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ADDENDUM
Between 2011 and 2013, with the approval of the Ministry of Education, Jamaica, the Ministry of Education Guyana adjusted its HFLE
curriculum guides for Grades 1 – 9 to suit the Guyana landscape. However a further cursory review of these adjusted guides suggested
that 5 issues of concern to Guyana, (Comprehensive Sexuality Education, Sexual Abuse Prevention, Violence Prevention, Drug Use

Avoidance, and Suicide Prevention) might not have been adequately addressed even in the adjusted guides. This led to a more detailed
review by a range of stakeholders from the education sector, led by a consultant, Ms. Lorna McPherson with the subsequent identification
of existing content and content that should be included. The stakeholders represented current HFLE teachers and DEOs from all 10
Regions and Georgetown as well as all grades from Grade 1 – 9. The ACEOs (for Nursery, Primary and Secondary), the Chief Welfare
Officer, Head Teachers, the HFLE Lecturer from CPCE, as well as the heads of the 3 HFLE sub-units also participated in the working
sessions. However since new HFLE themes could not be created, all new content had to be subsumed into the existing 4 themes.
There was one other issue of concern. The HFLE Unit, formally a loose interaction of 3 sections (HFLE, HIV/AIDS and School Health)
was formally being merged into one cohesive unit which will interface with the Welfare Department of the Ministry of Education. It was
envisioned that the HFLE curriculum guides would be the basis for education program to both students and parents and would dictate
the content of all education program being conducted in the school system by all non-Ministry of Education personnel such as NGOs.
Inclusion therefore had to be comprehensive. To ensure that the areas of activity of the new Unit were adequately covered, an audit of
the following content areas was also done – communicable diseases, non-communicable diseases and guidance and counseling.
Coverage of diseases was deemed to be acceptable. At the primary levels there were no specific reference to careers; sensitisation to
various careers can occur if resource persons who are invited to participate in lessons provide a brief overview of the scope of their jobs

and the training required to pursue it.
The philosophy underlying these adjustments was to not necessarily create new lessons but to increase the utility of the existing ones.
As a consequence, complete rewrite of curricula was not deemed necessary since the original curriculum guides from Jamaica which
were adapted were faithful implementations of the CARICOM/UNICEF HFLE Regional Curriculum Framework for both ages 5 – 12 years
and 11 – 16 years. These in turn compared favourably with other HFLE program such as the Family Life Education program for the
Commonwealth of Virginia that was revised in 2011 and updated in 2014.

All lessons with content that relate directly or indirectly to the 5 areas of concern are tagged with the area of concern e.g. a lesson in Self

and Interpersonal Relations may be tagged with Sexual Abuse Prevention. These tags are provided to assist teachers who consider any
of these to be of special importance. The following abbreviations are used in the Table of Contents


Comprehensive Sexuality Education – CSE



Sexual Abuse Prevention – SAP



Violence Prevention – VP



Drug Use Avoidance - DUA



Suicide Prevention – SP

The lessons for which content and activities can be found in the Macmillan Education series for HFLE are marked with an asterisk (*)
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FOREWORD
One of the primary objectives of the Education System is to equip our youths with the requisite knowledge, skills and attitudes to
become well-adjusted adults, capable of effectively functioning in and contributing to the society. The introduction of Health and
Family Life Education (HFLE) into the national Primary and Secondary schools’ curriculum was done to ensure that this objective is
attained. The Ministry of Education recognises the fact that contemporary youths are confronted with a multiplicity of options and
increasing social pressures, which require sound social, cognitive, and emotional coping skills.

The education system is ideally

situated to support other social sectors in equipping students with the skills required to make healthy and productive lifestyle choices.
HFLE encapsulates the required body of knowledge in a comprehensive life-skill educational programme that can be integrated across
the curriculum.

This is the media through which our teachers can impact and reinforce the positive behaviours that our young

people are expected to adopt and display. Beyond that, through increased awareness, students are given a safe and open environment
in which they can address a wide range of issues affecting young people. Perennial issues such as (i) poverty, (ii) neglect, (iii) various
forms of abuse, (iv) sex, (v) violence, (vi) health and well-being, (vii) suicide, (viii) teenage pregnancy, (ix) HIV/AIDS/STDs and a range
of potentially “high risk” behaviours and ‘taboo’ subjects, are examined in a well-structured holistic programme.
HFLE is highly regarded internationally as the programme ideally suited for children of all ages and has been adopted for use in
schools throughout the Caribbean. We trust that all schools in Guyana will recognise the tremendous potential this programme has
and embrace this initiative. The success of HFLE is critical if we are to have highly competent, healthy citizens effectively contributing
to our national development.

Olato Sam
Chief Education Officer

OVERVIEW
Health and Family Life Education (HFLE) was introduced into the curriculum of Primary Schools in 1998. The programme in schools
was guided by the Health and Family Life Education Scope and Sequence for Grades 1-6, published in June, 1998. The programme
achieved important successes. However, it has been argued that given the challenges that children face in their daily lives, a more
definitive “life skills” focus is required to help students manage the situations they encounter. In fact, advocates argue that a “life skills”
approach should be adopted in the teaching of HFLE. This revised Health and Family Life Education (HFLE) Scope and Sequence is
organised to reflect that focus.
What is Health and Family Life Education?
Health and Family Life Education is a comprehensive, life skills–based programme, which focuses on the development of the whole
person in that it:
•

enhances the potential of young persons to become productive and contributing adults/citizens;

•

promotes an understanding of the principles that underlie personal and social well-being;

•

fosters the development of knowledge, skills and attitudes that make for healthy family life;

•

provides opportunities to demonstrate sound health-related knowledge, attitudes and practices;

•

increases the ability to practice responsible decision-making about social and sexual behavior; and

•

aims to increase the awareness of children and youth of the fact that the choices they make in everyday life profoundly
influence their health and personal development into adulthood.

Why Health and Family Life Education?
There is the perception that traditional curricula do not ensure that children and youth achieve their full potential as citizens. In addition,
increasing social pressures are impacting on young persons in ways that make teaching a challenge. Children are more disruptive, are
more likely to question authority, and see little relevance of schooling that fails to adequately prepare them for their various life roles.
The paradox is that schools are now seen as key agencies to redress some of these very issues of Health and Family Life Education.
It is therefore a Curriculum Initiative that not only reinforces the connection between health and education, but also uses a holistic
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approach within a planned and coordinated framework. It is perceived as a viable way to bridge existing gaps to enable young persons
to attain the high level of Educational Achievement and productivity required in the 21st century. (UNICEF/CARICOM1999).
The Content of Health and Family Life Education
The content of Health and Family Life Education is organised around four
themes. The four thematic areas are as follows:
-

Self and Interpersonal Skills;

-

Sexuality and Sexually Health;

-

Appropriate Eating and Fitness;

-

Managing the Environment.

What are Life Skills?
Life skills are defined by the World Health Organisation (WHO) as “the abilities that enable one to adopt positive behaviours that allow
one to deal effectively with the demands and challenges of everyday life”. The concept of life skills is based on the assumption that
there are a set of life roles that each person needs to fulfil. Lifeskills can be classified in various ways. The approach adopted in the
development of the revised Scope and Sequence classifies Life Skills as: (i) Social and Interpersonal skills (ii) Cognitive skills and (iii)
Emotional Coping skills. A few examples of each category of skills are shown below.
▪

Social and interpersonal skills include, communication, refusal, assertiveness and empathy skills

▪

Cognitive skills include, decision-making, critical thinking and self-evaluation

▪

Emotional coping skills include, stress management skills, self-awareness and skill for increasing internal locus
of control

Another way of categorising life skills (WHO) is as follows:
2

•

Decision making, Problem solving

•

Creative thinking, Critical thinking

•

Effective communication

•

Interpersonal skills

•

Self awareness

•

Empathy

•

Coping with emotions and stress

Why Teach Life Skills In School?
From research, one discovers that behaviours and skills are learnt more easily when an individual is young (Glanz et al, 1997). One
can say there is some truth to the adage: “You can’t teach an old dog new tricks”. We also have evidence that an individual needs
information in order to develop or change a behaviour, but that information alone is not sufficient to ensure development of or change
in the behaviour. In addition the individual needs skills as well as opportunities and an environment that allows him/her to learn the
values and attitudes and adopt the behaviours that will enable him/her to deal effectively with the demands of daily life. School is
therefore one of the best places to begin to introduce skills and to ensure, through interaction with and involvement of parents, that
these skills are reinforced at home.
The theoretical foundations of the life skills approach rest on evidence which reveals that competencies in the use of life skills can:
−

Delay the onset of drug use

−

Prevent high risk sexual behaviour

−

Facilitate anger management and conflict resolution

−
−

Improve academic performance
Promote positive social adjustment
3

Life Skills Methodology In The Classroom/Participatory
The life skills methodology involves the teacher as facilitator. The teacher provides opportunities to help children understand the
topics in their own way. The teacher does not stand and present a topic. The teacher asks the children to consider a problem and
gets from them a response. On the basis of this response, the teacher organises the children to complete class activities which will
offer them a chance to understand the problem in their own situation. These activities can include:
-

Role play

-

Story telling

-

Games or simulation

-

Case studies/scenarios

-

Resource persons/experts

-

Panel discussions/debate

-

Surveys/interviews

-

Field visits/observations

-

Journals/logs/portfolios

-

Media

-

Community/school projects

-

Group work/discussions

-

Dance/drama/art/music

Notes for the Teacher – Tips on Teaching Curriculum Guide
▪

This Curriculum Guide is ACTIVITY focused. The activities are used to make learning fun, but are also intended to help
children learn the skills, attitude and information in ways that enhance learning.

▪

The Curriculum Guide is organised into Units and Lessons. It is important to note that often, more than one class session
would be needed to complete a lesson.

▪

You may not be able to cover all the lessons for the respective grades in the school year. Feel free to select those that will
be more relevant and beneficial to the group. Always consider the HFLE programme Vision and Mission as you make the
selection of the lessons. Be sure to focus on the objectives of HFLE.
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The suggested content and activities for the Sexuality and Sexual Health theme are designed to help students in Grades 16 acquire knowledge about sexuality, but more so to develop positive attitudes and helpful skills that enable healthy sexual growth
and development. The focus will be to develop coping skills – especially self-awareness and self-management, social skills
(communication, interpersonal, assertiveness and refusal) and to a lesser extent cognitive skills. As you prepare to teach the units
under that theme, remember, students are coming from different backgrounds with different value systems relating to sexuality and
sexual behaviour. These value systems may be different from your own. Special sensitivity is required especially in your choice of
resource materials and persons. Resource materials should be age-appropriate and relevant. Resource persons should be competent
and comfortable with their own sexuality.
▪ It is essential that teachers are aware of their sexuality and be willing to discuss sexual issues honestly with grade-appropriate
openness.
▪ Disclosures that are made in the classroom should be treated with respect and confidentially. Each class should be adequately
prepared to deal with such confidentiality.
The section of the Scope and Sequence on Managing the Environment lends itself to highlighting contextual
(town/village/community) factors and issues that are related to managing the environment. It:
▪ highlights issues that are of importance to the community. If there is a rodent problem – focus the lesson on rats and rodent
eradication. You can include, for example, protecting food in situations where rodent infestation is a problem. A similar approach
can be taken, if dumping of household garbage/refuse in canals/trenches/drains and rivers is the problem highlighted.
. open burning of garbage is a problem for air pollution and affects the health of individuals with breathing/respiratory problems so
spend time on that issue. If the community/village is an agricultural community, be sure to include discussion of the safe use of
pesticides and fertilizers. We have included issues associated with swamps. Be sure to make the appropriate links to the Science
Curriculum.
▪ infuses elements of this Environment section with Science and personal hygiene lessons.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 1:
Self
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an awareness of their personal talents.
2. demonstrate how to set goals.
3. use coping and cognitive skills to overcome negative responses.
*LESSON 1:
Identifying my talents (Suicide Prevention)
Life Skills:
Communication, Critical thinking, Decision making, Self-awareness
OBJECTIVES
CONTENT
ACTIVITIES/STRATEGIES
Pupils should be able to:
▪ Define self concept and
self esteem in simple
terms.
▪ Recognise personal
qualities and talents.
▪ Demonstrate how to
deal with negative
responses from
classmates.
▪ Display support for
classmates through
applause and other
encouraging gestures.

What is Self-concept/Selfesteem?
Self-concept is the image
one has of oneself. This can
either be positive or
negative.
Self-esteem is the value one
places on oneself. Selfconcept is learnt through
positive reinforcement.
Recognition of Talents
Each person has a unique
combination of talents.
It is important to recognise
and develop our special
talents.
We should learn to use our
talents to develop our
strengths. This helps us to
feel good about ourselves.

Class listens to Leopard &
Tiger. In small groups pupils
discuss what they thought
the story meant and what
they learned from the story.
In groups, pupils identify at
least one talent at which
they excel. Each group
makes a list of the talents of
the group, and later groups
the talents into categories.
Self-awareness / Lists /
Performance
Pupils volunteer to showcase
talent. Each group rates the
talents of its members. Each
pupil receives small tokens
for encouragement.

MATERIALS
CD

EVALUATION
The quality of the
discussion.
Level of participation

Teacher made
scenarios

Tokens –
Certificates
Samples of
templates to rate
talents

Evaluate the confidence
of the pupils in the
talents.

Scores received on
ratings

Teacher made
simple rubric or
Rating scale
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THEME:
Unit 1:
*LESSON 2:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Self
Setting my goals (Drug use avoidance; Suicide prevention)
Communication, Decision making, Self-awareness

OBJECTIVES
Pupils should be able to:
▪ recognise the
importance of setting
goals.
▪ apply self-evaluation
tools to identify their
strengths and
weaknesses.
▪ demonstrate the
process of setting goals.

CONTENT

ACTIVITIES/STRATEGIES

Charts / Personal
development
In groups, children discuss
their dreams with each other
Importance of goal setting and state how they intend to
achieve them.
-Improves self-worth.
-Helps children to organize Pupils complete goal setting
card on which they list what
their time.
they want to achieve at home
-Raise self-confidence.
and at school for the next
-Helps children to stay
focused.
year.
In groups, pupils work
through goal setting strategy:
Children must be
(Vision+ Goal+ Attitude
encouraged to set goals
+Action)
early in their lives. Goals
Practice using power words
must be set within their
reach and must respond to ‘YES I CAN, I WILL’.
changing situations.
Pupils go through a selfGoals could include caring evaluation process recording
what they like to do and what
our body by not putting
they don’t like to do; what
harmful substances in it.
they do well and what they
do poorly. This information is
entered in their journals.
Goal Setting Strategy
Vision+ Goal+ attitude +
action

MATERIALS
Teacher – made tool
to assess self.

Sample: Showing the
Steps of Setting
Goals.

EVALUATION
Application of selfevaluation tool to
identify their strengths
and weaknesses.

Assess journal entries on
goal setting.

Rubric to mark
journal entries on
Goal Setting.
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THEME:
Unit 1:
*LESSON 3:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Self
Learning to say I am sorry (Violence prevention)
Communication, Empathy, Creative thinking, Coping with emotions

OBJECTIVES

CONTENT

ACTIVITIES/STRATEGIES

Pupils should be able
to:

Coping with difficulties
When getting into a conflict
you should follow the following
steps:
 Work to solve the
problem;
 Do not use violence of
any form;
 Do not treat the other
as an enemy or use ill
will; and
 Use good will.

In groups of 2 or 3, pupils come
up with at least one difficult
situation and dramatise a
scenario for solving the problem.
Pupils discuss the outcome and
say whether the conflict was
resolved and how it was resolved.

▪ demonstrate an
understanding of the
terms “emotions”
and “uncomfortable
emotions”
▪ make and accept
apologies from
classmates

Teacher explains the meaning of
violence and outline forms of
violence.
Communication

▪ demonstrate the
The “I’m Sorry Method”
appropriate use of
An apology acknowledges
the phrase ‘I’m sorry’. a fault and pleas for
pardon. A good apology
has the following
elements:
 Acknowledges the
fault
 Accepts
responsibility for it
 Explains its impact
 Explains why it
happened
 Communicates
regret

Teacher writes the five steps in
the “I’m sorry” Method of conflict
resolution on the board and

MATERIALS
Chart - Method of
Conflict Resolution.

Rubric to evaluate
Role Play.

EVALUATION
Evaluate the role
play.

Evaluate the
understanding of the
method.

Evaluate the second
effort at the role
play.

pupils practice using it.
Pupils repeat the role plays this
time introducing the ‘I’m Sorry’
technique and discuss the
outcome. Pupils discuss whether
there was a better outcome and if
the conflict was resolved.
Pupils discuss how saying ‘I’m
sorry’ made them feel. Other
pupils discuss how hearing ‘I’m

8

The biggest stumbling block
to an apology is the belief
that apologizing is a sign of
weakness and an admission
of guilt. In fact, an apology
is a show of strength,
courage and commitment
to a relationship.

sorry’ made them feel.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 2:
Relationships
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate knowledge of the ways of valuing friends and family.
2. identify the qualities that they bring to friendships and to being a family member.
3. assume personal responsibility to being a quality friend and family member.
*LESSON 1:
Life Skills:

What qualities do I bring to a friendship? (Suicide prevention)
Communication, Critical thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ create a checklist of
the characteristics of a
quality friendship.
▪ state which qualities
they bring to their
friendships.
▪ accept personal
responsibility for being a
friend of quality.

CONTENT

ACTIVITIES/STRATEGIES

Characteristics of quality
friendship
Friends make us feel good
about ourselves. If someone
who says she or he is your
friend and makes you feel bad
about yourself, she or he is
not a true friend.

Pupils list and sing songs
about friendship (e.g.
Warwick’s, ‘That’s what
friends are for’). Discuss in
groups, what you think
friendship is and why we need
friends. Conduct a survey in
the groups to identify
characteristics of quality
friendship. Report findings
from the survey, including an
explanation as to why those
qualities are important.

You should always say you are
sorry; show concern and be a
good listener.

MATERIALS

EVALUATION

Word of Song

Assess discussion about
friendship.

Materials to make
cards or bracelets
- cardboard
- string
- beads etc.

Scrap book or Journal
based on qualities
needed for friendship.

Assess friendship card or
friendship bracelet.

If someone is making fun of
your friend you should stick
up for your friend.

Individual pupils ask friends to
say whether they have been
friends of quality. If the
answer is no, discuss what you
If your friend is upset, cheer
him/her up! You should treat have done. Say you are sorry if
you were wrong, and ask your
friends how you want to be
treated. Forgive your friend so friend to forgive you.
you can be friends again.
Role Play
Don't ever lie to your friend
Journal
and always be fair.
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If someone encourages you to
participate in bad activities
he/she is not a true friend.

In your journal write a
personal pledge about the
qualities you will bring to a
friendship. Make a friendship
card or friendship bracelet for
a friend.
Pupils explore ways that
‘friends’ make them feel bad
about themselves.
Pupils explore activities that
they would not allow anyone
to encourage them to do, or
that they would not
encourage someone to do.
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THEME:
Unit 2:
*LESSON 2:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Relationships
Valuing family (Suicide prevention)
Communication, Creative thinking, Self-awareness

OBJECTIVES

CONTENT

Pupils should be able
to:

Importance of parents
Parents take care of children
even when they are sick. They
▪ introduce their
arrange for children to have fun
parents or guardians to with toys, etc.
the class.
Parents help to ensure that you
can achieve your dreams by
▪ recognize the
helping you with projects and
importance of having
homework.
parents.
Parents support you when your
team is playing.
▪ appreciate
Parents teach you about family
statements made by
traditions like Christmas,
parents and/or
birthdays.
guardians by
Parents ensure that you know
applauding.
relatives and have a chance to
learn to know and love them.
Parents provide the resources
to help you enjoy treats and
trips, and get the things you
need.

ACTIVITIES/STRATEGIES
Pupils examine the poster
“All families are special”.
Individual pupils identify
what is special about their
family. Each pupil does a
four square writing project.
Draw a box to represent
your family and separate it
into four squares. Write in
each square the four best
things about your family.
Then write a sentence
about each. Pupils share
their little essays with the
class.

MATERIALS
Poster – ‘all families
are special’

EVALUATION
Assess the essays
and the pupils’
ability to support
each other.

The class listens to each
essay and applauds.

Good family relationships help
you to feel healthy. Particularly
if you can talk with them about
anything that is bothering you.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 3:
United we stand, Divided we fall
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate that they understand we are all different.
2. show that they can relate to persons who are different.
*LESSON 1:
Life Skills:

Our class is a melting pot (Violence Prevention)
Interpersonal relations, Creative thinking, Self-management

OBJECTIVES
Pupils should be able
to:
▪ explain what is
meant by the term
diversity.
▪ discuss why it is
important to respect
differences in others.
▪ demonstrate a
positive attitude
toward persons who
are different.
▪ use social and
cognitive skills to
affirm and accept
persons who are
different.

CONTENT
Diversity
Differences exist among all
people. These include ethnic,
cultural, physical and religious
differences
Our different beliefs and
customs provide a starting
point for us to relate to and
understand each other.
It is necessary to be tolerant
and to wait to get to know
people before judging them.
Knowing people who are
different from you gives you a
chance to learn about other
people, places, cultures and
things. If we understand the
qualities or characteristics that
make each of us unique and we
learn to respect these, we are
less likely to do things that hurt
others.

ACTIVITIES/STRATEGIES

MATERIALS

Examine Guyana’s national
Words of song “One
motto ‘One People, One Nation, Love”
One Destiny’. Eight pupils
volunteer to stand in a wide
circle holding hands in front of
the class. Other pupils observe
them and write one thing which
makes each pupil different.
The class then tells the pupils
what is different about them.
Pupils then embrace each
other, and discuss their feelings
about being different.
Pupils make a list of songs or
other written material (e.g. Bob
Marley’s ‘’One Love’) and
discuss the importance of
coming together as a group.
They then walk around the
class, shaking hands, and saying
to each other ‘peace and love’.

EVALUATION
Teacher observes pupils
demonstrating positive
attitudes to persons in
their class who are
different by embracing
or shaking hands.
Portfolio/Journal
on “Ways how we are
Different”
or
Scrap Book
Showing cultural
Differences e.g.
-

Foods

-

Clothes

-

Religion
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:
General Objectives:
1.
2.
3.
*LESSON 1:
Life Skills:

Human Sexuality
By the end of this unit pupils should be able to:
demonstrate skills in communication about the stages in the life cycle of humans.
apply critical thinking skills to understand the value of not rushing their development.
demonstrate an understanding of the influence of media on body image.

Coping with the changes of growing (Comprehensive sexuality education; Drug use avoidance)
Communication, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ Explain the changes
taking place in their
bodies (physical and
emotional).
▪ Discuss how they
handle such changes.
▪ Discuss to whom
they tell such
changes.
▪ Demonstrate a
willingness to seek
help when necessary.

CONTENT
Puberty
During puberty bodies change
in different ways. There are
emotional, physical and
psychological changes in both
boys and girls.
The presence of new hormones
in your body means that you
are having new and different
feelings and all the time coping
with the changes taking place
in your bodies.
Remember that everyone goes
through these changes at
his/her own pace.
Using alcohol, tobacco, cocaine
and other drugs as well as
having sex, can slow the
development of your brain and
body.

ACTIVITIES/STRATEGIES
Pupils examine the charts called
‘Adolescent Boy and Girl’, and
identify the changes taking place.
Working in small groups, pupils
make a list of changes they see in
the charts and in themselves and
discuss how they feel about the
changes.

MATERIALS

EVALUATION

Pictures/Charts
Pupils identify
Showing the
changes in their
changes taking place bodies.
in the body during
puberty.
(See Appendix)

Assess list.
In the same groups, pupils make
a list of persons they are most
comfortable discussing the
changes in their body with and
who they would go to for
information.
Pupils listen to a talk by a
nurse/other relevant
professionals. They ask questions
or place their questions in the
Question Box. The expert
chooses questions and responds.

Pictures/Charts
Scrap book “Puberty"

Expert / Questioning
14

THEME:
Unit 1:
*LESSON 2:
Life Skills:

SEXUALITY AND SEXUAL HEALTH
Human Sexuality
Our body image – The message in the media (Suicide prevention)
Communication, Critical thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ demonstrate an
understanding of the
definition of body
image.
▪ express how the
media influences our
body image.
▪ develop an
appreciation for their
bodies.

CONTENT

ACTIVITIES/STRATEGIES

What is Body Image?
Body image involves our
perception, imaginations and
our emotions about our
bodies.

Pupils participate in the
mirror game. While at home
pupils look in the mirror and
write in their journals what
they see, what they like and
what they dislike about their
bodies. Pupils also think
about and write what they
can change.

Factors Influencing Body
Image
Family, media, TV, radio,
advertisements, music videos
and beauty contests are
powerful influences on our
perception of our bodies.
The media send powerful
messages about how we feel
about our bodies.

Ask pupils to find a
photograph from a magazine
or newspaper of how they
would like to look when they
grow up.

Pupils, working in groups, list
their favourite music video.
There are many aspects of our Together they record what
they like about the video,
bodies that we cannot
and describe their feelings
change.
when they listen to the
music. Finally, they discuss
We must therefore change
the influence of the video
the beliefs which influence
the way we feel about our
and its messages, and if it
bodies.
influences how they want to
look, dress and behave.

MATERIALS

EVALUATION

Magazine

Assess their journals.

Newspaper

Collect materials from
newspapers that affect
their body image. Put
materials on display and
explain same.

Music video

Evaluate the pupils’
ability to explain how
body image is influenced
by what they see on TV,
music videos and print
media.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:
What Can I Do To Protect Myself?
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an understanding of how to identify unsafe relationships.
2. develop plan of action to protect themselves against sexual approaches and actions.
*LESSON 1:
Those uncomfortable feelings (Sexual abuse prevention)
Life Skills:
Communication, Problem solving, Self-management
OBJECTIVES
CONTENT
ACTIVITIES/STRATEGIES
MATERIALS
Pupils should be
able to:
▪ identify what
constitutes sexual
abuse/exploitation.

Personal safety
Children need to have safe
relationships. Children have
the right to be protected from
abuse and neglect.

How do we know it is not a safe
relationship? Should we keep it a
secret? Who can we report it to?

Pupils watch the video ‘Vinnette
and the Uncle’ and discuss the
lessons learnt from the
Both boys and girls face
▪ devise measures to sexual abuse and exploitation. presentation and what it means to
them.
protect themselves
Protecting yourself
against sexual
In groups, pupils discuss what
Be aware and act aware.
approaches and
measures they would take to
Take
care
to
move
yourself
actions by adults
protect themselves against sexual
away from people who you
and older children.
approaches by adults or older
think will cause problems.
children.
Get
help
from
trusted
adults.
▪ demonstrate
responsibility for
What would happen if you were a
personal safety and Make sure that everyone
knows
what
you
like
and
puppy and someone wanted to take
safety of others.
don’t like.
off your tail or your paw or your
ears? What would you do?
▪ know who to talk
Say
‘No’
to
unwanted
to if they are
Role play a skit with a puppy and a
touches even from family
sexually abused.
boy. Act out the boy trying to take
members.
off the puppy’s ears or tail.
If you are in doubt, say no.
Using that as an example, have
pupils role play what they would do
if someone tried to abuse them.

Scenarios
- Questioning

Video “Vinnette and
the Uncle or other
relevant video.

Pictures

Scenarios
Sexual abuse being
done to pupils –
Teacher made

EVALUATION
Evaluate responses to
the video using rubric
or checklist.

Evaluate list of
measures pupils
develop to protect
themselves.

Evaluate the
children’s responses
to having something
painful done to them.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 3:
General Objectives:
1.
2.
3.
*LESSON 1:
Life Skills:

STIs and HIV & AIDS
By the end of this unit pupils should be able to:
demonstrate an understanding of the importance of abstaining from sexual intercourse.
demonstrate use of assertiveness skills.
be able to apply assertiveness skills in difficult situations.

Delaying sex is the best policy (Sexual abuse prevention; Suicide prevention)
Assertiveness, Decision making, Self-management

OBJECTIVES
Pupils should be able
to:
▪ identify ways in
which HIV can and
cannot be spread.
▪ recognise that
abstinence is the best
way to protect oneself
from the virus.
▪ use assertiveness
skills in difficult
situations.

CONTENT
HIV is transmitted by having
unprotected sex with an
infected person;
sharing needles and/or
syringes with an infected
person (primarily for drug
use); and
from an infected mother,
either during pregnancy or
childbirth, or through
breastfeeding.
Prevent children from
contracting HIV
Delay having sex.
Use universal precautions
when there is an accident.

ACTIVITIES/STRATEGIES
Game – the Spread of HIV
The expert makes a presentation
on HIV and AIDS, and all students
participate in the Spread of HIV
and AIDS game, which reveals
the ways in which HIV can spread
rapidly among a group of people.
Pupils ask questions.

MATERIALS
Pictures

Steps in the
development of
Assertiveness Skills
Practice the skills

In groups, pupils play the Traffic
light game on how to prevent the
transmission of the disease and
Scenarios to
practice assertiveness skills.
practice
assertiveness skills
RED - Stop Dangerous Situation
GREEN - Go-Safe
AMBER - Be very careful

EVALUATION
Assess their
participation in the
workshop and the
game.
Create posters
advocating safety
measures
or
How HIV & AIDS are
spread
Demonstrate the use
of assertiveness skills
in difficult situations.
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THEME:
Unit 3:
*LESSON 2:
Life Skills:

SEXUALITY AND SEXUAL HEALTH
STIs and HIV & AIDS
Showing empathy (Violence prevention)
Empathy, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ Discuss four myths
about Persons Living
with HIV (PLWHIV) or
AIDS (PLWA).
▪ Demonstrate why we
need to care and
support PLWHIVs and
PLWAs.

CONTENT
Myths about PLWHIVs and
PLWAs
 You can tell by looking
at a person that
he/she has HIV or
AIDS.
 Most PLWHIVs are
homosexuals.
 Adults and children
with HIV and AIDS are
promiscuous.
Ways you can’t contract HIV
 Hugging.
 Drinking and eating
from the same
utensils.
 Sharing bathroom
facilities.
 Living in the same
community.
 From mosquito bites.

ACTIVITIES/STRATEGIES
Pupils listen to talk by
PLWHIV and ask questions.

MATERIALS
Charts with myths

Afterwards, pupils work in
groups and list things that
are not true about PLWHIVs.
Later the pupils write the list
on the chalk board.
Pupils also discuss the HIV
and AIDS policy in schools,
especially their feelings
about the issue of having
pupils living with HIV in the
school.

EVALUATION
Assess the pupils’ ability
to list three (3) myths
about PLWHIV.

Creating Posters
Scenarios

Evaluate the quality of
the role plays using a
rating scale.

In small groups, pupils role
play scenarios with PLWHIVs
that show empathy, not pity.
Chart/Critical thinking
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 4:
Assessing Accurate Age-appropriate Health Resources
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an understanding that health is not merely the absence of disease.
2. demonstrate the ability to locate and know how to utilize community resources.
*LESSON 1:
Life Skills:

Health resources for young people (Suicide prevention)
Communication, Critical thinking, Self-awareness

OBJECTIVES

CONTENT

ACTIVITIES/STRATEGIES

Pupils should be able
to:

Health status
Being healthy is more than being
free from disease.
It means to be free from mental
disease.
It means to be vigorous.
It is a state of physical, emotional,
mental and social wellbeing.

The school nurse or other
expert visits and makes a
presentation focusing on
what services and resources
exist to promote and
improve conditions which
would foster healthy
sexuality for youth. The
nurse/expert indicates where
they may access specific
health and social services.

▪ demonstrate that
they understand that
health is more than
the absence of
disease.
▪ identify at least
three (3) sources of
health information
and social services in
their community.
▪ demonstrate that
they know where
persons with sexual
and reproductive
health -need can go.

Health Resources
There are resources that can help
deal with health, social and
emotional problems for families,
and persons in your school,
community or town (E.g. The
Welfare Unit of the Ministry of
Education, The Ministry of Social
protection, The Ministry of Public
Health).
There are several sources of
health and social services.
The quality of our health
resources is important.

MATERIALS
Charts
Guest Lecturers:
Resource personnel
from Ministry of
Social Protection,
Ministry of Public
Health, Welfare
Department (MOE),
Guyana Police Force,
etc.

The law enforcement experts Resource map from
provide information about
Grade 3
how to access services if
young people are dealing
with rape, incest or sexual
abuse.

EVALUATION
Complete the
following:
Three (3) sources for
health services in their
community are ---List the services
offered.
Complete the
following:
Two (2) places where
persons can access
services related to
sexual assault are:
1. -----2. ------

Pupils update the resource
map developed in Grade 3.
Group work
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:
Healthy Body = Good Nutrition and Fitness
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an understanding of healthy food choices and its relationship to good health.
2. appreciate the importance of drinking water as critical to healthy living.
*LESSON 1:
Life Skills:

Food groups that help children to build good eating habits
Negotiation, Decision making, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ identify foods by name
and food group that
support healthy skin,
hair, eyes and teeth.
▪ design a personal food
chart of the foods eaten
for one day.
▪ communicate with
parents and friends the
importance of eating
healthy.

CONTENT

ACTIVITIES/STRATEGIES

Good nutrition
Eating foods from the six food
groups is important.
Plan meals for healthy eating
and a healthy body.
Limit candy and sweet snacks.

Pupils examine food chart and
review the six food groups for
healthy eating. In small
groups pupils conduct
research to identify what
specific contribution each kind
of nutrients makes to their
bodies. Other pupils identify
the body parts that they want
to make healthier, and learn
which food they need to
consume to get the results
they desire.

Include appropriate amounts
of nutrients like proteins,
carbohydrates and fats, as
well as vitamins and minerals
in your diet. Fruits and
vegetables are also important
for a healthy diet.

MATERIALS
Nutrition Chart

EVALUATION
Planning a simple
meal.

Actual foods,
vegetables
fruits

Making Posters about
benefits of healthy
foods.

Both sets of pupils report their
findings to the class.
Individual pupils pledge to
include nutritious foods in
their diets and to share the
information with their
parents.
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THEME:
Unit 1:
*LESSON 2:
Life Skills:

APPROPRIATE EATING AND FITNESS
Healthy Body = Good Nutrition and Fitness
Drinking water for health and wellbeing
Communication, Decision making, Self-management

OBJECTIVES
Pupils should be
able to:
▪ describe at least
three functions of
drinking water.
▪ recognise the
importance of
drinking clean water
to be healthy.
▪ demonstrate plans
to include water in
their daily meals.

CONTENT

ACTIVITIES/STRATEGIES

MATERIALS

Water
 Clean drinking water is
essential for health
and well-being.
Everything in your
body contains water.
 The muscles that drive
your performance are
75% water.
 Your brain is 76%
water.
 Your blood is 82%
water.
 Your lungs are 90%
water.

How much water do you have in
a day? How much in the last two
days? Do you know how much of
your body is water?
Pupils indicate by show of hands
whether they have had any
water since the beginning of the
day. They examine lunch boxes
and identify if any water is
present. Each child with water
comes to the chalk board and
writes his/her name. See the
tally on the board.
Pupils work in groups to discover
the importance of water to good
nutrition and report to the class.

Develop a Personal
Plan to include more
water in their diets.
Pupils record the
number of glasses of
water they drink each
day in their journals.

Importance of Water
 Regulating the body
temperature perspiration.
 Helping the body to
get rid of waste.
 Reducing constipation.
 Reducing the risk of
some disease.
 Giving one healthier
looking skin.

Chart showing the
benefits of water.

EVALUATION
Three benefits of
drinking water are:
1. -----------2. ------------3. -------------

Pupils demonstrate
better drinking habits.

Create a Scrap book
with Labels showing all
that they use to quench
their thirst.

Other pupils study the slogan
“Obey your thirst”. They discuss
what it means and whether what
is advertised to quench thirst is a
good food choice. Pupils then
work in groups to identify what
they use to quench their thirst
and write a list.
Journal / Personal plan
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THEME:
Unit 1:
*LESSON 3:
Life Skills:

APPROPRIATE EATING AND FITNESS
Healthy Body = Good Nutrition and Fitness
Fitness and dance
Communication, Critical thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ associate dance with
physical activity.
▪ explore simple
locomotor movements
to selected rhythms.
▪ cooperate to master
the task.

CONTENT
Importance of being
Physically active
When we develop motor
skills, we increase
awareness, alertness, are
more likely to learn better,
and are more tolerant.
Through play and games
we learn how to obey and
follow rules.
Playing team sports helps
us learn how to work
together.
Physical activity or exercise
should be a part of our
daily life.

ACTIVITIES/STRATEGIES
Pupils in groups, choose
their favourite song, and
create dance movements
based on locomotor
movements – e.g. walking,
hopping and sliding.

MATERIALS
CDs or cell phone with
internet access to
YouTube.

EVALUATION
Identify locomotor
movements in dance.

Creative dance pieces
– use rubric to Score
same

Each group performs the
dance and identifies the
locomotor activities that
make it possible to do the
movements in dance.
Each group performs its
dance and pupils discuss
the dance they enjoyed the
most.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:
Man And The Physical Environment
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an understanding of the interrelationship between man and his physical environment.
2. appreciate how a healthy environment is important for health and well-being.
*LESSON 1:
Life Skills:

People make up our environment too
Communication, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able to:
▪ explain what is meant
by the physical
environment.
▪ categorise the different
components of the
physical environment.
▪ explain how man affects
the physical environment.
▪ suggest ways of
reducing the stress on the
environment by changing
how we behave.

CONTENT
Our environment includes
people
Every living and non-living
thing in the environment
interacts with every other in
some way.
Providing electricity, water,
jobs, roads, cars, buses, food,
garbage disposal for humans
all create some form of
pollution.
Reducing garbage, conserving
electricity and water,
recycling and reusing, all help
to reduce the effect of man
on the environment.
Reducing litter and pollutants
improves the health of
children.

ACTIVITIES/STRATEGIES

MATERIALS

In groups, pupils discuss the Pictures of the
physical environment and
physical
how it has been affected by environment.
man.
Management’, the expert
discusses recycling and
reusing. Pupils are asked to
think about ways to recycle
and reuse stuff that they
would have thrown out.
The expert talks about
recycling, especially the
recycling of plastic bottles
to make many new
products like car parts and
carpets.

Pictures of how man
destroys the physical
environment.

EVALUATION
Qualitative assessment
of interaction with
expert and
participation in
discussion.

Creating Posters

Making garbage boxes
to distribute
throughout the school.

Design a poster called,
‘The 4 R’s of Garbage
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THEME:
Unit 1:
*LESSON 2:
Life Skills:

MANAGING THE ENVIRONMENT
Man And The Physical Environment
Air pollution
Communication, Decision making, Self-management

OBJECTIVES
Pupils should be able
to:
▪ define sources of air
pollution.
▪ explain common air
born diseases.
▪ recognize how these
diseases can be
prevented and treated.
▪ demonstrate
willingness to play a
personal role in
protecting the
environment.

CONTENT
What is pollution?
Contaminating the air and
making it dirty.
Sources of Air Pollution
Dust, smoke, soot, carbon
monoxide, lead, etc.
Causes
Burning garbage, Industries,
Motor vehicles
Air borne diseases
Respiratory diseases like
Bronchitis and Asthma;
allergies.
Measures to prevent
pollution-start with:
 Purchase less
packaging.
 Recycle.
 Dispose of garbage
properly.
 Dispose of car fluids
properly.

ACTIVITIES/STRATEGIES

MATERIALS

EVALUATION

Pupils discuss in groups causes
of air pollution. Each group
takes pollution from cars,
another from industry and
another from garbage, and find
out which toxins these activities
put in the air. Each group then
makes a report to the class.

Pictures – showing air Evaluate reports.
pollution

Pupils develop a neighbourhood
watch plan to address one issue
of air pollution near their school
or in their community.

Evaluate posters.

In groups, pupils design posters
to encourage people to reduce
air pollution. Each group
presents its poster to the class
and explains.

Assess neighbourhood
watch plan.

How we can help
those who suffer from
respiratory diseases?

Pupils who suffer from allergies
or asthma are asked to
volunteer to discuss their
symptoms and the medicines
they take.
24

THEME:

MANAGING THE ENVIRONMENT

Unit 1:
LESSON 3:
Life Skills:

Man And The Physical Environment
Our towns and cities
Assertiveness, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ identify health threats
in their environments.
▪ recognize that
modifying the
environment has
created health threats.
▪ appreciate that
personal and collective
role of the student and
family can reduce
environmental health
risks.

CONTENT
Our towns and cities
Man-made environment/ built
environment.
Replacement of the natural
environment with man-made
structures.
Health problems are
associated with
 Air pollution
 Noise pollution
 Water pollution
 Overcrowding
 Flooding
 Garbage Disposal
 Burning of Garbage etc.
Health Problems
 Allergies
 Respiratory diseases
Squatter Settlements
Unplanned settlements that do
not have services like water,
garbage collection and
sanitation services.

ACTIVITIES/STRATEGIES

MATERIALS

In small groups, pupils
examine two pictures - one a
city and the other a forested
area. Pupils discuss
differences between the
photographs, and make a list
of the differences. Discuss
what makes a city or town
dirty.

Pictures

Pupils watch the video
“Georgetown Harbour –
Dead or Alive”. A resource
person discusses
Georgetown Harbour and
talks about the changes that
pollution has caused in the
harbour. Pupils listen to talk
by resource person and ask
questions.

Books

Charts

Teacher made
information cards.

EVALUATION
Evaluate list of
differences between
forested and populated
areas.

Assess participation in
discussion and
understanding of the
impact of pollution.

Matching items

Students make a pledge not
to litter and to encourage
others not to litter either.
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THEME:
Unit 1:
*LESSON 4:
Life Skills:

MANAGING THE ENVIRONMENT
Man And The Physical Environment
Disaster preparedness
Negotiation, Decision making, Self-management

OBJECTIVES
Pupils should be able
to:
▪ demonstrate the
ability to develop
disaster plans of action.
▪ take personal
responsibility for
discussing plans of
action with parents.

CONTENT

ACTIVITIES/STRATEGIES

Storm preparedness
Being prepared for a hurricane
means:
 Having a hurricane
preparedness plan
 All members of the
family know what to do
in an emergency
 Knowing where to go if
you need to leave home
 Having flashlights,
candles and matches
handy
 Having supplies of nonperishable food on hand
 Protecting important
documents in plastic
 Ensuring that medicines
are taken along

Pupils examine a chart called
‘Storm Safety’. In groups,
they develop a storm
preparedness plan based on
Disaster Preparedness and
Emergency Management
(DPEM) guidelines and
present them to the class.

MATERIALS
Pictures of
destruction caused
by storms.

EVALUATION
Pupils’ ability to
complete draft Storm
Preparedness Plan.

Role play
Plans discussed with
Simulation materials parents and other
stakeholders.

Personal development plan
/ Critical thinking/
Leadership
Pupils discuss plans with
parents and other family
members.
Parents review plans and
provide written comments.
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SAMPLE LESSON 1
Lesson Topic

‘The Bad Uncle’

Age Level:
Duration:

Grade 4
One (1) half hour (1/2hr) session, one 40 minute session

Pupils Objectives:
1. To raise pupils’ awareness of how a child abuser operates.
2. To impress upon pupils the importance of speaking to a trustworthy adult about any concerns they may have.
3. To inform pupils that their feelings are an important gauge in determining their safety.
4. To be able to identify factors that creates close and loving families.
Skills:

Coping Skills: self-management, self-monitor, refusal, communication, interpersonal relations

Materials:

Session 1: CD audio story ‘Vinette and The Uncle.’ and CD player.

Preparation:

Session 1: Listen to the story on the CD. There are two versions, one in Standard English, the other in patios.
Decide which version will be most accessible to your pupils.
(You might want to create another lesson at a later time where both versions are compared and work done on
language – this would be a useful tool for literacy work.)
Research the services available to pupils who may need to talk with an adult about abuse. School guidance
counsellor, school nurse, hospital, doctors, health centres, pastors etc are possibilities.
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Session 1 (30 minutes)
Step 1: (1min)

Introduction. (Briefly discuss topic)

Step 2: (10 mins)

Play the story, Vinette and The Uncle.

Step 3: (5 mins)

Ask the pupils to recall any part of the story they can. (Give some small clues if pupils forget some parts of
the story).

Step 4: (10 mins)

Lead a discussion about the story (the following questions could be used as a guide)



Who was the first person Vinette told about how she was feeling?



Why did Ahisha ask Vinette what was wrong?



What advise did Ahisha give to Vinette?



What advise would you have given to a friend in the same situation as Vinette?



Why do you think Ahisha told Vinette that she should give back the bracelet to Uncle Henry?



Why didn’t Vinette want to tell her parents at first?



How do you think Vinette felt about telling her mummy?



Why do you think Vinette excused herself from dinner and went to her room crying?



How did Vinette’s mummy react when Vinette told her what happened?



The twins’ father says that even though it is not common, the same thing can happen to boys – do you think this
is true?

Step 5: (2 mins) Ask pupils to consider the following two questions and come up with two answers for each one:
If you needed to speak to someone about something that was troubling you, who would you talk to?
If for some reason you couldn’t get to talk to that person, who else could you tell?
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Step 6: (2 mins) Tell pupils that most adults understand abuse but not all adults know what to do about it. However, there are some
adults in the community that are trained to deal with such situations and would know exactly what to do and how to
make sure that the child involved is kept safe. Ask pupils if they can think of anyone in their community that would
have this kind of training.
Share with pupils the people and places in their community that can deal with such incidents.
Session 2 (40 minutes)
Step 1: (1min)

Introduction

Step 2: (8 mins) Recap with the class the important points in the story ‘Vinette and The Uncle’.
Ask pupils for a list of things that Uncle Henry did that gives us clues that he might be thinking of abusing Vinette.

List all of the suggestions the class makes, be sure that they include the following:
1. Uncle Henry always approaches Vinette when they are alone – he wants what he is doing to be a secret.
2. He whispers so that no-one else can hear – he wants what he says to be a secret.
3. He offers gifts to Vinette in secret to try and bribe her.
4. He lies. He told Vincent he was only joking. He told the twins’ father that he didn’t do anything.
5. He talked to Vinette in a way that made her feel funny or uncomfortable.
6. He kept touching Vinette, getting close to her and asked her for a kiss in a way that made her feel uncomfortable.
7. He kept asking her questions about having a boyfriend.
8. He gave her a lot of attention and compliments.
Step 3: (2 mins) Inform pupils that all the points on the list are common things child abusers do.
Explain that very often child abusers are not strangers. They could be neighbours, friends of the family or even family
members.
However, just because someone asks if you have a special friend, or they give you a compliment, doesn’t make them
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an abuser. The important thing to remember is how you feel. Funny or uncomfortable feelings are often a good sign
that something isn’t right about what the other person is doing.
Step 4: (2 mins) Ask pupils:
What did Vinette and Vincent’s daddy tell them at the end of the story about how he feels about them?
What kind of family do you think the people in the story were?
Step 5: (5 mins) Ask class to identify what in the story showed us that the family was close and loving. (E.g. They ate meals together,
they spoke to each other with respect, they all contributed to the household chores, the twins cooked with their
mother, they looked out for one another, they had family meetings, they were able to talk to one another about
anything that was bothering them, they made other people welcome in their home).
Step 6: (12 mins) Divide the class into pairs, have each pair work on one of the following role plays:
a) You are in a fast food restaurant. You are feeling hungry but you only have enough money to buy a drink.
A stranger offers to buy you a meal. What do you do/say? (One pupil is the stranger, the other the child).
b) A boy at school keeps following you home after school. This afternoon he ran up to you and kissed you.
He says he is only playing with you but you don’t like it. What do you do? (Pupils decide which characters
need to be in the role play e.g. the girl talking firmly with the boy, the girl talking to an adult.)
c) A friend of your family comes to the house when you are home alone and wants to come in and wait for
your parents to arrive. (One pupil is the friend, the other, the child).
Step 7: (10 mins) Allow pupils to share their role plays and allow class discussion.
Evaluation/homework
Pupil activity: Pretend you are a journalist for a local newspaper. You run an advice column where teenagers can
write in and ask you for advice about their problems.
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One day you receive a letter from Vinette about her problem with Uncle Henry. She writes that she has spoken with
Ahisha but she is scared to tell her parents. She wants to know what she should do and if she really has to return
the bracelet because she likes it a lot.
Write a letter to Vinette telling her why you think Uncle Henry might be thinking about abusing her and what she
should do. Also give her your advice about what she should do with the bracelet.
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APPENDIX
Teacher Resource Page
Diary Entry:

I AM CHANGING

6th April, 2005
Dear Diary,
It’s me, Leslie. I know that I have not written as often as I promised, but lately I have not been my usual self. I am changing and I
am worried about that.
I have grown several inches and have gained some weight. It seems like that happened almost overnight. I do not remember
eating so much. I am now bigger than most of the children in my class. I feel kind of awkward about it.
My teacher is planning an end-of-term outing for the class. She says our parents are invited to come and help. I feel so guilty
because I would really rather they not come. I think I will have more fun if they are not there.
Anyway, I have not decided if I am going or not. Recently I got a few uninvited guests on my face. These zits seem determined to
accompany me. I wonder if the stuff advertised on TV could help me. What is a bit relieving is the fact that some of my
classmates also face the same problem.
Another concern I have is that I have developed a body odour. I am not sure how to get rid of it. So if I go, I do not think I will run
around with my friends. I would really not want them to make jokes about me smelling. Besides, these days I am not always in a
good mood. Sometimes I get downright cranky for no reason.
I have one good reason for really wanting to go. Though it’s a secret, I am going to share it with you. There is someone in my
class whom I have a big crush on...........I keep wondering what this person thinks about me and if I am noticeable at all. I will tell

32

you who it is the next time I write.
I wish you could write back. Maybe you would be able to help. Anyway I am going to decide whether i will go or not. If I do, I will
let you know all about it. Bye for now.
Your friend,
Leslie
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DISCUSSION
WRITE THESE DISCUSSION QUESTIONS ON THE BOARD:
1. What are some of the physical and emotional changes that Leslie is experiencing?
2. How does Leslie respond to these changes? Identify some of her feelings.
3. What advice would you give Leslie to help her deal or cope with these changes? Go through the coping steps.
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PUBERTY
THE CHANGING PERSONALITY
Becoming an adult
Puberty is the time when children begin to change into adults. As our bodies change, so do our feelings and the way we relate
to one another. It is useful for a teacher to understand these changes, so that you can understand and teach the children in your
class about them.
Emotional changes
The same hormones that help to change the body from child to adult also affect the emotions. They can cause a lot of
confusion. One moment the young person can feel very happy, but the next they can feel very depressed. A few days before
they menstruate, girls often feel like crying or they are very depressed. Often, young people will withdraw from adults and keep
secrets.
As girls and boys grow into puberty, they will have more sexual feelings. Boys will start having sexy dreams and wake up to find
that they have ejaculated. They will discuss sex and girls with one another and may often brag about their sexual abilities. Girls
may spend a lot of time talking about love, sex and boys to their friends.
Mental changes
At this time, young people generally want to start thinking and making their own decisions. They often ask critical questions
about their culture and the way adults do things.
Relationship changes
For younger children, the home and family are very important.

They need to feel that they belong. As puberty approaches, children pay less attention to adults. Their friends and peers
become more important. This can cause fights and unhappiness in the home. Children can become rebellious.
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Younger children also are not so aware of the difference between boys and girls, but as they get older they may not want to play
with each other anymore and they may become shy and embarrassed.
Later, this changes again.
Worry about appearance


During puberty, children are often very embarrassed about the changes that are happening to their bodies. They will compare
themselves to others and worry about whether they are normal. Some Children will spend a lot of time in front of the mirror and
be very critical of what they see, and may even feel ugly. This happens especially to girls, who wonder whether they are pretty
enough. Boys can often worry about whether their penises are large enough.

THE CHANGING BODY

Definition:

Puberty

Most boys will occasionally have a
sexy dream and ejaculate in the night

During puberty, the bodies of boys and girls change a lot. This can cause confusion. It is made

while they are sleeping. This is called

worse because young people often compare themselves to others and worry that they are not

a wet dream. Boys can find this
embarrassing and need to know that

normal.

it is natural and normal. It is the way
that the body makes space for new

It is important that you explain the changes in great detail, and that you reassure children that

sperm from the testicles. It does not

each one of us develops in our own time and at our own pace.

mean that a boy must have sex.

Boys and girls need to know about what happens to both sexes so that they can develop
understanding and respect for each other. Boys need to know about menstruation and girls need
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to know about erections and wet dreams.
Boys
Most boys start to grow fast between the ages of 12 and 14. Usually it starts with the feet growing
bigger, their shoulders grow wider and their legs longer. At this time the body produces a lot of
testosterone. This is the male sex hormone that changes the body from a boy to a man.


His muscles grow and he becomes stronger.



He will start to develop body hair around the private parts, under the arms and on the
chest.



His voice becomes deeper.



His penis and scrotum grow bigger.



He will sweat more and his body smell will change.



His skin may become oily and he can develop pimples.



He gets more erections and he will start to release semen or ejaculate. (This means that
if he has sexual intercourse with a girl, he can make her pregnant.)
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Girls
Females usually begin to change from girls to woman around the ages of 10 or 12. They reach
puberty earlier than boys. This is why they need to be especially protected from the advances of
older boys and men. Their bodies produce the female sex hormone, called oestrogen, and begin
to change.
● A girl develops breasts.
● Her hips get bigger.
● Hair starts to grow around her private parts and under her arms.
● She will sweat more and her body smells get stronger.
● Her skin gets oily and she can develop pimples.
● She will start to menstruate.

Menstruation
Most girls begin to menstruate between the ages of 10 and 16. Once this happens, a girl can
become pregnant if she has unprotected sex with a male. It is possible for girls to become
pregnant before the first period. Each month the ovaries each produce an egg. As the egg
matures, it travels down the fallopian tubes to the uterus or womb. The uterus makes a thick
lining so that the egg can grow. If the egg is not fertilised by a male’s sperm, the lining is not
needed and it breaks down and comes out of the vagina as blood. This bleeding is called
menstruation. It is possible to get HIV before, after and during menstruation.
Ideas for the classroom
A good way to start teaching about the development of the sex organs during puberty is to

divide the class into groups of boys and groups of girls. Let each group draw a picture of what
they think a girl’s and a boy’s reproductive organs look like. Let them label them.
Either you or a teacher who specialises in biology or general science can look at the pictures.
Then put up the correct drawings and teach the functions and name of the organs. Now teach
about the physical changes that happen during puberty.
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HELPFUL HINT:
To help children become more comfortable with talking openly about sexuality, write the following list of words on the board after
the first sex education lesson.
Scared

Interested

Tired

Excited

Negative

Want to be alone

Ashamed

uninterested

Happy

Angry

Confused

Don’t know

Dirty

Confident

Worried

Lonely

Relieved

Nervous

Disappointed

Hot

In love

Sad

Bored

Disgusted

Hurt

Cheeky

Shocked

Cold

Jealous

Embarrassed

Sad

Surprised

Ask the children to choose the words that describe their feelings. They can also add their own words. Discuss the feelings with
the class and explain that none of these feelings are bad.
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