based on what they learned,
students set out the nutritional
content of some of the foods we
commonly eat. They discuss a
modification of their own eating
habits to ensure better health.
students compile menus/ meal
plans indicating portion sizes of
each food, and estimate how
many calories are present in each
meal. They document this in their
journal.

Food based dietary
guidelines

Calories are the measure
of energy or fuel in food.
More calories mean
more energy. If we eat
more calories than we
use, the body stores the
excess, mostly of fat.
Food based dietary
guidelines gives a guide
as to how much of which
foods we should
consume. For example:
 8 glasses of water
per day; more on
hot days.
 5 servings of fruit
and vegetables
daily.

Home Economics for
Secondary Schools
Book 1
PE to 16 by Sally
Fountain and Linda
Goodwin

Evaluate menus
and calorie count
of prepackaged
foods.

Assess reports.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:

Fitness

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate awareness that fitness is a constituent of a healthy lifestyle.
2. display willingness to incorporate safety procedures when engaging in physical exercises.
3. use appropriate life skills in engaging in age-appropriate physical fitness activities.

*LESSON 1:
Life Skills:

Components of physical fitness
Critical thinking, Decision making, Self-awareness

OBJECTIVES

CONTENT

METHODOLOGY

By the end of the
lesson students
should be able to:

Components of physical fitness:
1. Cardiovascular
Fitness: The ability of
the circulatory system
(heart, and blood
vessels) to supply
oxygen to muscles
during exercise.
2. Body Composition: The
percentage of body
mass that is lean body
mass (muscle, bone,
water etc.)
3. Flexibility: The range
of movement possible
at various joints.
4. Muscular strength:
The amount of force
that is produced by a
single contraction of a
muscle.
5. Muscular endurance: The

Resource Person
A resource person such as a
PE teacher, a fitness or
wellness expert or health
professional, discuss with
students the components
and benefits of physical
fitness.

▪ identify, define
and explain the
components of
physical fitness.

Research & Questioning/
Presentation
In groups, students find out
the activities associated with
specific sports and games
and identify the components
of fitness that each
promotes. For example,
running in football promotes
cardiovascular endurance
and strength.

RESOURCE/MATERIAL
PE to 16 by Sally
Fountain and Linda
Goodwin.
HFLE Student’s Book 2,
pages 64-65.

EVALUATION
State the area of
specific fitness you
would require if
you want to
become a:
(1)
(2)
(3)
(4)

Sprint swimmer
Rugby player
Long jumper
Weight lifter

Assess
presentations.

Students work in groups to
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ability of a muscle movement
over a length of time.
People are more likely to
stick with activities they love.
The benefits of exercise plans
include:











Reduce risk of
developing chronic
lifestyle diseases and
problems associated
with aging.
Reduces the effects of
some existing illnesses.
Helps you cope with
occasional extra
demands on your body
Helps control weight,
develop muscle and
reduces body fat
Improves posture
Increases physical
endurance
Helps build and
maintain healthy
bones, muscles and
joints
Enhances immune
system

identify which activities are
required in order to achieve
excellence in various sports.
Guided by a PE teacher
students perform physical
fitness activities associated
with the components of
physical fitness.
Students identify nonathletes in their school and
community who seem
physically fitter than most of
the persons they come
across. Why do the students
think these persons are fit?
They interview these persons
to ascertain how much
physical activity is part of
their daily routine and
prepare reports of the
survey with conclusions.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:
LESSON 2:

Fitness
Different types of exercise activities

Life Skills:

Self-awareness, Self-management

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ distinguish among
cardiovascular
(aerobic), strength
training (anaerobic)
and flexibility
exercises.
▪ practice different
exercises for a fit
body.
▪ recognize that no
single exercise can
accomplish overall
fitness.

CONTENT

METHODOLOGY

Aerobic/cardiovascular/
‘cardio’ exercises
increases efficiency of
the heart and lungs in
providing your body with
oxygen. These exercises
work many muscles and
involve low intensity
activities with much
repetition of the
movements, e.g. brisk
walking, swimming,
dancing, bicycling, for at
least 30 minutes.

Discussion/Brainstorming
Based on what they know
about exercise and fitness,
students suggest why body
types –size, shape, muscle
mass etc. – a r e different for
athletes specialising in
different sports. Students get
pictures of different athletes,
e.g. swimmers, marathon
runners, body builders,
gymnasts, tennis players,
wrestlers, shot-put throwers,
cricketers, etc. and discuss
how their body shapes help
them do well in those sports.
Students write essays giving
reasons why the types of
exercises (aerobic, anaerobic,
flexibility) are needed and the
parts of the body that are
developed resulting in the
shapes of the different
athletes.

Strength training/
anaerobic exercises
increase muscle mass
and strength. Each
exercise usually focuses
on a few associated
muscle groups and
involves high intensity or
more difficult exercises
(e.g. with heavier
weights) and fewer
repetitions of each
movement, e.g. doing 20
sit-ups while holding

Students access their own
levels of activity and pledge to
increase the level needed.

RESOURCE/MATERIAL
PE to 16 by Sally
Fountain and Linda
Goodwin

EVALUATION
Review essays.
Assess
demonstrations.
Assess
presentations on
body changes.
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weights on your chest,
leg presses.
Flexibility training
enhances the functioning
of your joints, allowing
limbs to move through
its full range of motion
without damaging
tissues.
Increasing flexibility will
reduce the chance of
injury when doing other
exercises or everyday
activities.

Journaling
Students try out their
prescribed programme for
four weeks, and keep a
journal of how their body is
changing because of the
exercise activities in which
they are taking part.
At the end of 4 weeks
students make presentations
to class.

All three types of
exercises should be
included in a balanced
programme aimed at
overall fitness. The
amount of each type
depends on your fitness
goal.
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THEME:
Unit 2:
*LESSON 3:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ explain the
relationship between
a balanced diet and
exercise for a healthy
body.
▪ discuss the
importance of proper
hydration during
exercise
▪ be willing to change
their beliefs and
attitudes towards food
and fitness choices.

APPROPRIATE EATING AND FITNESS
Fitness
Physical fitness and healthy eating
Communication, Decision making, Self-awareness, Self-monitoring
CONTENT

METHODOLOGY

Sweating cools the
body, but we lose
valuable water and
minerals (electrolytes)
when we sweat, so it is
important that we
replace these.

Resource person
Resource person(PE Teacher
or Sports Master) makes
presentation and responds to
questions from students
about the:

If we are exercising for
a short time or do not
sweat much, then half a
cup of tepid water
every 20 minutes or so
is enough. If we are
exercising vigorously or
for a long time or sweat
heavily, then sports
drinks that contain
water and minerals
with a little sugar may
be more appropriate.
Oral Rehydration Salts
(ORS) mixed in water
with a little glucose may
be more affordable
substitute. Do not wait
until you feel thirsty to
rehydrate.

(a) need for healthy
eating.
(b) need for regular
exercise.
(c) relationship
between the
two.
(d) necessity for
water during
exercises

RESOURCE/MATERIAL

EVALUATION

What’s Cooking in
Guyana

Review journal
entries.

PE to 16 by Sally
Fountain and Linda
Goodwin.

Assess plans.

HFLE Student’s Book
2, pages 70-71.

Assess student’s
preparation of ORS.

Students write a journal entry
of the presentation.
Students keep a record of all
the food they eat, their
exercise activities, and the
quality of water they drink
daily for a week. They
compare the type of food and
snacks they eat with the
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When participating in
an exercise
programme, it is
important that correct
dietary rules are
followed to ensure
development of body
systems, and their good
functioning.
It is important to check
periodically to ensure
that you are eating the
right foods to replace
nutrients lost during
exercise. There are also
special foods required
for persons with certain
health and age
characteristics.

amount of exercise in which
they engage. They assess their
present way of living, with a
view to making adjustments
where necessary.
Students research the
composition of oral
rehydration salts and prepare
it in class.
Each students prepares a plan
for a “healthy lifestyle
programme” including a
balanced diet, exercise, sports
and recreational activities, as
needed.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:
LESSON 4:

Fitness
Special needs (diabetes, hypertension/cardiovascular disease, obesity)

Life Skills:

Critical thinking, Decision making, Self-awareness

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ state the substances
in foods that
aggravate or increase
risk of specific
diseases.
▪ explain how persons
with selected diseases
(diabetes,
hypertension, obesity)
may modify their diets
to reduce suffering
from the disease.
▪ understand that
some common food
additives intended to
improve flavour or
shelf life may have
negative effects on
the body over a
period of time.

CONTENT

METHODOLOGY

Sodium (mostly from
salt and powdered
seasoning with
MSG/Aji), is an
ingredient in several
foods that aggravates
hypertension and
cardiovascular disease.
Sodium must be
drastically reduced or
eliminated from the
diet of person with
these illnesses. Such
persons should increase
their intake of whole
grains, legumes and
nuts as these help
reduce cholesterol
levels.
In diabetic persons, the
body cannot deal with
sugar the way it should.
Unmanaged diabetes is
dangerous and can even
lead to coma and death.
Thus the intake of sugar
and carbohydrates must
be reduced significantly.

Research/ Questioning/
Discussion
Students read food labels of
foods, snacks and
seasonings to find out about
the amount of sodium, fat,
cholesterol they have. They
also look for other potentially
harmful food additives such
as MSG/Aji, high fructose
corn syrup and nitrites. The
students then examine labels
of foods which are for
persons with special needs
and compare the quantity of
ingredients in them with
those checked previously.
students work in groups to
prepare tables showing the
different amounts of these
ingredients they see in food.
They discuss: What do these
differences mean to you?
What is the value of making
these changes in your diet
now?
Students identify one food

RESOURCE/MATERIAL
What’s Cooking in
Guyana
Caribbean food and
nutrition for CSEC
Decision making
poster

EVALUATION
Evaluate the groups’
appreciation of the
health risks of these
foods.
Assess students’
reason for
stopping/reducing
the use of the food
item.
Assess skits for
suitability of
messages learnt and
for content.
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▪ display critical
thinking and decision
making skills in
choosing healthy
alternatives to popular
foods

Consumption of large
quantities of very sweet
fruits like mangoes and
grapes should be
limited. More complex
carbohydrates, like
ground provision and
green bananas should
be eaten. The amount
of white rice and flour
should be limited.
Reducing sodium, sugar,
cholesterol and fat in
the diet and increasing
complex carbohydrates
and plant proteins as
well as reducing red
meat consumption, will
help to prevent you
from developing some
of these chronic
diseases which are
appearing more and
more in younger people
even teenagers.

item they would stop using or
reduce the use of and provide
the reasons.
Role Playing/ Drama
Students will plan and
perform a skit depicting a
health worker visiting the
home of a senior citizen who
has special needs.
The health worker advises the
caregiver of the senior on
appropriate meals for his/her,
warns of consequences if the
disease is not properly
managed.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:
LESSON 5:

Fitness
Hygiene and exercise

Life Skills:

Interpersonal skills, Critical thinking, Problem solving

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ describe the
unhygienic conditions
that are associated
with exercise.
▪ demonstrate good
hygiene practices to
reduce or prevent
these conditions
▪ exercise sensitivity
and understanding
when dealing with
persons who may not
practice proper
hygiene during their
exercise programme.

CONTENT

METHODOLOGY

Exercise cause sweating
and an increase in body
temperature, thus
facilitating the growth of
some micro- organisms
that thrive in warm,
moist conditions. These
include bacteria and fungi
that cause body odour,
athlete’s foot, jock itch,
yeast infection etc.
Preventing these
outcomes requires that
you practice proper
hygiene. These include:
 Washing exercise
clothes properly,
possibly with a
little disinfectant.
 Wearing clean
clothes, including
socks, for each
workout.
 Showering as soon
as possible after
exercise.
 Drying armpits,
groin and between

Discussion/ Brainstorming/
Drama
Students discuss the
unpleasant and unhygienic
consequences of exercise
that they experience directly,
as a result of their own
exercising, or indirectly by
being around others who are
exercising.
Students research the
literature to discover
solutions, recommended
practices for solving these
problems. Students also
determine the best
approach to use when
wishing to talk to someone
about hygiene when
exercising, giving particular
consideration to how they
would want to be treated if
they were on the receiving
end. Students role play the
suggested approaches.
Art

RESOURCE/MATERIAL
PE to 16 by Sally
Fountain and Linda
Goodwin.

EVALUATION
Assess the responses
to the hygiene
problem and the
effort made to
discuss it with peers.
How they would
approach and
connect with
someone who is
demonstrating bad
hygiene practices.
Assess the creativity
and relevance of the
posters.
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toes well after
showering and
using absorbent
powder if needed
Using anti-fungal
powder in sneakers
and between toes.
Using deodorant.
Washing sneakers,
bandages and
other gear and sundrying them.
Washing hair
often.

In small groups, students
create a poster or brochure
that is to be placed in the
school gym or notice board
near the playfield, which
advises athletes about
proper hygiene.
The class reviews all the
posters and votes for the
best one.
The group with the winning
poster asks the Sports
Master for permission to
hang the poster near the
exercise area.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:

Environmental Assets

General Objectives:

By the end of this unit, students must be able to:
1. understand that the assets our environment possesses are the basis of our resources and our society.
2. develop an appreciation that the resources of land, air and water must be conserved and that they are
consequences for not doing so.
3. act in ways that reflect appropriate knowledge, skills and values for sustainable living.

*LESSON 1:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ describe five
examples of Guyana’s
natural environmental
systems or
ecosystems
▪ distinguish between
renewable/nonrenewable resources.
▪ describe the
locations and
distribution of four of
the country’s natural
resources.
▪ explain three
challenges to our

Guyana’s environmental assets
Communication, Critical thinking, Advocacy
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

Our assets are our
renewable resources
e.g. water, biomass,
land and nonrenewable resources,
e.g. minerals, metals.

Resource Person
A resource person is invited
to speak about renewable
and non-renewable
resources and their
locations, and roles in
producing and reducing
pollution. In preparation,
students prepare questions
to ask resource persons.
They also make written
summary of talk.

Posters depicting Guyana’s
natural environmental
systems, ecosystems
(EPA)

Review summaries.

These resources may
be tangible bauxite or
intangible (tourism
product, open spaces,
cultural diversity).
Other assets are our
soil quality,
microclimates, the
carrying capacity of
areas and other
aspects of our
ecosystem.

Modules in Social Studies
with SBA guide by
Rampersad Ramsawak and
Ralph Umrak (New Edition)

Assess skits.

Assess posters.

Drama/ Role Play
In groups, students prepare
skits that describe how our
actions affect our
environmental assets. E.g.
pollution of drains and
canals by washing cars, doing
household laundry, etc.

Many of our
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environment’ assets.

environmental assets
are affected by human
and other
activities/events,
including pollution and
natural disasters.

Artwork
Students create a poster
which serves to encourage
everyone to explore and use
our renewable and
nonrenewable assets
carefully.

Human activities such
as burning
trash/garbage can
have harmful effects
on the environment.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:
LESSON 2:

Environmental Assets
Managing the environment’s assets

Life Skills:

Critical thinking, Communication

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ explain the
usefulness &
sustainability of at
least three natural
assets/resources.
▪ describe at least
three functions of
natural assets/
resources.
.

CONTENT

METHODOLOGY

Our natural
resources/assets are the
basis of our country’s
economy and our
continuing good health.

Group- work/Analysis of case
study
Students discuss the case study
entitled “ Non-renewable and
Renewable resources”. Bauxite
as a non-renewable resource;
hardwood forests/farms as a
renewable resource.
Students analyse the effects of
utilization of these resources
and the sustainability of the
current use of these resources,
as well as the benefits to the
population.

Our natural assets
provide raw materials,
energy and space for
our use. They assimilate
wastes and regulate
other activities, (e.g.
climate, biological
diversity, energy
balance, water supply).
They provide services to
humans and other
organisms.
Our assets must be
managed if they are to
be sustained and kept
for future generations.

RESOURCE/MATERIAL
Posters on effective
management of the
Environment (EPA)
Modules in Social
Studies with SBA guide
(New edition)
HFLE Student’s Book
3, pages 80-81

EVALUATION
Assess discussion.
Evaluate
understanding of
mining.
Assess students
understanding of
the harmful effects
of long term
mining on health.

Research/Group Discussion
Students research bauxite or
gold mining in Guyana and
discuss in groups the present
situation and usefulness of
bauxite or gold to Guyana. They
also discuss what will happen
they continue to be mined for
another 20, 40, 60 years.

Particular affection
must be paid to our
beaches mangroves.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:

Environmental Assets

LESSON 3:
Life Skills:
OBJECTIVES

Our environmental agencies
Critical thinking, Communication, Self-awareness
CONTENT
METHODOLOGY

By the end of the
lesson, students
should be able to:
▪ describe the roles of
three environmental
agencies.
▪ display skills of
critical thinking in
assessing the current
resources for
managing our
environment.
▪ demonstrate interest
in the work of NGO’s
by visiting at least one,
and becoming a
member.

There is a variety and
large numbers of
agencies engaged in
managing our natural
resources.

Resource Persons
Resource person from EPA is
invited to speak about the work
of government agencies that
manage the environment.

Some are government
agencies and others
are non-governmental
organizations (NGO’s).

A person from an NGO that
functions in the region or area is
also invited to speak of his/her
role and work. In preparation,
students write questions. Later
they make a summary of each
talk.

Some agencies
specialize in
environmental
education.
It is important for us
to support the work of
both the government
agencies and the
NGO’s that work to
protect the
environment.
It is important to know
the names of the
agencies, both
governmental and
non-governmental
that function in your
region/area.

RESOURCE/MATERIAL

EVALUATION

Critical thinking
poster

Review journal
entries.

Information on
Governmental
Environmental
Agencies and NGOs
that functions in the
region.

Assess essays
and oral
presentations.

Field Visit
Students go on a field trip to a
government agency, or on to an
NGO in the field to learn about
their work.
They write in their journals about
their experiences.
Students choose an
environmental agency and
research its work to determine
how well it manages our
resources. Students write essays
and share information they learn.
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THEME:

MANAGING THE ENVIRONMENT

Unit 2:
General Objectives:

Caring for Our Natural Assets
By the end of this unit, students must be able to:
1. demonstrate understanding of the importance of caring for our natural assets/resources.
2. explore linkages among usage of environmental assets and human activity, health and well-being.
3. appreciate their personal responsibility to care for the environment.

*LESSON 1:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ describe the
importance of water
quality & quantity to
Guyanese life.
▪ explain the link
between farming and
water quality of our
rivers and oceans.
▪ engage in activities
that will assist in
reducing and/or
preventing water
pollution.

Caring for our water
Communication, Advocacy, Critical thinking
CONTENT

METHODOLOGY

Fresh and salt water
are the most
important natural
assets/ resources of
Guyana.
It is important to
human health to have
high quality fresh
drinking water in
sufficient quantities.
It is also important to
our economy to have
high quality river
water at our beaches.
Often, farmers
overdose their crops
with strong chemicals.
These excess
chemicals get into our
rivers and streams.

Questioning/Discussion
Students in groups discuss the
following questions: What are
the sources of water in your
home? How much water do you
use daily (flush toilet/ at the
sink/shower)? Which of your
activities waste water? Is your
drinking water at home of good
taste, clear and clean? What
would happen if no rain
occurred for four months each
year?

When chemicals are

Research
Students choose a partner and
undertake research on the
sources of potable water in
Guyana and the quantity of the
water used by the average
family. In addition, they
research the amount of water

RESOURCE/MATERIAL
Laws of Guyana
Home Economics CSEC
and Beyond

EVALUATION
Assess quality of
research and
presentations.

Modules in Social
Studies, New Edition

Assess posters.

Agricultural Science
for Secondary Schools
in Guyana, Book 2.

Assess letters and
presentations at
assembly.

Posters on water
quality from EPA
HFLE Student’s Book
1, pages 74-75
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washed into the rivers
and sea, algae and
seaweeds are
fertilized, and grow
and smother the
corals, other animals
and plants. Other
chemicals kill the
animals in the water,
thus poisoning it.
Large quantities of
sewerage are dumped
into the sea and
pollute the water.
Diseases such as
cholera and dysentery
are spread by polluted
water.
Water pollution may
be prevented by our
caring actions i.e. by
not littering our
waters.

wasted by a dripping tap in an
hour, and extrapolate for a
month. Students present their
findings to the class.
Posters
Students design posters
individually or in groups, to
highlight what farming can do
to our rivers streams and
creeks, and how they can
prevent these problems. The
posters are presented and
judged by the class.
Advocacy – letter writing
Students write letters outlining
some action to be taken to
reduce water pollution. Letters
are presented to school
assembly. Students may also
prepare and use skits, songs,
choral speaking, poetry and
speeches for the assembly.
Field trip to GWI and other
waterways such as the seawalls
and a nearby resort.
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THEME:

MANAGING THE ENVIRONMENT

Unit 2:

Caring for Our Natural Assets

*LESSON 2:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ describe three
sources of air
pollution.
▪ explain how air
pollution can affect
human health.
▪ suggest at least
three ways in which
air pollution may be
reduced/eliminated in
a selected situation.
▪ display willingness to
learn more about how
to protect themselves
against air pollution.

Caring for air
Communication, Critical thinking, Self-management
CONTENT

METHODOLOGY

Human activities cause
air pollution. For
example, vehicles emit
dangerous gases;
factories emit
particulates dust and
chemicals into the air.

Field trip-Manufacturing plant
Students go on field trips to a
manufacturing plant to
interview persons on what they
do to control emissions into the
air. In anticipation, students
prepare questions for the plant
managers.

Burning trash also
pollutes the water.
Some natural events
also cause air
pollution e.g. dust
storms.
Chemicals in the air
create smog, which
causes bronchitis,
asthma, and cancers.
Dust in air brings
bacteria and disease
vectors to new places
and people.
Efficient factories, well
maintained vehicles,

RESOURCE/MATERIAL
Modules in Social
Studies with SBA
guides –New
Edition
HFLE Student’s
Book 1, pages 7677

EVALUATION
Assess each group’s
contribution to
newspaper.
Assess each students
summary of talk.

Research/ Newspaper project
In groups, students research
and prepare contributions to a
one-page class newspaper on
tropic “Air Pollution.” The
research includes the impact on
the air of burning fuels,
cooking, gas emissions from
vehicles and factories. It should
also discuss cleaner
alternatives. Newsletter to be
placed on school bulletin board.
Resource person/ Journal
A doctor/health professional
visits to discuss the impact of
air pollution on people.
Students prepare and take
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improved driving habits,
planting trees, using
house plants are ways of
reducing air pollution.

notes.
They write in their journals, the
actions they will take to protect
themselves against air
pollution.
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THEME:

MANAGING THE ENVIRONMENT

Unit 3:
General Objectives:

Using Energy Wisely
By the end of this unit, students must be able to:
1. demonstrate knowledge of energy usage and its conservation.
2. display critical thinking and decision- making skills in dealing with energy use.
3. appreciate the opportunities for energy conservation available to us.

LESSON 1:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ explain at least three
sources of nonrenewable energy.
▪ discuss advantages
and disadvantages of
using non-renewable
energy sources.
▪ explain impacts of
using non-renewable
energy sources on
human health and the
other biological
components of the
environment.
▪ demonstrate the

Non-renewable energy
Communication, Decision making, Self-awareness
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

Non-renewable
energy sources have
been used for many
years. These are fossil
fuels like coal, oil,
natural gas which have
been used to satisfy
human needs for
cooking and for
warmth.
Non- renewable
energy sources have
many advantages.
They are easily
available, familiar and
cheap. But there are
also disadvantages.
They cause air and
water pollution, and
waste disposal
problems; mining
them damages the

Research
Students working in small
groups research non-renewable
energy sources and their use
over time. Include in the
research the advantages and
disadvantages of using nonrenewable energy. Groups
present in class.

Modules in Social
Studies with SBA, New
Edition

Assess group reports.

Newspaper clippings

Assess students
understanding of
the advantages and
disadvantages of
using nonrenewable energy
sources.

Debate
Students work in groups to
debate the moot “People are
making too much fuss about
the health effects of using fossil
fuels/ nuclear energy.”
Case studies
Students working in groups
analyze two case studies such as
– (i) Chernobyl (ii) Coal mining
(iii) or from newspaper articles

Assess debates.

Review journals.
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value that they place
on information about
energy in the
environment.

terrain.
Pollution resulting
from use of nonrenewable energy
sources causes
diseases and illnesses
among plants and
animals, and may also
change the earth’s
climate.
Access to nonrenewable energy
sources is also the
cause of many political
problems.
We need to consider
carefully the benefits
and disadvantages of
using non-renewable
energy source.

relating to the topic.
After reviewing the case
studies, students discuss the
effects on human health, the
health of other animals and
plants and analyze the
advantages and disadvantages
of each.
Journaling
Students prepare short journal
entries on their thoughts about
each case study.
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THEME:
Unit 3:
*LESSON 2:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ discuss their
concerns about using
current energy
sources
▪ explain advantages
of using renewable
energy sources
▪ analyse possible
future energy sources
for Guyana’s needs.
▪ demonstrate
willingness to advocate
for change in relation
to practices and use of
energy sources.

MANAGING THE ENVIRONMENT
Using Energy Wisely
Renewable energy-our future?
Communication, Critical thinking, Decision making
CONTENT
Guyana currently
gets 90%of its
energy from fossil
fuels (nonrenewable). This
costs the country
more than its current
earnings would
dictate. It also
produces too much
air, land and water
pollution.
Renewable energy
sources like solar,
wind, hydropower
can be available in
Guyana. These
sources of energy
need to be explored
with a view to
including them in our
energy plans.

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

Students research the cost of
installing wind or solar energy
against money saved.

Modules in Social
Studies with SBA
guide, New edition

Evaluate arguments
made during the
debates.

Debate
Students debate the moot:
Guyana’s future energy strategy
should include more solar and
hydropower for supplying its
energy needs’.

HFLE Student’s Book
1, pages 82-83

Assess the quality of
the contributions, the
questions and
answers.

Field Trips
Go on field trips to places using
solar or wind energy sources.
Students write summary report
on field trip.

Assess renewable
energy cost saving
techniques.

Simulation: community meeting
Students simulate community
meeting to discuss need for
country to move towards using
renewable energy sources.
Students pick “community
leaders. These “leaders” will do
the research to be able to do
the presentation to the
community. At the same time
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members of the community
must go to the meeting
prepared to ask questions
about energy use.
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THEME:
Unit 3:
*LESSON 3:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ discuss at least
three reasons for
conserving energy
in Guyana.
▪ perform an
energy audit for
their home.
▪ list three ways
in which energy
usage at home,
at school may
be reduced.
▪ demonstrate
willingness to
change habits to
ensure energy
conservation at
home and in school.

MANAGING THE ENVIRONMENT
Using Energy Wisely
Energy conservation
Critical thinking, Decision making, Self-management
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

Guyana’s energy consumption
has been increasing at a rate
of 3% annually, and since the
main source of energy is
petroleum, this increases the
country’s foreign exchange
debts.

Resource person
A resource person from JPS
or NEPA comes to explain
energy use in Guyana and
why energy conservation is a
good thing. In anticipation,
students prepare questions
and later do a summary of
the talk.

Energy conservation
poster from GPL and
EPA

Assess summary of
speaker’s
presentation.

HFLE Student’s Book
1, pages 80-81

Report on energy
audits.

We can check how
efficiently we use energy at
home by performing an
audit, which surveys use of
lights, appliances, plugs,
wires, etc.
Many electrical appliances
waste energy, so we need
to reduce our use of them,
or use more efficient
appliances or cheaper
energy sources.
In other words, we will have
to change our habits in
order to conserve energy.

Students’ journal
entries to be
considered.

Survey
Students prepare checklist
for energy audit of their
homes. Later each students
performs the audit, and
reports on same to the class.
Project/ Personal action
Students in groups, work on
research project to discover
Methodology for reducing
energy usage at home or at
school, and make a plan for
implementing this strategy.
Journaling
Students write in journals a
list of changes they will need
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to make in order to reduce
energy usage at home, in
school.
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GENERAL RESOURCES
1. Health and Family Life Education Student’s Book 1-3. (2010): Gerald Drakes, Mavis Fuller, Christopher Graham, Barbara
Jenkins. Publisher: Macmillan.
2. Health and Family Life Education Teacher’s Guide. (2011): Gerald Drakes, Mavis Fuller, Christopher Graham, Barbara Jenkins,
Clare Eastland. Publisher: Macmillan.
3. Adolescence: Growing and Changing: Mary Bronson, Ph.D. Publisher: Glencoe Mc Graw-Hill.
4. Abstinence: Mary Bronson Ph.D. Publisher: Glencoe Mac Graw-Hill.
5. Healthy Relationships and Sexuality: Mary Bronson Ph.D. Publisher: Glencoe Mc Graw-Hill.
6. Home Economics for Secondary Schools.
7. Caribbean Home Economics in Action, Book 1.
8. Caribbean Food and Nutrition for CSEC: Anita Tull and Antonio Coward. Publisher: Oxford.
9. Modules in Social Studies with SBA Guide (New Edition): Rampersad Ramsawak and Ralph Umraw. Publishers: Caribbean
Education.
10. Health and Wellness: Linda Meeks and Philip Heit – Texas. Macmillan/Mc Graw-Hill.
11. Decisions for Health: Holt. Levels Red, Green and Yellow.
12. Health and Fitness – Harcourt.
13. You, Your Life, Your Dreams-A Book for Caribbean Adolescents: Petrina Lee Roy, Maria Faget Montero and Martha Murdock.
14. Teaching about HIV and AIDS in the Caribbean Secondary Schools: Sharlene Johnson, Gisela Winkler and Maren Bodenstein.
15. Alcohol Facts for Teens – Unicef.
16. The Sexual Offences Act 2010 – Unicef
17. Protecting the children in Guyana – Unicef
18. Understanding and helping to prevent Child Sexual Abuse – A parent’s/Caregivers Handbook.
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19. Reporting Child Abuse – Unicef.
20. You need to know – Unicef
21. About making decisions – Unicef
22. Child Abuse – MOH/Global Fund
23. Sexual Assault
24. Choosing not to drink – Unicef
25. About HIV/AIDS – Unicef
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