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ADDENDUM
Between 2011 and 2013, with the approval of the Ministry of Education, Jamaica, the Ministry of Education Guyana adjusted its HFLE
curriculum guides for Grades 1 – 9 to suit the Guyana landscape. However a further cursory review of these adjusted guides suggested
that 5 issues of concern to Guyana, (Comprehensive Sexuality Education, Sexual Abuse Prevention, Violence Prevention, Drug Use

Avoidance, and Suicide Prevention) might not have been adequately addressed even in the adjusted guides. This led to a more
detailed review by a range of stakeholders from the education sector, led by a consultant, Ms. Lorna McPherson with the subsequent
identification of existing content and content that should be included. The stakeholders represented current HFLE teachers and DEOs
from all 10 Regions and Georgetown as well as all grades from Grade 1 – 9. The ACEOs (for Nursery, Primary and Secondary), the
Chief Welfare Officer, Head Teachers, the HFLE Lecturer from CPCE, as well as the heads of the 3 HFLE sub-units also participated in
the working sessions. However since new HFLE themes could not be created, all new content had to be subsumed into the existing 4
themes.
There was one other issue of concern. The HFLE Unit, formally a loose interaction of 3 sections ( HFLE, HIV/AIDS and School Health)
was formally being merged into one cohesive unit which will interface with the Welfare Department of the Ministry of Education. It was
envisioned that the HFLE curriculum guides would be the basis for education program to both students and parents and would dictate
the content of all education programs being conducted in the school system by all non-Ministry of Education personnel such as NGOs.
Inclusion therefore, had to be comprehensive. To ensure that the areas of activity of the new Unit were adequately covered, an audit of
the following content areas was also done – communicable diseases, non-communicable diseases and guidance and counseling.
Coverage of diseases was deemed to be acceptable. At the primary levels there were no specific reference to careers; sensitization to

various careers can occur if resource persons who are invited to participate in lessons provide a brief overview of the scope of their jobs
and the training required to pursue it.
The philosophy underlying these adjustments was not necessarily to create new lessons but to increase the utility of the existing ones.
As a consequence, complete rewrite of curricula was not deemed necessary since the original curriculum guides from Jamaica which
were adapted were faithful implementations by the CARICOM/UNICEF HFLE Regional Curriculum Framework for both ages 5 – 12
years and 11 – 16 years. These in turn compared favourably with other HFLE program such as the Family Life Education program for
the Commonwealth of Virginia that was revised in 2011 and updated in 2014.

All lessons with content that relate directly or indirectly to the 5 areas of concern are tagged with the area of concern e.g. a lesson in

Self and Interpersonal Relations may be tagged with Sexual Abuse Prevention. These tags are provided to assist teachers who
consider any of these to be of special importance. The following abbreviations are used in the Table of Contents


Comprehensive Sexuality Education – CSE



Sexual Abuse Prevention – SAP



Violence Prevention – VP



Drug Use Avoidance - DUA



Suicide Prevention – SP

The lessons for which content and activities can be found in the Macmillan Education series for HFLE are marked with an asterisk (*)
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FOREWORD
One of the primary objectives of the Education System is to equip our youths with the requisite knowledge, skills and attitudes to
become well-adjusted adults, capable of effectively functioning in, and contributing to the society. The introduction of Health and
Family Life Education (HFLE) into the national Primary and Secondary schools’ curricula was done to ensure that this objective is
attained. The Ministry of Education recognises the fact that contemporary youths are confronted with a multiplicity of options and
increasing social pressures, which requires sound social, cognitive, and emotional/coping skills. The education system is ideally
situated to support other social sectors in equipping students with the skills required to make healthy and productive lifestyle choices.
HFLE encapsulates the required body of knowledge in a comprehensive life-skill educational programme that can be integrated across
the curriculum.

This is the media through which our teachers can impact and reinforce the positive behaviours that our young

people are expected to adopt and display. Beyond that, through increased awareness, students are given a safe and open environment
in which they can address a wide range of issues affecting young people. Perennial issues such as (i) poverty, (ii) neglect, (iii) various
forms of abuse, (iv) sex, (v) violence, (vi) health and well-being, (vii) suicide, (viii) teenage pregnancy, (ix) HIV/AIDS/STDs and a range
of potentially “high risk” behaviours and ‘taboo’ subjects, are examined in a well-structured holistic programme.
HFLE is highly regarded internationally as the programme ideally suited for children of all ages and has been adopted for use in
schools throughout the Caribbean. We trust that all schools in Guyana will recognise the tremendous potential this programme has
and embrace this initiative. The success of HFLE is critical if we are to have highly competent, healthy citizens effectively contributing
to our national development.

Olato Sam
Chief Education Officer
OVERVIEW

Health and Family Life Education (HFLE) was introduced into the curriculum of Primary Schools in 1998. The programme in schools
was guided by the Health and Family Life Education Scope and Sequence for Grades 1-6, published in June, 1998. The programme
achieved important successes. However, it has been argued that given the challenges that children face in their daily lives, a more
definitive “life skills” focus is required to help students manage the situations they encounter. In fact, advocates argue that a “life skills”
approach should be adopted in the teaching of HFLE. This revised Health and Family Life Education (HFLE) Scope and Sequence is
organised to reflect that focus.
What is Health and Family Life Education?
Health and Family Life Education is a comprehensive, life skills–based programme, which focuses on the development of the whole
person in that it:
•

enhances the potential of young persons to become productive and contributing adults/citizens;

•

promotes an understanding of the principles that underlie personal and social well being;

•

fosters the development of knowledge, skills and attitudes that make for healthy family life;

•

provides opportunities to demonstrate sound health-related knowledge, attitudes and practices;

•

increases the ability to practice responsible decision-making about social and sexual behavior; and

•

aims to increase the awareness of children and youth of the fact that the choices they make in everyday life profoundly
influence their health and personal development into adulthood.

Why Health and Family Life Education?
There is the perception, that traditional curricula do not ensure that children and youth achieve their full potential as citizens. In addition,
increasing social pressures are impacting on young persons in ways that make teaching a challenge. Children are more disruptive, are
more likely to question authority, and see little relevance of schooling that fails to adequately prepare them for their various life roles.
The paradox is that schools are now seen as key agencies to redress some of these very issues of Health and Family Life Education.
It is therefore a Curriculum Initiative that not only reinforces the connection between health and education but also uses a holistic
approach within a planned and coordinated framework. It is perceived as a viable way to bridge existing gaps to enable young persons
to attain the high level of Educational Achievement and productivity required in the 21st century. (UNICEF/CARICOM1999).

1

The Content of Health and Family Life Education
The content of Health and Family Life Education is organised around four
themes. The four thematic areas are as follows:
-

Self and Interpersonal Skills;

-

Sexuality and Sexually Health;

-

Appropriate Eating and Fitness; and

-

Managing the Environment

What are Life Skills?
Life skills are defined by the World Health Organisation (WHO) as “the abilities that enable one to adopt positive behaviours that allow
one to deal effectively with the demands and challenges of everyday life”. The concept of life skills is based on the assumption that
there are a set of life roles that each person needs to fulfil. Lifeskills can be classified in various ways. The approach adopted in the
development of the revised Scope and Sequence classifies Life Skills as: (i) Social and Interpersonal skills (ii) Cognitive skills and (iii)
Emotional Coping skills. A few examples of each category of skills are shown below.
▪

Social and interpersonal skills include, communication, refusal, assertiveness and empathy skills

▪

Cognitive skills include, decision-making, critical thinking and self-evaluation

▪

Emotional coping skills include, stress management skills, self awareness and skills for increasing internal

locus of control
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Another way of categorising life skills (WHO) is as follows:
•

Decision making, Problem solving

•

Creative thinking, Critical thinking

•

Effective communication

•

Interpersonal skills

•

Self awareness

•

Empathy

•

Coping with emotions and stress

Why Teach Life Skills In School?
From research, one discovers that behaviours and skills are learnt more easily when an individual is young (Glanz et al, 1997). One
can say there is some truth to the adage: “You can’t teach an old dog new tricks”. We also have evidence that an individual needs
information in order to develop or change a behaviour, but that information alone is not sufficient to ensure development of or change
in the behaviour. In addition the individual needs skills as well as opportunities and an environment that allows him/her to learn the
values and attitudes and adopt the behaviours that will enable him/her to deal effectively with the demands of daily life. School is
therefore one of the best places to begin to introduce skills and to ensure, through interaction with and involvement of parents, that
these skills are reinforced at home.
The theoretical foundations of the life skills approach rest on evidence which reveals that competencies in the use of life skills can:
−

delay the onset of drug use

−

prevent high risk sexual behaviour

−

facilitate anger management and conflict resolution

−
−

improve academic performance
promote positive social adjustment
3

Life Skills Methodology In The Classroom/Participatory
The life skills methodology involves the teacher as facilitator. The teacher provides opportunities to help children understand the
topics in their own way. The teacher does not stand and present a topic. The teacher asks the children to consider a problem
and gets from them a response. On the basis of this response, the teacher organises the children to complete class activities
which will offer them a chance to understand the problem in their own situation. These activities can include:
-

Role play

-

Story telling

-

Games or simulation

-

Case studies/scenarios

-

Resource persons/experts

-

Panel discussions/debate

-

Surveys/interviews

-

Field visits/observations

-

Journals/logs/portfolios

-

Media

-

Community/school projects

-

Group work/discussions

-

Dance/drama/art/music

Notes for the Teacher – Tips on Teaching Curriculum Guide
▪

This Curriculum Guide is ACTIVITY focused. The activities are used to make learning fun, but are also intended to help
children learn the skills, attitude and information in ways that enhance learning.

▪

The Curriculum Guide is organised into Units and Lessons. It is important to note that often, more than one class session
would be needed to complete a lesson.

▪

You may not be able to cover all the lessons for the respective grades in the school year. Feel free to select those that will
be more relevant and beneficial to the group. Always consider the HFLE programme Vision and Mission as you make the
selection of the lessons. Be sure to focus on the objectives of HFLE.

The suggested content and activities for the Sexuality and Sexual Health theme are designed to help students in Grades 16 acquire knowledge about sexuality, but more so to develop positive attitudes and helpful skills that enable healthy sexual growth
and development. The focus will be to develop coping skills – especially self-awareness and self-management, social skills
(communication, interpersonal, assertiveness and refusal) and to a lesser extent cognitive skills. As you prepare to teach the units
under that theme, remember, students are coming from different backgrounds with different value systems relating to sexuality and
4

sexual behaviour. These value systems may be different from your own. Special sensitivity is required especially in your choice of
resource materials and persons. Resource materials should be age-appropriate and relevant. Resource persons should be competent
and comfortable with their own sexuality.
▪ It is essential that teachers are aware of their sexuality and be willing to discuss sexual issues honestly with grade-appropriate
openness.
▪ Disclosures that are made in the classroom should be treated with respect and confidentially. Each class should be adequately
prepared to deal with such confidentiality.
The section of the Scope and Sequence on Managing the Environment lends itself to highlighting contextual
(town/village/community) factors and issues that are related to managing the environment. It:
▪ highlights issues that are of importance to the community. If there is a rodent problem – focus the lesson on rats and rodent
eradication. You can include for example, protecting food in situations where rodent infestation is a problem. A similar approach
can be taken, if dumping of household garbage/refuse in canals/trenches/drains and rivers is the problem highlighted.
. open burning of garbage is a problem for air pollution and affects the health of individuals with breathing/respiratory problems so
spend time on that issue. If the community/village is an agricultural community, be sure to include discussion of the safe use of
pesticides and fertilizers. We have included issues associated with swamps. Be sure to make the appropriate links to the Science
Curriculum.
▪ infuses elements of this Environment section with Science and personal hygiene lessons.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 1:
Self
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate the understanding of the concept of self esteem.
2. practice self evaluation skills to identify their contributions.
3. identify ways to promote healthy relationships with family and friends.
*LESSON 1:
Life Skills:

I am a wonderful person (Suicide Prevention)
Communication, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able to:
▪ define self esteem in
simple terms.
▪ use self evaluation skills
to identify personal
qualities.
▪ recognize the good in
themselves and in others.

CONTENT

ACTIVITIES/STRATEGIES

Class sings song. “I am a Promise, I
No matter how small we
are, we all have something am a possibility” and talk about the
to contribute.
poster ‘ Self Esteem’- Things I know
I’m good at’. Pupils discuss what they
feel they have to contribute and how
My self esteem
Self esteem refers to how they feel about themselves. At the
end of the discussions, each pupil
we think and feel about
ourselves and this helps to writes two things he/she likes about
determine what, and how, himself/herself and two things
he/she dislikes. Then each shares the
we can contribute.
likes and dislikes with the group.
How do I improve the two things I
What can I contribute?
dislike about myself?
Talents, skills, ideas,
suggestions.
Teacher made story on Self-esteem.
The pupils discuss what the story
Where do I make such
means and how it could change their
contributions?
views. Afterwards each pupil writes a
At home, school, church
and in the community.
sentence,’ I am special because I
feel...... about self I like to.........

MATERIALS
Word of song

Self-esteem
Poster

EVALUATION
Assess class
discussion.

Assess pupils’ views of
their self worth.

Self-esteem Story
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I can ............ very well. (sing, dance
run).
Do you think that you are special?
Why?
I am special because ......................
Write as a statement, instead of
asking a question.
‑ Two things I know I’m good at are:
(1) ...............................
...............................
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THEME:
Unit 1:
*LESSON 2:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Self
How do I spend my free time? (Sexual abuse prevention; Drug use avoidance; Suicide prevention)
Communication, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ recognise how to
use free time
effectively.
▪ apply self evaluation
and assessment skills
to determine how to
spend their free time.
▪ know the
importance of having
hobbies.
▪ identify good versus
bad hobbies/activities
▪ engage in at least
one hobby.

CONTENT
Hobbies
These are activities in
which people engage
during their free time.
Hobbies help us to grow
and develop personally.
It is good to have hobbies
that challenge our minds
and bodies.
Hobbies help us to spend
our free time wisely.
Sharing hobbies with
friends help to build good
relationships
Engaging in bad
hobbies/activities with
friends/ peers can lead to
trouble and destructive
behaviours.

ACTIVITIES/STRATEGIES

MATERIALS

EVALUATION

Divide class into pairs, and share with
each other what activities they engage
in during their free time. Pupils
discuss the importance of having a
hobby and how much time they spend
on their hobby compared to watching
TV.

Pictures of children
engaged in activities
during free time. e.g.
dancing, knitting,
sports, cooking,
painting, gardening

Pupils give at least
two (2) reasons why
having a hobby is
important to their
life.

Alternatively, a section of the class can
be divided into hobbies/activities that
are good while another section of the
class can be divided into hobbies that
are bad.
The class teacher can then guide a
lively discussion.

Pictures (personal)
Newspaper articles,
Magazines, scrap, old
diary

Evaluate journal
entries associated
with hobby.

Pupils are invited to mime their
favourite hobby in front of the
class.The rest of the class tries to name
the hobby.
Each pupil agrees to find a hobby and
keep a journal of what he/she is doing.
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THEME:
Unit 1:
*LESSON 3:
Life Skills:

SELF AND INTERPERSONAL RELATIONSHIPS
Self
Building family relationships (Sexual abuse prevention; Violence prevention; Drug use avoidance; Suicide prevention)
Communication, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able
to:
▪ recognise the
importance of family
values.
▪ discuss factors that
enhance or weaken
family relationships.
▪ apply appropriate
social an interpersonal
skills that strengthen
bonds in the family.
▪ express appreciation
of family members in a
variety of ways.

CONTENT

ACTIVITIES/STRATEGIES

Pupils bring in family pictures
and in groups share these
photographs. They identify
family members, and discuss
Positive family relationships are how they are related to each
other.
important.
Families should have open and
honest communication, trust
In groups, pupils discuss ways in
which they can help to develop
and respect for feelings, space
good family relationships.
and belongings of other family
Pupils make a list of ways to
members. Family members
should support each other and help Mom and Dad, ways of
being more polite and
participate in family activities,
thoughtful as well as how they
household chores, family
can do more to make things
decisions, etc.
easier at home.
Effects of Positive Family
Each pupil prepares a card for a
Relationship – builds selfesteem, love, happiness, trust; family member to show care
and love.
provides a good support
system.
Individuals who are related and
persons who are living together
make up a family.

MATERIALS
Pictures of families
engaged in several
positive activities.

A mural showing
activities.

EVALUATION
Evaluate personal
development plan.

Evaluate greeting
cards.

Chart of ways to help
at home crayons,
paper
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 2:
Relationships
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an understanding of the nature of self and relationship with others.
2. understand how everything about us communicates.
3. use communication skills to deal with conflicts.
*LESSON 1:
Life Skills:

Choosing friends (Sexual abuse prevention; Violence prevention: Drug use avoidance; Suicide Prevention)
Communication, Creative thinking, Self-awareness

OBJECTIVES

CONTENT

Pupils should be able to:

Friendships
Pleasant relationship
between peers.
There are different types
of friendships.
Best friends – people who
are closest to each other.

▪ list characteristics of
healthy friendships.
▪ identify the qualities of a
good friend.
▪ express their feelings
about having a best
friend.

Friendships can be formed
between persons of a
similar background or
persons who have similar
interests; through
participating in activities
together, or through
admiration of personal
qualities of others.

ACTIVITIES/STRATEGIES

MATERIALS

Are you good at giving
compliments?
Are you good at laughing at
other people’s jokes?
Do you always have to agree
with your friends?

Chart Scenarios (Teacher
made) based on
friendships.

Pupils working in groups, list
the qualities they want in a
friend. Then they write down
something about the persons
they would approach and what
they would say to them.

Poem: My Friends

EVALUATION
Evaluate lists.

Create a 4 line poem
entitled “My Friend”

Evaluate role plays.

In those same groups, pupils try
out some of the ideas on the
paper. Get the other members
of the group to comment.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 2:
LESSON 2:
Life Skills:

Relationships
Communicating with each other: Our body language (Sexual abuse prevention; Violence prevention)
Communication, Creative thinking, Self-management

OBJECTIVES
Pupils should be able
to:
▪ use a range of
communication
techniques.
▪ use body language to
communicate positive
messages.
▪ display effective
communication skills.
▪ recognize non-verbal
threats.
▪ recognise and avoid
potentially threatening
situations.

CONTENT
What is Communication?
Communication is sending and
receiving a message in different
ways. Communication involves
listening/observing, responding
and giving feedback. We
communicate ideas, feelings,
thoughts and experiences every
day.
Communication methods:
Speaking, writing and body
language.
Effects of Poor Communication
These cause misunderstanding
and conflicts.
How one’s body responds to
threat
Racing heart, perspiration,
heavy breathing.

ACTIVITIES/STRATEGIES
How do you show people that
you are angry? How do you
show people that you are
happy?
Divide the class into two
groups, one happy and one
angry. Ask each group to come
up with at least three ways of
communicating their feelings
with words, and without words.

MATERIALS
Charts/Pictures
Showing verbal and
non verbal
communication

EVALUATION
Assess students’
understanding of
body language.

Evaluate role plays.

Draw faces depicting
happy, sad, afraid

Form three groups. Each group
creates positive and negative
scenes to show how the body
responds to happy, sad and
threatening situations.
Role play scenarios for the
whole class.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIPS

Unit 2:
*LESSON 3:
Life Skills:

Relationships
Choosing your words carefully (Violence prevention; Suicide prevention)
Interpersonal skills, Critical thinking, Self-management

OBJECTIVES
Pupils should be able
to:
▪ resist the urge to use
words to cause hurt.
▪ begin using coping
skills to control the
desire to use words
that hurt.
▪ begin to handle
conflict effectively.
▪ choose and use
words that help to
build healthy
relationships.

CONTENT
Use of Kind Words
Give praise, show respect,
develop self respect,
encourage cooperation
and build healthy
relationships.

Hurt Words
Belittle, criticise,
disrespect, e.g:
stupid/silly, ugly

ACTIVITIES/STRATEGIES
Is it true that “Sticks and stones
can break my bones but words
can never hurt me”? What do
you say?
Pupils write a list of Hurt Words
and a list Kind Words. Class is
divided into two groups, one for
kind words and one for hurt
words.
One group of pupils share ideas
and come up with examples of
situations when someone used
hurt words to them and how
they felt. They then construct a
table with two columns, one with
hurt words, and a substitute list
of the kind words in the other
column.

MATERIALS

EVALUATION

Scenarios (Teacher made)
Comic strips

Evaluate use of kind
words.

‑ Discrimination
exercises

Evaluate lists and
situations with hurt
words.

The other group, using role play,
practise using kind words to each
other.
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THEME:

SELF AND INTERPERSONAL RELATIONSHIP

Unit 3:
Diversity
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate an understanding of the experiences of persons who are different in our society.
2. practise coping and stress management skills to avoid responding to negative comments from classmates.
*LESSON 1:
Life Skills:

We are different but equal (Violence prevention; Suicide Prevention)
Empathy, Creative thinking, Self-management

OBJECTIVES
Pupils should be able to:
▪ identify some of the
feelings experienced by
persons who are regarded
as being different.
▪ recognise that we are all
different.
▪ express a personal
commitment to never
disrespect persons who
appear to be different.

CONTENT

ACTIVITIES/STRATEGIES

MATERIALS

How are we different?
By virtue of our ethnic,
cultural, racial, religious
and political background.
We may also be different
in the way we express our
gender.

Working in groups, pupils
decide who to observe:
teachers or classmates.
The pupils then make a list of
ways in which they are different
and discuss differences with the
class.

Newspapers/ Magazines

Differences are seen in:
Physical appearances,
beliefs and customs; the
food we eat; how we
dress; our language, our
accent; where we live and
how we behave.

Pupils collect pictures of people
whom they consider different.
In groups, they paste pictures
collected from newspaper
clippings and magazines and
then make a poster. Each
person then gets up and tells
the class why the person he/she
selected is different.

▪ demonstrate a
respectful attitude toward We all have rights as
persons who are different. citizens and as human
beings.

The group chooses a person to
behave/model as someone who
is considered to be different.

Clothes, jewellery from
different cultures,
religions, ethnicity.

EVALUATION
Assess the
observations of the
pupils.

Making of scrap
book.

Evaluate collage and
comments.

Assess pledges.
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The other members of the
group observe the responses of
classmates and discuss the
feelings and actions of the
persons behaving differently
and the observers.
Pupils compose individual
pledges promising not to
disrespect persons who are
considered to be different.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:
Human Sexuality
General Objectives: By the end of this unit pupils should be able to:
1. understand the concept of physical and mental growth and development.
2. understand the concept of sex.
3. appreciate the impact of the media and the people around them on what they believe about sexuality.
*LESSON 1:
Life Skills:

My body is still growing
Communication, Creative thinking, Self-awareness

OBJECTIVES
Pupils should be able to:
▪ list ways to show that
their bodies are still
growing.
▪ become more
comfortable talking about
how their bodies are
changing.
▪ develop an awareness
that each person grows at
a different rate.

CONTENT
Puberty is when your body begins to
develop and change physically as you
move from being a child to an adult.
These changes occur due to the body
producing special hormones, depending
on whether you are a boy or girl. There
are reproductive hormones as well as
growth hormones.
Physical Changes
 Growing taller
 Body odour
 Breast development for girls
 Body hair
 Voice changes for boys
Biological changes
 The pattern of growth is
different for boys and girls.

ACTIVITIES/STRATEGIES

MATERIALS

Pupils examine chart and
Chart to show stages
discuss ways in which they in development in
are still growing. Pupils
boys and girls
list ways in which they are
growing and observe
differences in height,
weight, appearance of hair
in new places, loss of
teeth, etc.

EVALUATION
Assess ease of
students with
their changing
bodies.

Evaluate journals.

Ask pupils to write in their
journals how they feel
about the changes taking
place in their body.
Create a song
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:
LESSON 2:
Life Skills:

Human Sexuality
What is sex? (Sexual abuse prevention)
Refusal, Critical thinking, Self-awareness

OBJECTIVES
Pupils should be
able to:
▪ define sexual
intercourse.
▪ appreciate that
sexual intercourse is
for adults.

CONTENT
What is sexual intercourse?
Sexual intercourse is sharing your body
with someone and is sometimes called
making love or having sex. Adults hug,
kiss and touch to show that they care
for and love each other. Sometimes the
hugging and touching may lead to
sexual intercourse which is when a
man's penis goes inside a woman's
vagina.
Sexual intercourse is an adult activity
and not an activity for children.
Intimacy
Sexual intercourse is between adult
men and women and should be an
expression of the care and love
between them.
Keeping Safe
Sex is not for pupils. Pupils should not
allow other pupils or any adults to
touch their private places.

ACTIVITIES/STRATEGIES
What do you want to know
about sex?
What do you think sex is?
What are the different
names for sex?
What are the different
names for the body parts?

MATERIALS
Refusal Skill Poster

EVALUATION
Assess the
interaction with
the presenter and
the questions.

Pupils listen to an expert
make a presentation on
intimacy, sex and sexual
intercourse. Pupils listen to
the presentation in groups,
and may ask questions of the
presenter or write their
questions on paper and put
them in a box for the
presenter.
Students practice saying ‘no’
to sexual activity.

16

THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:
*LESSON 3:
Life Skills:

Human Sexuality
The power of the media
Interpersonal, Critical thinking, Self-monitoring

OBJECTIVES
Pupils should be able
to:
▪ define media.

CONTENT
What is the Media?
All methods that we use to
communicate with persons; includes
radio, television (cable) books,
magazines, etc.

▪ express messages
conveyed in favourite
TV shows, music
videos, radio
programmes and
popular music.

Influence of the Media
They influence our behaviours,
opinions, ideas, values, what we eat
and how we dress.

▪ make decisions in
the selection of
appropriate
programmes.

Some programmes/materials are not
suitable for pupils.
The use of certain types of language
may promote fear, violence, law
breaking, as well as risky sexual
behaviour.

▪ state why they like
certain programmes.

ACTIVITIES/STRATEGIES
What is your favourite
TV show/story book?
What are you learning
from it?
Pupils discuss their
favourite programmes in
small groups and make a
list of programmes. For
each programme they
list the messages they
learn, compare them
with one message taught
at home, and share their
thoughts within the
group.

MATERIALS

EVALUATION

Critical Thinking Poster

Evaluate pupils’
criteria for assessing
appropriate and
inappropriate
programmes for
their age group.

These ideas are sometimes contrary to
family values.
Some pupils spend many hours
watching TV, and as such are more
likely to be influenced by the images.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 1:
*LESSON 4:
Life Skills:

Human Sexuality
Factors influencing expression of gender (Comprehensive sexuality education)
Critical thinking, Assertiveness, Self-awareness

OBJECTIVES
Pupils should be
able to:
▪ explain the
concept of gender.
▪ demonstrate
expression of
gender.
▪ recognize that
gender roles and
behaviours are
influenced by
various factors.
▪ demonstrate the
role of the family in
influencing gender
behaviour.

CONTENT
What is Gender?
Refers to being male or
female.
Factors Influencing
Expression of Gender
Family, peers, role models,
schools, religious beliefs and
practices, the media, music
and fashion help to define
gender.
Importance of Family
Socialization in Gender
Expression
Patterning of behaviour
Parents role/chores
Household chores for boys
and others for girls
Selection of toys, books,
games on the basis of
gender
Some characteristics and
roles are not gender specific.

ACTIVITIES/STRATEGIES

MATERIALS

EVALUATION

What is the difference between boy and
male?
What is the difference between girl and
female?

Copy of Case Study

Check list for
presentation
(influence of family
on gender
behaviour).

Male and female pupils volunteer to
stand in front of the class and indicate
which gender roles he/she prefers.
Teacher reads case study:
John’s grandfather is ill and he has a
nurse who looks after him. John loves
his grandfather and really appreciates
what the nurse does for his Grandpa.
John has come home with a bloody
nose, and Mom is very upset and wants
to know what has happened. John says
that his friend Charles thumped him
because he said that he would like to be
a nurse. Discuss why Charles hits his
friend.

Critical Thinking
Poster

Assertiveness
Poster
Quality of pupil’s
responses to case
study.

Students role play how they would
make the point that it is okay for a boy
to be a nurse.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:
Factors and Risks Affecting Reproductive Health
General Objectives: By the end of this unit pupils should be able to:
1. recognize the possible dangers in the environments.
2. apply decision making skills to finding strategies when they encounter difficulties.
3. define HIV and AIDS
*LESSON 1:
Life Skills:

How do I keep safe? (Sexual abuse prevention)
Assertiveness, Decision making, Problem solving, Self-management

OBJECTIVES
Pupils should be able to:
▪ outline steps to keep
themselves safe in the
community.
▪ suggest ways to
recognize dangerous
situations or peers.
▪ differentiate between
abuse and punishment.
▪ differentiate between
good and bad touch.
▪ use emergency numbers
when necessary.

CONTENT

ACTIVITIES/STRATEGIES

MATERIALS

EVALUATION

Our safety is important.
We must be able to recognize
dangerous situations. Not all adults
are friends to pupils.
Some children are hurt by their own
adult relatives.

How can I recognize danger?
What can I do to protect
myself?
How do I say “No” to adults?

HIV/AIDS Action
Readers

Assess quality of
role play
responses to
problems.

Telling of appropriate Story

Tell Scheme /Be Safe
Posters/
Assess quality of
posters.

Abuse is the attempt by one person
to control another using fear,
violence and/or intimidation. Abuse
can be physical (slapping, kicking,
hitting, etc.), sexual (unwanted
touching, kissing, grabbing, etc.) or
emotional (use of harsh words or
actions that shame, humiliate or
destroy self worth).

Resource person talks about
the importance of being
careful when talking with
Decision-making,
strangers or letting strangers and Problem solving
into our home. Resource
poster.
persons also talks to students
about what they can do to
defend themselves. Pupils
ask questions.

Punishment is different from abuse.
Punishment is a penalty or a
consequence for doing something

Pupils divide themselves into
groups and choose one of the
posters from the Tell

Evaluate the role
plays.

Evaluate journals
and ability to
memorize
numbers.
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wrong, such as stealing, breaking a
rule, etc.
It is important to know the
difference between being punished
and being abused.
There are people to call if you are
being abused.
There are other persons to tell if you
are being abused.

Scheme/Be Safe. They talk
among themselves about the
situation in their poster and
how they would respond to
the problem. Then each
group writes short skit to role
play its response for the
class. The skit should set out
exactly what they would do
and say and how they would
respond to this problem.
In groups, pupils create a list
of emergency numbers which
they put in their journals and
memorize.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:
*LESSON 2:
Life Skills:

Factors and Risks Affecting Reproductive Health
HIV and AIDS
Communication, Decision making, Creative thinking, Healthy self-management

OBJECTIVES
Pupils should be able
to:
▪ identify ways in which
HIV is spread.
▪ identify ways in which
HIV is not transmitted.
▪ show respect for
persons infected with
HIV and AIDS.

CONTENT

ACTIVITIES/STRATEGIES

What causes HIV?
HIV is Human Immunodeficiency
Virus. The virus is carried in
blood, semen, vaginal fluids and
breast milk.

Teacher reads story
Pupils discuss the story and
what it means to them.
Health care professional makes
a presentation on HIV and other
STIs as well as AIDS. Pupils hear
how persons can and cannot
contract HIV, as well as other
STIs and how AIDS develops.
The pupils also get a
demonstration of universal
precautions at work, and hear
why this is necessary when
there is an accident with blood.

Ways in which I can get HIV
You get HIV by having
unprotected sex with someone
infected with HIV, by sharing a
needle with an HIV+ person, or
through the breast milk of an
infected mother.
Ways in which I cannot get HIV
You can’t contract HIV by
touching or being around
somebody who is infected with
the virus.
‑ sitting in the same bench
‑ playing with someone
who is infected
‑ bitten by a mosquito

MATERIALS
HIV/AIDS Action
Readers.

EVALUATION
Evaluate
responses to
story.

Teacher composed
story
Evaluate role play
Charts, Pictures

Decision Making and
Creative Thinking
Poster.

Discrimination
exercises.
Scrap book.

They also review the rules of
personal hygiene.
In groups, pupils role play
“Ways in which I cannot get
HIV”.

You can’t get HIV by eating and
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drinking from the same utensils,
or using the same toilet seat as
someone with the disease.
Universal precautions.
Persons with HIV and AIDS must
be shown love and treated with
respect.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 2:
*LESSON 3:
Life Skills:

Factors and Risks Affecting Reproductive Health
Children my age who are HIV infected need friends too.
Empathy, Creative thinking, Coping with emotions

OBJECTIVES

CONTENT

ACTIVITIES/STRATEGIES

Pupils should be able to:

HIV infected children
Many children are living with HIV
and AIDS.
Some children are born with HIV
because their mothers had HIV.

Teacher questions pupils:
Do you know anyone with HIV?
How do you feel about these
people?

▪ examine their feelings
towards persons living
with HIV and AIDS.
▪ accept that everyone
has basic rights.
▪ respond positively to
people living with HIV
and AIDS.
▪ reject negative
reactions to persons
living with HIV and AIDS.

Rights of children with HIV or
AIDS
Persons infected with HIV or
who have AIDS should not face
discrimination.
Everyone has a right to life, a
right to an education.

Class listens to the story of an
HIV infected young person and
ask questions. Pupils discuss
feelings towards that person.

MATERIALS
Empathy Poster

EVALUATION
List 2 ways to be
kind to someone
infected with
HIV&AIDS.

Design Friendship
cards for children
with HIV.

Pupils visit a NGO which serves
HIV infected children. Pupils
interact with and talk to
children.

All children, even those living
with HIV or AIDS should be
protected from abuse.

▪ offer help to someone
living with HIV and AIDS.
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THEME:

SEXUALITY AND SEXUAL HEALTH

Unit 3:
Health Resources Related to Sexuality and Sexual Health
General Objectives: By the end of this unit pupils should be able to:
1. apply assertiveness skills to getting accurate information on health resources.
2. demonstrate personal responsibility for getting health information from a credible source.
3. analyze the quality of the information source using personal decision-criteria.
*LESSON 1:
Life Skills:
OBJECTIVES
Pupils should be
able to:
▪ identify health
resources and
personnel within
their school
community.

Where can I get help? (Sexual abuse prevention; Violence prevention; Suicide prevention)
Self-awareness, Assertiveness, Creative thinking
CONTENT
Resource persons as
Information Sources
There are people you
can trust to help with
information about
health and where to
seek it.

School:
▪ apply assertiveness Teacher/Principal
skills by asking
Guidance counsellor
important questions. Community:
Police/Pastor
▪ analyze their
Home:
experiences and
Parents/Guardian/
decide whether to
Grandparents
use the source in
future.

ACTIVITIES/STRATEGIES
In pairs, pupils share experiences about visiting
a health centre or doctor’s office. They discuss
how to get information on the things they are
not sure of. They also discuss instances where
they thought that the health personnel treated
them badly or unfairly.

MATERIALS
Assertiveness Skill
Poster

EVALUATION
Quality of their
presentations
‑ asking questions

Journal entries.
They also decide what qualities they like in
persons at the health centre and those they do
not, and record same in their journals.
Practical activities
Pupils develop and practice more assertive
ways of asking questions about topics with
which they need assistance.
Resource persons visit the class to discuss
available health resources. Each pupil asks the
resource persons questions.
Questions can be written anonymously on a
strip of paper and placed in a bag for the
resource person to select from.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 1:
Healthy Food Habits
General Objectives: By the end of this unit pupils should be able to:
1. recognize healthy eating habits as an important component of healthy living.
2. adopt and promote healthy choices.
3. demonstrate an awareness of the various health resources available to them.
4. use coping, social and cognitive skills to assess sources of health information.
*LESSON 1:
Life Skills:

Why do I need to eat healthy?
Communication, Self-management, Decision making

OBJECTIVES
Pupils should be able
to:

CONTENT

Reasons for Eating Healthily
 Helps our bodies to
grow
▪ recognise that food
 Builds resistance
helps them to grow and
against germs and
keeps them healthy.
viruses
 Increases energy
▪ identify different
 Helps us to live long
foods by name and
and healthy lives
place them into groups.
▪ demonstrate a
personal responsibility
for eating healthily.

ACTIVITIES/STRATEGIES
Teacher questions pupils:
What does is means to be
malnourished?
How is it manifested in people?
Can people who are considered to be
‘fat’ be malnourished?
Pupils discuss these questions in groups
and share their ideas with the class.

In groups discuss healthy versus
unhealthy foods. Discuss the scenario
Foods to avoid eating in
and devise an ending for the story.
large quantities
Fats and oils (which are liquid Include in the discussion the problem
of fats and oils as well as added salt, in
fats) are a concentrated
the diet.
source of energy. Fats in the
diet are necessary for good
Pupils collect pictures of overweight
health. They make certain
and undernourished children and
vitamins available for use in
adults. Working in groups they
the body; they cushion vital

MATERIALS
Scenario

Fruits
Decision-making
Skill Poster.

EVALUATION
Evaluate the end of
the scenario
‑ Scrap book
Compile a list of
good foods to eat
Assess the menus
that the students
have collected for
display.
Scrap books
Display of recipe
book
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organs; they make up part of
all body cells; and they help
to maintain body
temperature. But there are
good fats and bad fats. Avoid
bad such as saturated fats, as
too much can increase bad
cholesterol.
Also avoid added sugar and
salt.

research the reason for obesity and
under nutrition, and ways of preventing
these problems. Students create a
children’s recipe book with healthy
foods under 3 headings breakfast,
lunch, and dinner.
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THEME:
Unit 1:
*LESSON 2:
Life Skills:

APPROPRIATE EATING AND FITNESS
Healthy Food Habits
My favourite starchy foods (staples).
Communication, Decision making, Self-management

OBJECTIVES
Pupils should be able
to:
▪ name the starches that
they like.
▪ understand that
starches help them to
grow and keep them
healthy.
▪ assess their eating
habits.
▪ demonstrate where
they can make changes
to improve their diet.

CONTENT

ACTIVITIES/STRATEGIES

Starches are Grow foods
We get carbohydrates mainly
from starchy foods. They are
used primarily for energy in the
body – mainly in the muscles and
brain. They may also supply
vitamins, minerals and fibre.

Pupils look at the Caribbean
foods chart, and discuss the
nutrients derived from their
favourite starches.
Individually, they identify
starches, local or foreign, and
discuss their preference.

If carbohydrate isn’t used, it is
stored. A certain amount can be
stored as glycogen, and the rest
is stored as fat.

In small groups, pupils research
the components and nutritional
value of starches and the
appropriate amounts of
starches they should consume.
Pupils elect group leaders to
present findings.

This group of foods includes
grains (wheat, rice, barley, oats),
potatoes, corn, and beans are all
very starchy foods. Grains are
made into bread, cereal and
pasta, as well as crackers,
biscuits, cookies, cakes, pie
crusts, and anything else made
with white flour.

MATERIALS
Resource Person
(Nurse, Dietician,
Health Worker)

Caribbean Food
Charts

Decision Making
Skill Poster

Food labels

EVALUATION
Identify a starchy
food (staple) that
should be added to
their diet.

‑ Scrap Book
‑ Posters

Highlight the
appropriate serving
of starches that
should be
consumed in each
meal.

Pupils from the same groups,
provide/display samples of the
carbohydrates they studied as
well as measuring cups. Pupils
show the class appropriate
amounts of starches for each
meal.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:
Understanding of Fitness and its Relationship to Good Health and Quality of Living
General Objectives: By the end of this unit pupils should be able to:
1. explain why physical exercise is important.
2. work with others as a team.
3. know how to be safe while playing.
*LESSON 1:
Life Skills:

Let’s get physically active
Communication, Critical thinking, Self-monitoring

OBJECTIVES
Pupils should be able
to:

CONTENT
Locomotor Activities
Walking, running, jumping, skipping
etc.

▪ recognise the
importance of engaging Importance of physical activities
in physical activity.
for a healthy life
Evidence shows that regular exercise
▪ develop an
can:
appreciation for playing
 increase levels of HDL or "good"
games and understand
cholesterol
that games help
 lower high blood pressure,
children learn and obey
 help improve body composition
rules. They also learn
by burning fat
how to cooperate.
 promote healthy blood sugar
levels
 promote bone density
 boost the immune system,
improve mood and reduce the
chance of depression.

ACTIVITIES/STRATEGIES
Resource person takes class
through the motions of the
physical activities which
includes warming up and
stretching.
Resource person identifies the
body parts targeted by each of
the exercises. Pupils are
encouraged to participate and
ask questions.

MATERIALS
Pictures

EVALUATION
Evaluate
participation in
physical activities.

Critical Thinking Skill
Poster.

Observe new
fitness regimes.

Personal development plan
Each pupil outlines a plan for
at least ONE physical activity in
his/her fitness programme.
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THEME:

APPROPRIATE EATING AND FITNESS

Unit 2:
*LESSON 2:
Life Skills:

Understanding of Fitness and its Relationship to Good Health and Quality of Living
Staying safe on the field (Violence prevention)
Communication, Critical thinking, Self-management

OBJECTIVES
Pupils should be able to:
▪ discuss rules for safety
when engaged in
physical activity. Accept
responsibility for one’s
safety and that of
others.
▪ demonstrate conflict
resolution skills on the
playing field.

CONTENT
The rules of the game
It is necessary to have rules to
ensure safety on the field.
Rules ensure that everyone is
equal on the field.
Obeying the rules ensures that
everyone is responsible for
his/her own safety and that of
team mates.
Rules ensure that conflicts can
be resolved.

ACTIVITIES/STRATEGIES
Teacher questions pupils:
Do I have to follow the rules?
Can’t I just ignore them this one
time, please?
Pupils display pictures of team
sports they have collected. They
discuss and write down some of
the rules of their favourite sport
and the penalties for breaking
the rules.

MATERIALS
Copy of Rules

EVALUATION
State at least 2
safety rules for their
favourite sports

Critical Thinking Skill
Poster.

Pupils also talk about the extent
to which the rules help keep
players safe. Finally, they talk
about being responsible for
their team mates on the field.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:
Identify Threats to Sustainable Development
General Objectives: By the end of this unit pupils should be able to:
1. demonstrate how human beings affect the environment.
2. identify the relationship between a healthy environment and the health and well being of the citizens.
3. appreciate the personal and collective role of citizens in contributing to a healthy environment.
*LESSON 1:
Life Skills:

Man and his environment
Communication, Critical thinking, Self-monitoring

OBJECTIVES
Pupils should be able
to:
▪ recognise that man
depends on the
environment to earn a
living.

CONTENT

ACTIVITIES/STRATEGIES

The human environment:
Human beings are the
biggest and most
destructive influence on the
environment.

Teacher tells pupils:
Imagine your school yard before your
school was built. What did it look like?
Tour school site and in groups make a
list of how man has changed the school
environment. Discuss changes and
record what could be improved

Man and his physical
environment:
▪ develop an
Man affects all the
appreciation that man’s elements of the
use of the environment environment - air, water,
has resulted in damage land, flora and fauna.
to the environment.
Different types of
▪ demonstrate personal Pollution:
responsibility for
Air
reducing the pollution
Water
of the environment.
Land
Soil

In small groups, students look at the
quantity of garbage produced and the
disposal method used at (a) home, (b)
school and (c) community. Pupils
should record what is seen in the
garbage and where and how the
garbage was disposed.

MATERIALS
Pictures

Poem: My
Environment

EVALUATION
Pupils demonstrate
understanding of
how the
environment has
changed due to
pollution and how
to improve it.

Assess findings.
Critical Thinking Skill
Poster.

Pupils should research if there is any
recycling or separation of garbage.
Present findings of research.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:
*LESSON 2:
Life Skills:

Identify Threats to Sustainable Development
Polluting our rivers and streams
Advocacy, Critical thinking, Self-awareness, Self-monitoring

OBJECTIVES

CONTENT

ACTIVITIES/STRATEGIES

Pupils should be able
to:

What are rivers and streams?
A river is fresh water flowing across
the surface of the land, toward the
sea. It flows in a channel. The
bottom of the channel is called the
bed and the sides of the channel
are called the banks.

Pupils collect pictures of clean
healthy water ways as well as
polluted water ways and their
surroundings. They share
pictures and make a collage of
clean water ways and another of
polluted water ways and discuss
the differences between them.
Pupils discuss the importance of
our water ways to human
settlements and how polluted
water ways could affect humans.

▪ recognise the value
of rivers and streams
to humans.
▪discuss how we
pollute our rivers and
streams.
▪ begin to recognise
the health threats
associated with
polluted water.
▪ advocate for the
need to protect our
rivers, creeks and
streams.

Use of rivers and streams
Rivers are homes for wildlife. Rivers
provide us with food and water for
our everyday living and water for
our plants and animals,
It is also used for recreational
activities such as swimming, rafting
and boating.
How we pollute our rivers and
streams?
 Dumping garbage
 From sewage
 Run off from agriculture
(includes fertilizers and
pesticides)
 Oil from boats

MATERIALS
Pictures

Pictures
Resource Person

EVALUATION
Assess displays.
Scrap book

Assess reports.

Critical Thinking
Skill Poster.

Pupils view chart ‘Stop! Don’t
wash cars in our rivers and
streams! In small groups they
research the effects of such
actions on the river and on
people. Pupils share with
classmates, information about
the types of water borne
diseases that could result from
river pollution, and pictures of
persons with symptoms of these
diseases.
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THEME:

MANAGING THE ENVIRONMENT

Unit 1:
LESSON 3:
Life Skills:

Identify Threats to Sustainable Development
Mosquitoes are dangerous. Let us get rid of them
Communication, Problem solving, Self-monitoring

OBJECTIVES

CONTENT

Pupils should be able
to:

What is Dengue Fever?
It is primarily a disease of
tropical and sub-tropical areas,
and affects humans who are
bitten by the Aedes aegypti
mosquito.

▪ show the link
between poor
garbage disposal and
dengue fever.
▪ take actions to
reduce the mosquito
population at home
and school.
▪ show the
relationship between
a clean environment
and good health.

What is malaria? How is it
caused? How is it spread?
Man’s irresponsible behaviour
creates breeding places for
these mosquitoes.
We can protect our health by
properly disposing of waste.
We must protect the
environment by removing the
breeding places of all types of
mosquitoes.

ACTIVITIES/STRATEGIES

MATERIALS

Pupils separate into two groups
Charts
and collect pictures of the Aedes
Resource Persons
aegypti mosquito as well as
information about the
development of the mosquito and
the way it causes dengue fever.
Each group mounts a display of the
information and explains it to the
class.
Pupils listen to resource person
talk about diseases that are spread
by mosquitoes, especially Dengue
fever and malaria, the symptoms,
treatment and prevention. Later
the expert demonstrates
preventative measures. The
expert will also show the children
how to use abate sand granules to
prevent infestation. Children will
ask questions and model the
behaviours of the expert.

EVALUATION
Pupils can mount a
display to show the
relationship between
poor garbage disposal
and increase in
mosquito population.
Invite the entire
school population to
view displays.
Assess ability to use
the pesticide.
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SAMPLE LESSONS
Sample Lesson 1
Lesson topic

“Is it Safe?” – Road Safety and You

Age Level:

Grade 3

Duration:

One (1) half hour (1/2 hr) session

Background:

Children are not always aware of the potential dangers that exist in their environment or in the
things that they do. It is impossible for children to be constantly supervised and, unfortunately,
many children are left alone or in the company of their peers for long periods.

Pupils Objectives:

1. Pupils will avoid the possible dangers in their environment and activities.
2. Pupils ensure the safety of a location or action.
3. Apply effective strategies if they do encounter difficulties when alone.

Skills:

1. To be able to assess the safety of an environment or action.
2. To be able to employ a number of options if faced with a dangerous situation.

Concepts

Safety, danger, responsibility

Materials:

Paper, crayons, markers, pencils, erasers

Introduction Step 1: (1 min) Review lesson ‘What can I do to be safe?’
Step 2: (8 mins)

Display pictures
Ask the class to describe, verbally, in as much detail as possible, what they can see in each of
the scenarios.
(Here pupils will list people, places and things they recognise)

Step 3: (10 mins)

Lead a discussion about each picture using the following questions.


What mistake was/were the child/children in the picture making?



What could happen or what is the danger?



How may the children avoid the danger?



What should the child have done differently?
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Step 4: (5 mins)



Given the scenario, what could the child or children in the pictures do to get safe?



If you were one of those children how would you respond to the situation?

Explain to pupils that often times they are not aware of the potential dangers that exist in their
environment or the dangers that may result from things that they do. It is not always impossible
for adults to be constantly supervising them so they must ensure their own safety and that of
their peers.

Step 5: (5 mins)

Divide pupils into groups of three. Ask each group to come up with a dangerous situation that
some children may encounter.

Step 6: (2 mins)

Pupils choose one of the pictures and create a poster showing a safe alternative. Share the
posters produced with the class.

Extension activity

Ask pupils to pair and visit younger grades with their posters and talk to them about the pictures
in the “Is it Safe?” poster, and the poster that they have drawn.
Alternatively, the class could make an Assembly presentation.
Follow up - look up at various safety instructions on equipment, household products and hygiene
products. E.g. items that students use every day – e.g. cotton buds (pushed too far into ear
canals).

Evaluation/Homework:

Ask pupils to draw a picture and write about three activities, products or places that could be
dangerous as follows:


1 activity, product or place at home



1 in their yard



1 on the way home from school

Pupils should write about what the danger is and how to keep safe.

34

SAMPLE LESSON 2
WHAT THE MEDIA SAYS ABOUT SEXUALITY?

Age Level: 8–9

Duration: 30–35 minutes
Purpose: To identify negative messages about sexuality

Pupils Objectives: Pupils will be able to:
1. identify media messages that encourage irresponsible sexual behaviour.
2. demonstrate a discriminating attitude toward media messages about sexuality.
3. use critical-thinking skills to identify negative messages about sexuality.

Materials: Media material (video clip, songs, magazines), cassette/CD player, and VCR
Preparation: Select a song (calypso, dub, reggae, rap, etc.) with an infectious beat that encourages the children to perform an
action (jump, dance, wave hand, or any other body movement)

Step 1: Introduction (2–3 minutes)


Pupils listen to the selected song.



Pupils say what they felt like doing when they heard the song.



Teacher makes the point that different media (in this case, music) encourage us to do things that could be either good or bad.



Teacher explains that in today’s class we will identify good messages and bad messages as portrayed in the media.

Step 2: (8–10 minutes)
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Teacher shows video clip of a public service announcement(s) from NGOs or government ministries encouraging healthy sexual
behaviour.



Teacher asks pupils to classify announcement/s as positive or negative and to explain their choice.



Teacher records responses on the chalkboard.



Teacher repeats the process using any video/song that is likely to encourage/lead to irresponsible sexual behaviour.

Step 3: (7 minutes)


Teacher and pupils use the ideas generated above as a CHECKLIST that pupils can use to evaluate whether a media message
is positive or negative.



Pupils copy checklist in their notebooks. Options - Make a video/draw a comic strip depicting a positive message.
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SAMPLE LESSON 3
PREVENTING THE SPREAD OF HIV

Age Level: 9–10

Duration: 30–35 minutes
Purpose: To explore facts related to the transmission of HIV

Pupils Objectives: Pupils will be able to:
1. identify ways in which HIV can and cannot be transmitted.
2. express a personal responsibility for protection against HIV infection.
3. use basic problem-solving skills to avoid risky behaviours associated with HIV transmission.

Materials: 40 index cards, chalkboard, chalk, HIV/AIDS
Posters/brochures, cassette/CD player, cassette/CD with “Mission Impossible” theme song, extension cord (if
necessary), and copies of the worksheet

Preparation: Place posters on the walls of the classroom.
Write true/false statements on index cards and number/colour-code them. [See BACKGROUND]

Step 1: Introduction (5 minutes)


Teacher draws pupils’ attention to posters/brochures located around the classroom, and pupils walk around the room to
view them. (2 minutes)
37



Pupils return to their seats and teacher poses the question: What are the posters/brochures about?



Pupils respond and brainstorm about HIV/AIDS.



Teacher (in a brief lecture if necessary) emphasises the seriousness of HIV/AIDS and that it affects all age groups.



Teacher tells pupils that today’s lesson will focus on how HIV is spread.

Step 2: (10 minutes)


Teacher distributes the colour-coded index cards to the pupils.



Pupils move around to find their partner with the matching colour and number.



Pupils with “true” statements about HIV read them to the class while teacher writes them on the board.



Pupils with “false” statements about HIV transmission share them with the class.

Step 3: (10 minutes) [Theme from “Mission Impossible” plays in the background.]


Teacher explains the goal—to avoid getting HIV.



Pupils work in groups to complete the “Mission Possible” worksheet.



Teacher asks the question: Who is the person that will ensure that you do not get HIV?
(If pupils are not responsive, teacher prompts them by suggesting: Parents? The government? Your
priest/pastor/pundit/imam? Your boyfriend/girlfriend?)

Step 4: (5 minutes)


In plenary, pupils reflect and share thoughts. Teacher facilitates this process.



Teacher and pupils summarise the main points of the lesson.
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Evaluation/Homework
Pupils write a journal entry about what they have learnt about HIV and how they plan to protect themselves against infection.

Maximum – one page

Worksheet MISSION POSSIBLE
Good day ………………………………………………………………
(Write your name here)
Your mission (goal) … and you are well-advised to take it … is to avoid getting HIV.
Read the following situations and set a goal. Try to figure out the problem that you must
overcome. Write down what you would do to reach your goal (your solution).
1. You are with a group of friends and have just decided to make this an exclusive club. Proof of membership is to become blood
brothers and sisters by cutting your thumb and placing all the cut thumbs together in a pledge of loyalty.
Goal: _________________________________________________________________
______________________________________________________________________
Problem: ______________________________________________________________
______________________________________________________________________
Solution: ______________________________________________________________
______________________________________________________________________
2. You are at camp with other children. Some of them are going into the bushes and whispering. They look really “high” when they
return. One of your friends asks you to join him/her as he/she goes to check out what is going on.
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Goal: _________________________________________________________________
______________________________________________________________________
Problem: ______________________________________________________________
______________________________________________________________________
Solution: ______________________________________________________________
______________________________________________________________________
(Adapted from “Discovering Me” by Leslie Herod. ©1999 Allyn & Bacon, USA

PREPARATION OF COLOUR-CODED INDEX CARDS

1. Prepare twenty (20) cards (approximately 10 cm x 6 cm) using one colour of paper, bristol board or construction paper.
2. Write True and False statements about the transmission of HIV/AIDS—one statement per card (See next page for possible
statements.)
3. Number the cards 1 through 20.
4. Prepare a second set of cards using a different colour of paper, bristol board or construction paper, and number them 1
through 20.
5. Use the numbers to match both sets of cards.
6. On the second set of cards, write whether the corresponding statement about HIV transmission is “True” or “False.”
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STATEMENTS
(RED PAPER)

TRUE/FALSE
(GREEN PAPER)

1. HIV is passed by shaking hands.

1. False

2. HIV can be passed by sharing needles used for injecting drugs.

2. True

3. Not having sex is a good way to prevent getting HIV.

3. True

4. HIV is passed by sharing cups, plates, and other eating utensils.

4. False

5. HIV is passed through coughing or sneezing.

5. False

6. You can get HIV from having sex with an infected person without using condom

6.True

7. You can get HIV by receiving infected blood.

7. True

8. HIV can be passed through insect bites.

8. False

9. HIV can be spread through oral sex.

9. True

10. You can get HIV from sharing toilet and bathroom facilities.

10. False

11. An infected pregnant woman can pass HIV to her unborn child.

11. True

12. Only men who have sex with other men can get HIV.

12. False

13. It is possible to get HIV from kissing an infected person.

13. False

14. You can get HIV from hugging an infected person.

14. False

15. HIV can be passed by sharing towels.

15. False

16. You can get HIV from sleeping in the same room with an infected person

16. False

17. You can get HIV by donating blood.

17. False

18. Condoms reduce the risk of getting HIV.

18. True

19. The more sexual partners one has, the greater the chance of getting HIV

19.True

20. You can’t get HIV the first time you have sex.

20. False
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SAMPLE LESSON 4
SHOWING EMPATHY FOR PERSONS AFFECTED BY HIV AND AIDS

Duration: 30–35 minutes
Purpose: To develop social skills in order to assist and respond compassionately to persons affected by HIV and AIDS
Pupils Objectives: Pupils will be able to:
1. explain what “empathy” means.
2. express a favourable opinion with regards to responding compassionately to persons affected by HIV and AIDS.
3. practise empathy skills with specific reference to persons affected by HIV and AIDS.
Materials: Copies of “Sunil, a Schoolmate” handout and chalkboard
Preparation: Read the background information provided.

Step 1: Introduction (3 minutes)


Teacher writes quotation on the chalkboard: “Never judge a man until you walk a mile in his shoes” and asks Pupils: What does
it mean to walk in another man’s shoes?



Based on what is said, Teacher introduces the term “empathy.”
Step 2: (5–7 minutes)



Pupils read the illustrated story of “Sunil, a Schoolmate.”



Pupils are asked to consider (1) how the child in the story feels and (2) how they would feel if they were in the child’s position,
and teacher lists the stated emotions in both cases.



Teacher looks for matches between the two lists and introduces the concept of “empathy” as “the ability to put oneself in another
person’s place and imagine what it is like to be in their situation.’
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Step 3: (8–10 minutes)


Pupils are asked to imagine that they are infected with HIV or have AIDS and to identify the ways in which they would like others
to behave toward them. Teacher facilitates this discussion.



Teacher then models some of these behaviours.



Pupils are placed into groups for a skills rehearsal activity. Pupils are asked to portray in a positive manner the outcome of the
story used at the start of the class. (One pupil in each group will assume the role of Sunil.)



Teacher moves around to each group and monitors the activities, facilitating the process where necessary.


Step 4: (5 minutes)


Teacher debriefs the class by asking the following questions:
How did you feel playing the role of the child who is HIV-positive or has AIDS?
How did you feel empathising with someone who is HIV-positive or has AIDS?

Evaluation/Homework
In groups of no more than five (5) and lasting between 3 and 5 minutes, Ps are asked to demonstrate the skills learnt in showing
empathy toward someone infected/affected by HIV/AIDS.
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Teacher should ensure that pupils understand that these are roles that are being played and that the pupil who
TEACHER
ALERT

played “Sunil” should not be teased about being
HIV-positive or having AIDS after class.

HAND OUT
Sunil, a Schoolmate

(Adapted from WHO/UNESCO (1994). School health education to prevent AIDS and STD: A resource package for curriculum
planners – Student activities. Author. p. 71.)
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BACKGROUND INFORMATION:
“HOW TO” OF CAREGIVING
To be a caregiver for someone who has AIDS means giving extra amounts of warmth and gentleness. Most people with AIDS
are young adults who were once alert, full of energy, and excited about life. For many, life has become full of fear, anger, and
fatigue. Many have lost friends, family, support from their community and hope. They need others to care for them. A caregiver
may need to be: nurse, cook, food shopper, messenger, book reader, cleaner, or listener. Overall, care giving is being a friend
and companion.

HOW TO GIVE EMOTIONAL SUPPORT
1. Share feelings—be honest and open.
2. Ask the person who is ill to talk about how he/she feels. Ask what he/she would like to do for himself/herself.
3. Say what you expect of the person who is ill and allow him/her to do the same.
4. Encourage the person to do as much as possible for himself/herself. Do not do for the ill person what he/she can do for
himself/herself.
5. Give support and praise when deserved.
6. Ask the person how he/she prefers to have things done, e.g., food preparation or cleaning.
7. When feelings of anger and crying occur, offer encouragement.
8. When caregiving, you need to look after yourself. You should take breaks and ask for help when needed.
9. The most common feelings are fear, anger, hopelessness, sadness, and loneliness. Sit with the person. Let him/her know
you are there to listen and talk.
Note
If you have difficulty or the condition looks serious, talk to a health worker or the health centre as soon as possible.
From WHO/UNESCO (1994). School health education to prevent AIDS and STDs: A resource package for curriculum planners –
Students’ activities. Author. p. 7
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SKILL DEFINITIONS
Decision-making
The ability to choose a course of action from a number of options, which may result in a specific outcome or involve the resolve
to behave in a certain way in the future.

Problem-solving
The process through which a situation or problem is resolved (i.e., diagnosing the problem, taking action to close the gap
between the present situation and desired outcome, and generalizing the principles to other situations).

Creative thinking
The ability to analyze the information and experience, formulate ideas, derive conclusions, ask pertinent questions, and present
logical arguments.

Effective communication
The ability to express oneself, both verbally and nonverbally, in ways that are appropriate to our cultures and situations.

Interpersonal skills
The ability to relate positively with people, creating an environment in which people feel secure and free to interact and express
their opinions.

Self-awareness
Having a sense of identify and an understanding of one’s own feelings, beliefs, attitudes, values, goals, motivations, and
behaviours.
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Empathy
The ability to imagine what life is like for another person, even in a situation that one is unfamiliar with.

Negotiation skills
The ability to communicate with other people for the purpose of settling a matter, coming to terms, reaching an agreement or
resolving conflict. This may involve the ability to compromise or to give and take.

Refusal skills
The ability to communicate the decision to say “no” effectively (so that it is understood).

Assertiveness skills
The ability to state one’s point of view or personal rights clearly and confidently, without denying.
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TEACHING METHODOLOGY
SCENARIOS FOR ROLE PLAY

1. Someone tells you that you look nice today.
2. Someone gives you a hug for what appears to be no reason.
3. Someone says that she/he wishes you were older so that she/he could go out with you.
4. Someone is upset about the result of a football/cricket match and uses obscene language around you.
5. Your teacher tells you that she/he finds you attractive and that you can use this attractiveness to do well in class.
6. A classmate pinches you on your buttocks/bottom/booty/derriere.
7. A classmate asks you to go with him/her to the cinema for the first time.
8. A taxi/mini bus/van driver offers you free rides to and from school.
9. A classmate holds his groin while looking at you.
10. While walking past a group of classmates, they begin to make “cat calls”/suggestive remarks (sounds).

(1–7 adapted from “Education for Sexuality and HIV/AIDS”). ©1993 Meeks Heit Publishing
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