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ADDENDUM
Between 2011 and 2013, with the approval of the Ministry of Education, Jamaica, the Ministry of Education Guyana adjusted its HFLE
curriculum guides for Grades 1 – 9 to suit the Guyana landscape. However a further cursory review of these adjusted guides suggested
that 5 issues of concern to Guyana, (Comprehensive Sexuality Education, Sexual Abuse Prevention, Violence Prevention, Drug Use

Avoidance, and Suicide Prevention) might not have been adequately addressed even in the adjusted guides. This led to a more
detailed review by a range of stakeholders from the education sector, led by a consultant, Ms. Lorna McPherson with the subsequent
identification of existing content and content that should be included. The stakeholders represented current HFLE teachers and DEOs
from all 10 Regions and Georgetown as well as all grades from Grade 1 – 9. The ACEOs (for Nursery, Primary and Secondary), the
Chief Welfare Officer, Head Teachers, the HFLE Lecturer from CPCE, as well as the heads of the 3 HFLE sub-units also participated in
the working sessions. However since new HFLE themes could not be created, all new content had to be subsumed into the existing 4
themes.
There was one other issue of concern. The HFLE Unit, formally a loose interaction of 3 sections ( HFLE, HIV/AIDS and School Health)
was formally being merged into one cohesive unit which will interface with the Welfare Department of the Ministry of Education. It was
envisioned that the HFLE curriculum guides would be the basis for education programmes to both students and parents and would
dictate the content of all education programmes being conducted in the school system by all non-Ministry of Education personnel such
as NGOs. Inclusion therefore, had to be comprehensive. To ensure that the areas of activity of the new Unit were adequately covered,
an audit of the following content areas was also done – communicable diseases, non-communicable diseases and guidance and
counseling. Coverage of diseases was deemed to be acceptable. At the primary levels there were no specific reference to careers;

sensitization to various careers can occur if resource persons who are invited to participate in lessons provide a brief overview of the
scope of their jobs and the training required to pursue it.
The philosophy underlying these adjustments was not necessarily to create new lessons but to maximise the utility of the existing ones.
As a consequence, complete rewrite of curricula was not deemed necessary.

All lessons with content that relate directly or indirectly to the 5 areas of concern are tagged with the area of concern e.g. a lesson in

Self and Interpersonal Relations may be tagged with Sexual Abuse Prevention. These tags are provided to assist teachers who
consider any of these to be of special importance. The following abbreviations are used in the Table of Contents


Comprehensive Sexuality Education – CSE



Sexual Abuse Prevention – SAP



Violence Prevention – VP



Drug Use Avoidance - DUA



Suicide Prevention – SP

A comprehensive review of materials to be used for the lessons was made vis-a-vis the content of the Macmillan HFLE student books.
It was found that most of the content of the curriculum guides was reflected in the content of Macmillan Readers. However, very often
there was not synchrony between the grade of the readers and the curriculum guides e.g. a lesson that is addressed in the grade 7 text
might be found in the grade 9 curriculum guide. This is reflected in the materials column. For this reason, it was suggested that despite
the grade being taught, the teacher should have the Macmillan Readers for grade 7 – 9. These are initially listed by the full title then later
listed only as Books 1, 2 or 3.

Foreword
One of the primary objectives of the education system is to equip our youths with the requisite knowledge, skills and attitudes to become well-adjusted
adults, capable of effectively functioning in, and contributing to the society. The introduction of Health and Family Life Education (HFLE) into the
national primary and secondary schools’ curricula was done to ensure that this objective is attained. The Ministry of Education recognises the fact
that contemporary youths are confronted with a multiplicity of options and increasing social pressures which require sound social, cognitive, and
emotional/coping skills. The education system is ideally situated to support other social sectors in equipping students with the skills required to make
healthy and productive lifestyle choices.
HFLE encapsulates the required body of knowledge in a comprehensive life-skill educational programme that can be integrated across the curriculum.
This is the media through which our teachers can impact and reinforce the positive behaviours that our young people are expected to adopt and
display. Beyond that, through increased awareness, students are given a safe and open environment in which they can address a wide range of
issues affecting young people. Perennial issues such as poverty, neglect, various forms of abuse, sex, violence, health and well-being, suicide,
teenage pregnancy, HIV/AIDS/STDs and a range of potentially “high risk” behaviours and ‘taboo’ subjects, are examined in a well-structured holistic
programme.
HFLE is highly regarded internationally as the programme ideally suited for children of all ages and has been adopted for use in schools throughout
the Caribbean. We trust that all schools in Guyana will recognise the tremendous potential this programme has and embrace this initiative. The
success of HFLE is critical if we are to have highly competent, healthy citizens, effectively contributing to our national development.

Olato Sam
Chief Education Officer
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OVERVIEW
Health and Family Life Education programme is a comprehensive life-skill programme. Its primary focus is to teach students critical life
skills that are necessary for applying values as well as becoming independent thinkers, actively participating responsible citizens and to
increase the awareness of children and youth, in formal and non-formal sectors of the fact that the choices they make daily will
profoundly influence their health and personal development.

As such, HFLE should be a pivotal part of the school’s curriculum. The methodology utilised in the delivery of HFLE in the curriculum
should be one that fosters the development of life skills and maximises student learning and behaviour change.

The delivery of HFLE utilises approach that creates the environment for non-threatening interaction between teachers/facilitators and
students. In light of the participatory, student-centered approach which characterises the delivery of the HFLE programme, it is crucial
that capacity building opportunities be pursued for teachers and stakeholders. It is against this back ground that the Ministry of Education
over the last decade has made several attempts to implement Health and Family Life Education (HFLE) in both primary and secondary
schools. Curriculum Guides for Grades 1 – 9 were produced and distributed to primary / secondary schools using the infusion method
with exception of grades 1 & 2 where they are timetabled subject.

Additionally, teachers in several Education Districts were trained to deliver HFLE. Despite the provision of Curriculum Guides (and other
resources such as Merundoi Modules, Teaching of HIV & AIDS in the Caribbean) and training of teachers, many schools are yet to
implement HFLE to the entire school population. Many reasons have been given such as a lack of content materials, teaching-learning
1

activities, attrition rate of “trained” teachers and most of all, a lack of confidence to teach the subject. In September 2010 there was
another move to implement this programme because of the recognition that Guyana is lagging way behind the rest of the Caribbean.
Additionally, the increase in violence in some secondary schools has forced the Ministry of Education to make another attempt. This
attempt was a success because teachers/educators were trained and the programme was implemented in thirty (30) secondary schools
as a timetabled subject.
Against the prevailing conditions, violence, teenage pregnancy, drugs abuse etc, the Ministry of Education has decided to change from
infusion method to timetable.
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What are Life Skills?
The World Health Organization (WHO) defines life skills as the abilities that enable one to adopt positive behaviours that allow one to
deal effectively with the demands and challenges of everyday life. The concept of life skills is based on the assumption that there are
sets of life roles that each person needs to fulfill. Life skills can be classified in various ways. The approach adopted in the development
of this revised Scope and Sequence classifies life skills as: (i) Social and interpersonal skills (ii) Cognitive skills and (iii) Emotional
coping skills. A few examples of each category of skills are shown below:


Social and interpersonal skills including communication, refusal, assertiveness and empathy skills.



Cognitive skills including decision-making, critical thinking and self-evaluation.



Emotional coping skills including stress management skills, self-awareness, and skills for increasing internal locus of control.

Another way of categorizing life skills, according to WHO, is as follows:


Decision making, problem solving.



Creative thinking, critical thinking



Effective communication



Interpersonal skills



Self-awareness



Empathy



Coping with emotions and stress
3

Why Teach Life Skills in School?
We know from research that behaviours and skills are learnt more easily when an individual is young (Glanz et al, 1997). You could say
there is some truth to the adage: “You can’t teach an old dog new trick”. We also have evidence that an individual needs information in
order to develop or change behaviour, but that information alone is not sufficient to ensure development of or change in behaviour. In
addition to information, the individual needs skills as well as opportunities and an environment that allows him to learn the values and
attitudes and adopt the behaviours that will enable him/her to deal effectively with the demands of daily life. School is, therefore, one the
best places to begin to teach these skills and to ensure, through interaction with and involvement of parents, that these lessons are
reinforced at home.
The theoretical foundations of the life skills approach rests on evidence which reveals that competencies in the use of life skills can:
-

delay the onset of drug use

-

prevent high risk sexual behaviour

-

facilitate anger management and conflict resolution

-

improve academic performance and

-

promote positive social adjustment

Life Skills Methodology in the Classroom
The life skills methodology sees the teacher as a facilitator. The teacher provides opportunities to help children understand the topics
in their own way. The teacher does not stand and present a topic. The teacher asks the children to consider a problem and gets from
4

them a response. On the basis of this response, the teacher organises the children to complete class activities that will offer them a
chance to understand the problem in their own situation. These activities can include the use of:
-

role play

-

story telling

-

games/simulation

-

case studies/scenarios

-

resource persons/experts -

panel

-

surveys/interviews

-

field visits/observations

-

-

media

-

community/school

-

journals/logs/portfolios
discussions/debates
group work/discussions

-

dance

-

Drama
projects

-

art/music

The objectives of this methodology is to help the children develop the life skills through practice in the classroom and so learn how to
use the skills to help them make better decisions in their personal and public lives.
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Notes for the teacher – Tips on teaching the Scope and Sequence


This curriculum guide is very ACTIVITY focused. The activities are used to make learning fun, but are also intended to help
children learn the skill, attitude and information in ways that enhance learning.



The Scope and Sequence is organised into units and lessons. Please note that often you will need more than one class session
to complete a lesson.



You may not be able to cover all the lessons for the respective grade in the school year. Select those that will be more beneficial
to the group. Bear in mind the HFLE programme’s Vision and Mission as you make the selection of lessons.



Unless otherwise stated, the activities that are outlined are to be done by student (s )

The suggested content and activities for the Sexuality and Sexual Health theme are designed to help students in Grades 7-9 acquire
knowledge about sexuality but more so to develop positive attitudes and helpful skills that enable healthy sexual growth and
development. The focus will be to develop coping skills – especially self-awareness and self-management, social skills (communication,
interpersonal, assertiveness and refusal) and to a lesser extent, cognitive skills. As you prepare to teach the units under that theme,
remember, students are coming from different backgrounds with different value systems relating to sexuality and sexual behaviour.
These value systems may be different from your own. Special sensitivity is required especially in your choice of resource materials and
persons. Resource materials should be age-appropriate and relevant. Resource persons should be competent and comfortable with
their own sexuality.
6



It is essential that teachers are aware of their own sexuality and be willing to discuss sexual issues honestly with grade-appropriate
openness.



Disclosures that are made in the class room should be treated with respect and confidentially. Each class should be adequately
prepared to deal with such confidentiality.

The section of the Scope and Sequence on Managing the Environment lends itself to highlighting community/school factors
and issues that are related to managing the environment.


highlights issues that are of importance to the community. If there is a rodent problem, focus the lesson on rats and rodent
management. You can include, for example, protecting food in situations where rodent infestation is a problem. A similar
approach can be taken, if dumping of household garbage/refuse in trenches, canals and rivers is the problem, highlight that.



open burning of garbage is a problem for air pollution and affects the health of individuals with breathing/ respiratory problems
so spend time on that issue. If the community/school is an agricultural community/school, be sure to include discussion of the
safe use of pesticides and fertilisers. Be sure to make the appropriate links to the Science curriculum.



infuses elements of this Environment section with Science lessons and also within the Environmental clubs.
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ORGANISATION OF THE REVISED SCOPE AND SEQUENCE
The vision for Health and Family age scope and sequence is to provide a positive environment in which students can develop the
skills required to make healthy lifestyle choices, maintain the behaviors that make for good health and support a better society
through the training of teachers and the development of Health and Family Life Education curriculum. This revised curriculum is
organised to reflect guidance provided by the HFLE Regional Curriculum Framework for ages 9-14 years (UNICEF/ CARICOM/
EDC). Consequently the programme is developed around four themes. They are:
1. Self and Interpersonal Relationships
2. Sexuality and Sexual Health
3. Appropriate Eating and Fitness
4. Managing the Environment
Theme: Self and Interpersonal Relationships
Knowing who we are (self-concept) and our place in the society are important for our well-being. The need to belong and be loved is
important for everyone as these factors help to shape who we are and in the end contribute to our acceptance of ourselves. Healthy
relationships with family members, schoolmates and others are determined by a healthy self-concept. Students need to develop a
healthy sense of self in order to develop and maintain healthy relationships with family members and friends at school. They also need
these skills to ensure that they respect and accept persons who are different. They also need the opportunity to practice skills that
reduce their involvement in risky behaviours and help them to survive in a world that demands pooling of our individual and collective
resources.
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Theme: Sexuality and Sexual Health
Sexuality is an integral part of personality and cannot be separated from other aspects of the self. There are physical, emotional,
and psychological as well as gender – what it means to be a man or woman – components to the term sexuality.

All human beings experience a range of sexual attitudes, feelings and capabilities. In turn, these feelings and attitudes dictate the
way we relate to others and give meaning to our sexual behaviour. Sexual roles and values are determined by family, religious beliefs,
social and cultural norms and personal experiences. The negative expression of sexuality may manifest in poor reproductive health
outcomes such as an unplanned and early sexual debut, which can lead to high rates of sexually transmitted infections (STIs),
including HIV, as well as teen pregnancy.

The sexual behaviour of youths in Guyana gives cause for concern for individual as well as long-term national development. Students
do become pregnant and/or contract STIs before completing their secondary education. Schools are strategically placed to help
reduce these rates by the way in which they can influence the sexual attitudes and behaviours of young people.

Theme: Appropriate Eating and Fitness
The levels of obesity and other lifestyle diseases typically associated with adults are increasingly observed among children. Like most
other behaviours, eating and fitness (exercise) behaviours are learned early in life. They are influenced by the child’s home and school
environments but also are affected by the media, culture, religious, social and economic factors. The life skills approach to Appropriate
Eating and Fitness requires that students understand that healthy eating and the right balance of safe, nutritious and wholesome foods
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(especially locally grown and produced foods) are important to health throughout the life-cycle (knowledge). They will also be able to
critically examine what motivates them to adopt particular eating and fitness habits and develop a healthy attitude to eating and exercise
(attitude). They will acquire skills to make healthy food choices. The goal is to reduce the incidence of diet- related and lifestylediseases like diabetes, stroke, heart disease and hypertension, and to reduce the burden to the health sector of caring for persons
with these illnesses.

Theme: Managing the Environment
We acknowledge an interdependence of man and the natural environment. If we do not protect the air, water, land, flora and fauna, in
time, the environment will lose its ability to sustain good health and quality life. The environment, from the perspective of the Grade 79 student, should be defined in terms of the personal and collective responsibility to ensure a healthy environment and consequently,
healthy humans. The emphasis is on raising awareness and on personal and collective (community) actions to improve health through
ensuring better air quality (plant trees, limit the burning of garbage/refuse), to reduce the possibility of contracting vector-borne diseases
(limit breeding sites for flies, rats and mosquitoes) through proper waste disposal, and being prepared for natural disasters.

10

INTRODUCTORY LESSON
WHY TEACH HEALTH & FAMILY LIFE EDUCATION
What is Health & Family Life Education?

OBJECTIVES
By the end of this
lesson students
should be able to:
▪ discuss why they need
to be taught Health &
family Life Education.
▪ develop an
understanding of
what is Health &
Family Life Education.

CONTENT

METHODOLOGY

Why teach Health & Family Life
Education?
 Many social issues plague
society
 Prepare them for their
various life roles
 Enable young people to
attain the high level of
educational achievement
and productivity

Discussion

What is Health & Family Life
Education?
A comprehensive life skills-based
programme which focuses on the
development of the whole person.
It is organized around four
themes:
1. Self and Interpersonal
Relationships.
2. Sexuality and Sexual Health
3. Appropriate Eating and
Fitness
4. Managing the Environment

Findings presented to
class

Chart/Wheel showing
social issues
Short survey
interviewing persons in
school/community to
find out personal social
issues

RESOURCE/MATERIAL

EVALUATION

Case studies of
different social issues

Review Journal
Creating a poster

Case Studies
Scenarios

Short newspaper
articles on
“What is HFLE”.

Discussion
Role play activity
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 1:

Growth and Development

General Objectives:

By the end of this unit, students must be able to:
1. understand the importance of the developmental stage of adolescence/puberty.
2. accept and appreciate the changes that take place during adolescence/puberty.

LESSON 1:

Adolescence (Comprehensive sexuality education)

Life Skills:

Empathy, Critical thinking, Self-awareness

OBJECTIVES
By the end of this
lesson students should
be able to:
▪ outline the biological
changes in their bodies
using appropriate terms.
Including hormone
production
▪ describe how they feel
about the changes
observed in their
physical structure since
puberty.
▪ explain adolescence, the
stage when sex organs
mature in preparation for
adulthood.

CONTENT
Several secondary
sexual characteristics
appear in males and
females as a result of
puberty, e.g., growth of
facial, pubic hair,
enlargement of breasts
and hips, deepening of
voice, onset of sperm
production and
menarche (menstrual
period).
These changes occur at
different ages for males
and females. All male
and female adolescents
do not change at the
same rate.
There is considerable
variation in time of onset
and completion of growth
and development.

METHODOLOGY

RESOURCE/MATERIAL

A resource person (Biology
teacher, guidance or family
counselor, nurse) speaks to
students about biological
changes.

Poster and DVD to
illustrate changes
during puberty.

Additionally, DVDs on puberty
can be shown – which can
be followed by group
discussions on changes during
puberty. Students can ask
questions and make notes. At
the end of the session, the class
prepares a visual presentation
on puberty for Grade 7
students, using charts, comic
strips, or poems that they have
made. The class decides how to
share the tasks.
Group discussion and role
play

Adolescence:
Growing and
Changing by Mary
Bronson Pages 1-3

EVALUATION
Assess the
presentation.

Charts, comic strips

Health Relationships
and Sexuality Pages
5-7
HFLE Students Book
1 Pages 30-31

In pairs discuss and share
with each other:
12

Hormonal changes also
occur, which result in
changes of personality
and behaviour.
Adolescents need to
accept their changed
bodies, and grow to be
comfortable within them.

 What I don’t like about
my new body?


What I like about my
new changes?



How do these changes
affect our friendship?



How do these changes
affect how we talk to
each other?



How would I feel if I
had a different body?

Make entries in their journals
reflecting the discussions.
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THEME:
Unit 1:
*LESSON 2:
Life Skills:
OBJECTIVES

SELF AND INTERPERSONAL RELATIONSHIPS
Growth and Development
Personal Development (Comprehensive sexuality education)
Coping with emotions, Assertiveness skills
CONTENT

METHODOLOGY

By the end of this
lesson, students
should be able to:

Many different hormones act
during puberty, affecting
emotions, awareness and moods.

▪ describe the
emotional changes
that occur during
puberty and
adolescence.

Bodily changes also affect behavior
and personality due to concerns
about rate of development, pride
and sometimes fear for their adult
bodies.
Parental beliefs and societal
practices. (e.g confirmation in
Christians, Baptism, circumcision,
pubertal rites in other
religions/societies etc) also affect
behavior and personality in
adolescents. Explain other reasons
for developing male/female
relations.
All of us have to learn to accept
ourselves, our new bodies without
new outlooks, and learn to adjust
our personality and behaviour to
these changes.

Group Work
In groupstudents, prepare
a scrapbook of themselves
as babies, young children
and adolescents. They
discuss:

▪ suggest four ways
of coping with the
changes during
puberty.
▪ discuss
acceptance of
responsibility for
their own personal
development.

(i)
(ii)

(iii)

Observations about
these photos.
Interpret moods
shown in present
day photos.
Relate these to
growth of selfconfidence, selfesteem in each
person.

RESOURCE/MATERIAL
- CAP Method
Talk about it.
Solve the problem

EVALUATION
Role plays to
assess
application of life
skill.

Poster showing steps
to coping skills.
Photographs of
themselves
Scrapbooks
HFLE Students Book 2,
pages 10-11

Each group prepares a skit
illustrating its acceptance
of responsibility for their
own development and
accompanying behaviour.
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THEME:
Unit 1:
*LESSON 3:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Growth and Development
Self Esteem (Sexual abuse prevention)
Self-awareness, Health self-management

OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ define values
important to their
development.
▪ explain how selfconcept and selfesteem develop
during adolescence.
▪ list factors and
situations that affect
the formation of their
self-concept.
▪ show willingness to
adjust attitudes about
self.
▪ demonstrate selfconfidence when making
a presentation.
▪ demonstrate coping
skills for use in situations
likely to be faced during
adolescence.

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

Self-concept – the cluster
of ideas and attitudes we
have about ourselves at a
given time.
Self-esteem – the desire to
believe that we are
worthwhile.
Self-confidence – ability to
behave appropriately in
different situations.

Group Work
Work in pairs to write
down the list of qualities
and values each
possesses. They also
describe their partner.
Students exchange
descriptions and try to
explain the differences.
In this exercise, each
student should identify
the qualities that he/she
is unhappy with along
with a plan to change
them.

Photos
Posters showing photos
of themselves.
Affirmation cards e.g. “I
am beautiful”, “I am
unique”, etc.

Assess their
plans for
changing and
/or improving
themselves.

HFLE Student Book 1,
pages 10-11

Assess
presentations.

During puberty and
adolescence, young people
come to self-awareness,
and begin to decide on the
values that are important
to them.
They rely on friendships
that assist in the
development of their selfconfidence and their selfidentity.
Young people struggle with
their ideas about the ideal
self (which is good and
kind), and the real self
(which is often not as good

Individual Presentations
Observe photos of
themselves at different
stages of life. Then
mount these on a
poster, and make a
presentation to the
class outlining:
(i)
how they felt
about themselves
at each stage?
(ii)
the different

EVALUATION

Assess role plays.

Journal entries.
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and kind). When the
mismatch between these
two is too wide, selfesteem goes down.
Along with sexual maturity
come interest in and the
capacity for romantic and
sexual relationships.
During adolescence,
students learn to integrate
different roles into one
consistent self-identity.
Adolescents find
themselves in different
roles: dutiful son or
daughter, the rebel, the
athlete, the
girlfriend/boyfriend, etc.
They put these together to
form their selfschema/plan, upon which
depends self-esteem and
self-confidence.

(iii)

psychological
changes that
have occurred.
how they feel
about themselves
now?

Role Play
Prepare skits and role
play situations that
illustrate how the
knowledge and
experiences they have
gained about themselves
help them deal with
situations and relate to
others
Journaling
Write in their journals
their feelings about
themselves, their selfconcept and self-esteem

16

THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 2:

Myself and Others

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate acceptance of individuals of diverse cultures and age groups.
2. explain how they may interact positively with others, showing respect for diversity of origins and opinions.
Relating to others (Violence prevention)

*LESSON 1:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ Explain the factors
necessary for
effective
interpersonal
relations.
▪ Suggest at least
two strategies they
can use to improve
their interpersonal
relationships.
▪ Demonstrate
increased respect and
tolerance for others in
everyday life situations

Empathy, Critical thinking, Effective communication
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

Good interpersonal relations
depend on mutual respect,
acceptance of diversity,
commonalities, good
communication and
interdependence.

Role Play/Modeling
In groups, design and present
skits illustrating positive
interactions:
i.
between two teenage
boys
ii.
among a group of
three teenage girls.

Case study handout –
Relating to others.”

Poor relations with
others can be improved with
self-evaluation and creative
thinking, developing better
communication skills, new
attitudes, personality traits
and behaviours.

Write a reflection on the
factors that enable these
positive interactions to occur.

Case Study
In groups students, discuss the
Case study handout presented
It is important for everyone
to exhibit good inter- personal in the skit and present the
findings to class:
relations, including showing
(i)
How did the people
manners and respect for the
behave?
customs of the country.
(ii)
How did they act as
they did?
How differently should they
have acted?

EVALUATION
Assess Skits

Question Cards
HFLE Students’ Book 2, Assess reports
pages 12-13
Picture/poster
showing persons
interacting
HFLE Students’ Book 1,
pages 16-17
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THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 2:
LESSON 2:

Myself and Others
Making new friends (Suicide prevention; Drug use avoidance)

Life Skills:

Decision making, Refusal skills, Empathy

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ outline at least
three benefits of
having friends.
▪ appreciate the
importance of having
a diverse group of
friends.
▪ explain the
components of
friendships, including
beneficial mutuality,
tolerance and
empathy.
▪ show willingness to
make new friends.

CONTENT

METHODOLOGY

Friendships with others
benefit individuals with
emotional and physical
support.

Case Studies
In groups, read and discuss case
studies illustrating the
ingredients of real
friendships/cooperation and
empathy. Each group records
what the story means to them
and reports the findings to the
class.

Friendship brings
pleasure and fun to life,
ensure social approval
and help to form one’s
personal identity.
It is important to make
new friends throughout
school life.
Making new friends is
not easy for everyone,
as this requires selfconfidence and good
communication skills.

RESOURCE/MATERIAL
Friendship Recipe

EVALUATION
Assess group
reports

Friendship Poem
Evaluate
presentations
Case study handout
illustrating the
ingredients of real
friendships.

Create an advertisement for a
friend (pretend it will be placed
on Facebook or in the
class/school newspapers).
Role play
Students work together in groups
to discuss the following
situations:
(i) Your friend is trying to
persuade you to smoke
marijuana.
(ii) Your friend is the brightest
person in the class, and he/she
suggests that you study together.
(iii) Your friend is in trouble with
the principal for having broken
school rules and wants you to
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help him.
(iv) You meet a new student who
comes into school mid- way
through the term and wants you
to be her friend. Later, students
choose one and role play the
situation, ensuring a positive
result.
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THEME:
Unit 2:
*LESSON 3:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Myself and Others
Saying “NO” (Violence prevention; Sexual abuse prevention; Drug use avoidance; Suicide prevention)
Assertiveness, Refusal, Decision making

OBJECTIVES

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

By the end of the lesson,
students should be able
to:

There are many
substances that are
commonly abused,
many of which are
introduced to young
persons.

Resource Personnel
Listen to resource personnel from
the School Health Programme of
MoE, MoH & Law Enforcement
Agency.

Refusal skills handouts

Assess summary
of talk

Speak about the drugs that are
often abused and their effects on
health and other aspects of life.
Ask questions and write summary
of the talk.

HFLE Students’ Book 2,
pages 16-17

▪ describe the effects of
the abusing selected
drugs (pharmaceutical,
legal, illegal).
▪ identify at least three
strategies for refusal of
drugs, sex and gang
membership,
prevention of suicide.
▪ demonstrate critical
thinking, decisionmaking skills to avoid
risky behaviours and
challenging situations.

These substances can
cause ill-health and
long term illness.
These substances
include marijuana,
tobacco, alcohol,
paint thinner, glue,
painkillers, and cough
medicines.
It is useful to learn
effective ways of
refusing:
(a) to abuse
drugs
(b) sexual
advances
(c) being gang
members.
It is more beneficial to
seek alternative ways

Select an imaginary drug abuser
and write a plan about how they
will encourage him/her to stop
abusing drugs and get help.
Create a poster discussing young
people from using drugs.
Compose poems, songs, bring
lyrics that influence young people
not to use drugs and use this case
as the bases for class discussion.




REAL Method
SWAT Method
Assess plans

Assess
appropriateness
of composition

DVD/CD with songs
Assess students’
Refusal skills

Review journals

List refusal strategies.
Listen to songs/poems and discuss
content of songs/poems,
pleasure like participating in
sports, music, beach/river trips,
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of getting pleasure like
participating in sports,
music, beach/river
trips, learning a new
skill, enjoying friends
and food.

learning a new skill, enjoying
friends and food.
Listen to songs which make young
people think it is cool to use drugs.
Discuss the effect and impact that
such suggestions have on them.
Practice in groups, ways of
refusing to participate in risky
behaviours, using the REAL
method. Role play.
Refuse
Explain
Avoid
Leave
And the SWAT method:
Say ‘no”
Explain Why
Suggest Alternatives
Talk about it
Write in journals how feelings
about possible effects of
participating in risky behaviours
and what can be done to avoid
these situations.
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THEME:
Unit 2:
*LESSON 4:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Myself and Others
Serving my community (Drug use avoidance; Violence prevention)
Communication, Critical thinking, Decision making

OBJECTIVES

CONTENT

METHODOLOGY

By the end of the lessons,
students should be able
to:

Community service is
work done by
volunteers/individuals
that benefits individuals
or the community as a
whole.

Survey/Letter Writing
Participate in a field trip
to identify persons
involved in community
service. Interview
persons engaged in
community service, and
prepare reports on the
work they do and the
people they serve.
Write letters to
newspapers telling of
good deeds of persons
they have interviewed.

▪ outline the ways in
which individuals,
professionals and other
groups serve their
communities.
▪ outline how their special
talents and interests can
be used in their
communities.
▪ identify at least two
community organisations
in which they can
volunteer their services
and implement this
action.
▪ demonstrate an
appreciation for the work
of persons who serve their
communities.

Persons in various
groups in the community
have important roles to
play that benefit the
community.
Volunteers work through
professional associates,
service, clubs, PTAs,
church groups among
others on various
community projects.
These services may be
offered at any time or on
special occasions like
Labour Day activities.

RESOURCE/MATERIAL

EVALUATION

HFLE Students’ Book 2,
pages 24-25

Assess letters and
posters

Posters

Carry out
community
service.

Assess plans.

Students create posters
to share information.
Make plans to begin
community work, by
joining organisations or
by forming a social or
religious/inter religious
clubs at school. (It is
advisable to get
permission to start a
new club). The class can
do a community service
too eg. Cleaning school
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compound or helping at
senior citizens home etc.
Present the plans to the
class and attempt to
implement plan.
Alternatively, engage in
research projects about
different roles of
community leaders.
Perform acts of kindness
in the classroom, or
school/community.
Students identify
community groups that
people can go to when
coping with challenges in
life.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 3:

Dealing Effectively with Conflict

General Objectives:

By the end of this unit, students must be able to:
1. understand the factors that create conflict and the strategies for solving them.
2. appreciate that social skills, including conflict management, are necessary for good interpersonal
relationships.
3. demonstrate a willingness to communicate feelings, ideas and opinions in a positive way to foster
good relations.

LESSON 1:

Conflict is a part of life (Suicide prevention; Drug use avoidance; Violence prevention)

Life Skills:

Interpersonal skills, Healthy self-management skills, Problem solving

OBJECTIVES
By the end of the
lesson, students should
be able to:
▪ describe the factors
that create conflicts.
▪ demonstrate respect
for the opinions of other
persons.
▪ suggest two strategies
they can use for
handling conflicts.
▪ accept personal
responsibility for dealing
with conflicts.
▪ apply the steps to
problem solving skills in
any situation.

CONTENT
There are always
differences of
opinions, as well as
stresses and strains
between persons.
It is important for
everyone to be able
to differentiate
between inadvertent
and purposeful
actions or words that
hurt. It is necessary
to be able to forgive a
mistake, and talk out
a potential problem
so as to avoid
conflict.
There are many
different ways of
dealing with
conflicts. REAL

METHODOLOGY
Role Play/Drama
In groups, choose a subject that
causes conflict. Prepare skits
illustrating the two different sides of
the issue, and how the persons
involved tell their “story”. Discuss
both points of view, the words,
actions and body language and the
impact each has on the conflict.
Debate
Form two groups, and each chooses
one of the following topics to
debate
– “pregnant girls should remain in
school”, or “HIV Positive teachers
and students should be compelled
to make their status known to the
school”.
Each group selects the side of the
debate it will argue, and then each
sub-group selects a chief speaker,

RESOURCE/MATERIAL
Posters showing
situations of
conflict/people
involved.

EVALUATION
Assess skits

Assess debates
CAPS Method
Assess conflict
management skills
Problem-solving skills
poster
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method (see previous
lesson) or CAPS
method.
The CAPS method is:
Calm down,
Agree to work it out,
Get the Point of view,
Solve the problem.

supporters, develops and presents
arguments formally.
After the debate, write about the
differences between the formal
debate and the skits presented
previously. They also critique their
presentations deciding whether the
viewpoints presented in the skits
and the debates could have been
handled differently.
Group Work
Work in groups to choose problems
that cause conflict and the methods
of handling conflicts to try to
resolve the problems.
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THEME:
Unit 3:
*LESSON 2:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ explain the different
approaches and
strategies for resolving
conflicts.
▪ suggest ways in
which positive conflict
resolution is beneficial
to all involved.
▪ discuss the
advantages and
disadvantages of
different styles of
conflict resolution.
▪ choose and apply
appropriate conflict
management skills in
dealing with at least
two issues.

SELF AND INTERPERSONAL RELATIONSHIPS
Dealing Effectively with Conflict
Handling conflict (Violence prevention; Drug use avoidance; Suicide prevention)
Refusal, Problem solving, Dealing with stressful situations
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

There are several
different strategies that
are useful in handling
potential conflicts. These
include:
 Walking away
 Refusal to discuss
 Using kind words
(“I am sorry”)
 Talking quietly
 Avoiding physical
actions
 Use a third party
 Refrain from
teasing
 Avoid sarcasm
 Learning to
compromise
 Ability to negotiate
REAL method (see
earlier lesson)

Resource Person
A guidance counselor/social
worker/other personnel is invited
to have an interactive talk with
students, to teach them
alternative ways of solving
problems and coping with
conflicts.

Refusal skills handout
 REAL Method
 SWAT Method

Summary reports.

Poster showing steps
to problem solving
skills.

Assess skits
paying attention
to conflict
resolution
approaches.

CAPS method (see earlier
lesson).
Once conflicts are
positively solved, all those
involved come away
feeling happy.

Role Play
In groups, prepare skits about
how to resolve one the following
conflicts:
(i) Your friend has borrowed
money from you and has not
returned it. When you ask
him/her about it, your questions
are ignored.
(ii) Your friend has been paying
too much unwanted attention to
your girlfriend. She is upset about
this and asks you to speak to him.
Your girlfriend has told you that
another friend said something
unkind about you.
Work in groups to illustrate two
methods of handling each conflict

HFLE Students’ Book
2, pages 18-19

Review journals
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situation above.
Appropriate resolution to
conflict can prevent harm
to self and others.

Journaling
Write in journals, views on the
best ways of solving conflicts
and/or coping with the conflicts
that may affect them
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:

What is Human Sexuality?

General Objectives:

By the end of this unit, students must be able to:
1. understand the range of issues related to sexuality.
2. identify the stages of human development.
3. discuss the factors which affect the expression of human sexuality.
4. critically evaluate media messages about sexuality.

*LESSON 1:
Life Skills:
OBJECTIVES
By the end of this
lesson, students
should be able to:
▪ label simple diagrams
of the human male and
female reproductive
systems to indicate
both internal and
external body parts.
▪ identify the major
stages of the human
life cycle.
▪ outline the changes
that occur in males and
females at the onset of
hormonal activity
during puberty.

My developing sexuality (Comprehensive sexuality education)
Effective communication, Interpersonal skills, Creative thinking, Self-awareness skills
CONTENT
The human reproductive
Male- testes, sperm duct,
urethra, penis, scrotum,
foreskin, associated glands.
Female- ovaries, fallopian
tube, womb, cervix, vagina,
vulva.
There are changes in the
human body that result from
the onset of puberty. These
include:
In males, testosterone
triggers the growth of
genitals, pubic, facial and
underarm hair; voice
changes, muscle
development, increased
activity of oil and sweat
glands.

METHODOLOGY
Discussion/ Role Play
Small groups, discuss changes
that have been undergoing
and the issues they now face.
Each group chooses one
change or issue it sees and
dramatises it. Students may
write a poem/ song/ rap
entitled “The Changing Me!”
Survey/ Discussion
Collect and compare height/
weight data for a group of
adolescents of the same age.
They note the differences and
discuss what this means to
them.
Charts
Examine unlabelled diagrams
of the male and female
reproductive systems. Later
they work together to label
the parts accurately and make

RESOURCE/MATERIAL
Scrapbook with
heading Infancy, Childhood,
Adolescence, Adult.
Additional
Resource
Materials: HIV Action
Readers/Compact Disc
Merundoi
You Your Life, Your
Dreams – A Book for
Caribbean Adolescents
HFLE Students’ Work
1, pages 36-37

EVALUATION
Assess the skits
and poems.

Students
identified major
stages in the life
cycle.

Students’
ability to label
diagrams
correctly.

Assess journals.

Healthy Relationship
and Sexuality by Mary
Bronson Pages 12-21
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▪ appreciate that
individuals develop
physically and
emotionally at
different rates.
▪ identify the changes
that they have already
experienced in
puberty.
▪ explore how the
changes associated
with puberty have
affected their
relationships with key
individual’s e.g parents,
classmates.

corrections where necessary.
In females, oestrogen and
progesterone start the
development of breasts and
hips widen.
Underarm and pubic hair
appears, the uterus and
vagina grow, menstruation
begins and there is increased
activity of oil and sweat
glands.
There are four stages in the
human cycle. They are:
Adolescence →Adult
↑
Childhood ← Infancy
Through reproduction,
babies are born.
Adolescents are emotional,
preoccupied with physical
appearance and show an
increased interest and
curiosity in sex and sexuality.

Personal Action
Bring photos of themselves at
different ages of their lives
along with pictures of an
older family member. In small
groups, they group pictures
together in categories to
match the stages in the life
cycle. Identify the life stages
shown, highlight the
differences among the
categories, and attempt to
identify each other at the
different stages, noting the
changes.
Journaling:
Write in their journals a list
of physical, emotional, sexual
changes that have happened
or are happening since the
start of grade 6 to the present.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:
LESSON 2:

What is Human Sexuality?
Factors that influence the expression of human sexuality (Comprehensive sexuality education, sexual abuse prevention)

Life Skills:

Interpersonal skills, Negotiation skills, Decision making

OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ discuss at least four
common factors that
influence the expression
of human sexuality
within their own
environment.
▪ explain possible
reasons why people
engage in sexual
activity.
▪ evaluate the link
between positive
character traits and the
ability to control sexual
behaviours.

CONTENT
Sexuality is influenced
by the interaction of
biological, social,
psychological,
economic, political,
cultural, ethnical, legal,
historical, religious and
spiritual factors in your
society.
Possible reasons for
sexual activity:
 Curiosity
 Recreation –
sex as a ‘game to
play’
 To feel loved and
popular
 Peer pressure
 For Power
 For money
 To satisfy cultural
expectations
 For children
 To express love
and intimacy.
Self-control,
commitment,
trustworthiness, self-

METHODOLOGY
Small Group Discussion
In small groups, discuss passages
taken from the Bible or other
religious books that suggest
reasons why persons should or
should not engage in sexual
activity. What do these passages
mean? What do they mean to
you? Will they influence your
choices?
Students also discuss their school
environment and suggest reasons
for increased pressure to
participate in sexual activity.
What is influencing these choices?
Are economic factors and social
status issues related to choices?

RESOURCE/MATERIAL

EVALUATION

Poster showing steps to
decision making skills

Evaluate their
understanding
of the factors
that influence
sexual behavior.

Religious books

Assess the
arguments for
and against each
topic

Journal entry

Group debate
The class is divided into two
groups and each chooses one of
the following debate topics:
1. Intimate relationships can occur
without sexual involvement.
2. Marriage is outdated and
unnecessary.
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awareness, tenderness,
empathy are some of
the characters that
cause intimate
relationships to bloom.
If such relationships
happen at the right
time, they maximize
sexual health and
enjoyment.

Each group prepares arguments
and chooses presenters. The
groups will present their positions
to the class, and later discuss
which position is more ethnical or
acceptable to their
society/church/family.
Journaling
Indicate in their journals what
factors influence behaviours of
people around them.

Statistics show that inspite of divorce rates,
marriage still provides
the best opportunity
for high quality sexual
fulfillment.

31

THEME:
Unit 1:
*LESSON 3:
Life Skills:
OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ distinguish between
the terms sex and
sexuality.
▪ defend, giving at least
two reasons, why an
understanding of
human sexuality is
important to their
personal development.
▪ justify the statement
that sexual feelings are
normal in people at
various life stages and
situations.

SEXUALITY AND SEXUAL HEALTH
What is Human Sexuality?
Sexuality is not just about sex (Comprehensive sexuality education)
Interpersonal skills, Critical thinking, Self-awareness skills
CONTENT

METHODOLOGY

Sex- biological
characteristics which
define humans as
female or male. “Sex” is
also often used to
describe any sexual
activity that involves
intentional sexual
contact for the purpose
of sexual arousal.

Small Group Discussion
In small groups, brainstorm the
meaning of sexuality. Then
attempt to group similar and
related ideas together. Later
the group works together to
research the official dictionary
definition of sexuality. Compare
and contrast opinions with the
official dictionary definitions,
and discuss the differences.

Sexuality – central
aspect of being human
throughout life and
encompasses sex,
gender identities and
roles, pleasure, intimacy
and reproduction.
Sexuality is experienced
and expressed in
thoughts, fantasies,
desires, beliefs,
attitudes, values,
behaviours, practices,
roles and relationships.
While sexuality can
include all of these

In small groups, view in detail a
video from popular television
shows or music videos which
they bring in. Examine how
people in the video express
sexuality and their intention.
Discuss how they feel about
the presentation and how it
affects their behaviours. As a
follow-up, write a contract that
may be signed by students that
asks for a commitment to
examine critically and reflect
on how the media treats
sexuality.

RESOURCE/MATERIAL
Readers, Compact
Disc, Merundoi CDs
You Your Life, Your
Dreams – A Book for
Caribbean
Adolescents Clips
from movies e g Hush
Copies of television
shows or music
videos that show how
people express their
sexuality.

EVALUATION
Evaluate their
understanding of
the many aspects
of sexuality.
Review the
contracts.

Assess role play or
presentations.

Journal entry.
Question Box.
HFLE Student’s Book
1, pages 34-35
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In small group discuss the

dimensions, not all of
them are always
experienced or
expressed.
Sexuality involves
physically, socially,
emotionally, mentally
and spiritually
expressing who you are
as a male or female.
Knowledge helps us to
develop principles that
will guide our choices
and actions;
development of
character leads to self
control; responsible
sexual behavior is
important and necessary
to establish a healthy
lifelong committed
relationship and strong
family units.

following topics and decide
whether to make short
presentations or role play one
of the following:



Talking about sex is not
proper or necessary.
“Sex is for young
people”.

Question box
Establish a question box that is
available throughout the ‘Sex
and Sexuality’ aspect of the
HFLE programme. Students are
invited to put questions in the
box and each class session
called “talkback live” where a
question from the box is
answered or discussed.
Journaling
Write in journal, reasons why
they believe that an
understanding of human
sexuality is important to their
personal development. They
also indicate how, what they
have learned has changed their
thoughts about what sexuality
is.

33

THEME:

SEXUALITY AND SEXUALITY HEALTH

Unit 1:
LESSON 4:

What is Human Sexuality?
What the media says about sexuality (Comprehensive sexuality education)

Life Skills:

Critical thinking, Decision making, Self-awareness

OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ identify the various
ways in which the media
projects sexuality.
▪ critically evaluate the
messages about
sexuality being sent to
the public by the media.
▪ use critically thinking
and decision-making
skills to analyze and
resist negative media
messages about human
sexually.

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

When discussing
electronic and print media
we include:

Choose partners to evaluate
radio, television and
newspaper ads. Examine these
advertisements to evaluate the
extent of the sexual message
and the appropriateness of the
sexual content for the different
target audiences.

Poster showing steps
to critical thinking and
decision making skills.











Broadcasting –
radio and television.
Discs/tapes – esp.
for video and
computer, also
consider dances/
parties/ clubs.
Film – for
entertainment and
documentaries; also
consider the role of
theatre productions
(plays and stage
shows).
Internet – including
blogs and pod casts.
Publishing – books,
magazines and
newspapers.
Computer games
e.g. Play station 3,
Xbox 360 a Wii.

Sexual content in the

Group work
In groups of three students,
conduct similar analysis of the
lyrical content of current
dancehall, rap, reggae, R & B,
chutney, Indian classical, soca
and pop songs. Research the
lifestyle of the entertainers, to
see if they live the way their
songs suggest they do. Each
group presents findings to the
class.
Later they write their findings
and present them to their
classmates. The analysis should
include critical reviews of
television programmes, music
videos and movies. The analysis
should evaluate messages

News paper, radio,
television ads
Tape, video, television

Cd’s/DVDs with
different genres of
music

EVALUATION
Evaluate
presentation.
Assess student’s
evaluation of ads
and analysis of the
lyrical content of
current genres of
music.

Evaluate the
analysis.

Assess essays
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media influences how
people behave sexually.
Media messages often
promote earlier sex, sex
with multiple partners, sex
without protection or
affection.

conveyed in movements, the
costumes and address the
messages that are
communicated about sexuality
and appropriate sexual
behaviour.

They also place pressure
on women and men to be
sexually attractive and
active. This is especially
true in advertising.

Then they write a letter to a
media house outlining their
findings.

The media, however also
has the potential to
educate persons in
developing more
appropriate sexual
behaviours and improving
sexual health.

Write essays individually to
persuade teens to avoid
pornographic and sexually
explicit films and literature.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:

Explore Gender and Sexuality

General Objectives:

By the end of this unit, students must be able to:
1. explain gender roles and gender stereotyping.
2. understand the qualities that make for good character in the opposite sex.
3. reject gender stereotyping.

*LESSON 1:
Life Skills:
OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ identify roles that have
traditionally been
assigned to males and
roles that have been
traditionally assigned to
females in the Guyanese
society.
▪ recognize that gender
roles vary within and
among
cultures/countries.
▪ evaluate if, how and
why traditional gender
roles have been
changing in Guyana.
▪ suggest how our

Evaluate the roles assigned to males and females (Comprehensive sexuality education, Suicide prevention)
Communication, Creative thinking, Decision making, Self-awareness skills
CONTENT

METHODOLOGY

A gender role is a set
of expectations laid
down by the
particular society that
prescribes how males
and females should
act, think and feel.

A student volunteers to tell the
popular children’s story
‘Cinderella’ using any version. In
small groups students discuss the
roles that are played by the
Prince and Cinderella. How does
this story influence how girls
perceive themselves and their
roles? How does this influence
how boys see themselves and
their role? What about girls who
play football and boys who love to
cook.

Question Cards

Collect pictures of persons and
write short stories (what they
studied, what household chores
they did and what job they are
doing presently).

HFLE Students’ Book
2, pages 30-31

Roles may also be
influenced by
biological factors
(hormones), social
and cultural
expectations among
other things.
These stereotypes
influence how we feel
about males and
females.
Females: caring,
nurturing, empathic,
emotional, hence

Groups agree to watch a particular
30 minutes programme and
examine the roles given to males
and the roles given to females.

RESOURCE/MATERIAL

Collection of pictures
Video with 30 minutes
programme
Word webs showing
the roles of both
males and females
HFLE Student’s Book
1, pages 28-29

EVALUATION
Assess reports
and discussions
for understanding
gender issues
Review
essays
Assess
understanding of
the implications of
changing gender
roles
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perception of male and
female gender roles
influences our sexuality.

women play a greater
role in child care and
household chores.

▪ accept personal
responsibility for the
gender roles that we
choose to play.

However, gender
roles are changing as
women become more
educated and enter
the professions.
Despite this, there is
still a long way to go.
Males: Breadwinners,
leader, protectors,
initiators, aggressors
in relationships.

Prepare critical review and
summary of what they
understand about gender roles in
this society.
A resource person from local
universities/Red Thread, Women’s
Affair Bureau presents a short
lecture on gender roles in different
societies and the roles of males
and females in Guyanese society.
The speaker will address the
experiences here in education, the
professions, in respect of
responsibilities for children and
housework and within boyfriend –
girlfriend relationships.
Individually write a short essay
based on a person of the same
gender who has made the greatest
impression on your life. Include a
discussion of the gender
behaviours displayed by that
person.
Work together to develop and
present a scene between middle
aged parents and an angry son
who wants to pierce his ears and
shave his eyebrows. Follow with a
discussion on roles, how these
might be changing and the
possible implications for the
society.
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THEME:

SEXUALITY AND SEXUALITY HEALTH

Unit 2:
LESSON 2:

Explore Gender and Sexuality
Things I like about the other gender (Comprehensive sexuality education; Suicide prevention)

Life Skills:

Empathy, Interpersonal relationship skills, Negotiation skills

OBJECTIVES

CONTENT

METHODOLOGY

By the end of this
lesson, students should
be able to:

What is considered beautiful
varies from one
culture/country to another.

▪ critically examine the
factors that may have
contributed to the choice
of physical attributes
that they consider to be
most appealing in the
other gender.

But all agree that beauty is
about being happy and
healthy. When we are happy,
our brain sends a message to
our adrenal glands to release
adrenalin, there is light in
our eyes, we walk with
vigour, and hope. Healthy
means having good skin and
being energetic.

Collect pictures of men and
women, and create charts.
Male students rank the
pictures of the women in
respect of physical beauty
and the girls do the same
for the men. Compare
rankings and discuss why
this or that person is more
or less ‘beautiful’ or
‘handsome’ than the other.
What is ‘beautiful’ or
’handsome’? Is beautiful or
handsome the same for all
of us? Are looks the most
important thing to you?

▪ outline, with reasons,
cognitive, social and
emotional traits of the
other gender that they
strongly admire.
▪ appraise the lifestyle of
a named adult individual
of the other gender
whom they admire.
▪ demonstrate respect
for persons of the other
gender.

Often we treat people
differently based on their
physical appearance.
Though this is normal, it is
necessary to assess other
characteristics in your effort
to evaluate another person.
It is normal to be physically
attracted to persons of the
other gender.
We are normally attracted to
persons who look like people

Should bring to class a
picture of a person of the
other gender that they
admire and in two minutes
outline to the class the
reasons they feel as they
do. Include in the
discussion the qualities of
the person, how the person
treats you, and his/her best
qualities.

RESOURCE/MATERIAL
Collection of pictures of
man and woman
Charts
Picture of a person of
the opposite gender that
they admire

EVALUATION
Assess the
students’
appreciation
qualities outside
of appearances.
Assess the
students’
presentations
and reasons.
Evaluate their
appreciation
of the
possibility of
friendship
between the
sexes.
Evaluate the
quality of the
rules and the
implementation.
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we know, exhibit the
preferences of the people
we know and have that
special pheromone (smell)!
Lasting relationships are not
therefore based on beauty,
but on other less obvious
qualities. Thus, we are unlikely to be attracted to
people who are very
unfamiliar to us, who speak
a different language, come
from a different culture, or
look unfamiliar.
Healthy relationships are
built on respect for persons
of the other gender and
strong self-worth. This
ensures that each person is
able to define and
understand boundaries for
him/herself, and respect the
ones the other person sets.
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THEME:

SEXUALITY AND SEXUALITY HEALTH

Unit 2:
LESSON 3:

Explore Gender and Sexuality
We are different but equal (Comprehensive sexuality education; Suicide prevention; Drug use avoidance)

Life Skills:

Empathy, Communication, Decision making

OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ assess the negative
effects of gender
stereotyping.
▪ accept that males and
females share equal
responsibility for the
outcome of sexual
relationships.
▪ demonstrate
awareness that career
choices are not limited
by gender but are
determined by
competence.

CONTENT
A major area of gender
stereotyping is in
occupations. For example,
women as nurses,
beauticians, teachers and
librarians.
Men as, fire fighters,
construction workers,
farmers.
Social and emotional
stereotyping is also
prevalent. Men curse goals,
drink, smoke, have multiple
sexual partners, are more
involved in recreational and
tough etc. Women are
supposed to be the opposite.
This kind of stereotyping
results in serious social
problems. Some young men
do not seriously pursue
educational goals. Some
boys feel that going to
school is for sissies. Some
boys just go to work. Some
girls develop reputations if

METHODOLOGY
In groups, act out the
following events and then
discuss them in light of
gender:






A young student tells
her boyfriend that she
is pregnant.
A group of young men
encourages another
young man to skip
school because school
is for girls.
Peter’s mother asks
him to do the dishes
and mop the floors.

RESOURCE/MATERIAL
Learning Aid showing
negative effects of
gender stereotyping
Video/ Movie to show
the reverse of gender
roles.
HFLE Student’s Book
2, pages 30-31

EVALUATION
Evaluate skits.

Assess
arguments on
each side of the
debate.

Evaluate their
understanding of
how gender
stereotyping can
affect people’s
lives and their
career choices.

The class is divided into two
groups to debate the topic:
‘There are more females than
males graduating from
tertiary institutions because
in Guyana women are given
greater opportunities to
succeed academically than
men.’
In groups of ten or more,
decide on a movie where
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they are seen to be
‘different’.
Stereotyping is dangerous. It
is necessary to ensure that
young persons are treated
with respect and care, and
are encouraged to reach
their full potential.
Showing respect for
differences is important in
the prevention of suicide and
avoidance of the use of
drugs.

gender roles are reversed.
Agree to watch the movie
with a view to saying exactly
how it challenges the
stereotype of men as
dominant, powerful and
aggressive and women as
the opposite. When the
group comes back to class
they discuss the details of the
movie and what the movie
means to them in respect of
gender stereotyping.
Write a short essay on their
career choice, how it is or is
not a stereotypical career
choice. They should give
reasons why they have
chosen this field and indicate
what steps they will now
take to ensure that they
succeed, despite gender or
any other type of
stereotyping.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 3:

STIs, HIV & AIDS

General Objectives:

By the end of this unit, students must be able to:
1. analyze issues that may arise through sexual involvement.
2. demonstrate an acceptance of responsibility for making healthy sexual/reproductive choices.
3. practice appropriate skills (social, coping, cognitive) to deal with risk factors related to reproductive health.

*LESSON 1:
Life Skills:
OBJECTIVES
By the end of this
lesson, Students
should be able to:
▪ explain what is
meant by an STI.
▪ state named
examples of common
STIs.
▪ list the general
symptoms of STIs
(including HIV AIDS).
▪ outline some of the
challenges associated
with the treatment of
STIs.

Sexual Transmitted Infections (STIs) (Comprehensive sexuality education, Suicide prevention)
Advocacy, Critical thinking, Self-awareness
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

Sexually Transmitted
Infections (STIs) are infectious
diseases passed on primarily
from one person to another by
sexual activity.

A resource person from the
Local Health Centres/Clinics
and the National Aids
Programme Secretariat
comes in to discuss the signs
and symptoms of common
STIs and brings brochures
and other material. Students
participate actively by asking
relevant questions. They later
prepare a summary of what
they learned.

HFLE Student’s Book
1, pages 54, 46-47

Evaluate
participation.

Chart/Pictures
showing information
on STIs. Their
description and
symptoms

Assess
posters/charts

Common STIs include:
Chlamydia, Genital Herpes
(HSV -2), Genital Warts,
Gonorrhea, hepatitis B (HBV),
HIV and AIDS, Pelvic
Inflammatory Disease (PID),
Pubic Lice (Crabs), Syphilis,
Trichomoniasis. STIs are
usually caused by either a
bacterium or a virus.
Bacterial STIs like gonorrhea
can be cured with antibiotics.
There are no cures for some
STIs like Herpes and HIV,
which are caused by viruses.
The medicines treat the

Collect pamphlets from the
resource person and in
cooperative groups (jigsaw)
discuss the information. Later
they work together to mount
a public awareness campaign
for the wider school
community about STIs.
Prepare charts ad posters
about how to prevent STIs

EVALUATION

Pamphlet/brochure
Charts/poster
showing how to
prevent STIs.
Additional
Resource
Materials: HIV Action
Readers/Compact Disc
Merundoi CDs
HFLE Student’s Book
1, pages 44-45
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symptoms but do not cure the
infection.
The symptoms that might
indicate the presence of an
STI:
 Skin changes including
sores on or around the
genitals.
 Frequent urination
 Burning or pain during
urination.
 Genital itching or
burning
 Abnormal discharge
from sex organs
 Unusual colour from
genitals.
 Prolonged swollen
glands.

and present information
about risk assessment and
how to reduce the risk of
infection.
Request permission to make
a presentation at General
Assembly (if considered
appropriate).

It is important to note that
some STIs are asymptomatic in
both men and women i.e.
show no symptoms at all.
HIV – the human immunedeficiency virus – tears down
the body’s immune system
that protects us from disease.
HIV infection eventually leads
to AIDS (Acquired Immune
Deficiency Syndrome).
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THEME:
Unit 3:
*LESSON 2:
Life Skills:
OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ identify at least three
high risk situations that
could lead to risky
sexual behaviour.
▪ explain how certain
lifestyles increase the
risk of contracting STIs.
▪ argue that sexual
feelings are of your
control, but sexual
behaviours are not.
▪ demonstrate
awareness that choices
have consequences.

SEXUALITY AND SEXUALITY HEALTH
STIs, HIV & AIDS
Risk behaviour associated with STIs (Comprehensive sexuality education; Drug use avoidance; Violence prevention)
Problem solving, Decision making, Self-management
CONTENT
Risk behaviours associated
with STIs include:
- Abuse of drugs, alcohol and
marijuana.
- Sharing of needles among
intravenous drugs users.
- Unprotected sexual
contact- Peri-natal activities
(during pregnancy, childbirth
or breast feeding).
- Exposure to infected blood
or blood products.
- Promiscuity.
While each STI causes
different health problems,
overall, they can cause
cervical cancer and other
cancers, liver disease, pelvic
inflammatory disease,
infertility, pregnancy
problems and other
complications.
Some STIs increase your risk
of getting HIV/AIDS. And
HIV/AIDS can cause a
number of health problems

METHODOLOGY
In small group, list the
reasons to avoid substance
abuse and examine the steps
to take to avoid and
prevent substance abuse.
List a number of alternatives
to substance abuse and use
role play to demonstrate the
STAR method of avoiding
risky behaviour.
S- situation (tell me about a
time when you had to face a
particular situation)
T-task (what you had to do?)
A-action (how did you handle
the situation?)
R-result (how did you resolve
the issue/situation?)

RESOURCE/MATERIAL

EVALUATION

Music videos
Songs
Poems

Assess use of the
STAR method.

HFLE Student’s Book
1, pages 50-51

Assess their
analysis of the
music videos.

STAR Method
Scenarios

Assess role play.

Assess their
understanding of
risky sexual
behaviour.

Compose song/poem, watch
music videos; small groups
looking critically at the videos
to determine if they project
risky sexual behaviour in the
lyrics or in the visuals.
Develop scenarios of being
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and raise the risk of getting
life- threatening diseases
and certain forms of cancer.
Risk behaviours associated
with cervical cancer:








serial monogamy
multiple sexual
partners
sex for money
sex for power
history of STIs/HIV
early sexual
intercourse
having sex to feel
loved or popular

approached to take drugs (eg
friends and ganja, a boy/girl
friend and alcohol) and role
play ways to deal with these
situations.
Watch the video
presentations that show risky
sexual behaviours. Janet and
Paula and Marc and Tony. In
small groups, discuss risky
sexual and other behaviours,
give reasons why they are
risky and review the
consequences. Later in the
same groups, write and
present a skit showing how
they will act to preserve their
sexual health by resisting the
pressures that expose them
to early sexual intercourse.
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THEME:
Unit 3:
*LESSON 3:
Life Skills:

SEXUALITY AND SEXUALITY HEALTH
STIs, HIV & AIDS
Reducing the risk to my health (Comprehensive sexuality education)
Advocacy, Creative thinking, Refusal skills

OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ propose reasons why
abstinence at this life
stage is the safest
option.
▪ explain why
contraceptive education
is necessary.
▪ identify where to
obtain contraceptive
information.

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

Regular and proper use of
condoms reduces the risk of
pregnancy and the spread
of some STIs. Note the
following cautions:

Resource Person/Debates
A resource person like the Public
Health nurse discusses methods
of reducing risk of contracting
STIs. The focus of the
presentation is on abstinence,
and that humans are able to
control our sexual urges and
evaluate our decisions unlike the
rest of the animal world.
Students ask questions.

Poster showing steps
to refusal skills.







▪ demonstrate at least
two ways to show
affection appropriately.
▪ demonstrate how to
say and display “NO” to
unwanted sexual activity
in various situations.




Condoms are not
100% safe because
they are often used
improperly.
Even with the proper
use of condoms, the
multiple sex partners
increase the chances
of contracting STIs.
Some STIs e.g. genital
warts and herpes can
be contracted even if
a condom is used
during sex, due to
skin-to-skin contact
of the genital area.
Oral sex can result in
STI transmission.
Hormonal birth
control methods e.g
the pill, do not
provide protection

Based on what they have learnt,
debate the value of delaying
initial intercourse.
Discuss the importance of getting
to know potential sexual
partners, the value of reducing
the number of sexual partners,
abstinence, and how early sex
can derail future plans. Discuss
alternatives to early sexual
behaviour.
Making Posters
Working as group, make posters
to share with the rest of the
school. The focus of the posters

HFLE Students’ Book
1, pages 48-55
HFLE Students’ Book
2, pages 38-39, 46-47,
53
Abstinence by Mary
Bronson, pages 11-14
Posters showing ways
to say “No” to sexual
advances.

EVALUATION
Observe
students and
listen to
comments.

Assess
posters for
accuracy.

Evaluate
discussions.
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against STIs.
Abstinence is 100% safe. It
is commonly employed by
many young persons
around the globe and every
young person can develop
the strength of character to
enforce it!
Contraception information
can be had from agencies
such as:
 Health centres
 Hospitals
 Family doctor
 Guidance Counsellor
 Public Health nurse

can be one of the following:
Ten ways to say “No!” to
sexual advances.
Ten ways to say I like/love
you without physical
intimacy.
Draw their own life line to show
where they want to be in 5 and
then 10 years – and then discuss
how early sex can negatively
impact these plans.
Questioning/Discussion
What is the big deal about
listening to and watching
raunchy music videos? What is
the problem with inviting friends
home when parents are out?
What is so bad about going on
one-on-one date to a remote
location?
In small groups students, discuss
these questions and decide what
they understand from the
questions, the answers to the
questions and why these actions
should be avoided. The focus is
on reasoning and decision
making skills to help make
appropriate choices.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:

The Influence of Personal Situations on Eating Habits

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate knowledge about social, emotional and physical influences on nutrition.
2. show willingness to make changes in their dietary patterns and habits.
3. use appropriate life skills to adjust their food choices.

*LESSON 1:
Life Skills:
OBJECTIVES

What influences food choices?
Communication, Decision making, Self-management
CONTENT

By the end of the lesson,
students should be able
to:

There are several factors
that influence food
choices. These include:

▪ identify and describe at
least four factors that
influence food choices.

Socio-cultural where
popular local foods like
patties, bakes, roti, curried
goat, rice and peas and
sweet drinks are part of the
diet.

▪ explain how the
appearance and
presentation of food
affects choices.
▪ discuss the impact of
popular culture on food
choices.

Family where eating habits
form early life. For
example, the family eats
rice and peas, chicken,
soup every Sunday, hearty
drinks such as peanut
punch and salty snacks.
Eating vegetables is
punishment and sweets
rewards.
‘Food fashion’ where
energy drinks, deep fried

METHODOLOGY
Survey/Questioning/Art
While watching TV or listening to
the radio for at least two hours,
write down the number of
advertisements shown/heard in
that time. How many of those
ads are for food or restaurants?
Record what percentage of
these ads is promoting healthful
food choices? Do survey and
report on findings. Repeat the
survey with newspapers. Count
the total number of ads in one
day’s newspaper, (not including
the classified ads.) How many of
those ads are for food or
restaurants?
Collect ads and make a collage.
What percentage of these ads is
promoting healthful food
choices? Does the same
newspaper have any articles
guiding healthy food choices?

RESOURCE/MATERIAL
Newspapers

HFLE Students’ Book
1, pages 66-67

EVALUATION
Assess survey
finding.

Evaluate
report on
interviews

Food charts
Rate jingles/ads
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foods like fried chicken,
potatoes, sweets,
salty/cheesy snacks are
popular.
Advertisements where
billboards, news-papers,
magazines, television,
radio proclaim foods with
colour, music, large
pictures and ‘special
offers’.
Fast food places located
on busy streets.
Association between food
and activities such as
watching movies, TV,
sporting events and taking
a break from work or
studies.
Appearance of food where
food is attractively and
colourfully laid out to
influence choices.
Feelings & Moods where
many persons connect
eating with feeling
stressed, sad, upset or
bored.

Interviews
Survey the number of places they
pass on their way to school that
sell food. Also include those that
may be nearby, though not
directly on their route. Estimate
the number of food stores per
kilometer of that journey.
In groups students, interview ten
students from other classes.
What are their three favourite
foods? If they wanted a special
treat, what would they prefer?
What do they like about these
foods? How often would they
prefer to eat ‘fast food’ for
dinner, rather than having a
cooked meal at home? Collect
and compile the data and report
the findings to the class.
Art/Music
Considering what they know
about healthy foods and
advertising, work together to
make up their own jingles or ads
for a fictional home-style
restaurant to promote healthy
food.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:
*LESSON 2:

The Influence of Personal Situations on Eating Habits
Food groups

Life Skills:

Interpersonal skills, Critical thinking, Decision making

OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ identify Caribbean
food groups and their
main nutrients.
▪ analyze the nutrient
contents of regularly
consumed
processed/cooked
foods and determine
the food groups to
which they belong.
▪ discuss the
function(s) of each
food nutrient.

CONTENT

METHODOLOGY

Caribbean Food Groups are
described according to the
main nutrients in foods
belonging to each: staples,
legumes and nuts, dark
green leafy and yellow
vegetables, fruits, food
from animals, fats and oils.

Group Work
In groups, use food charts
to determine the nutrients
present in common foods
they eat. Based on what
they have learned, agree
to be a particular
nutrient/food that is
regularly consumed. The
foods can be natural or
processed, cooked or
uncooked. Others ask
questions to which the
‘nutrient’ may answer
either “yes” or “no”.
When the class correctly
identifies the ‘nutrient’, the
‘nutrient’ asks, “What
would happen to your body
if I am missing from your
diet?”

Nutrients are chemicals
that perform important
functions in the body.
Nutrients include
carbohydrates, proteins,
fats, vitamins and minerals.
People need these
nutrients in different
amounts to grow, live and
thrive. Since we derive all
the nutrients we need
through the diets we eat,
our diets must be well
balanced to provide all the
nutrients in proper
proportions.
Water and fibre are

Scrap-booking
Use scrapbook previously
prepared for the exercise
on food choices. List the
foods and re-organise them
into food groups and

RESOURCE/MATERIAL

EVALUATION

Textbook: Home
Economics for
Secondary Schools
Book 1

Assess
knowledge of
nutrients.

Food Groups
Chart/Pyramids or
Learning Aid depicting
food groups and food
nutrients respectfully.

Evaluate
information in
food groups.

HFLE Students’ Book 1,
pages 58-59

Assess reports

Scrap book
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important, even though
they have no nutritive
value.

nutrients.
Research Essay
Research to identify foods
that belong to more than
one food group, and
prepare reports.
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THEME:
Unit 1:
*LESSON 3:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ identify healthy
cooking methods.
▪ give reasons for
choosing specific
healthy cooking
methods and types
of meals.
▪ display critical
thinking and
decision-making
skills in changing
beliefs that hinder
healthy food
choices.

APPROPRIATE EATING AND FITNESS
The Influence of Personal Situations on Eating Habits
Making healthy choices
Decision making, Creative thinking, Self-awareness
CONTENT

METHODOLOGY

There are ways of preparing food
that retain the nutrients in these
foods. For example, in order to
retain:

Survey/Display/Presentations
Work in groups of three to
collect various items from fast
food outlets, e.g cups, napkins
that have the logo and mount a
display. Tell listeners about the
main foods sold at these
outlets and say whether or not
each of these foods is a healthy
inclusion in the diet.

Vitamin A – avoid cooking at high
temperatures as this destroys
some of the vitamins.
B Vitamins – avoid washing,
soaking or boiling as B vitamins
are water soluble and easily lost.
Vitamin C – avoid washing,
soaking or boiling, as this vitamin
is water soluble and heat
sensitive. To reduce losses:
 Use as little water as
possible
 Add food to rapidly boiling
water
 Cover the pan
 Do not add sodium
bicarbonate
 Avoid using copper pans
 Use cooking water for
soups, sauces and gravies.
 Serve and eat promptly
For healthy food preparation, it is

Discussion/Menus
Class discusses the advantages
and disadvantages of each type
of food preparation method.
Their discussions must include
consideration of how flavour
and texture differ among the
different methods.

RESOURCE/MATERIAL
Recipe books –
What’s cooking in
Guyana, etc.
Items from fast food
outlets

Food and Nutrition
by Anita Tull.

EVALUATION
Assess
knowledge of
nutritional
value of foods.
Assess
knowledge of
cooking
methods.
Evaluate
menus

HFLE Student’s Book
1, pages 68-69

Design a menu for a meal that
offers at least three healthy
options. They also include
details of food preparation.
Others present two menus in
columns side-by-side. In the left
column, a not-so-healthy, but
popular meal; in the right

52

best to steam, roast, braise,
bake, grill or poach foods instead
of frying in oil.
It is also wise to eat raw foods
(except meat) as much as
possible.

column, a healthy alternative.
Compile a recipe book with 1520 recipes which are
considered healthy and
appropriate for
teenagers/persons.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:

The Healthy Body

General Objectives:

By the end of this unit, students must be able to:
1. demonstrate an understanding of the benefits derived from exercise.

2. appreciate the need for a regular exercise programme.
3. use appropriate coping skills while participating in regular exercise.
*LESSON 1:
Life Skills:

Achieving a healthy body (Drug use avoidance; Violence prevention)
Decision making, Self-management, Coping with stress

OBJECTIVES

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

By the end of the
lesson, students
should be able to:

A fit body:
- Has appropriate weight,
balance between height and
bone structure.
- Has the capacity to carry out
regular daily activities without
exhaustion
- Is free from illness
- Is resistant
- Recovers relatively quickly

Resource person
A resource person from the MoE
physical education programme
or any other relevant person.

Learning Aid showing
an outline of the
Principles of exercise.

Review and
assess students
exercise
programme.

In order to achieve a fit body,
the individual should avoid:
- Alcohol, as it is has many
calories which increases weight
gain and dehydrates the body
and makes exercise more
difficult.
- Drugs, as they can damage
the brain, heart, and other
important organs, especially of
young persons who are still
growing.

In groups, discuss the benefits of
exercise and design an exercise
programme with activities to be
carried out three days per week,
for three months.

▪ describe the
physical,
emotional and
social benefits of
exercise.
▪ outline the
principles of
exercise for
achieving physical
fitness.
▪ practice
appropriate
exercises.
▪ display a positive
attitude toward
regular exercise.

The PE teacher talks about the
importance of fitness and
exercise, and then demonstrates
simple aerobic exercises with
class participation.

Journal with
headings; Activity
changes (physically,
emotionally, socially)
Charts/web showing
benefits of exercise.

Review Journal
or log
Assess
presentations.

In small groups (at least three
students to a group) they carry
out the exercise programme.
Together they keep a log of their
activities and record any
changes they begin to
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Benefits of exercise include:
- Reduced risk of diabetes,
heart disease, hypertension
and problems associated with
aging.
- Reduced blood pressure in
people who have high blood
pressure.
- Fewer feelings of depression
and anxiety.
- Capacity to cope with stress.
- Weight control, muscle
development and reduced
body fat.
- Increased physical endurance.
- Healthy bones, muscles and
joints.
- Enhanced immunity.
- More restful sleep.
- More alert and efficient in
daily activities.

experience physically,
emotionally, socially or
otherwise in their journals. They
write in their journals a
reflective piece on their
experiences with the exercise
programme and the support
group – challenges, benefits,
ways to improve, etc.
In order to get an additional
perspective on exercise, they
interview an athlete e.g,
footballer, runner, cricketer, to
discover how exercising and
being fit have helped. They also
find out if there are any
disadvantages to exercise that
would make them stop
exercising. They compare their
own experience with that of the
athletes and present their
findings to class.
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THEME:
Unit 2:
*LESSON 2:
Life Skills:
OBJECTIVES
By the end of the
lesson, students
should be able to:
▪ describe their
current level of
fitness.
▪ define their
personal fitness
goals.
▪ design a plan of
increased
activity/exercise to
improve fitness
levels.
▪ display an
understanding of the
relationship
between health and
fitness.

APPROPRIATE EATING AND FITNESS
The Healthy Body
Personal fitness (Drug use avoidance; Violence prevention)
Critical thinking, Decision making, Self-management
CONTENT

METHODOLOGY

Fitness is an important part of
overall wellness. It is “a set of
physical attributes that allows
the body to respond or adapt
to the demands and stress of
physical effort”.

Questioning/Discussion/
Brainstorming
How do I know if I am fit?
What does fitness have to do
with health? What level of
fitness is best for me?
Calculate their BMI to determine
if they are at a healthy weight.
Then they discuss with the
resource person what kinds of
activities they would like to
participate in.

One measure of fitness is the
Body Mass Index (BMI). It is
important to find out your own
BMI to help determine your
need for exercise.
Calculating BMI = Body weight
in kg (height in m)2
BMI < 18.5 underweight
BMI 18.5 – 24.9 normal
BMI 25.0 – 29.9 overweight
BMI ≥ 30.0 obese
Doctors have generally
assumed that for young
people, the health risk
associated with obesity and
poor health-related fitness are
not fully manifested until mid
adulthood. But the increasing
prevalence of type 2 diabetes

RESOURCE/MATERIAL
BMI chart
HFLE Student’s Book
1, pages 62-63

EVALUATION
Assess
understanding
of BMI.

Assess personal
plans.

Personal action/Group work
(pair- share)
Determine fitness goals on the
basis of exercise activities or
physical challenge they want to
meet e.g. running a mile;
climbing flights of stairs or
walking around the field in less
time than they are doing now.
Each student works with PE
Teacher to design a personal
exercise programme (including
his/her participation in games
and sports), to achieve or
improve health and fitness and
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and the emergence of other
health problems among
adolescents is cause for
concern. Adolescent obesity
along with other
cardiovascular disease risk
factors tracks strongly into
adulthood.

shares challenges and successes
in their journals.

Thus it is necessary to check
family history to identify any
predisposition to disease.
An exercise programme starts
out slowly and builds up
gradually. The recommended
minimum frequency of
exercise is thirty (30) minutes
per day, four (4) days per
week.
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THEME:
Unit 2:
*LESSON 3:
Life Skills:

APPROPRIATE EATING AND FITNESS
The Healthy Body
Safety rules for a fitness programme (Drug use avoidance)
Decision making, Self-management, Interpersonal skills

OBJECTIVES

CONTENT

METHODOLOGY

RESOURCE/MATERIAL

EVALUATION

By the end of the lesson,
students should be able
to:

There are a number of safety
rules for any exercise
programme:

▪ demonstrate three safe
activities that are
appropriate for their
current fitness levels.

- increase the intensity and
duration of your workouts
gradually.
- get adequate rest between
exercise sessions.
- warm up thoroughly
before you exercise and cool
down afterwards.
- achieve and maintain a
good level of flexibility.
For bruises, strains and
sprains, apply the R-I-C-E
technique: Rest, Ice,
Compression (e.g bandage
the area), Elevation, then
seek medical help if needed.

Survey – Interviewing
athletes Interview athletes,
sports team members,
coaches, etc. to find out what
are the common injuries in
their game or sport. They
also find out what usually
leads to these injuries, ask
about how injuries affect an
athlete’s performance, how
they can be prevented and
how they are treated.

Pictures showing
various exercises,
potential injuries,
safety gear and safety
tips.

Assess
understanding of
exercise
techniques and
safety rules.

▪ obtain, maintain and
use safety gear
appropriate to the
fitness activities in which
they participate.
▪ address any exercise
injuries and discomforts
promptly.

It is important to investigate
the gear needed for your
chosen activity/sport. Be
wary of buying ‘cheap’ gear
as you may not be getting
adequate protection.
Ensure that you wear

Prepare charts showing
various exercise, the
potential injuries, as well as
safety gear and safety tips
associated with each.
Resource person/simulation
A PE teacher or sport
medicine practitioner visits
the class, to discuss proper
ways to do exercise. The
demonstrations include:
 Warm up exercises
 Cool down exercises
 Flexibility exercises







Cardborad
Markers
Internet
Magazines
Newspapers

Assess Charts

HFLE Student’s Book
1, page 65
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appropriate gear designed
for those activities.
You should only use
medications to treat injuries
that are prescribed by a
health worker in the
recommended doses.




Giving first aid
Proper
technique/posture for
certain activities.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:

Maintaining a Healthy Environment

General Objectives:

By the end of this unit, students must be able to:
1. explain the relationship between a clean, healthy natural environment and human health.

2. demonstrate thinking, discussion and collaboration skills.
3. appreciate that there are many ways of maintaining a clean and healthy environment.
*LESSON 1:
Life Skills:
OBJECTIVES
By the end of this
lesson students should
be able to:
▪ explain at least two
ways in which the
components of the
environment interact
and remain balanced
and healthy.
▪ describe ways in which
human behavior impacts
the environment and
how the environment
affects human health
and well-being.
▪ express their
appreciation for a clean
and healthy
environment, using
appropriate examples.

My surroundings
Advocacy, Critical thinking, Decision making
CONTENT

METHODOLOGY

RESOURCE/MATERIAL

Our environment consists of
our surroundings, of which
there are physical, social and
biological components.

Video/Group work/
Discussion
Watch the video. In
groups
(i) List the different
components of the
environment seen in video
(ii) List interactions seen
among the environment’s
components (negative and
positive)
(iii) Describe at least two
ways in which humans
impacted the environment
(pollution) and vice versa
(diseases/disasters).

Guyana specific Videos

In a natural environment, all
the components remain in
balance, and healthy. When
the balance is upset, areas
become polluted.
A healthy and clean
environment is important for
the well being and health of
humans.

Afterwards, write letters
to the editors of the media
houses and artistes to ask
them to promote
importance of a clean,
healthy environment. Also
write the Mayor & Town

Additional Resources
Materials e.g.:
- National Geographic
- Classroom (mainly
research oriented) e.g.
presentation in the
form of pamphlet,
brochures, pictures,
newspapers articles.

EVALUATION
Assess letters.

Assess the
quality of the
preparation that
went into the
debate.

Evaluate journal
entries.

HFLE Students’ Book 1,
pages 72-73
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▪ make informed
decisions about keeping
their surroundings clean.

Council, RDC/NDC.
Resource Person
Invite science teacher to
explain and discuss cycles
in nature, and the
equilibrium among
components of the natural
environment.

Debate
Two groups debate the
moot: “Good personal,
home and community
hygiene is NOT helpful to
the natural environment
around us”.
Journaling
Write responses to the
following comments in
journals: ‘what a clean and
healthy environment
means to me’/ ‘what
happens to me when my
environment is unclean’.
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THEME:
Unit 1:
*LESSON 2:
Life Skills:

MANAGING THE ENVIRONMENT
Maintaining a Healthy Environment
Some environmental concerns
Interpersonal skills, Critical thinking, Self-awareness

OBJECTIVES

CONTENT

METHODOLOGY

By the end of this lesson
students should be able
to:

Environmental concerns in
Guyana include water quality
and its distribution, energy
use, personal safety &
security, pollution of air, land
and water, wise use of our
resources, natural disasters.

Video/Group Work/
Discussions
Students watch an
appropriate video about
environmental concerns in
Guyana.
In groups students,
discuss the various issues &
environmental concerns
outlined in the video.
Choose three issues from
video and prepare
suggestions for their
solution.

▪ describe at least four of
Guyana’s environmental
concerns.
▪ demonstrate
understanding of the link
between environmental
concerns and human
health.
▪ demonstrate
willingness to working
toward solving at least
two local environmental
concerns.

Each of these concerns
affects human health in
various ways. It is important
that we recognise the link
between our health and the
“health” of our environment,
i.e. our concerns about the
state of our environment.

RESOURCE/MATERIAL
Video on Guyana

Posters prepared by
students

Cardboard, pictures,
drawing materials

EVALUATION
Assess
suggestions.

Assess role play.

Assess posters.

Assess students’
suggestions.

Role Play
Work in groups to role play
TV panel discussion on the
following (i) Need to solve
selected environmental
concerns (ii) Link between
environmental concerns
and human health & well
being.
Art Work/Posters
Work in small groups to
prepare posters on
one/several local
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environmental concerns of
Guyanese (causes, effects,
persons involved and
solutions)
Group Work
Discuss the effects of
unclean spaces on human
health and the implications
of pollution on human
health. Write suggestions
about how to clean up
specific areas in your local
environment.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:

Maintaining a Healthy Environment

*LESSON 3:
Life Skills:
OBJECTIVES
By the end of this
lesson students should
be able to:
▪ describe at least two
natural hazards and two
risks.
▪ explain the effects of
natural hazards and the
risks to human health.
▪ use problem solving
skills to identify ways of
reducing the effects of
natural risks and
hazards.

Natural risks and hazards
Critical thinking, Problem solving, Coping with stress
CONTENT

METHODOLOGY

Natural risks exist and
hazards occur normally in
our environment e.g, disease
epidemics (which can start
on a small scale) such as
floods and flu outbreaks.

Research/Group Discussion
In small groups students,
undertake research on (i)
Effects of malaria
outbreaks on humans or
(ii) effects of flooding and
fires on components of
environment including
humans. In the research
students, must identify
ways of minimising these
natural risks and hazards to
humans and to other
environmental
components. Agree among
themselves who will
present the report and
respond to questions from
the class.

Internet

Journaling
Record in journals an
entry entitled “Risks I am
exposed to every day and
what can I do about them”.

Student-made Journal

Effects of these risks and
hazards are varied and they
need to be minimised for all
optimal human health and
well being.
A clean, safe environment
supports healthy humans.
We need to manage the
stresses brought on by
natural hazards, risks and
disasters.
Humans are an important
component of the
environment. Their actions
can increase the effects of
natural risk on other
humans.

Concept mapping
In groups, prepare concept
map showing (i) the
interactions between
natural risk/hazards,

RESOURCE/MATERIAL

Resources Materials
e.g.:
- National Geographic
Additional
- Classroom (mainly
research oriented) e.g.
presentation in the
form of pamphlet,
brochures, pictures,
newspapers articles.

EVALUATION
Assess the
research and
discussion that
follow

Assess
suggestions for
reducing their
risks.

Assess concept
maps.

HFLE Student’s
Books 1 (pages 86-89),
Book 2 (pages 88-91),
(pages 80-88)

Diagram of the concept
map
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impact of a natural
risk/hazard (ii) strategies
to overcome stresses from
this risk.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:
*LESSON 4:
Life Skills:
OBJECTIVES
By the end of this
lesson students should
be able to:
▪ explain the principles
of recycling selected
solid waste materials,
e.g., paper, tins and
other containers.
▪ provide at least two
reasons for recycling
(reducing solid
waste/keeping the area
clean).
▪ explain how to set up a
compost heap.
▪ organize a
‘kitchen/container
garden” using
containers.

Maintaining a Healthy Environment
Working to keep my surroundings clean and healthy
Communication, Creative thinking, Self-awareness
CONTENT

METHODOLOGY

Recycling and re-using are
good ways to reduce the
amount of solid waste
thrown away, and keep the
environment clean.

Group Activity
-jig saw method
In groups, using the jigsaw
method, conduct several
researches on recycling and
re-using solid waste
materials, e.g, containers.
Make presentations to
class on recycling and reusing containers and other
selected solid waste.

A product is recycled when it
is collected after use, and
reprocessed into the same or
another item.
A product is reused when it
is used several times for the
same purpose before being
discarded, e.g glass bottles.
Composting is a useful way
of recycling organic waste
from kitchens as a natural
fertilizer.
“Kitchen/container gardens’
are a good way to obtain fresh
vegetables and reduce waste.

Project Work
Make a new item by reusing or recycling an item
that would be thrown
away. Help a resource
person demonstrate how
to set up a compost heap.
Prepare list of questions to
ask the resource person,
and write summary of the
talk, with a comment on
whether they might be able
to do this at home.
Gardening Project
In groups, use a variety of
used containers with soil
and kitchen vegetable

RESOURCE/MATERIAL
Internet
Used items
Used containers
Kitchen vegetable
peelings
HFLE Students’ Book 1,
pages 84-85

EVALUATION
Assess
presentations
made to class.

Assess each
item made.

Assess students’
evaluation of their
garden project.
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peelings, dead leaves in
which they plant
vegetables, e.g, calalloo,
pak-choi, peas, sweet or
hot peppers and tomatoes.
Evaluate results after
six/seven weeks.
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THEME:

MANAGING THE ENVIRONMENT

Unit 2:

Public Sanitation

General Objectives:

LESSON 1:

By the end of this unit, students must be able to:
1. understand that the maintenance of a clean natural environment is integral to good national health.
2. appreciate the role of government agencies in keeping us healthy.
3. appreciate the scale of the garbage problem in Guyana.
4. develop planning and action taking skills
Street cleaning

Life Skills:

Advocacy, Creative thinking, Self-management

OBJECTIVES
By the end of this
lesson students should
be able to:
▪ Describe the role of
two government
agencies in maintaining
clean and healthy
streets.
▪ Present information
on the work of one
selected government
agency responsible for
keeping streets clean.
▪ Discuss two ways in
which individuals can
help keep streets clean.
▪ Show willingness to
dispose of waste
appropriately.

CONTENT
There are at least two
Ministries and three
different agencies involved
in keeping streets and
sidewalks clean.
The Mayor and City Council
is responsible for
maintaining streets and
sidewalks in good condition.
The National Solid Waste
Management Authority
(NSWMA) and the
Neighbourhood
Democratic Council (NDC)
are responsible for removing
garbage and sweeping
streets clean.
The Ministry of Health (MoH)
reduces health threats by
checking for pests and
vectors in potholes and

METHODOLOGY
Resource Person
A resource person from
MoH visits to speak to class
about their work. Prepare
list of questions to be
asked and summarises the
responses. At the end of
the presentation, working
in groups, make
presentations about the
information they gain from
the resource person.
Go on field trip to observe
conditions on sidewalks
and streets and prepare
report/make journal
entries.

RESOURCE/MATERIAL
Camera/phones

Journal

Cardboard, paste,
scissors,
markers/crayons

EVALUATION
Assess
presentations.
Assess
report/journal
entries and
exhibition.
Assess plans to
reduce waste and
improve
cleanliness of
streets.

Take photographs – Mount
an exhibition.
Group-work (Think-pairshare) Brainstorm ways in
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spraying to kill them.
The government works to
keep streets clean because
this is necessary for the good
health of citizens.
We can assist in keeping
streets clean by reducing the
quantity of garbage we
produce and by disposing of
it correctly.

which each person can
assist in keeping streets
cleaner, and prepare plan
of action to be taken at
once to achieve this goal at
home and at school.
Petition MoH, Mayor ad
Town Council.
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THEME:

MANAGING THE ENVIRONMENT

Unit 2:

Public Sanitation

LESSON 2:

Managing open lots (Violence prevention; Drug use avoidance)

Life Skills:

Advocacy, Creative thinking, Self-management

OBJECTIVES
By the end of this
lesson, students should
be able to:
▪ explain the link
between human well
being and clean,
attractive vacant spaces
in our environment.
▪ list at least three
government agencies
responsible for vacant
lots/premises.
▪ show willingness to
participate in
community action.
▪ take initiative in
planning for community
activity.

CONTENT

METHODOLOGY

It is necessary to keep vacant
lots empty of garbage, and
the grass cut, in order to
ensure the safety and health
of persons in the community
(reduce pests, accidents,
crime).

Resource Person
A representative from the
community visits and
speaks about keeping
empty lots and buildings
clean and cleared. Prepare
list of questions to ask
resource person and record
the responses.

Different government
agencies and ministries, as
well as lot owners are
responsible for the
cleanliness of vacant lots.
Vacant lots can be made into
temporary parks by
community action. Beautiful
spaces ensure good mental
health.
Empty or vacant unutilised
lots that are not well kept
can become places where
people congregate and often
break the law.

Research/Art/Group Work
In groups, identify at least
one vacant lot nearby,
contact the person who
owns the land, describe the
problems ask for their
cooperation in keeping
empty lot clean. Later
develop posters on the
subject.
Research/Letter Writing
Research and prepare a list
of government agencies
responsible for keeping
vacant lots/premises clean.
Prepare letters to be sent

RESOURCE/MATERIAL

EVALUATION

Pictures, markers,
paste, cardboards

Check lists

Internet

Assess posters.

Writing/typing papers
envelopes

Assess letters.

Assess groups’
action plans.
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to government agencies in
respect to any vacant lot
that has been identified as
requiring assistance.
Personal Action Plan
Choose their own groups
and prepare a plan of
action to improve the look
of the vacant lot.
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THEME:

MANAGING THE ENVIRONMENT

Unit 2:

Public Sanitation

LESSON 3:

Beach cleaning

Life Skills:

Advocacy, Decision making, Interpersonal skills

OBJECTIVES

CONTENT

METHODOLOGY

At the end of this lesson
students should be able
to:

Garbage on beaches
affects the animals and
plants that live there
adversely, as well as
detracting from the
aesthetic appeal. Garbage
on the beach also affects
the people who visit.

Field Trip
Go on a field trip to a nearby
beach or river bank. Prepare a
field trip report including list of
and types of garbage they
observed, as well as the
proportions of each type and
the possible origins of each.
Suggest what can be done to
reduce the quantity of garbage
at home so as to reduce
garbage on beaches and river
banks.

▪ explain at least three
effects of garbage on
beaches and river banks.
▪ explain how garbage
gets onto the beaches.
▪ become empowered to
assist in cleaning
beaches, by their actions
and activities.

Beaches are polluted by
both solid and liquid waste,
from the immediate area
as well as from areas far
away. Garbage thrown
carelessly away goes into
drains, rivers, which take it
to the beaches.
Everyone can help to keep
the beaches clean by their
everyday actions of
disposing garbage correctly
and by participating in
organised beach cleanup
activities.

RESOURCE/MATERIAL
Posters showing
effects of garbage
on beaches, etc.

Student prepared
poster

EVALUATION
Assess reports on
field trip and
what we should
do with garbage
at home.
Assess the
discussions of
who is/is not
responsible for
beach garbage.
Assess plans.

Role Play
Role-play community meeting
of persons who use the
beaches that are badly
polluted. Discuss how users
such as fishermen, bathers and
peddlers can help to improve
the situation. The discussion
should include (i) causes of
problem (ii) the people involved
(iii) effects on beach (iv)
solution.

Assess student’s
posters.

Prepare plan for class
participation in Beach Clean Up
Day. Include plans for fund
raising to pay for bus etc.
The basis of what was learned,
prepare poster for public
asking for cooperation
in keeping community clean/
free from garbage/pollution.

73

THEME:

MANAGING THE ENVIRONMENT

Unit 2:

Public Sanitation

LESSON 4:

Cleaning drains and trenches in the community

Life Skills:

Advocacy, Interpersonal skills, Critical thinking

OBJECTIVES
By the end of this
lesson students
should be able to:
▪ discuss reasons why
people are careless
about the cleanliness
of drains in the
community.
▪ explain at least two
consequences to
human and animal
health of
dirty/blocked drains
in the community.
▪ explain the role of
two government
agencies in drain and
trench maintenance.

CONTENT

METHODOLOGY

Often individuals and
industries use drains and
trenches as their preferred
garbage disposal spot or
pollutant disposal site,
without realizing that unclean
drains harbor diseases and
vectors, eg, mosquitoes. Such
actions occur because of
varied reasons.

Research/Survey
Prepare a short questionnaire
to ask persons in their
community about attitudes
towards keeping drains and
trenches clean. Later make a
short report on the findings
and prepare suggestions for
actions.

At least two government
agencies are responsible for
cleaning drains and trenches.

RESOURCE/MATERIAL
Questionnaires
Internet

EVALUATION
Assess the report
from students on
results of attitude
survey.

Camera
Assess reports
from research.

Plan a field trip to a nearby
drain, trench or canal, observe
and record the types and
effects of garbage and other
pollutants they see. Later
research and report on the
effects of garbage on human
and animal health.
Resource Person from
government agency responsible
for cleaning drains, speaks
about problem of maintenance
and consequences of blocked
drains and trenches.
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GENERAL RESOURCES
1. Health and Family Life Education Student’s Book 1-3. (2010): Gerald Drakes, Mavis Fuller, Christopher Graham, Barbara
Jenkins. Publisher: Macmillan.
2. Health and Family Life Education Teacher’s Guide. (2011): Gerald Drakes, Mavis Fuller, Christopher Graham, Barbara Jenkins,
Clare Eastland. Publisher: Macmillan.
3. Adolescence: Growing and Changing: Mary Bronson, Ph.D. Publisher: Glencoe Mc Graw-Hill.
4. Abstinence: Mary Bronson Ph.D. Publisher: Glencoe Mac Graw-Hill.
5. Healthy Relationships and Sexuality: Mary Bronson Ph.D. Publisher: Glencoe Mc Graw-Hill.
6. Home Economics for Secondary School.
7. Caribbean Home Economics in Action, Book 1.
8. Caribbean Food and Nutrition for CSEC: Anita Tull and Antonio Coward. Publisher: Oxford.
9. Modules in Social Studies with SBA Guide (New Edition): Rampersad Ramsawak and Ralph Umraw. Publishers: Caribbean
Education.
10. Health and Wellness: Linda Meeks and Philip Heit – Texas. Macmillan/Mc Graw-Hill.
11. Decisions for Health: Holt. Levels Red, Green and Yellow.
12. Health and Fitness – Harcourt.
13. You, Your Life, Your Dreams-A Book for Caribbean Adolescents: Petrina Lee Roy, Maria Faget Montero and Martha Murdock.
14. Teaching about HIV and AIDS in the Caribbean Secondary Schools: Sharlene Johnson, Gisela Winkler and Maren Bodenstein.
15. Alcohol Facts for Teens – Unicef.
16. The Sexual Offences Act 2010 – Unicef
17. Protecting the children in Guyana – Unicef
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18. Understanding and helping to prevent Child Sexual Abuse – A parent’s/Caregivers Handbook.

19. Reporting Child Abuse – Unicef.
20. You need to know – Unicef
21. About making decisions – Unicef
22. Child Abuse – MOH/Global Fund
23. Sexual Assault
24. Choosing not to drink – Unicef
25. About HIV/AIDS – Unicef
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